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ABSTRACT
:
cdméumiTY RESDURCES IN SUPPORT OF
THE EDUCATION OF HIGH SCHOOL STUDENTS
- Michael J. Mérriott

April 13883

This st@dy beyins with a rationéle, gfounded in
the literature, of the relexance of commuhityubaéeﬂ
secondery educeticn,‘Followed by descriptions of some
exempiary high school programs which maké use of
caommunity rescources in their~teaching strategies; the
Social Edgcatibh‘Project, the Parkway Prograsm, Foxfire,
and BFidging The Gap, are égowh to maké various uses
of community. resources, while maihtaining écme\commoh
threads in their sims and strétegias. Uther programs
are briefly memntioned. An‘iﬁ—depth descriptive analysis
of one other such program, Developing Unusuail
Opportunities, is presented, Foullowed by the results
of the First evaluatiohkoF it, which was undertaken in
1383, Gohciusions'are then drawn about %bis program's

~
value.
The attiiudes of studernts, obhmunity members,

and teachers towards community-dbaseu school orograms

are then examined, lesading to a supgestion for - Ffurther

h%)
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<. v X ) : . :
professional development. The reason for teachee

resistance in particular is exsmined in relation

to the common aims and teechipg strategies of these

Y.

prograns.
A brief, speculative look at Future developments

in such preograms is Finally presented.

A m——
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* _PREFACE

“

. |
At the outset, T would like to ackmowledge two

*

events which have had a profound effect on my

professional interests, and thus on the development

Y
ot

of this study. Both ocourred in Pﬁgwash, a small

villsge in Nova ch%ia; and both ocourred st the

2

beginning of the 1970's, while I was = teacher at
tha.High'Schobl there.

First, I met John Bremer. He and his Family
¢

were moving to Pugwash from Philadelphia, where he

© was Director of the Pearkway Program. Over time, we

w

mad many conversations, not a few about Parkway. I

-

remember one evenipg when 1 eventually said, "You ’ .
. \
. .

.
have so many resources available tc you in Philadelphis,
along the Parkway. Do you‘think that ydur program

carn only work in large city environments? Jo you

N

think it could work in a small village like Pugwash?”

T

"I think so,” he said. "Why don't yop do it,

and let me know how you get on?"

S »

1 have taken up that challenge, and am pleased

to incorporate the results into this study.

‘F; ~
The second event 1 must mention also had a direct
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bearing on my personal development. Duvingjthe garly

187Q's, an issue. aross about schowling in Pugwash

v

which divided the community, at times bitterly.

Positions verging on hysterlia were adopted, and some

N

of the wounds inflicted then have yet to heal. -

. ot

There were\geveral boints a2t issue; but one
charge Sy 2 nu;ber’oF parents, directed at members
of the teaching staff, struck closest to home. .These
parents complsined that we wefe preparing their

children to send them "down the road", to 1ife in

K

the cities. Our school emphasized that their children
would have to leave Pugwash to Find a FullFilling

life, they said, which showed what little understanding

.-

we had of the values of that particulsr comnunity.

And much of what they said was right. Most teachers

were From other places, and were saying just that.

It is ail too easy For 3 city-bred person to see

‘little of educational value in & rural ares; and it

3

is mll too easy to speak of an absence of opportunities,
and of resources. But i truth there s s wealth of
resources in any rural area. They are different

from those of the city; but they hold no less

Y

educational potential.
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The people among whom I have lived for seversl
. yesrs have showed me that. ,John Bremer was right:
\\ ' ' once 1 had come to appreciate the wealth of readily

\

available resources, I had little recourse but to

try to develop a cammunity-based learning program
For a rural srea.
What fFollows is a descriptive account of the

1
\

Y -
D.U.0. Program in Nova Scotia, and a First evaluation .

of it. A briéf examihation of companion programs
! like the Paikway Program, Foxfire, and others, adds

weight to the premise that there is value in cummunity~

o based education, and allows conclusions to be drawn : .

a
"~ N

about avenues For the further development of such

programs. - . . .
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CHAPTER ONE ‘ ; N

+

" Progress within schools themselves goes hand
in hand with improved practical links between
schools -and society. In the last resort, it
is through his natural environment that man

+ has educated himsel¥ down the ages. Everything
seams to show that this natursl education,
through the combined effects of the biological
and social enviromment, has been the major .
instrument in the growth of man's awareness
and intelligence. . :

Learning ta be. (Faure, 1871, p. 137)

*

With this sweeping summary of the importance of
mak ing use of the resources surrounding us, the UNESCO

International Commission on the Development of

Education =dded prestig%ous wéight to the claim thst
at least @ portion of the students' Formal schooling
should bes based Suéside the traditionally ciéseted
schéol‘walls.

A

In Lesrning to be, Faure built the case that it

is globally desirable to develop a whole learning

3
society. This same belief has been strongly argued

by organizations such as the Natiomal Center For

v

r

Community Education in the United States, the Community
Education Development Centre in England, and by leading
‘eduuators like Dlsen & Clark {(1377), and Schwartz (1872).

Uthers add that omly by making use of community
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resources is~it%§058ible to ingect the necessary
X Rt o SR L Ry .

BRI
L YT
AT Y

relevance into learning experiences which will
make students socislly conscious of their responsibilities
to be learners. In the introduction to The school

without walls,; Bremer & von Moschzisker (1371)

argued that‘this pOsitng):;s fundamental in establishing’
the Par?way Praogram; snd it was a Féunding principf;
in the establishment of thé Sovcial Education Project
'ih‘Englahd,\as aescribed by Renni;, Lunze%, & Williams |
(1874). >

Some have .stressed the necessity to Forge stroqge;
links between school and community (Gibboﬁs, 3975; |
National‘Aschiation of Elementary School Phinéipals,
1573);fwﬁile others have seem in this trend the
possibility of meking new‘uses.oF bgildings;in the
community (Bremer, 1971; Coates, 1874)}. Another
group would argue that only b& removing the~s§hDDl

1

system altogether could one begin to provide any

relevant learning experiences {Friere, 1870; Illich,
1871); and yet another would argue that only by
providing experiential Jearning imn the community can

new relevance be transferred tu the school setting

{Brown, 1972, 1873; McClure, 1877; Williams, 1875).



i3

In a recent article by Keith Watsan (1980),

~

an attehpt was made to synthesize a3l] these positions.

Watson discussed six devaloping trends: the increasihg

t

use of community based.education which will have

v NN

-

»

implications for rethinking the best. use to be -made
; \

of schaol buildings; the search for a more rel%

curriculum; the need For parental participation i

3

their ghildrens' education; the development of life-:

~
* a

'long educatioﬁato satisfy the sacial ngeds of ,a

communityf!and Finally, the changing role of the

v

teachers.
N a ‘ » r N >
What use is. being made of community resource

at present? The answer is, myriad uses. It is

possible, though, to provide sume brozd categorie

[}

s

S

of use. In Beyond coping. Some spproaches to social
T

N

education, the Further Education Curriculum Revie

and Development Unit (1980, p. 49) identified sev

S

categories of use: the approach might be information-

A4 N

based, enguiry-based, creative, experiential,

» .

awareness-raising, skills-training, o modelling.

w

en

While recognizing the validity of these categories,

however, only two broad categories are used in

this study: terminal, and integral.

.

N

.

=7
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Termih§l‘use of commumity resources would

N

g~

include =11l those programs where 1t was the intent ) N
of the educationists to expose students to Facets ’
of the comﬁﬂnity which might prove useful im their,

transition from school to the worid of work: the

implication being that the school views the provision
-~ . o

of this exposure as its termiral responsibility.

N

Examples of this type of program would be the mary
. \ .

Work Experience Classes in schools throughout Nor th
America, and the recent widespread developmegt of
Youth Opportunities Progrsmmes in Englasnd. These )

types of programs will not be examined further in

this study. - ‘ : o
Integral use of community resources would include

all those programs where it was the intent of the

.educationists to expose students to fFacets ©f the

community which would add a new dimensicn of understanding

to their continued learming. It is this type of

program which will be the Focus here. From smong -

-

the programs of this type, the following descriptions
will serve as an indicatiom ofF verious uses of

community resources which all Fit within this broad

-

category.-.
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Im Englanc, during the micd-1860's, 1t becams
" HJ/ apparent that thé Government ihtEhded shortly to
ﬁaise the legal school-leaving gﬁé. Amang comcahﬁéd
teachers,,most'oF whom were teaching the older age
2w . . . ‘
groups, it was well known that théhe‘yas 3. sizable
population:of students already dissgtisFied~with
- schorl; they were attending only until they could
legitimately leave. ' What was to be done when they
- ’ were Fofced to attend school‘FDr EH‘Extra year?
Singe their gresatest common desire was to get out of

1

. school, it seemed sensible to wesign programs for a

1

Further year\which wQuld take them out of school.
Conéequently,ﬁa variety of programs began to deQelcp,
which 811 had the coﬁaon thrust of Finding useful
ways of learning, butside the school walls. The
assumption, though, was not to take advantage of the
gipe to provide jeb training, but rather to develop
and foster the understaﬁding of the student in
relation te the community at lg;ge.

At Fcéselsecondéfy Schoal in Leicester, Faﬁ
example, where the auihar was then a member of staffF,

a gron of teachers was encouraged to develop 3

program which had twe related thrusts: one was



e

recreaticonal, and the uther was to develop QEHEPai
‘knowledge about the rescources of the community.
Once a week F;r a half-day, studemts were to be
imveolved inm & series of outdoor recréatioﬁal experisnces
such as campling, cgnoeihg, and orientesaring, at a

nearby butdoor education centre. For another whole

day and a half, students were to pursue integrated
studies about the cuwltural, historicsl, and industrial
settings in the city aﬁg surroundings, as mach as
possible by om-the-site visitations. This suthor
became a3 @em&er of that feaching team, responsible

for instruction in gamping skills every Friday
. * . Y
afternoon, and in addition For a wide ranging study
entitledi”Communications medias in the community."”
Student reaction to this new type of ﬁrogvam
was judged to be gratifyingly supportive, as was the
general reastion of involved members of thé community.
Similar programs For the education of potential
school léavers were‘initiated in other secondary
schools in the areoa.
It followed, then, that if studenté could

usefully learn Ffrom the community, they might slso

make some wuseful cont-ibutions to 1t. Out of this
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e
10~
mot i gprraw the Sthuwls Councll Social Education
FProject. As described in Social education! an

experiment in Four secondary schoolg {(Renmie et al.,

1874), its principsl aim was: "
to provide an enabling process thimough which
children will schieve a sense of identification
‘with their community, become sensitive to its

shortcomings and develop methods of participation

in those activities nesded For the solution
of social problems [p. 130). .

M -

Jhrough s series o% directed exercises, students Qere
invited to draw up in—dépth'proFileé of the components
Q) and structures of thelr communities, by iﬁteﬁbiews,
vis@ts,‘and othér out~bF~school‘explorator; methods;
they then idehtified areas of concern within the

community in which they would like to become involved.
‘ .

- The p%aject was actively momitored in Four

N

secandary schools, and was by and large judged a
success {Further Education. Curriculum Review and

N

Development Unit,AIBBO; Rerpnie et al., 1874). I

was short lived, however. In recent conversation

. r
with this asuthor, John Rennie explained that this

N

was pr-imarily becsuse mamy teachers Foond it
difficult, sometimes impassible, to incorpo-ate the
.work involved in a Social Education program into an

already crowded, academic, sub ject-based, school

3
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Cwrtr o bam,
This project is cited here not so much becauss
. . )
> . . 3
it pressnts 8 unligue use of community resources, but
because 1t presents a psrticulars viewpolnt about the
undearlying beneflits to be derived From student
exposure to their communities. The stated aim, of

developing awareness in order to develop participation

in problem-solving of social issues, has &l strong

connection with the view. expressed by Paulo Friere

in Pedégggy of the oppressed (1870}, that education
carn have an active political a?m,‘in which youth
should participate.

Qhen the Parkway Program in Philggelphia was
initiated in 1969, it was hailed 25 a radical and
fumdamental departure from normal Amerlican schooling.

The reader cam find extensive details of .this program

particularly in The school without walls {(Bremer, 1971),

and. in The city as a schooglhouse (Cox, 1872). Perhaps

the most publicized of the recent "schools without >
walls", the Parkway Program sought to use the resources
of central Philadelphis to egucste 1ts students, It

was not desighed to introduce the student to the

workplace For carser exploration, but rather to make
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use of the many resources to break down barriers
\\
betweenr students and community. Its First Director,

.

John Bremer, noted (Bremer, 1971] that Fundamentally

it was inténded that using the community would have

. ) g . .
a profound effect upon the social Patrio OF education.

If this ides appears to have some/connection

with the previously mentioned Social Educatiomn Project,

o )
it is because John Bremer had expressed similar views
in the middle “1960's, while he was at the University

of Leicester, inm England. While Bremer was buillding
the Parkway Program in Philadelphis, his ideas and
progress were beimng examined with interest by John

Rennie, who was then directing the embryo Form af the

- Bocial Education Project in the North of Englsnd, .

Most basically, for studeﬁts in the Parkway
Program, the city was tﬁgir classroom. There was nNo
central teaching bulilding, though there was a tfacility
For- once a wesk school méetimgs. An initiasl chailenge
for the teachers was to Find sopewhere relevant to
teach. Nor were all coﬁrseé taught by the professionsl

Parkway staff: community organizations and individuals
N

offered courses too, in response to student interest.

Thus, couwrseas were offered in both the traditional
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academic subjects, and in a host of ancillary subgecis
bﬁought‘up because somebody telt he had something
interesting to say, which somebody clse WJUTPH‘LQ
hear. ™

1F F’af;k‘way was halleg o beusging now 1“é}ev;3r1ctr1
to séhooling, it should also ﬁot fé”?ghored that
it was documented {Bremer, 1971, .Ch. 6) to be Financial}@r
less expensive to opera£e than the cunvemntionsl High
School, a Ffact still tr;e today.

As repo»ﬁed by its Director, James Lytle (1381),
the Parkway Program has flourished into the 1980's.
From its initisl population in 1959 of one hundred and
Fifty studenté,'ig had grown to one thousand two '
hundred students in 1884. Its basis‘is‘still to
use‘qommunity resources, which by 1981 had grown to
incl;de use of the new, nearby magnet schools, with
their specialized‘curricular offerings. Tt has
comtinued to mutpérfprm other éhi]ada]phia schools
with similar papulati,as, having a recorded twenty
par. cent better atteﬁ£ noce rate, and a Fifty per cent
lower dropout rate than compaFable schools. Ninety

Five per cent of its students expressed plans for

Fur ther sducation following their Parkway experiences;
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and the Program was ranked third among sll Phi ladelphia

~

High Schools, tor the actual rmate of college platcments
of its studsnts.

The next program described is known ss Foxfire.

N

It was concelved in 1966 wy Fili:_;‘r Wigginton, at Rshun
Gap»Nacooghee School in Rabun Gap, Georglia, when he
percelved that his traditional methods of teaching
Eﬁ;lish held little appe;l For students. with‘$ﬂ40‘

in domaticns, Wigginton proposed to his one hunodred v

and forty Grades Nine and Ten students that they N

wi~ite @ magazine. He proposed that his students
involve themselves with local pec)pieJ outside school
time initially, talking about topics of interest,

and developing a magszine based on local Folklore.

The idea of a literary, poetry magazine was re jected,
. N

primerily on finesncial grounds: whatever asgazine was

produced had to sell, to meet its production costs,

" snd poetry magezines had a notoriocwus record as
h Y
commercial ventures,
e
As a teachHer of English, Wiggintoun defended his

scheme in His imtroduction to FoxFire 1 {13872), by

pointing out the many ways in which the oritical

skills of correct writing, reading, snd genersl



cpmmunicatiodgwou}d be practised by all imvdlved

studeénts. He was also.able to point out.that, once
& | o S

o launched on the ébhémeﬂ these students demonstrated .

o .

that they were motivated as never_beFohe.- ; | o

3

‘t‘.\ N 1

v \ Initially, Wigginton and his students agfeed to

produce one issus of a magazine. Its First run sold

Ay -

S out in a week,

and éo#e copiéétéé‘thét fiféﬁ issué
‘weﬁe b"i”t5§; épb$equentiy, hﬁ@ 1§5Qes of thé‘\
mégéziée‘cémﬁinue tb\éppeér; ) |
I VElioé‘Qigéintoh‘iélsﬁiil‘iﬁsﬁébgn sgp;fhélping to
»adéinister‘é‘comﬁﬁnity‘gaééq\p;ograﬁAwhich Egs grown
a0 . : N ’

‘well beymnd‘fhé‘publicatign of a magagine;: There
Saré\now also. books) written by high~sphoo; stidents.

~,a‘r\dpubli‘s,\m;-_d‘\by\‘F(::)?'F‘ir—e Press. As well, there are

FoxFire video progrsms seen on cable television,

FoxFire records, enviromnmental studies and outdoor

.~8du¢atioh, 3 creative photography course, and a .large

bookkeeping and circulatibh'depavtment. Imn aall of
these activities, Wigginton notes, "from the dramatic -

to the mundane, students infuse and:guide‘every phase:

of our work (FoxFire brochure, undated).”

Alseo noted is‘thé intention to create a Community

i+ Development Corporation - "an entity that will provide



-

yesr rlound employment.” There is a detectsble scho

people ‘to make hls teachlhg of . Ehgllsh move relevant

‘was~cleahly‘aware that iargeh social advahtages could . = . . -

Bct respons;bly ahd eFFectlvely hather than belng .. R

by the Frontehéc County Board of Education, Tﬁié

kcommbnity to mingle with their elders, at High Schools

— 16~

-

.
>

.gconomic solutions to some' of the area problgms such

as unemployment, lack.of job variety, =nd inconsistemt’
here with the previouSly‘deééribéd"progwams.‘ - .

N

I the Sthicteét sense, wiggihtpm began his

FoxFlre program 1n 1986 by uslng avallable communlty

and palatable taghls.students.‘ But even then, he . L

S, . -
N

¥
* ~ - a

accrue Fbom students %ecomlhg ectlvply 1nvolved imc

explorlng the tradltloha and - memorxes oF th81P

.¢pﬁmunity elders; . He gxpgcted‘phat;FoxFirekwould

benefit students by teaching them that ?tHey‘éan be . A

Forces For constructlve ohange, knowlng that they can - - .

% ~

2

always aoted upon (Wigginton,'19?2,‘p. 12).7
In Kingston, Ontariao, Bridging The Bap is one

of, the alternative and ancillary programs administered

program is noted here because it makes use bF‘similar

community regsovurces in an opposite way to.FoxFire.

Where students working in Foxfire went  out into the

.

N
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i Cin Kingston, like Loyalist Collegiste and.Vecational
" ‘» . ' . ) ) N ’ ‘\ L ) . ’ . N DR R
: Imstitute, senlior citizens are invited to the school
R > - to be students themselves. The benefits appear to
N s : N . N RJ . .
. S : . _ . O .
N + - .7 be-twoFbld: senior citizems are given renewed sccess
;.\ : .f‘\ . N “ » ‘~‘ ‘ . . . ‘ . ‘ R . - . . o N
. *to centralized lesrning fFadilities, and "normél 7
Lo " school age". students have the opportunity to intermingle,
K : St Within alearning environment, with their elders.
i » B A . N .

[ T S R o o ;
LoD oy .. . This program hss been widely =cclaimed in Ontario

RO L iR ﬁEQSQ&péh;;(ThE Citizen, 1982; Whig-Standard, ﬂQED,
BN : ‘1981,‘1982),:aslwe1}fas o ‘television (Kingston \
B . R : C : &

- Cablecast, 1879; CKWS,' 1880; T.V. Ontario,. 1981;.
o NN : f ?C40H; 1882). This author had a conversation in March, -

vt
.

v ‘ - 11983}‘w§fh Susan Folkihs, a'studént From a Kihgsﬁon

N . ’ " schonl. She confirmed that senior citizens made up
U . about halF of the members of her classes; and she

.. . L explained that‘éhe,Félt that the‘major aﬁventagas of

g - L o the;prdgram wePa changes in glassroom climate, new

B insights derived From the first hand experiences of

::,‘ j. ‘ i . . .; . * N Y . R . “ . . 3
g . - the senior citizens, and @ new awareness, of being part

S ¥y \ T - . . N

i X oF;ajlarggr‘SocdaljﬁabricL ‘ RS f%?

« Im Vermont, 0o Unto Others - DUD For shoﬁt‘~ has

K3

‘been @ State spproved credit program forr high school

students sinca 1969. - In a coordinated effort of séhool, .

~ B
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AN . ‘ ccmmgmity,\gmd~studemt, individuef students are given
\‘q . the chance to explove resources 1n their communxtlos

which might assist in developing a taléht‘or‘career,

. © might provide a community service, or simply bes of

s

particular interest to the participants.

o N The greater Burlihgton ares =alone now boasts
~aver five hundred. participating community asgencies,

N I atthactiﬁg, For example, at»Chémplain Vélley High\

R o o School approx1mately two hundred aﬁd seventy Flve
‘ ‘ studemts out oF ) student body oF rnine hundred and
Y ’ . ElFty.\ i . S - . o

; S AR undafeq{ acgémpanyiﬁg information package éboutf

N the prograh‘lists =Y number of‘attitudinal conéepts.

‘\A unlque approach Fosters better understandlngq.

O between school and communlty An Los Angales. ~Adopt;

N

A—Scﬁool, nurthhed by the Los Angeles Unified School

v

District, w1th one hundred and twenty partlmapatlng

- ‘\‘prganiiatlons as of December ﬂ982,‘80c0rd1hg to
« correspondence received, sees Los Angeles?! corporations
- T . i o .

officially adopting s specific school, and then
working with it to develop an educational program !

mak ing use of the skills and resources of the

sorporation.
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in-examining all the preceding programs, two
common threads emerge, which should be clesrly borne
“infmihd. T The First i$>th%t’ohe\can discern 2 .

. v B
recognition that part of the expected cutcome*%qll be

an ihcrease in the social‘consciougness of the students. .

An objective in some programs, like the Socisl
- Education Project, and Foxfire, is For the students

»
.

then to activeiy participate in selviné sociel dilemmas,
as part QF mhear sahoolxnc. In other phograms, like

‘Brldglhg The Bap, ahd Farkway; the ralslng of the

social conscioushéss is viewed mpre as the ehd oF~Ehe;.
'school's responslblllty, leadihg theFully~tD students

becomlng bEttEF CltlZehS aFter “they heve left school.

o vy

5

To whlchevgr‘degree, though, all;thesé‘programs have
an underlyipg sqcial‘cqntexﬁ;" ’

The secoﬂd common threaa-is that each oF these

B
-

programs chahges the traditionsl role of the teacher .-

Sir Alec Clegy, Educatlch OFFlcer in the West Rldlhg
cF Yarkshlre, England, once remarked that he Felt -

N - \‘»

\that‘méh\‘teachers were ""more interasted in.pot Filling .
2 ‘more i P 9

than Fire lighting {(Kelly, 1975, p. 34)." Involvement

in community based education appears to reguire the |

teacher to be a fire lighter, facilitating learning

o S

N
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opporturities For the

.

student, while stepping aside .

This,is_an important pdiht‘in

»

> LN

designing~iﬁpiemgntatib

strategies For such programs.

. With. those points in mind, it is now time to -

~

N N

K

~

based\bPDQHa&,‘which has been iﬁ bﬁ6r

.area\bF‘ﬂova‘Soqtia for the pa;t

v
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- CHAPTER TWO.
' . o g - ,
Developing Unusual Opportunities, the O.U.0.
o ~ ) ' s 2t : ’ B N
“Prﬁgram,jwas initiated by'the aufhcﬁ~in"197?,iét‘k
HahtéﬁEast‘Huﬁal\High'échool, ih’Néva Scotia. -1t

”funtil"thg 1982-1983 school year, .when the author left °

A ¥

1

'Waé an.pptional, year-long progrom, av‘ailab};e’tb Jthe

school's BGrade Nidé&students;~it‘cohtinhed\in operation

N

‘Eo&«ﬁ‘yeéris eaSba;icél study;:kWhat.Foilows‘ES é‘f
RTINS A RSN e - . g
descriptive analysis, supported-largely by snecdotal

material. .- o
. . ‘ ) . R N
Developing Unusual Opportunities was created in

resbonﬁe\toithe perceived needs 6F at least -one .

C e

'segment of the school population. As " in prévious

years, in. 1977 .it was‘again‘nétedfthat meny;Studemté‘

in thégduhior High School Qradeé neither carsd much

about school, nar achieved their apedémic potential.

‘These students expressed the prevailing attitudes, of
not understanding the purpose or usefulness of

school: conseguently they were resemntful, apathetic,
and anxiods to leave school: altogether. 1In short,

they had stapped lesrning. In discussions with the
School Board's administrative staff, a cbﬁcensus'ﬁas

. R -
Y R
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. reaghed that these students constituted approximately
v . . one*thihd«ofwthe‘Juﬁiph.High Schools! student population.

RN . \ : . N e ) ) £
. "+ A number of -tédchers had First suggested that,

since these students wereé.such poor academic aschievers,
they should be compelled to spend extra time mastering s

"
.

.+ their basic‘Mathematics and English skills. But while
: ‘ -~ ce oo ) .
it was agreéd~%hat this might be bereficial for

students in Grade® Seven, fresh from Elementary School,

it.did not seem. to be ‘the complete .answer For. the

[N

oldér students wHo had =lready experienced numerous
v A . . . . N N
\ Failures ovgr‘seyeral yvears already spent in the school.

.

These studaﬁts,“it was argued, heeded an overall
) N * \ * B ) )
.approach which would not only teach them the basic

N R . 1 N N . ) R N
skills thganeeded, but-would also instill in them 8

‘ lnéw sense}oF pu;pcse,as Funéti@ning le;%nérs.
- It baé‘Fur£h§r recognized that, within the social

‘ - ) . A - , )
< ;  . cqnfext c#~§he édhoml, many of these éame students
éxhibited disruptive or ihapproprigte?behéviour ‘
¥ which could be attributed to.theiFfmi;QndEPsfandiﬁg;

v

. sbusing, or rebelling against“%heir place in the

school's prescribed social hierarchy. Thus, it was

felt essential that.sany remedial progpam should

. B
T

. Jincorporate strategies to address this problem.

'Y
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cinvolved students to the normal school Foutine.

0

s =23-

In summary, it was gecided that an alternative

\

program was needed which would attempt to correct

the perceived problems. Essemtially, it would be
1 N . N

transitimnal,'aﬁtempting‘eveptﬁally to . return the

. N
¥ ~

. ‘Aéainst this backgrouha; the D.U.0. Program was

desiéned.ﬁ*lﬁ had three stated broed objectives: to

N A N . A U . . -
develop @ rernewed sense of compatency i each studentg
8s a‘leahher; to provide opportunities and an-
R : T . 5

ay me

N ) - _‘ . . N . 9 o
atmosphere which would increase each student's

J

¥

general sense of self-eateem; and to provide esch

‘studert with the skills needed to proceed in school,

E N .

‘aFter the program. - _ o ) .

- was designed with two m=jor components.®

ohme teacher, but in a variety of copmmunity

N

In orden to meet these'ob jectives, t%e~prpgram : : ) .

Part of the

time would be'spent in sthool, wunder the direction of

orme teacher, pursuing the required academic cuwrrisulum;,

and the remainder of the time would be spent outside

the schopl, still under the direction of the same

based

learning environments. .
The program was to be initisted with Grade Nine T

‘students. Thersefore it was agreed that mastery of the

¥

N
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~the‘prmgram.

pasic skills would have to be combined with the

Tregular content, so that successful students could

>

)

proceed into Grade Tem without jeopardy.

it was ErSO assumed that many students disliked

not knowing what was expecteé‘of them overall. Hence
o . . . . .

. the students:were given. an integrated course outline

at the beginmning oFlthe school year, ocutlining the
to ics. td be covered during the whole year. The

1881-1882 outline is qttacHad to this document as
Abpehdix A. ‘Learning activity pébkages, and a systen

of individuaslized cdntracts were. also made g psrt .of

‘Integration of the studies was sﬁmpliFied by

having one teachef\Qn control.  Since the same tescher
would control both in and out of school sctivities,

there could be a.maximum amount of coordination and
carry-over between them; and practically, there wouldg

be no conflicts with the  schedules -and plans’ of other

teachers. ‘ ’ B -« ;

v

Yet, considerable initial skepticism was expressed
.about the wisdom of having one tescher sttempt to meet

all the scademic heeds of these Grade Nime students.
. 1y ’
Certain teachers pointed out that they would Feel
* »




L

. v

incapable of doing so, because they had meither the
depth of knawledge}‘noq the formal training For such
an unhder taking. 0On the other hand, the point Was -

N

made thét‘phese kergjstudénts~who\ﬁelf that mo teacher

“really knew them, or cared about what they did; they

would peméFit from the pefsona; atterntion: they would .

‘receive ifF they came solely under the direction of
one knowledgeable tescher. .

N

The proposition that students - could usefully:

spend @ portion of their school time outside the -

~ -
-

school brought'the greatest resistance from other.

teachers. Ip‘mény‘Sta%F room'discu;sions,\téacheés\
worried thé£;their statug és experts iﬁ‘g Fielé of
knowledée_waé iﬁ dghgér o%‘being‘erodea b;ksuch 3
program;‘fﬁat students~woq1dkbe undisciplined PF
givéns}ndividualizedf and pthaps‘uhsupeTvised assignments;
“and that the propoéed‘éctivities would bé la~gely an

inappropriate use~oFfschoml‘time. ‘Equally, it was

»

obViousjﬁhét the idea of beimg\abl§ td spend some
accredl ted ti%e out of school Qas the.most appeéling
portion of the progrsm to the sthénts, arnd wouwld
indeed be the\pﬁogram's‘ChieF‘drawing card.,

Few restrictions were proposed in desighning the
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- ) community based activities. Some would be chosen by

the teacher, and‘und§rtaken by the whole group; athers

were to be individuslized. To establish the individual

B

:attivities,\students were asked at the begimnhing of

the program to identify areas oF interest that they

//.’

would like to learn sbout, which were mot covered .im
~.schiool. " The D.U.0O. Program thern matched the student

with an sppropriate réso&rce, and arranged the time For

. o . 7 the out of school asctivity. The iny‘réstriction

. ST . imposed was thet students would not be placed in =
, Situation which was sn obvious part-time teenage job,

v

or where thé}? was no‘ﬁptehtial for learning. Students

3 -

4 - N

would not be sallowed, for example, to work a shift in
‘s Fast-food outlet, to sHovel manure, ‘or to leain how

-to‘pump gas. N L.

. N

These out of school expsriences were not intended
Foremost to provide specifiec skill building. Primerily,

B ‘they were intended to be a developmental process to
o ‘f.n . . . . . i N N - R

bolster the students’ self-image. - They would entenr
- . iS . . N .
. . 3 situation DF\thiF owr choosing, where they would be

treated as- individuals. They would contract to learn

because of s personal choice to learn. It was presumed,

in turn, that this would have a positive effect on each

¥
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N -

. studentl s senzse of purbose; thé‘opportuﬁity to ntudy .

something personally appealing might enhance the
student's whole .outlook es.s capable decision maker,

and learner, and perhaps Carﬁ§'over to enable. the

student to cope better with the routine of normal

N

schonl work.

: : L S o s
Apart Ffrom trying to amswer the need of students

Qho«Fe}t alienated Frbm the school, the proposal to

N N
.

Spend_parf of the time lesrning ocutside the school

walls~was‘ghbuhded in two genersl premises. " The -first :

was the assertion that experisntisl education is a

~

- S S N e . . . . . .
" valuable part of the learning process: that st certain

7

points, practical. experiences are more relevant to

* the student than theoretical studies., This premise

N

is aﬁp}y“gupported not only hy the imn-school gurricular

.

changes toward activit&—cehtered learning, but also

B

by the growth of cooperative, or work experience

programs, ss well. as . the long established tradition -
of spprenticeship lesrning. In order to take Full
advantage ' of experiential opportunities, one camn turn

to the many valuable learning resources which are

available. to each.person throughout the community,
The second premise ‘was that education must Foster
) % . ;

= N

.
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skills which reinfotce the individual student s

ability to-be an adaptablé and: continuous learnar

‘might begin to perceive themselves as - valuable

-~
>

o w P
S @ mambear o

fl

v -

nt develop the sbility amd confidence

to Qé:;\ﬁﬁgzces about his or her contipued learning.

In going out of school, the D.U.0. Program,

x

each”student‘tojt

ak

e’ responsibility for his

own learningy demanded\thap students decide

Krnowledge they should acquire for their ﬁwn

and bermefits.

R

N

aexpecting
or her’

what

®

It was argued Finally that, in stuayimg‘the

structures and resources of the

towards its.good.

B

establighed school routine.

»

~

. memnbers @F‘sociéty; able to make., some ac

community, students

>

“ ) \ T
Nothing iri th%s was meant to thresten the

It was acknowledged that

 there wou}d‘be'é dgFined\acagemic continuum as a
student moved throuph the school grades: the D.U.0.

Program would Fit into that continuum. But it would

provide a different approach to enriching a student's

knmowladge beyond the basics.

N

In expléining the 0.U.D. Progrem to interested

w0 ever-changing society. This demands
nging sof Y 3 -

.

ir‘l‘ﬁerests~

tive contributions



groups, it ofFten became necessary to distinguish it

SRR - . From other school programs in the area whickh used
) _— SN . ~ ‘

community resources, and were termed Work Experience
i ' Prog-ams.
in these, students are plsced in situations where

‘s they receive specific tfalning which may be useful to

them as Egture members of the work Force.  In & strong

* N
a b

. i = . ’ . b N N N N
senge, these are terminal programs, in that they prepare .
Students to leave school, in order to-:Ffend for themselﬁesl
N - . N C N Y

ta

j: S NN ’while'sthents’ih the U.U.O0. Programimay hav*
S “ééchuired some useFul Ffuture skills, it was empﬁasi%ed
that tbﬁs‘was,hot at all an important ihgredie@t:GF‘

N
B

- the‘stdden%é"timeispentvlearhihg in the comm@hity,

" The essentis) ingredient of the D.U,D. Program, in

2

i‘fhis regard, was to allow studants‘ﬁimé to explore

- something in the community about which they were
- personally curious. It did not matter wheths&r or not

' this had any: practical applichtion, because the point

.. was mot to of Fer training, but %6 use the‘community

, o . v as é.catalyst for spuhrigé cuﬁio;ity,‘which {n pth
could en}‘aa;“qce the studer%ts“‘ views of themselves\ as

activé learners. In this Sense} éltgoggh SOmE 53 the

o " . some resources may have been used, the 0.4.0. Program
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was uhrelated t& work experienceiprograms.  Where they
were terminal, the -0.U.0. Program was transitional,

presenting a new begifning to the student as a -

furnctioming learner.

Thié‘idea also had ma jor advantages in terms - of
~the availability of community resources. A work M.

experieﬁce pgﬁgﬁem is‘genﬁrallykrestﬁiptéd to prOVLQing

‘settinés within thg‘workvp}ace;‘p&picaily in igdusfr;él
: N . )

aﬁd Service\agéncy locales. But.ﬁhe D.U‘Q‘ Program

‘é%igweq thé studeﬁ£s~tbfuse any. availéﬁle réébu;oe;

N -

be it in the work'placé;'oﬁ with;éhy interesting
persan, provided it could be-justiFied. Some, community
based programs have Foundered because of the lack of

a range.of in settings in small, or rural

communities. This was not a comncern of the 0.U.0.
,Programl

By November 1977, agreement had been reached
e N

¥

\

about the broad objectives and design of the program.

But with the school yaaﬁ‘already well under waj, it

-

'

was agreed to implement only the ‘out of school aspect
For. the remainder “of that year, and to ajim For- Full

implementation at the beginning of the 1878-19739 school

5

(S

D

within the school and with the. School. Board administration



.

cyear. | Two Grade Nine classes were selected, .and with

o W A

3 minimal amount of timetable rearranging, they were

giveh\the opportunity to sperd a day From sach schou!

cysle learning individually in surrounding communities.

~Sixty Five students were actively.inveolved that year,

In the Follchimg May, aFter é‘stitive‘imitia1

- report was submitted to the School Board, éreparétions

were begun For, Full implementation.  The whole year s
curriculum was discussed with each acadenic department, .
R ¢ : . R . - RS o - .

Neacher beganyfi;ling in curricular details

. day ﬁime.ablé. ~ThéraFore,“the DIU:OJ Progham*wés‘

initially schedliled in the same wéy; Dne‘day_on the

» N

~

timetable was set a%ide‘For the pﬁFsujt‘oF}individualf
\iﬁterésgs i%;fhg community; another day was set aside
For‘fhe‘pursuit of group leahﬁiNQ gctivities using
community resources; ;nﬂ dukihg the }emeinihg fFour -
days, if‘was bﬁesumea that the class wmuld\no%&ally
ne ihAtﬁé s;hoél building Qo%kigé pﬁ the regu%ar
2cademic cuhriculum. |

it wss ﬁointed‘out‘to the sﬁ@dents thaﬁ thls

type of schedule would imply working at the academic



N
1 >
>

content in @ dedicatgd way; since less time was being

N

devoted to it thanm in other Grade Nine clagses,. (ne

.curricular restriction was pointed out: because of

:

the .time elemerts involved, mo Fremch would be Formally’

v N
-

‘taughtkin this class, though‘stuéehts weﬁe\at“libehty
gialized time, if

they<were‘pabticuléfly interested., Overall, it was

to pursue this during their indivi

emphasized that a rnormal year 's academic work was
going to bgicompleted, so thst . $étudehts"FutuPe

plahs’wdul ’not‘béjjeopérdized\' ey enrolled in

.

the D.U.O. PrGgram for a“yeah.'-

TALL Gradg“Eigh§1classés were visited by the

‘teacher, who explained‘the;objectiveé and workings of

the pfogram.‘klt was pointed out tﬁat the program was
pqteﬁtially«cpen to aﬁy.stuaent~eﬁtering\é#ade‘Nine~
who wighed t§ apply, and could secure parental |
peﬁmigsion‘tp do so. It was made clear &hat there
'woﬁld.be’only ;ﬁe class, Of abeuf ﬁ;epty Five %tudents,
‘Qho ﬁould be chosen by FaAdqm~draw From all the
aﬁplicationg. The curricular rgguireméhts were
paﬁticQ1aFiy emphasized, so that the stgdenté should
not initially label this as a class faor students of

>

beiow average ebility only. A pamphlet describing

v
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v

the program was printed, so that interested students = ,

could share it with their parents, to Seék the
needed permission Fmrjapplicatinh.'

£y

.

It was considered iMQortant to invite applicatiohs,

because‘it would then fdilow that all members of the

N )

class "had chosen to be there, and would presumably

begin fﬁe7yea%‘w;£ﬁ é posiFiVe.attitude.' ft waéwalsd
éoh;idé&ed:tg‘bg_eéséntial‘that‘the classhgembefs be
~$eleétea‘atnhahdom,»so Fhétﬁail‘studentg»shoulg‘haQe i‘ o f s
an eéhél‘cﬁaﬁc&'dF~edmi§$idn’w&tﬁout;ggnéideﬁatiék ' .

. For their past records-of achievememt or behaviour.
‘Two distinct attitudes quickly eﬁergéd‘ There
was overwhelming interest From all segments of the ) ; B

student populsation, and during the weekxfoilqwihg~the

initisal presemntations, s consteant procession of |

students asked for more detailed information and
application Forms. Un the other hand, many teachers
continued to insist that this could only be a

Special Education class: they began activély"to

discourage any student From appilying who they considered

~

had the potentisl, iF not the desire, “te cobtinue in-
an ordinery class.

.‘Nevertheless, From & totsl Grade Eight population

. ~
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“v

‘year‘in Jure. Unsuccessful spplicants wéhe‘tcld that

time teaching an interssted student,

“

. . )

of approximately two hundred students, one hundred

and twehty Forms were given to students, and eighty

.

“nine of these were resturned, cggﬁlate with parental

\ 0

app%ovél.. ]
AFéandph gréw was theh‘held,:aﬁd the successful

- applicants were informed before the 'end of the school

. .

their names were plaved oh a waiting list, but that

N

- mesntimeé they were being sssighned to normal classes.

wWhen the' 0,U.D.-cliss First het the Following:

fSeptembéb,\bEthfteacth and studants;haﬁia clear

N -

understanding of. what was required oF‘thém._;The

»

téaéhér had prepared a fuil~year‘plan 6F~cutriculér

acti&ities,’which was shared: and diScussednwith:the

‘

N T N ‘. M ‘ . _‘ ) - E
C students. Following this, First term pontracts were

drawn up and signed. )

A busy pattern of school ‘work was established,
. o _ )
and attention turred to matuching the twenty Five
students' “individual curiosities with avaiisble

: : . AN ’ . -
community resources. Thus, the teacher begsn to

approach people. in the community, explaining the .

program, and asking for their help in spending some
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B

~“couht50us'apd supportive. - Usually, it was a

- 35

The response in the community was overwhelmingly

[N
o

S

. stralghtforwand matter tg arrange to meet 8 .student's

e \ LA, ; ‘ o
learning needs,  People, indeeg, were surprised, sand
o o o .

-

‘ R . oo . ' o N
pleased,‘to‘dlscover that someone. in school considered
that they had something sipnificant to contgibute.

They applauded the ides. There were a Few instsnces

S when regulations would not.sllow participation in the

' N N N
N + . L

scheme: union and safety regulstions would not permit’

“student psrticipation in the servicing of commercial

3.

\e}rliﬁeré; and, the rules of cénFidgntiality)WGuld

[ ~

. B Y .
- .- . )

‘preclude a'studeht From active participation im" a’

r

docton‘s or lawyer s practlce. But on*the whole,

+ ‘ >
. -~

people responded by vxewlno the time they could spend

teachlng somathang tb an- 1hterested student as vlable

and jgstifiable. f . i

Dhe‘student warnted to lesrn about taxidermy, and.

spent some time first at a museum, and then with a’
L N . . . . N

professigpal taxidqr&ist.ﬂ~hnother etudent wanted

to learn about horse care, and was able to Fit partly

N

into ‘an equestrian program administered by the

_Agriqulturél College. ‘Later that year, realizing

that she oniy had oﬁé year in the program, she asked




veterinary pﬁactgge, wildliFe management, baking,

- 36

R . N

to learn.so*ethihg about radio, -and then about

. >
4 .

newspapers,  and was able to.go to the logaﬁ radic

. . . 4 ; ) .
statjon, and:then to the nﬁwspapér‘oFFices. Other |

studehts “learned about nurgan, child care, teach{ng,

i

B

1

. meat cutting, computer programming, retailing,

B ‘ a ~ . O
demntistry, police worl, motoroyéle sales and repairs,

care of the-aged, and WildfiFé art;‘ It was possible

to érréﬁge approphiate resourves for all of these

.
N

g Do . . o P
situsations: "and once every six. school days, the

studénts‘géeht the whole school day, and often. the

whole working: day,. in these situations of their own

choosing. : s - .

Other ocut of school group activities.were also

“

.initiated. A monthly, comparative review of grocery

prices was conhoucted in srea stores; .Foactories, parks,

and museums were visited; and the community at largs

~ . BRI -~ & oo .
was used FOP the practical applicstions pF problems

9
posed: 1h all SubJécts of the acadenmic aurrlculum..

This type ‘@ act;uuty, as had beefh planned, took up:

anotheﬁ day of each school cycle;: u -

, - By the end of the first fFull year, s number of

secretarial work, oil Furnace repairs, libﬁarianShip,f
& : ;" : .

-’
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factors had emerged. The stodents P B uaven @
; | \ . . .
FruitFul, and. successful year, in both their wammund ty

2ctivities and their scademic. achisvements. All of

the, community people. who had been sctively involved

N

endorsed. the bﬁﬁéepts of the.program, and exprassed

their willingness to pacticipate again, if the

oppbrtunity arose. And the school administration,

,preféihg pérticulahly~ﬁhé hgwiy‘acquired.positivg
“attitodés digpléyéd b; some of tha involved stdden£s,
apreed £hat tge pﬁbéraﬁ\éh§uld coﬁfinde; Erom'ﬁﬁeo
.teachergé point DF‘yiew;~i% gid %ppear that the h

ob jectivaes were being met.
At this point, there arose two specific operaztional
issues which needed modification: timetabling the . out

of Schéol sctivities, and tgahgpartation; " Dur ing
thié fihgtfyear,‘the studantg héd pursuad tﬁéir«
individual interesﬁsﬂbn ohe spediFic day éf the school's
éix.day timétable. ‘In eFFecﬁ,ithis meagt that one
week~they waef*ouf on a Mondéy, the.nexﬁ week on a
Theéday; tﬁan a Wedne;dayt evegtually missihg a week

2l together. Commuéiﬁy‘participants explained that

they were never gulite sure when theilr student was

coming, and consequently they Found it diffFicult to

N
)
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. ‘ C ¥, S
plan activities. 1t was obhvious that in this case

- the school had to adapt. to the rest of the community,

that Future students would go out omrn the same day
@ach week: after cormsultations, Wednesday was chosen

as the most suitable day.

N . .

Dhrihg~the First yesr, mha\studehts had relied
ofr public transportation, parents, Friends, snd the

established school bus routes to reach thelr community

K

destiﬁatiahs. Hants East Rdral High School is in the

middle of a& rural area, and this had led to the

exclusion of some worthwhile opportunities, when there

was no transportation system paééing\close by, and.

~ . the student was unable to arrasnge independéﬁt
. transportatiomn. Therefore, ¥ school bus was reqbested
For the use of -this class, one day a week., A year

later, specifyiny s route that would indeed pass the
majority of useful destihétiohs, the School Board

D . )
granted this reguest.y

N

A number uf other points, gsthered from the First

o

ear's experiences, also became clear. It was
N P ’ ;

particulearly importamt to restrict the number of

students involved with any particulsr resource person.

v

and it was'agreed, the schocl timetable notwithstanding,’



“QOre, or two, was Uptimum;“\F fmore stydents than this
‘ . ot 'J_;,J
were preseit, the experience began to take on the

étructura% of the traditional class,‘with w%ich sll
participants &ére uncogfprtabjef Thefefore‘a gui&eline
waé adopted stating‘that no more tﬁam twe ;tudeﬁts A

a time might learn in\any particuiar placé} a}thougg

more stqaents might certainly phrsue the same interest

R}

if fuhtﬁer fesource people and d@aces were avalilable.

It was also essential to‘explain clearly. the

=

_purpbsés and constraints applying to each situatian.
kThe‘program:was deliberately open-ended in not placing

N

time limits or how lohg' a student might contifue %o

visit & particulsr resource: it was lefFt.to the

student and the resource person o determine when

curiosity was sated, or avaiiéblé tasks accomplished.

a

Beyond that, it was established that no student‘éhould
be pald for anything done in the conmunity, just as

v

the school could ot pay cpmhunity volunteers For

thelir time. and expertise. \\\
It was important For the teacher to maimtair
comtact with eéach individual’s community activities,

for two reasons, First, the teacher could not only:

“monitor the progress; and be avaellable in . the event

uh



- 40

N

of any question or problem, but he coula alse o ber

‘encouﬁagement to the commumity participants, and

make them aware of being part of a larger netwars

by bringing news bF~6ther’activiﬁies. Tt washegsehtia}
ncgtv S‘tJ much thét" the teascher make visits iir;-ﬁ)Lere ,the?
community sites to‘gEﬁForm ah.e;aluat§v8_Function,
as it'ﬁa; that he ;éke those‘viéits‘to‘bﬁiid‘aﬁd
‘strengthen ﬁublic_rglatiﬁn;.

Secondly, the visits were importaht For the.
"limks they Forged between teacher and student. Not

>

oniy was the teacher appréciatéd for having arranged

- ~

the 6ppoFtUnity Fbr the studé%t in the First plaéél

" but by éon%inuiﬁé to visit the student in the
chm‘munitv;',‘\'tHe teacher was\ma‘in\tain‘ihg a viSible‘
interest in theisfuaent's activi£ies,mwhic% t&%y
goula‘share; ahd‘whicg Hadjah‘imporfaht carfy»HVQP
of bond and attitude baok‘i% the classroom, when the

leés{desirable academic work was téékled. S

The curriculér content had been completed py the
end of the school yéar: but‘altgough the sfudehts had
met the stahaards of their teacﬁer, it remsined to be

éeeh whethér they had been adeguately prepared for

the mext grade. Since they all elected to proceed



-1

“with their formal schooling, it was simply & mather
" .tof sorutinizing. their future Qrbgrassr which did’

N M Y RN ) > A : ' V- A
e indeed;show that the maJorlty exper;emcea comtinued

success as they went throUQh the hlgh qchool qrade%

‘evgntuélly‘pa graduate.
L . N . . . “' ' R o H . “
- o S DVEP time, some lhterestlhg remanks were made

by thh srhmol teachprs who unknowlnoly shgountered

v . . . [N
.

v :thesg gtudEHts.\ Some students Stood Dut it was

. R .- . o

'u~’i \heportedﬁiﬁ staFF meetings, beoause they’demenbed'to‘n
khow what was expected oF them in a course, so\thatﬂ“

they could proqress thrDugh thelﬁ work. One teacheh
repqrted that she was hav;ho to slow some students

. L . . R

'ﬁ down, because they were successFully workxng S ;‘

S . 1ndependently at such =] Pepld rate that they would

L ) - obv;ously have ccmpleted her yeah long course bEFDFE‘
B S .“th;stmas‘ These stuqents,~if waé~$ubsequéhtlyw
~discovehed, WEPE'Formgr\members of tha‘D}UtO..class,

- . * N s
BN N

S NN who héd,beeh‘ciassifiedkas disinterested students

. .y their earlier jurior high grade teschers.
Many ptHer instances were reported in $taff
“ ; : . meetiﬁgs w%ich'indicaxed\a marked change in attitude

and success rate among Former 8.U.0. students.:

NRIE INY

Ty s .. Although it might be aﬁgﬁaa~thétitherefis~é ganeral




*

N
3

trmend of change in’ students' attitudes as .they enter -

. ;“sehiqr‘high school because these Changes were 50 . L
- . : merkad, and haa appeared TDllow1hg & year in: the : ‘

B . . N

b.u. D Program, théy were geherally attributad\tm

. SR the\lnfluences.of the pﬁoarém} Students{ Femarks,x
o 1

N

> . . u

some oF whlch Farm Appendlx B DF thls document also BN

tended to support thls premlSe. _But ) Foﬁmal T oo B

R - R . * Lo S - i t .

R : R . evaluatloNgwas qndertakeh at that polct, A First
~ evalustion hag since been completed, and Forms Chapter
T S . ’ e ‘ThPEB. o S . o ‘ ) .\ - Lo ‘ . ‘~ L

The D.U. O Program has been the tnpxc of- qevera&s TS

, R e _— . . . . Sy
ot . B . o Lo, \
S N meetlnos and 1h servlc s of teacher¢ and ;nterested C

.

B 1{i" \;j‘admgnlstratons ln»Nova Scotia..‘From iﬁ&éékgatheﬁihgs,*
N o Four Questlons have most Fhequemtly bean ralsed s

- '\ o How mgmh‘doesﬁﬂuapwogram est?” How large could 1t

get before” exhaustlhg a1l avallable reoources°-'Are . b\f‘

1

'theﬁe other teachehs;wha‘would be ihterested~in\

N

administering such é~phogham? And; would the original
S ) R B - o : o
designers ever dp— 1t again? - -

‘Fihaﬁciai cohstraints in the degign of any new ’ ) oo

‘school program were considered of primary importance N

Wheh'the brpgram‘was First Formulated. The D.U.D.

p——y

- b

. Program required ne édditimhs1 QtaFFihg, or special




'abilitiés ahd the program appeahed to be: beneFlclal

ihyulve‘mbrefpeople as théyibécame;éwaréioF the

.activities of the program.
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LN N . S

x\SUPplieS.‘ It phesanféd a émail,fcogsthaneamle

B

addition\tq.thé‘OQErallwschocl budget, in the Form

of the weekly bus run; buﬁlthéﬁ*wgs_gll}\{ CL .

\Ailigﬁoubé‘whqfhave;cédﬁlefsd thefb,Uﬁp. Pﬁégﬁam;‘
have beéﬁ~madé;up‘bF-students‘with a wide range 0?w~

-
:

FGP all typ83 oF students who wanted to ba thare.

fThereFdre, 1t seemed that the progrem mlght expand ral

B . - . N
B L

uater to more GF the 1nterested studehts. In~terms‘
~ . . N - . N . e

of oémmunity‘ihVolVemeht;-it would;bé Qifficult;ﬁo' .

estimate how larqe such k=] program mlght qet. it‘

dellberately vlewed all people and places as potentlal

Lo

reéources; and it bécame progreésivgly éasier to

v
.

The questimn‘oF'teauhers' attit&des was mentiomed .

Ce . . . . . . o

_briefly earlier in this chapter. Teachers exbresséq‘

mixed ressctions’ to becoming involved ih the D.U.0,

*

Program.  .Some were relyctant to become involved, . <

-

because, im their view, it would be too much work; =«

pthers‘éxpressed kggn‘jnterést. ﬂosf poihmed‘out

that they would need some prior training, and felt

\

that it would fhen bea rewarding experience.

,
+ . -



<

“amd new satisfactions, at its end.. jhefchaﬁde Lo N

_with these students. =~ = .

my

“AA_

The Fourth question {s probably self-svicent. -
\;: : . ) . N &. ‘
Thl teacheﬁ Found;én immense‘measure Qﬁ SﬁtigféciiOn
: e o
absoclated wlth Seelhg the growth of new attltudes

and\capabilities‘oF'the~student$ enrglled in’ths

' 0.U.0. Program. Each year preSént&d~new:thalléhges;

1work‘ﬁi£h @ small‘humber of students For aiwﬁble“' SN

»
-

year led.to an unusual dégree‘bﬁ¢élcséness,\héspect,

snd understanding, which made it a pleasure to work'

Lo sIn @%esentihglan’outline UF the_D.UgD.kPéogrém

N N N - .

at these meetings, a ﬁumber DF major educatlonal .

studies‘wsre‘usually c;fad glvlng aupport to the - . .

‘

of communlty\nesources. In reprOSpaFt, 1t seemed

idesa oF learnlnq in the communlty. ‘Faure (1972)

.

had emphasized the need to strengthen the llnke

2

‘between school and communlty, as’ had‘the Ketterlmé_:\

Badd ; o R
N . 4 X . R s Vo

Foundation's National‘Commissipn §h*phe“ﬁefq¥m of

Secondary Education (Brown, 1973); both Silberman

t{197o]L‘and Pﬁi;Delta Kappé‘é Repont on the New

*

Secondary Educatloh (Glbbons, 1978) héd Siﬁﬂiéd‘out .

N

several promln&nt exemplary programs whlch made use

.,

-

‘tﬁat‘the mention of phese»studies not only proVidgd
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sufficlent’ jiugtificstion to. the

3

audiences For the

creation of the 0.:U.0. Program, butkaléé precluded
déhénds‘F%ﬁﬁ them For the results of aﬁyngyalaatidh;

: OF‘the\program’s\actgél"working$¢ The question of

BN

avaluation, in Fasct, never arocse at any of these

meetings. It is, however, now pursued inh the next.

T D ' . . N
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‘evéluatioh WEs\received’Fromiany‘quarter.

‘échoplihg; and conseguently of proceeding to more  -

R

A6
CHAPTER THREE -

Uﬁtll 1983 Deve]oplmg Unusual Dpportunxileﬂ

‘had undergone Dnly lnFormal evaluatloh 1htd'1t=

eFFeutlveness in,meeting its stated aims. Uccasiobnal

> classrooéz%iéits~by‘the\school administﬁatibn and by

*superViéérs?Frém'ﬁﬁe local Coléhéstéﬁ~East Hénﬁé{

letrlct School Board had apparently satlsFJed any

‘,cqncerhs. A klnd letter From the 5uper1ntendent oF .

N

; ‘ScﬁQo1s\had1DFFered‘ehﬁbuPEQEmeht and ijheé‘For

continued suCCEQS;;butkHD'Forﬁal,requeSt For an

L.
w Rl

~

]t had nFten been 5tated by members of the scthl

‘staFF and by parents,‘that members DF the D U D

;«2\

‘uclass $eemed ta beneFlt From a year's exposure to‘

“the D.U.D,~atm05phene ‘ard aptiVities.“A yea:ly gldnc@

at schocl cumulatlve record cards had indicated that
the majohity mF FDPmEﬁ:D.U.D. students had\contihued“

with Forﬁal schobiing, erther by phnrepdlhn into the

C g

normnal sehlor hlgh schmol courses, or by gaining entry~

~

\to~yDCatlonal Smhool prog#ams. But both of these

By

_oriteria, of having benefited From the previous year's.

.



~ X -, “ * .
v,

Yo
schnpling;~w9re‘equalfy trué\DF the majo#ity o f g#%de o )
ﬁgné students in %hé 5cﬁ©611f’0ne mfghf thérefh}e'\ | ‘ ’
con@ludé‘#ﬁét ?He 61U.G. PFogrgﬁ;waé ﬁa§img\;hé‘same ; R

~‘_é%#eéf thstgdants as the rest of the ;éﬁool pfpgﬁahs.

‘ ' ’ B o > . N . Iy
Yet one of the uﬁdérlyimg assumptions in thE‘chgatiOn
‘,of‘fhéxq;u{o.‘ﬁéogfam yas tha£'ittwould ha?e‘é*
‘baneéiéiél‘effgﬁﬁ‘gﬁlthe‘spudeh%s‘whg‘éhrqlieﬁ in it, h
abéveiwhét\m;ghtib§ achiévedbig the ﬁorma; school -
;progréds;(xlﬁ Sfd;r‘;b meaégre‘thié, a}comgaﬁatige . “
ibase\watheﬁessaEy;;a%¢ wésAigcotpopat§a‘ihto thésg ‘
\éregenp‘evéluaéisgﬁprocedu€e$- . | )

Thé‘syaﬁey éims oF the D?Q.O,;PfogEam:?e#e threef@lt;i:w
‘to‘deye%bp é{FenéQed'seﬁs§ bF cgmpetéhcyiihiEEéh "“ ‘ )
#ﬁ@daht‘és a‘léarﬁer; £p‘p%6vide‘bppgrtuhitiEs-ahB\l‘

5; aﬁéosphe?EVWHich wbuld»iﬁcﬁeése égph 5fudénéfé‘ ﬁ 7
‘Qéhéral‘seﬁse of SelF;ésteéﬁ; aﬁa to:providé~each' l

- N

N

student with the skills rneeded to proceed in school. .
" The First two aims were attitudinal, while the
‘third expressed a concern with maintairming an academic -

» ~ -

sté;éard“which:gogld ot penélize the studenﬁiwho
\1éter‘Qishedﬁto‘GOntipuginOPmal‘aﬁadem{cvschmolihg.
Therefore it was decidéd to dete#mihekto what %xtenf /
therprogram‘had‘met its stétéd aiws*bQ dejasihg‘two ‘ ) g

N

k)



; ?’j",‘i‘.f-"'tb,"‘;-:"":)

«
L

_whicb FOhm Appehmlx B \wouldfﬁnovide an aﬁgcddﬁai

C of this First\evéluatioh. It had beeh hutgq‘in

'teachers

cattitudes.

-4~

N
LI AN

sepahate measureo,'dne;attitudinal,‘and one academic..

-

Additiohatly,jphe‘stugents',wcitteﬁ comments on their.”

pcrtlclpatloh 1n Lhe 0.U.0. Pragram, extracts From

>

péckdrép}: : o j\ _—

<

. ta
, -

It was als@ Felt that other VlEWpOintS than JUSt

Ny

those oF the students should Form an 1ntegral portlon

» + .

2 - - . o o A * .- AE"

o cdhyehsétionuwith'otheﬁ teaﬁhehs in\tbe échgol nha}

- \\‘

\theré‘weﬁeiélemémts‘oFkthe\D{U;D. Erﬁowam‘hhicﬁ;they

1 RV -
IS

WQuldfcomménd.’ Eut 1t was Felt 1mportant that more

v

V-N....‘ S\

than ane‘dotal matehlal should be SDllDltEd From

RSN

and thereFDre ah attltudiﬁel survey was

. . .. .

dev1sﬁd~tqi§eek 2 more precise deFiqipidh oF‘tﬂachehs?

* ¥ . N . T v

N -
i .

The attlfuder af communlty partlclg@nts, obvxously

crutlal to’ the wOrklngs of the prmgram, had been“ e

constantiy momltored by the teecher over "the total

- >~

worklng perlud oF the proqram.‘ At the conolusioh&@fﬁ

each worklhg arrangement the communlfy pahtlclpants

o

had been asked AF they Felt that the encounter had

been suFFluxently succcssFul Foh “them to. agree to

N

furthqr participatiom at an apphqprisﬁe~time. * The -



BN

iparticipants, that no Further evaluatlon oF thelP

teacher s Pethds’mF thesa conversatlohs 1nd1 aTad

ﬂ§h§t only.two»cF slxty\Flve;gdmmunlty partlc1pants e

e L Cox ot

" had,serious reservations about Future participation.

N T .-

A = . . S . e T e R
.Ihus,;nlnety sgven per cent oﬁ the partlblpants_‘ R

Tia h N N . >

expressed contlhued 1ntérest in thQ D U D. Program.x -

It wea Felt that thls clearly revealed suoh a p051t1v97

i

att;tude towards the D U.D. Proqham amonq communlty

I . \0

e .- N \*\,. R

by prevxously descrlbed programb with 51m11art' Co
1t appears that they<have dev1sed slmllar approaches

N B NN ~T
N . . N

to those suggested here.<

Bremer (d971 Ch 5) 1nd1cated that durlhg the
‘ ) “ .
~earllest years oF the Paﬁkway Prngrgm, 1hFormal g .

v

9vaiuat10n was conducted by conversatlon and testlmonlal

. From. all segments OF the 1nvulved populatlon.‘?COx‘
] . .

J§1972} descrlbed evaluat@on at. Parkway at that tlme Lo

as an Oﬁgolﬂg process 1h whlth eveﬁybady tnok part

~ -

cohtlnuously. He comments that "evaluatlon 15 one DF

‘the cehtral courses DF study at. the Parkway (p- 121}-”

) Anﬂihtermalievalyatipn‘system‘was;indeed inétituted

v Ca

by Bremer’,” to acsess managerial and organizational

LN N -




a3y

© . students continuing to a college education {Lytle,

Cooqes). . T BRI

. A4 A N N - T N
SN e S c A
. ; D R . ‘ . o o : .
ettitudes, as well as ta measure the academic abilities

. <0 o o N - B RN . )
) RN . ‘ = 0"“5 ) o 3 ‘ - ) N : LN )
of the students.’ At.the seme .time, bssic numerital

records were kept abppt‘attehdance5 gropout rates,
- and the destimations of students gﬁeéﬁating:Fho@ the

‘Lprbgfam.

B

" \Thé'Fih§t butsidg‘éVaLuatiOQ,Pcbhdubtéd‘by members

- .of staff of the University of Pennsylvania in.1970)

N

"‘u\Farchﬁ.mainiy bﬁf@iscoéerihg

" the aims‘ana StTéctUh?é 
‘;‘S#»QhéfPéré;é&:érqéfaﬁ:(Qox; 1972;‘0€. 51]1\ Méhé‘

\Fecgnt‘évgiuaﬁioﬁgdé£a‘a@p@f ¥héf?aﬁk&éy‘?ﬁ¢éﬁah‘ﬁas
;w&itteﬁ iy;if§:dubrght‘ﬂiﬁeéépr; aﬁ§~F§§Q§e§ ?n‘éée

: dbntithd successes*of\the‘?arkway Program compared

»

 :to‘pth¢E;?hiLéd#lphiaAHigh séhbols,iiﬁ term$~ﬁF “ = .

el
0

. 'attendance, dropout rates, and the percentages of
: \ . : P

3 - N

-
N ~

Availablekdatéfﬁrom the BFiinng the Cap Program

in Kingston is basically anecdotal. It relies strongly
- on‘published‘repcrts'bf‘viéits by Various media groups”
Fprkeyidénaé Fro&‘impartiai cutside observers that

thé;prégbam-has merit {ThE~C§tizéh, 1982; WﬁigeStaﬁdard,L

1880, 1881, 1882).

NN N

Ar avaluation\bffth Social Educatimh PﬁojeCt in
. . L .

1
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‘ E%éland was \;;3,‘50 slar"rjiea out. Dief'"ir’wing the .“N"?\f_\‘f?(‘:‘;" ©
S \\‘ _“  baéicfobd@c£§veé as %;;gél§.aﬁ£iiu6iné;5 Rennie e£? ’ *
l%ﬂ. (jQidj g£ﬁi§ined1£hééievalga£108 §F_tﬁiéltypef" ’
e L s bF\ pht:gramm 1*‘—3 “'heé:essésf*_i‘l;w‘a‘ i\imit\e‘d: One‘ '(;:9 . 8‘3) .\“‘ . k .
a . B Thé&jconténmaé ?Hat it‘wquld'éot‘be pDSSiblé:tO‘dFEw‘ '

*Qalidfcohpérisohs betﬁéénﬁthis-pboﬁégt,swifh its

; ‘f . SpeciFic éims,;ahd>$ﬁhér‘s;hbol\pbograms wﬁibh would -
3? ‘~\h§9é diFFéremt‘aiﬁé, sinée‘ffhéﬁe are .no 6pjecfiqéj~\ B
; .  ﬁ§ta$éé;5F‘a;aiuétiﬁg‘dné?set of aimé‘égéinstxabather I :;
‘ ) “;(ﬁ; éﬁ);ﬁ ‘Thué,nth;‘EValQétioh~§%‘tEe éoﬁiéi\éduaafigﬁl :
’ anr@jécf‘Héditéwb; ;eé%ricted>to measuhiﬁéiﬁhg V |
i ) . tmﬁ;%d;pﬁaﬂiiify‘and pehéeiyed“felévahbe'oF tHé projectisz
- ‘ E A aims}~tgge%he}~wiih éﬂ\égtempt tg.diggérn\éo whaot
~_ﬂ‘{\ e ':;egteﬁt fhéseféim%~héd_§ean‘achi§v§du ‘ ‘ ‘ ’
\ ‘ \ &ntéﬁviéws.ﬁiﬁh paﬁénfs, teachers, 5ommuﬁdty‘ \ - N
TR ' - members, and stgdeﬁfé‘Webé used to‘determihe attitgdes“ .
) to;phafSobigl Education Project. A 5Q§st;ohnéire ) ;
! “ \‘\‘.5w;§ @léo‘aamsnistered to thé‘invélvédlé£gﬁents; to : .
31; ;:. o ‘ ﬁeas;;e t&eir‘attiﬁuﬁgé fé&arqsﬁéégbol. Iﬁgfhis» o .
"respgcfgsthe authors noté~(p. 71} tgét fhéir teamn
WBS gnableiio Fihd:a'cgmpletély‘suitéble:qqestionnairé
» ; aLheady‘deéigngd.which could be‘usea %s = réfergnée
) Forivaiidatieg.' Evéptuéﬁly, ihe préjéc£'$‘évaluafion ‘
. N . . . - .
. . . fﬁ




L _s2.

team desigred its own.
- R Several other community orienteg programs have

made Qse‘pﬁ snecdotal reports aﬁd individually

R oL designed guestionnaires,: to measure the attitudes of I

- \ : R L ' . T N : . \
L ‘their~étudents"tcflearningz and their feelings. of
\iaerf-EStéEmw(Etobicoke @émmunify-ihvoiwembnt, 1977;

-~

. ‘ . JohnstonfsyPaﬁker,'1975; Lowg,‘1§é1; Otte & Sharpe, -
- 1279; Ratliff, 1372; Renfrewshire, 1973). -
R o - on éxéhiﬁatimh,ltﬁéhe‘were‘inépprophiate pQﬁtiohs ::

- »

in 211 of the précedﬁng evaluatior techniques, -when
. ' opplied to the D.U.0. Program. Buros (1978) lists .
standard. attitudinal measun'amenﬁ'scales which, ‘when

N . - o,

© examined, turned up Doéperémiﬁh‘sMSelF;Esteem Inventory

-~ N

(Coopersmith, 1967) as the most;prnmiéing; but even, - -

this, because of its targeted youngsr age oroup, was ) d*

- ' rot entirely sppropriate. . Thus, like the . other
‘ R . N ) N R N “' i
" programs which have been noted, the. attitudingl

o ; ‘questionnaire‘USEd\iﬁ this evaluztion of. the 0.U.0.

Program had to be specifically desighed.“_ - B
. The evalu=tion presented here answered some

T elementary guestions, but raised at least as many

>

more.. It is therefore presented as a p:ﬁijﬁinary
evaluation, which probed as far as the present L . ¢

N




N . . . . o

3

R

situation would allow, and pouses o challenge For

\31; S " ;~‘ fUtuP? éxpéiimemtafiﬁh ané ?ugthéé.éQaluatiohg
) | fﬁé ev;luatiQS pﬁécédﬁwés 0g£}§ned heéeuwégé
l?‘ ST e admkgiste%éd‘tolstﬁdengé and:ieachéhé;éé Haht%
East Rural H}gh‘éghool duéing'Febfuar& ASBé; ‘lt \
.g; o “‘.\ wasic;hsid;red ;a;eSsé}ysto Qgif until this ppint;iﬁ
‘Li T ’  the §;hooi yeér,\ég‘fha€>§tddeht_progﬁes;;in‘gﬁe.‘
. - S R ‘ o R
' éurﬁeﬁf scﬁéol ygar~cogldfbgimonifoéed pvéh’é” S o
. SR T ‘ ;‘§pfficiéht petioa.‘ ll o | . ; .
E' . Twae spesific grouss gF”éthentsinge_targetad:to
? ‘Férm&the bésig BFtthe éguaeht béﬁtion;éé ghis evaiua£i6h5
N ; ) o : ‘The\first'grth Cpmprised\niﬁetééﬁjstudgmfg who had:
X R ‘%pplﬁéd,‘gna:wé}g sqcéengul,‘by~rahd0m‘drawjkig‘
; L T fégcéminggmembefé of ﬁhg }98;—1582‘6;UIQ: class. The
sec@qd gréué‘ééﬁﬁﬁ?sed pwehtyhsﬁégghts.wgﬁ had slso )
‘; éﬁpiﬁed{‘ﬁut throdgh\tHe réndom‘draW‘ﬁﬁgcedure[Qere
. ] " mot séﬁectédltg.bgoomé‘mémbérs‘SF'thét:D}UiD. o1;ss,
X end‘éonséqﬁéntl§ haé ;ttéﬁdeﬁibfhér QfadEAhihé\ClaSSES ‘
j[k B ’ “§ﬁ tHe‘éaﬁe échgbl. These two gr;upg wehé not
‘ ’ raﬁdomly selected For this evaluation. They were the
tbtal meﬁbeﬁs‘oF each gro;p, gxcept;as noted. below.
The‘ 1981- 1982 D.U.0. class had, at the beginning
f  oﬁ.the yeér,ha total of tﬁehty two members: ThreeioF
Lo \ ' | . )
5. : . it s
% N

ey



\

»
'

these students had not themselves spplied For admissiom,-.

" but had been placed in the clags ot the insistence of
R . . te ,- “ B . . FURI . “ . )
Tthe school's principal becasuse he was unable Lo place:

them in any other class. )Th¢5e\éame threg'studém@s
D .._‘ a ) . . \’_“‘
did mot complate the whole school yesr: they had all

" ceased to amtghd‘$§hool py‘ﬁhe.haifway‘ﬁoint in the
schpq;iyegﬁ."¥i-may be;gotqd\thét‘ﬁhis Q;s‘a‘pakﬁgFH

~ -pfi¢yent$?;h£Eh repeétediitsélﬁ‘iﬁ éa;h‘yeér of tﬁé

(DiuvD;lPrégham's éuhetipnihg&“lt‘waé Felt tﬁét‘these:“

v

-three students should be excluded fFrom these evaluation
\hfpcédures, however, because they did not Fit “the

< ommon critewiom\oflall'other members of both ‘groups,

“Lof having épplieﬁ'to~5e members of ' the D.U.D. §1ass.ﬁ
The Firsﬁjph?sefqé ﬁhe"evaluatioﬁ consisted of

N .

an examination of the academic levels of ‘achievement
of " these sthdgﬁté, as documented on the cqm@lative\k

»

>

ﬁEQDdeESﬁdS‘QEpt by tﬁe_séhool. ‘THe Fisto#§ of é_ac:h'\~
i-student ‘in‘ 'Br.gdes Seven and Eight ‘was First__;-éfamine\a,\\f
‘Lo validéte the éséumptioh éhat thgse}tﬁo grogﬁé éF
students ?id not show a;wide‘varianchoF ability From
eaqh othet- ThiS\ﬁé;BalEd irdeesd th%t the 68thPS‘DF
tﬁe‘two gr-aups wefa~ééa§bhabiy indi§tinguish;ble |
From esach 6thak:‘students From‘éll‘the grade‘eight

"



hlgh schacl grades- and they had

wéé#é brief |
't«w‘d QP‘OU{DS )

ébl and thaxrm

WEs‘modafled Follow1ng pPeqEStlhg, cdﬁsistebwoﬁ;“

a

Elght statem nts about the twu toplcs, ;o wh;ch studants R

- P




Forty aidnt teachers b -

PR *f‘:"s‘;':\ :

oy "\~~\‘

gr-mups, Ton oompletlon DF the Flrst phase Df" the -
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ASt‘dents jh Unsalected )
‘ Appllcants

Dlsposmtlons DF
. students For e

3

'2thingf hat ‘one” student“left the DMU D.

‘dlass

2

;studants had leFt the other group” there 1s'a marked

ARSI

‘JJtHequ%Qq‘quups;”égﬁthghe~;Syoqd%éqQénﬁ}y:inﬁthe~f

*

R

ol B ,:3‘ N . i. . “ v . Ce
fieach group continuing-tp be members .’

fipercentage -




4 r‘wxdki‘tc;a tes mi
3 indicstes. n

haiﬁétés‘fl

“-;APP;lCQ”tﬁ\i“

EHC N
” ﬁinD%);‘g

4 (55 8%)
2 (33.3%)

Br‘ade 9 was much |
Q‘LmOFB 1qterest1h9
. iethel hight SChoolf*:;;PV
‘fgraﬁes' I3
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”SQQLE f“* D U D Studehtq Unaelécted Statémeht'“ *?Q,":{flggli\g“'

\Nﬁmbéf*‘“; ;.f AR Applldanis~. B
L %D (100%) :f ;2 (33 3%} . )I was able o u*[‘ . o
y y e : 2 {33 3/:‘3) leal"h vab(:}ui" sc}me +
‘ flnterastlhg R "
" things in 7 L
’sGrade 3 5 S
N - : ‘. \!
’vGradE R was_as " -

1 (16 6%)“ff much @' waste: af ‘
W~tlm8 as. any’ otherfn”f
. 1 (15 54) - S

DN 4 [56 sx‘f““

‘ f‘f’s‘é‘? y
{330 3%)0
(16 5%)

ﬁE‘(B?QB%)\‘i”betteh learner
e A because oﬁ

oL was pleased to
i?be Y member oF R
“‘ufmy Grade gn class;.?j

.

1 (18 6%)@‘1
«\~ Vo L :
(33 3%)j};§My‘Grade 9 RIPIRRE
“(86.8%) " teachers: made mei‘
Lot Feelithat T
W Ul mpulo bel a’
v student.v

‘C,)Od NI S

21 {16.8%) - Found thlngs
L1 {18.8%) neasler to! iaarn;qu
2 (33 3%) sgbout in’
NN e _G‘r:.a‘d\e‘g_ m.‘
\‘x“2,€33@3%)~1 o
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e o . Comparstively, the hESults of Table 2 cleariy

indicate that the members. of “the DIU. 0. cla5$ nad a

more positive attitude tow;rds school ‘and towards

et i

N ~themséives than tdid membeﬁs of the othér grmup.

- . Teble 3 Teachers Attltudeb to the 0.U.0. Prcgram.
\ §‘ \“; . S I Attltudes in 197? \  : Attltudes in 1883 ‘ ) .,
‘? | ‘ \ -7 strong ly supporflve ~ ‘7kremalned strongiy supﬁcrtlve
; ﬂ3 mlldly supportlve A 14 xhcrea°ed thelr wuppﬁrt“
A ‘13“f"1 ‘;f | ‘3 lhleFerent i‘i t‘, | 3 malhtaiheq the §§mg a§t1mgdé
| 1lmil§ly opposéd  ‘\‘@ 0 décreased their suppott‘

SE R ‘ o ‘>~Table 3 rev?aled =] FlFty quht per cent change 1nk

.teachers‘ atfltu; ‘towards 1ncreas;ng thELP support

:For fﬁe Dfp.pirProQEam. :Ah exémiﬁgtionfof‘theif' 
Ty, i anSwer$~to'ihe\open‘queétiéﬁs a]so re;eg;éd‘alooHcaﬁngf
in explalnanq thelr attltude in 1877, the‘méjority,QF; .
tha teachers stated BlthEP that- they knew llttle
about fhe program wheh‘lt beqah,'ob that they had
11ttle contact wlth 11;?’The maJ0h1ty‘expla1ned tHElP
chahge in attltude Am 1883 by statlng that they had
L . o : now had tha mpportuPJtQ‘to observe the\poSJtlve‘
‘beng%its that b.U.D~ gﬁuaeh£s‘got from tHe~progﬁém;
agd thgy theFeFore now\Faltﬂthat there was a défihité

- place For 5uch-é\prbgramuinfthe‘school;

- \
"




‘preQiOus‘yéars5

Perhaps the.
Dthe set Iin Table

of the students,

T due to diFFerent
0. U a. Program.
would\have Failed them?

impossible, were’

_‘rBCOﬁd‘oF former D.U.O.

st start{img of these results is

ﬂ,\reAlecting the scademic prugress‘

Oﬁe m st question -iF this waégﬁéhhams“‘

LeacherF"standerds, rafheh than

‘anythang dlrectly to do with the experlencps of the
Did the D.U:OJ teacher‘empiny an

‘easlier . merk;no bystem, p6551ng students when Dthers

“to dismissithiS"Charge’completely; and ;t\wdulé;be

it.mot For the documented, successful

stpdeﬁts\in\high school  over

and Foh‘thé examination’gohqucted‘

¢
»

Lagain thls ear oF the students' rade ten marks. It
o y o er :

N

‘must be. sthessed thaf‘the D U O-~§tudehté who.ahgf

presently gnrolled in Brade‘fem:aﬁe attalning a

rgpéonabie\adademic standand there, indistinguishable .

from ?thariaverage students.

are having difficulties in specific subject areas,l

on the whole, they. are meesting with continued susccess.

A examinatiom of the curriculesr content of the 0.U.0.

other grade nine classes in the school.

N

Individuasl students

‘which reflect previcdusly +ecognized weaknessas; but

.

S

class reveasled that the ssme material was taught as in -

It would
.
. . \\
. .

At thxs~p9lhtg xt ;s leFlCUlt‘

Cmdeatiiy



E] N h \7& -
- “?‘,!-;.
-B2-
ST T L seem, then, that the acodemic standard setin .
. class was adequate preparation For the grade t e
T o : R B C ) .'\‘: N N 2 - . A
- . et . ) N . R L 8 RN s X
Orne caq~conclude; Fham an examination of the
e ‘end-af~year success rates, that there~was"a‘beheFi§‘ . ) R
T . : R s o - - . et
T derived by members of the 0.U.0. clags,;Whicq was IR
t not made svailable to students who had wished .to be i
- ~\\’c.. .‘ ' : AN -,,‘ » o ‘ : : ) -
R in D.U.0. but had remained in regular classes, » It
» . R A o oo .
: ‘remains difficult te pimpoint the origins of that ™
o S . L e e ) e N
) N  Itsis.unfortunately diFFibqlﬁ‘tQ assess accurately - - .}
% &, -~ S - ; R

S to what extent this compsrative .success rate was an .’

S Qnusuﬁa; pﬁgr{;m‘eﬁc{n é'F the' }9‘81%1982“\‘5:3}160;{‘; year, N o :
‘§ﬁ ’ ‘j‘:‘ ; ‘Tﬁéfﬁgééhérlwas HD£‘aQéré tﬁat i%§Q;§\Q}EfeveEp‘E?hm ‘ ‘i
: . >‘~ ) ppéviqqé,yeéﬁsg Séhopl‘récorﬁs‘révéalgp ﬁﬁépkalmo;t‘ |
‘ a}l\;‘lg’. D..U.D: Studentshad sué;:ess‘Fu lil}_; ~C\§mp leted tﬁé;:' .- .‘ ‘ }
N ééuhsé‘;F é£gdié%“iﬁ prégipus yea?é: orne hundrad pér“ i
2 ) cent” in ‘}'9“?'8“—‘,13‘7;'9,“nine'ty éi,x‘ per cent in 1é7é-1980, \ ‘
i: ‘anq'eighty seven per c85t in 1980;¥9§3‘ ‘However, : . E . . ;\‘
i

;Cb&plbta reqords were hat;kept.oF thedhémés aof all .

NI R ; -

o 3 v Athg.st&dehts who had been unselected spplicants to

R the D.U.0. Program during these same years. Therefore, - : -
R comparisons'o?}réteé of progprass could not be drawn f o
R hetween these sets of students and the groups\involved‘ e

PN - L . . N . . N o

R L : : T o ‘ . i . oS

i o . o

0 . -
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xin‘thls;eyaluatloﬁhwtﬂeqonds‘wlll\be?malhta;med‘Foh

M B ! N e

Future years.‘ S \ ‘ "" »
ety . . . : . S

N The Same Charge UF leFerent teache#s‘\staﬁdéFdég

mlght be lald agalnst the results DF ‘Table é ‘ fa _ T

\itﬁeiﬂku;ﬂx\éctiyjmiesfhave)any d;rect‘bearlhénmn:,‘;:
é€§\5051t1ve at%x%@éés‘showéi\o; was . £hg teacher‘;' ‘
éerSDAallty the Factor,‘wh1Ch would have brought ‘ n

*ﬁ_équal results 1h aéy\;lassroomq The begt‘answgﬁtdﬁ;‘;

) #ﬁqggh_hck‘bpﬁclusavgl can be %ouﬁd la.the studenms' h
~§c;ﬁegt§ in‘Aﬁpénd{Q‘é:‘thése statements SuppOPg\th81% 
~@réu$ent‘that there Qere otheé &omponegts than £Fe
‘teaohE/Nwhlch bolst;red th‘~students"attitgdesﬁj{ﬂ~

. . . -
. Th¢ revelatxon DF the R anoe 1n attltude amcng
téééhers ;t the school as shawn im Table 3 was “:‘ “;\
jséghi?iqant;.Lit.gad~be§nqr;c;é;12e; that éaFiy )

.:g&oupskoF"teachéhs, ‘but w1th1n Hahts East Hurai ngh

"syéport FDr“thegpﬁbgrampwaé‘Dmiy‘mild;,tha*Few‘téécherg.

jWho wewe stbohg Spppp&teﬁs“QF\itfweHé élso5those most
- : {“\\. .
closaly lnvolved in contlnu1no dlscu&510n ébOut“it,

w2 Z*
e

or who happened to be teachlhm 1n nearby classrooms.

- The D.U.O, Program has been descrlbed to other

7

N ~

‘Bchool, -No fUFther'explanation\was heguested\éfter the

L] v ~ L. - T "

program wasyinitiated. ' Individusl examples were

N

et oz BT

P

g Y

e
.

“;j,g';‘.ér. [R
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‘noted of specifit senior high schoal teachers
‘in?icaiing that they.wére impressed with Former 0.4.0. ‘ o

wstbdantsiin.the senior high grages. But there was . o -

.,mDstfteachers-?

cisolation in whiphimcsi;tea;heﬁs~stirljtend to.

NN v - ‘ S L

-

.\

NS RN . Yy

-

" Coa N . -

‘little overt indication of inmcressed support smong

T . : b

,There~had-been‘indicatioms_éF

) pér;ph;rél 1ntérest but tﬁese wére geherally cfupled \ikV  : :
'fw1th the deslgéloF not wéntlng go be pEoF9551onally N ] j
‘aétlvely 1hvoived‘1n such & prooram. ThlS lack oF‘- \ i .
unde;standing;‘howevEr,ﬂoF th;‘true\dearep gF support ’ i

~jFer3gQJleaéues,:is pérhaps;aﬁzlﬁQ1§§tion of ‘the ‘ V i% : ‘j o

V- R BN S N
R .

5Iﬁ'gonclu5ign;ytheﬁe-ié erough evidence from-this - R ;E\
N LA " ‘\ o V ‘ “. N . : ) . - " \\‘ " N . i (]
First~evaluation to.suggest that”the D.U;O.\Program T
a . . s ‘.'\
1~~has made S valuable GDHtFlbutlDﬁ to the academlci.. A
llFe oF the schuol, that it. should CDntihué*to furmdtion),
Cand that‘ix is-ﬁeserving of stﬁong 5uppomthrom\s€aﬁFw
IR ": - :{ T ‘ : L. ) o . NI
and ‘administratign. i - : . -
* Lo ]
o ¢
‘)! i ‘ *
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s CHAPTER FOUR

Frrom the administrative point of view, 1w ivuues’

must now be Faced: Filmnancimg of progroms such wus

. ™

D;UJD.;~and thelr staflfing reguirementy, Fihanpia]ly,
Bﬁéﬁgr {1971, Ch. B) contended that the Parkway

Program was ch@ab;r to opgrate than the normal school,
because thé‘capitél and ma@%temanca costs of a large
géhao; building were removed. Lytie [1981) suhstentiated

that this waes still so. .
o N N \“

" The Foxfire program, in its early days, was
supported by Foundetion end individual grants. The
FoxFire Fund now manages these monies, which together
with the revenues from ongoing sctivities, provide

the necegsary budget to administer their programs.

+

No significently additionsl burden was plaren on the

school board. o

S

N N
When students go out on 0o Unto Other s projsots

in Vermomt, nao Finamcial burdern is iroorees, apacd

vroom that ol students wsing thelr owe oaro Coaw
Lranspurtation, instead of riding om an esxasting schoold

hus., The author’s D.U.0. Program mode use of one R

R
T e

school bus trip per week, a small =dditlional expense

~

oY

2
Yy



- that comminity based programs nesd not cost eny hore

less.

*
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s
>

which the schocl boerd cost shared with the Phovimce's

Department of Ecusation. . The point_ to te mate is
. - N 3 N N N

3

than traditional school programs, and sometimes cost

.

Then what of staffing? The, Parkway Program has

alﬁaysfkeﬁbgtedly mainteined a‘lower‘pupir-teacheﬁj

ratio- than other Phlladelphla bChOOlS tHiS‘haslbeen

SB0 because many eommunlty volunteers have ‘been teechlng

ghoups of students,  in addltlon tm the teachlno of the

Full-time~ﬁroﬁessipnﬁl»?arkway staFF.~ A}Parkway»gtoup‘

‘consists of two\hundfed and Fifty students, and ten

"proFeSsiohal ?eachers.‘plt‘isbaply because théseh

) ) .

courses that the“loﬁeﬁ;puﬁil~teacheﬁ ratio is possible.
. . .- ) . ) L “ )"‘. . . ‘ } e
:EliotSWiggintonfwas‘teachihg‘ané hundred om0

Forty students when he 5tahred the FoxFlre actlvltles.

Do Unto Dther: at Champlaln Valley Unlon ngh School

K

caters o two hundred and seventy Flve students, =nd

is run by two Full tlme and two par t- mee staFF members.

‘The D.U.0. Program at Haﬁt5 East ﬁural ngh ‘School

-
»

consisted on‘average_of a~dlass of twghty FlVe students,

~

. taught by one teacher. These would all appear to be

B . N ’ N

.

students divide themselves amohg more than teri available.

S



reasonable staffing lcads. e
Eliot Wigginton gummarizeé‘the nopes oF those

who work in commumity based programs, when he states
in his brochure that it ishis goal to see solid,
experliential courses offered In every department of
. his whole écgool; But these pﬁograms are Few. One
is led to ask, then, if so many‘supporf the ides of
such pﬁégrams, and if they are Feasible in terms of

inance %Qﬁ staFFihg; why tgere ébé‘hot mére of - them?
Jhe answer may well 5& in the attitudes of people
when Firét eh;ountering a hew ldea. |

}

. 1n order to test this, thekguthor Haa conversations
with administrators or some community based brograms;
and‘$ght ;.brief questi6nnaibe~to some others with
whwh there was not opportunity For gé#sonal cohtacé.
In both conversation:and‘written qdestiqﬁhaire,‘
respondents were asked to idagtiFy the spparent
attitudes of students, members of the community, and
other teachers, when they First,beganAtheir\progra$s.

_ They were then asked to comﬁeﬁt on whether, arnd how,
any of these attitudes had chsanged substantially

Hince the programs'’ beginnings. These guestions were
N . 3

deliberately similar to those in the teacher questiornaire
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about ths 0.U.0. Program which was documented o
Takle 3 im the previous chapter.’ The results of
“this survey sre summarized below, in Table 4,

Table 4. Oegrees of Support’

3 ‘ Far Community Based Programs.
Frogr wm - ‘ . “1 .‘ * 2. 3., NN
Students: Initially Strong St%oﬁg Strong
e . . Qow Strong . Sérong Strong
Community:]hitiaily Strong Miid ~ Strong
Qow Stroﬁé k Strb@é, " Stromg !
Teachers: Imitially ER \ﬁild Mild
Now ~ \ Incressed Increased Increased
Progrém‘ T ‘k4. ' 5. . B. .
' | Students: Inipially‘ Strong - Mild Strong
Now‘ Strong Strong Strrong
Community:imitially Strpngw Strong Strong
’ Now Strong Strong Strong
T : feachers: Imitially -Mild 'Sttmng o Mild
Now .  Mild Strang Milg
oy \ ;
\\ It ie appoarernt From this tablé that the least

‘amount of support For the introduction of community

based programs comes from teachers. In written

elaborations om the gquestionnaires, anhd in CDHVEFSHtiON%"

» R

e



!‘ebp(ande!:w{,b fur ther revealed that,ﬂalt:l;x:\:{:\’- T

a marked .imcrease in support From the teacher aroup
B . . éFter & program has been in oparation Fér some time,.
there remains a Eistihct hésitahcy among teachers td_
become aétivgly imvolved.

A general trend of resistance among teachers to
inmovation in general was dooumented by Moore & Humt
(1980?, In exafining the resistance of teachers to
cﬁmmunigy bhsed pf@grams im pérticular,‘gome sp&ci?ics
zre fdehtiFied. In speaking éiréctly ta many temchers
sbout why they woula not wish tolwork‘ih community
baSEd‘pﬁOg;amS, the Followigg‘geﬁeha; reasons have
been givéh.‘ Somé Feel inadeguate, in krowledge snd
training, to perform an ;;ceptable job im such @
setting; others view the chagge it would make.in their
irogtines askcéuéing tog much hard work fFor thaméelves§
‘aﬁd otheré simply prefer their present teaching
assigrments.

‘ ]@ Chapﬁér Ong of thié study, two common threads
were identified which were prel@.serxt in ail descr“ibea
programs. They were the intent to railse students'
social consclousness, and the chenge in the teacher's

role., IF ome now compares thege common threads to



-

b2
-Fa-

the causes oF hteoachrr reuistoam e Lo thvalvement, one
can Faorm & link,

)The programs, which have neen described in this

study have all Functloned st the secaondary school
lavel. Teachers here, who express resistance, have

peen trained to be experts within a specified sub ject

Field, and to be proficlent at teaching the cohtemt.
tﬁerein{ The 2im of raising social conSciogshess‘
Gcuta across subject\boundaries, aﬁd has sém;thihg
more -to do with the;developmeﬁt of the child, rather

than with an increase in knowledge in & particular
sugject. Thié may be the basis F;b a diéhotomy,
leading to s Feeliné o; uneasiness, or igadequacy,\ "f
among sub ject-trained teacﬁérs, Cleskly also, sas

has been previously mentioned, the change in the

»
\

P

teacher's role to Facilitator of the students'
: . #

learning from other people is threatening to those

teachers traimed to be the expert conveyors of
N > . - N N

knowledge themselves,

Thus, the two common threads of community based

programs can be seen to te at varliance with the

1

teaching practices, and roles, of most teachers in

‘secondary, schools, wherne such programs operate. And

.
N
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Lhet variaroes, ot oa e juniced aﬁimosity, may be

2 major Factor in teachers' resistance. 1t would

then Follow thst commumity based proorams ore not
likely to become more widespread, umntil there sre
T . :
training programs in community Lased esducation For
aspiring teachers.
With this caution in mind, one must Finally ssk
whether the foregoing programs represent fully
. N .

dEVeloped apprbaches to the use pf Commuhity resources.

Are these programs as large Bs they might be, considering

Cthe avallability of rescurces; and might further

prog;am developﬁenﬁ be e&éected of thém?
‘ — SN

The answer to the qgestioﬁ of size seems debatable.
If the use of resources is:réstéicted to. industrial
settihgs,;tﬁe programs will be‘helatively small,
urnless situated in an exéeptionelly ma jor industrial
area. But if proérémé ére able to involve whole
segments‘of.the populatioﬁ; like senior citizens,
the‘program’5~§ize wou%d seem to be potentizlly
larger, able pearhaps t? involve the whole school
population in some aetivities. .

There is a caveat. It would be uﬁrea}istic to
expect any industrial setting‘to al low i£selF to be

¥

- *»
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overrun by hordes of exploring students. -“As the

D.U.B. Program showed, 1t is orly possinle tu place

a fFew students, UC?asiona]}y, im‘such §ﬁttings. "The
sane is true of 1ndividual! community members, It
would be umreslistic Lo expect a ;eniog citizen to
undertake the constant teaching of plésg—gize grb@ps

N

of students. The opportunity has besern demonstrated

to be at its best when only a Few interested students

spend time learning with such a parson.

fhe expansioﬁ inssize of such progréms, then,
ﬁbes not depend onfpersu§ding more cnm%unity‘membehs
to accept greater numbgrsth students. In developing
oomhunity Baéed‘educetion, the school cennot abﬁégate
its traﬁipion:l respoqsibilitiesé‘axpansion Hjhgeé
on &aintainihg ihdividuariéed contact with community |
members, while %akihé Further use of other available
Comnunity resources fFor 1§réer groups of studegts,
over whom the school's teachers maintain éuberviéioh
and directioﬁ. *

There is also room For\Further program d&yelopment}
The programs which have been described im this stuﬁy
only represent beginmings. Programs like D.U.O.,

and Bridging The Gaep, have illustrated exemplary uses

.



‘oF Eémmumity rEsOUIECES whigh might be employeg when
students first beplmn to learn an thelr communities.
Their educationasl imtent 1s T oeely attitudinal,
without mak ing many rigid scccemic demands of that
1Eaﬁhiﬁ§ i thd‘é6ﬁmgﬁity. .]n this semse‘they~%ipﬁt‘
bé classified as eiementary pfograms. As ome can
define an increasing aéadémié compohent¥in the progress
of traditiomal schdoling,“programsllikg Foxfire, and
Parkway~are_ﬁore advgnceé, and ;ight be termed
isecéndary. WH;lé whey ackhowledgg the attéﬁudinal
intent, tHey dg ma%e moée‘speéiFic acsdemic demands
of pﬁe‘activities of théi;_students in ﬁ%e dommuniﬁy.
And while the& mage alldWESCQSjFor thw individuél‘ ‘
students to pursue a tppic of mome intarest, éhey_
tend to view these CDmehity activities as Qital ;nd
relevant adjuncts to acedemic toplcs and skills being
;ﬁoﬁmally taught in school.

¥

It is here that there is a challenge yet to be

x

ﬁidely met. There sre many topicé taught in school

»

wHich might be more vitally learned through the use

. . \
of gommunhity resources. These 1nclude taplos which
are corrently included im the standsrd schoo

surriculum, as well as topics of specific ihtﬁf&st
&

rs
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or relevance to a particulisr community, anag whioh

maight we best taupht doth 1n wenad by it.
. N v Al

s Ang 1 tudorte pealr te learn in o and with the

e 3

@pmhuh{tyy e might exbect to witng?& one Further
develépmental Gtaée Firom such programs: the active B X :
involvement bf students in\community‘developﬁeht,

givén théiﬁ greater‘soéial consciousness. This hot

.o only seesms' to be a natural conseguence of the

educational process, but-omne to be lauded, fFor in

\

- ; it ome Finally glimpses an anSweb»to the concern of

the people of Pugwésh, who influenced the beginnings

of this search many yeahs\agql Students are surely ‘ . ;
less likely to leave theik communities if ‘they are

actively involved as respected members of them.

-
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CAPPENOTX A

THE D.U.0. CLASS

GRADE 9 - HANTS EAST RURAL HIGH SCHOOU

:

probably geing to be told by someone who

duesn't know, that the 0.U.0. class just plays at

schoalwork. Dob't believe them! This basic outline

is meant tou .provide you with enough information to

understand that a normal grade level of achievement

TS

‘is expected of all enrolled students. The topics

-

are taught to the same depth as any grade nine class.

Normally svailable grade nine textbooks sre -used.

Just maybe we canrn enjoy learning about this stuff

together. Good luck!

" TERM 4

English

Socaial
Studies

Svienve

TO FIND OURSELVES -

- Watch, discuss, and write about ”Hooﬁs.“
Read, For comprehension, selectiams Frdm-
TWho ain 1.7 v
Oevelop notetaking skills using the DHII kit.
Produce a complete autoblogﬁaphy.

- Develop mapping skills using the Map klt.
Take part in orienteering exercises.
Trace British history from B.C. 'to the 1400's.
Produce a project on one aspect of faudallsm.

- Review all body systems.
Examine causes, effects, and treatments of
common diseases, )
Examine physical effects of various drugs.
Participate in a basic First Ald courses.



Mot

TERM 2,

Ehgiish

Saciazl
. Studies

Science

Math

‘TERM 3

Engiish'

Social

"Studies

Science

Math

¢

‘Study human sexuality.

_A'LOOK TO THE FUTURE

-76-

Review decimels, fractions, and metric seales,

or, complete problems ir counting ar o Pwe-

dimensional rn.:mt)‘r_-;r- s, . '
Compléte consumer pricing surveys.

DISCOVERING FREEDQOM AND RESPONSIBILILITIES -

Head, and write, & variety ot poetry. : »
Write, and psrticipate 1n & variety of short plays.
Practice basic Filmhmaking technigues.

Examine physical, geoleogical, and climatic

geography of Europe. : =

Sur-vey Tudor rulers, and their effects on

religion. . . . ‘ :
L > o .\ ‘ . N \\

Survey cell theory, basic genetics, and herédity.

\

Learn about percents, banking systems, and
investments, : S .
or, complete chapters on number problems,‘
Formula problems, and polynomials.
Complete copsumer pricing surveys.

?

Read, discuss, and write sbout s selection
of sc1&nce FlctlDﬁ.
Develop baslc grammar and spelllhq skllle.

Study European countries, peoples, traditions. .
Examine the Stuart rulers. .

Produce an histor lvally scourate mewspaper.

Study basic astronomy and space Science. oo . -
Examine the physics of motion: : .
e a time measur ing device.

Complete chapters on buying, selling, texes,
hapters on/iipaér equatloms, proacucts

o

g . 3 2 N
umer pricing surveys. k"

o
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“ . S TERM 4 WHERE ARE WE NOW oL
" ix ) I ‘Englisﬁ —\Beéd,,discuss, and write about "Swuriving.”
" N . . o Examine tachhiQUes and in?luémcas-éF advevtising_
N I X : R
. ' © Social - Survey the resources and commerce DF modern .
IS - * Studies Europe. .
N ) ) Survey Brltlﬁ@ scclety DF the. 20th. century.
S - Séighce - ﬁevxew Cthe current maJor uses of eneruy.\‘
S Study altarnatlve energy  sources amd bystems. .
- Produce a demonstratlon proJect using
: alternatlve energy. - . S e T Y
. =~ N T,
0 » f “‘ X : v N ‘\‘.
) o “Math - Complete. chapters on owninmg cars and homes, Yo,
‘ “or, chapters on quadratlc Equatxons and modern
: . problems. . C oy N
B Ccmplptp congumer pricing surveys.
" | AL
o In: addztlph‘to ‘these, actlvltles,‘all‘studehts enA lled :
N im. the 0.U.0. Program ‘will spend every Wednesday : -
pursuing lnd1v1duallzed learning obportunltxes swithin
5 - the communlty. They will also .take part in a'series
i . . ofF scheduled group visi%ts tb industrial, hlstorlcal !
. . : S " and cultural sites of geheral interest.
¢ . B . N . R
: . \
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APPENOIN B

STUDENTS ™ COMMENTE ABRGOUT THFE C.();O. PROGHAM

At ‘Lhe and ojF e2ch yesr, students hc;ve been

invited to put inte writing thoughts about their

P ' experiesnces, and advice =bout changes‘, that would
imﬁroye the proérém. .Thése are extracts Frdm‘somé

r

P - »
of thelir responses.

"Being in _this gless this year- 1 Feel has been
Ba really great experience For me. 1 found out that
; school is not always = drag and also that I can

learn many things.... The stmosphere was reslly

»
o

great. 1 learned a lot. 1 liked most of the other

students and teacsher. I think that maybe, the next

we were pushed hard snough to work to our ability’,

mot me anyway (Stephen)." . Tyt }

e

PIF It wasn't For this class 1T wouldn't have
learnt about what happens like in the hospital o the
K-Mert, Another thinhgs is that we car take our time

and stop to learn and hot/{o )ust rush to finish =

éromp should be Forced to work harder, 1 don't think =



book or sub jeut. U teagher thiiu yedar tpive 0 Ty
rngderat oamel g My ot lenwrring o wiark ir)_L; {Cop- 2t ).
TI1 in a2 lot gasier to work Iin thilis class than

any sther Clous hesause whken the bhell pinee te chanae
‘ciass we can sit and work while the other classes
have to get up and go to the mext class. For next
year the people sthould be Split up into two gro&ps
because some people work Féster than Dthérs~(Vict§r).“
"Dur class has grown into a sort of family. We
do thimgs together and get hetter acquainted with our
surroundings. My days out weré fhe most exciting. For
;&; I fhihk 1 do most things well there.... I have
Found out what a vet does, and glthough I may not be
one ig‘s good Lo know where 1 can take my dog {Sheron).”
"This year gt school has been one of the best For
me becsause of you and d.U.O. At work I have learned
to do things omn our own, and te give suggestions.
. :3. ’
Also we have learned to prepare for the public. This
4
year there were times Qheﬁ I Felt like giving up, but
i always bhew that IF 1 did it was a chance of =
Iife&ime. I want you to know that this year has been

the grestest (Larry).”

"1 owruly think theat this yesr has been the most



Y
R WY

wsayabile year 1 hove onpent v o sseeso o 1 Lot
that 1 have gone @ subinUart 10 amaasnt 0 wowt | aned gone
(. . rar - vl ( - ) r

Ttovery wel Garyl.

Ul oernjoy golng away vary muaurn, oo juyeu wor - 1y

st the Tes

)

! College; but 1 just wanted o change
and to do somMBthing different so I went to the K-Mart.
They réally work you hard there but I énjmy doing
it (Bﬁnnie).“ | | |

"It is‘ﬁdre exciting to visit sround your praovimce.
YDQ learn more than you do in schooel because you are
interested in what you are dolng (Jéel).“

ﬁwell I don't know too mucﬂ advice, but this is
r;thar a gcoé_way mow. DB.U.0. really helps you =
lot; 1t shows you can do 1t o your owno - And be o
yoursalf, Helps you to learn about what is ocutside
there when you go sut to work (qohn)1J

"This class has been very useful to me in sg many
dif Ferent ways. This‘olags has gave me a different
outlook on ﬂhe attitudes of pénple. 1 mave 'mot only
ieartt about how t%e animaln lived nul whal ey were
zating, but also I have learnt much about whal the

workers think about 2ach other. Sometimes the men

think that they have done more work thar the other



‘last yaarifgaxhers told Qs‘we ware stupid and 1

~ 3=

guy and they alve sugrestiobs o others ol what ther o
e ot g Poroworbe

This cloon moes you think abont the people who

» o

cwant To s earit ohu rops yuo olicr e peopir wha

nde't give a darne 2bout the school work,  Thare
should be more of these sorts of classes not only in

»

our school but in different schools in the provinece
so more people have the same opportunities as we have.
This claséfgiVes‘peoplé that are giving up on the

world & huge bust of encouragement to have a second
look on 1ife and to maybe start some . interest up

again For school, "and give education s second chance

(Omle).m -
"There Forr a while | tbéught I was dumb, becsuse.

A M
~

-

started to believe it. T didn't Feel like study ing

at =2ll because of the way~l\Felt becsuse of the

tgéchérgi‘ I remEmpEf;ﬁgarjhg people say our class

was dumk, but itis noil true, Maybe the people who

R ‘ : . . ;
satl _thist wished they wars here. I know, =mnd Mom
- R . ) T . . E Y
knows that this class has helped me a lot {Momica)." . ¥
"It has been a very useful yewsr Ffor me because

when 1 sterted in here | had no idea what 1 wanted
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tu ao with my Tife ang oow 1 ooe (B olies.

B AT T SR RN YR 1Tve bheery I bhily ar Pt fdaa,

mas been the most enjoyable orme For me., .. Thig
I A R s L oreat, it 1es TR came, woers w
put {1t was fun to go out and do what 1 warted to do
For a long time. I Felt 1 did my work a lot better
this year than I've done other years (Burtor).”

"Im grade eight when 1 heard about the 0.U.O0.
class I was very ilmpressed. I wanted to sign the
paper right sway so I did. And ﬁét‘OhGe this year

did Ilrégret that. 1f it wasn't for this class I

ta
e

would have quit school altogether. Bood things I
Found hfppened were, I learmned to work on my own

tu get a=long at & job, and I really enjoyed Jéavihg
the school to do things with the class. And I guess
the bad things were sbout myself, sometimes | got
lao e ana didn’r‘Feel like doing my work.

I think we should have done more things with

A4
N
tree inss like when we went to that huge ship and to
DTt oy Bey vatis 2ver yone seemed real oolooe

ilke & tamii,.
Nmy« A1 the bekery were sinjoyable. The people

werre raally waino Lo me, Lome days there was very
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N ’ Tlittle to do . but rusuwelly Jzice’t miod becsuse the
R N N AT Thriite vy o Lot [ -
170 Cpeople there were so.nice. 1 reslly enjoyed it there.
. 3 » . . ‘. . At h s T,
& A R N s oot N \ N ~'.‘~ R ) N X
Lo aL T s AR want ko thgnk  yduFor [ létring me have that
S o vl Tl dpperturity s Thm o really geihg to miss the  togetherness - .
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