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SW enI CompWon and Observed 6 1

Um ita^ns
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ESSENTIAL DEFINITIONS AND ABBREVIATIONS

At R Itk Student# • s tu i^n ts with dislunctional behavior who are

likely to teave voJiaîtaniy or otherwise 

Church MIsaicn School# - sdiook owned and operated by

religious orgar^zatims tHA part^ 

funded public finance 

Dropouts - student who leave school voluntarily withoid 

completion

Government-Assisted School - a school which % padiy ftmded

pAllc tinamce

Government School - a which is fuHy funded by public

fkiam»

MCDE '  Malawi College of OisWnce Edw:ation

NOEC ' Ministry of EthrcWion mid CuHura

M8CE - Malawi School Csrtihcate of Education

Private School - a com pletely privately funded school

PSLC - Primary Sdiool Leaving Certificate

PTA - parent'teacher association

Push-outs - stixWnts who leave school involuntartfy such as those 

wtK) are dim nim d for improper t^fm vior 

S tuden t-^ede rs • stu t^n ts who aid teachers mimetimes referred

to as class monitors or prefects 

Teeelmr “burn-out" - demoralized state-of-mind of teacher



The status of stuttent dW |^)ne in ^ h ^ ls  can be Wewm) from a 

number of persper^ives by varioim éducation stakeholüe e or interest 

groî K: from within the s(AW  system by ethjcators and students and 

non-educators from ttie  outside. For echicah>rs and stt^lente it is to tW r 

immediate inteiest to ascertain tM  existem» kt the scMofs of sm 

environment that is conducive to team ir^. From the oidside non- 

educators particWarfy parents would want to see their children drawing 

maximum ber^fits from the school system.

The level of student discipline in schools may be a useful 

indicator of school management capabilities of those charged with the 

responsibility of running schools. As part of w f»t could hopefully 

develop into long-term and much more elaborate sturAes ttrat could be 

used m the review of the education pr^icy on mana^emem ^  shJitent 

discipline and to assist those who are charged with school-management 

responsibiiity, I feet that this pte<^ of emrfc is timely at the time when 

the Ministry of EduratWn and Cuthire in Malawi is in the prc^ess of 

r^oim ing its organizational strudure and p m c ^ i^  to te^ond  to unmet 

n% (k and inat^guacies. Many o^ectives are imbedded in the reform 

initiatives such as decemraHzation of the decision-making to lower 

levels of the organization to resfwnd Immediatety and effecthrely to the 

nwds of the education system, rationalization of me pt̂ Jcy devek^m W , 

planning and managemem fwwtim s tttro i^  lt% ime of timely amf 

accurate information about the system. In wder to s^ ie ve  these fKillcy 

(A je ^ e s . the Ministry of EdwW on arte CWture tw^ mnphWzed ttte



coliection and analysis of vital information about the status and 

(jHiaction of the system and their wmmunlcatlon in appropftate format to 

c ^s io n  makers to » ^b le  them to monitor the system and to hetp them 

make better and informed decisions. To this effect the tctentiftn.ifton of 

pWerr% amt tw % ^ of student i>ehavtorai problems m Malawi secondary 

w lw ols is an tn^oitant Initiative for educators In the imprcvement of 

s tu ^n t Whaviorat management and therefore by extension improve the 

gimMty of education. Bemuse of the diminutive of survey sampio and 

lim itations in case count (th e ^  are provided in iater sections) this case 

study tekœ a "disciplinary motto" as opposed to "policy m ode'm  that, ft 

^  derived from a% d*nic perspectives; designed in the mam to advance 

knowledge regarding the natore of student c&scipllne in the general 

secondary school population in Malawi. More el̂ xarate surveys, with 

broad-based sampling procedures, and long-ranged case observations are 

urged.

The evaluation of the study surveys data and discipline arse count 

have taken a rrwre te t^ ic a i mode However, derived impressions are 

provide In the form of "behavioral features drawn from the study ‘ in 

vWiat follows, H is important to recognize that no attempt is made to 

provide an exhaustive or cataloguing of worldwide literature on student 

Whavioral probtoms. instead, the thesis commences with a general 

retdew of the Marature on child development and fortes of behaworai 

tomW on: the envfronmerd m d pw r inf)um>ce; and mcliMtos an account of 

a rumtoer of shxRes performed tftat are rgtovmt to these factors This 

in ^ ia ^  a (% w eelw  ^n e ra t pattens *md msmto w th r ^ r d  to 

studerd c^HpHne probtoms ii^ ito in g  arto prttotoms of measurement, in 

attoltfon, Ae cholw  of titerahire was Owed on their value m



influencing and stimulating the ideas of the readers, and for their aWUty 

to provHte dir^k>n. These sources serve to a n ^ r  tor the work, and 

estatjJish its theweticai O a^, and provicte assumptions. Hyp(Atw%  

emanating from the literature review are elaborated in the survey; and 

the definition of tW  sample, nrnmod of A#ta cW e#on, and 

instrumentation used were similarly influenced the available 

literature. The next chapter p ro vir^  an analysis of data of student 

discipline cases in Malawi secondary s^tools, irwlutgng surveys of 

opinion on student behavioral problems as perceived by educators, 

students and non-educators. Some general points of view on caiae-effect 

relatiomhip and their implications on personal and national development 

are also (tescribed in more detail. AWo included is a disomsion of 

measurements and data analysis relative to pattern of enrollment with 

cases of indisdptine in Malawi secondary scIkxjIs; a ca%  count 

performed for the period from 1987 to 1990 schod years. The list of 

references is confined to materials w ttm f^ cited in the body No 

citation of Malawian works on the sub|ecl is made becaime no vwrk on 

student behavior in Malawi S to o ls was found during thaliterature 

search tx)th in Canada £md &W W I. It should be notW dmt tfte thrw  

surveys and ttie discipline case ^ u n t in this #udy h id u M  public 

sctwols (govemmw-owned and (^em m m it'assW ed ^h o o ^) only, 

privately operated shoots were not W iM ted.

The tlW s  ooncW w  Wth s u ^ s t lm  for W  Erection which 

further case-stW ies in lids Wrw could take.



ABSTRACT

STUffiïg.8£HAVlQ flA l A O f

PATTEmS AND TREhm IN M ^ W t SECONDARY SChKX3LS

A simabW amoimt of titerature on stWenf behaviorrd 

proWems in schook em0iasiz%  that behavioral Asonfers are an 

important variable In the school learning environment. More importantly, 

ttmra is growing evidence that child's behavioral pattern changes wtih 

matuiity In the adolescent years In addition, several stud,as have 

estat^shed that sti^en t discipline level may t>e prédictive of school 

performance iev^. Therefore, the development of monitoring and 

evaluation strategies of student behavioral proWems is emphasized

Student behavioral problems (SBP> form a major compononi of the 

charactertsties of the school atmosphere. They represent a family of 

t%havior disorders found among students in sclwols Two distinct forms 

of SBP ate readily be recognized: those forms of tiehavtor that aro related 

to attention^feficlt disorders with hyper activity and largely identified 

as hW th problems; and those forms of stuctent tjehavior cNsorders that 

are more or less dsfttrerately designed to defy school authority which may 

refened to as studer^ discipline problems fSOP). Because of the 

#fflcW ty In (Sstinguishbig between the different forms of behavior 

funor^ stuctof^, tW  terminology in this c ^ e  can be (ÿscom ^rtir^ because 

of tl% ^ rW y  of intercfmngeable terms referrir^ to the same thing For 

the purpose d  this thesis, therefom, both terms are used interchangeably 

to refw  to 'fntw U onal' misconduct by students that are characteristic of



student ploy to defy educational authority.

This study is therefor© roncemed with making a direct 

comparison of the patterns and trends of stmtent discipline problems in 

Malawi secondary schools and to what extent tftese are related to the 

beliefs, values and opinions of sampled stuc^ts , educators wtd non

educators. In order to serve as a tool for identifying potential dlsdplif% 

problems and suggest corrective actions, and by exrension. improving the 

day-to c^y administration of schools; these cases should be property 

documented. The study was divided into two separate activities; (1) 

three separate questionnaire surveys and (2) annual discipline case count 

for four cofffiecirtive years 1987-1990 school years, in order to serve the 

pufpc^e of the stu<^, attempts are made to ensure that ttinse two 

activities precisely convey the vital characteristics of student 

t>ehaviorai problems. In addition, a linkages between the various 

components of the study is drawn so that the impact of changes within 

one (x>mponent on others can be monitored.

The three surveys were conducted in order to explore any variations 

in o^Hnion to certain ideas and prsK t̂ices with re s p ^  to discipline 

management by practicing teachers. Six common variab le  of significant 

practical bearing to student behavioral problems were enveloped for 

comparison. Several contre! variâtes were in the questkmnaire 

surveys, but the strongest predictive factors were the ^ e c t of home 

eiwironment ami peer pressures which influenced botti the depemW t and 

ind'̂ pendent vmiaWes. The armuat c%e count wœ mmdiœted in orcter to 

establish a longitudinal case-mapping and provide qua lita tive  evahm ^n.



It Is importent for readers to note that while the numbers provided in ttw 

varlotte analyses ntey not mean much in practical terms the trends-and 

patterite that are portrayed do.

In order to develop effective strategies for assisting practrctng 

educators, stAool administfator, parents, and policy makers to deal with 

studMt tW tevio î  probtems a nim *er of oiAcom ^ can be ^ H ^ t. First, 

the various Interest groups should agree that a serious problem exists 

because the relevant characteristiia of each party are important to the 

other's decision for policy ir^u t at the national level. Second, the data 

should provide fairly conclusive evident^ of their nature and potential 

impact upon society; and thirdly thte evidence m u^ be seen as a prelude 

to further disaission on the relevant issues prior to policy formuJalion, 

This thesis is therefore concerned with establishing a quantitative 

evaluation and monitoring strategy for cases of misconduct in the form of 

statistical Inferences for Malawi secondary schools
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INTRODUCTION

PCKMZY AM) m«.OSŒ4%:AL PERSPECTW^: 

ThE COI«ÆIW )^ )U T  STUDENT C^Cff»L»Æ

Dk(^)#ne is the number one t< ^  in education, ^xo rc tir^  to the 

1979 Gallup Poll on attitudes towani educaticm teachers. tmrsNs,

^udents, m d the pWxtic in the US aH i^a t^  t^dpRne on tty) ot ttmir 

cowems. It is a teadw s' concern t^cause it affects W ming. affects 

tiie ir emotional lives, and it outweigM all (Aher factors combined m 

(tetermining teacM r siK%e%. Parents want their dtildren to team, befmve 

prci^rfy in sdiool, and relate well wHh others. StWents want a cairn 

environmeid in w ftid i h> team. The general pubMc fear that dWraspect, 

hostility, and lack of self-oontrol among yw th p<%e direct threat to 

perwnal safety and national values. Purifier, iu t^ing from tfw  varioifô 

titerature on the nature, trends and patterns, and implications of student 

discipline problems in schools, it is ^nera tty believed ttiat the seventy 

of student beha^orai problems worldwide, Nts increased over the past 

four (W ^des. A ^ycting to a survey reported in TIME magazine (Feb 1. 

19%); tile  194(^ sdiorRs in the United SWes wem faM d with stî fent 

behaiW al problen% that look quite minor (rompared to those of the 1980s.

11% US k  probably no (fiffererti in titis  re s p ^  titan other 

courting. But the n^uro of the dm m stances are obwmmly very 

(tifW KiL In Malawd. for eMunpk, the 194% was a time of cr^mval and 

Inyw W  intervention when formal schooling opportim tlies were letativety 

rare. By the 1 ^ ^  an kidsfrandent Malawi was Edtwry^r^ to provnto a 

b ro ad *b a^, popular education for aH its young citizens.
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Basic CftatactgrisiKa ol Formai .Educaüw

tn Malawi, as in maf^ o tW  4e^k>ping cowiMas, echicafion has 

kmg been ract^nizad as a catalyst that a^fvaWs s%ia* a M  atxmomic 

(Wvefopment and as a means of promo^ng national «w iW ouK ^M  emd 

cohesion/* Education of is therefore beHeved to be a critical hwnan 

r^ource tnvestrrmnt nec^sary k>r the attainment of a broad-b«ed  

sustainable socioeconomic progress through the participation of a la r^  

number of enlightened people. An overview of the tnantte in educational 

development stratèges and relevant philosophical perspectives In Malawi 

help us understand the «mterd in w h i^  tt% s t i^  of W tavlor is

located.

The first and second formai EduW ion Plarm for Malawi covered 

the periods 1973 to 1980 and 1985 to 1995 r^pectively. Both plans were 

intended to provide gukfefli^s for the development and in^rovement of the 

national education system to reflects current national values, present 

realities ar>d aspiratk)f%. Between ind^>endence in 1984 arxf 1973 the 

eckjcation system in Malawi was a rs^duW inherW x» of v^mt remained 

of the British coloniai education policy. This had to re^aced after the 

attainment of political ifHWfWidenw. The c^onial ^ucation policy 

emphasized the deveti)pment ntiAfle tevW m anagenwti labmir fon^ for

 ̂ kW stry of Ettiicatton and CiAw e E d u c ^ im l DeW ^wnent M am  

from1973 to 1W 0 and 1985 to 1% 5.



pidHIc and commandai sector with tütla or no m entw  of sNr^rerm unal 

a & i^ io n  or ethfcatlon for rural development. As may be exfmcted. thts 

policy had set unreaMstic modes of social and ecorwmic develofmtent; in 

addition tt M t unrealistic expectations for the ty{^ of employment or 

economic activities sdwol leavers Rxrld pursue. Therefore, the present 

WuMdkm development plam had to addre%. in arWtlon to m^mwing tim 

imterited edu^tkm al policy, ti% neeck of an independent «wntry trying to 

build upcm indigenous strengths ratfmr than rather than coloniai remains.

Ttm education system in Malawi conditutes ttie single ia r^ s t 

enterprise in the country. It is ttw certainly the lar^m  %tat)lishnmnt in 

terms of size of the population involved in and affected by it. As m«y be 

expected, the e&^ation system also omsumes die single la ^ s t share of 

tlw  (mnual piAdic expenditure, in nominal terms, the Educabon rm irrent 

budget has increase annually. However, as a proportion of the total 

ferm ent budget it he^ renmined at 10% and developmental efforts are 

underway to in c rem  the budget proportion to 12.8% by 1 ^ 4 /9 5 .“*

E x^pt for a few privately run primary and secondary srdmols, the Minislry 

of Edwg^m  m d Culture (MOEC) is respfmsibte for W1 fomW educatron m 

ttw cmmtry: primary, secondary and pxrst-secom^ry educatmn: ar%f 

exercise s i^ rv iso ry  responsibility for all privately operated formal 

edi^dirm . It is atso r%ponsibW for the ^rresponden^ form of education

1 D t^  in die Aid kW toIre ^  die World Bardc Supervisé report for 

Rret Edu^don Sw tor C re #  (OR 1767-MAi} and Second Educirtion Sedor 

Credit (OR 2 (^ M A I); duty 4,1991. Unpublished R ^ r t .
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run by the Maiaiyi C o R ^  of DWtanw Edwahwi (k^DE). In wWWn, ^ E C  

M s a h)rmal respwalWIMy for the U r^rsH y of Malawi and other N ^ie r 

educational institutions, operating under statutory jurisdiction, through 

its m err^fship in their managwnent txmrds. L o ^  invotvenw^, 

«m irm m it^, in education is not yet fuUy ckvek^@ed. of tite

for government regiRabons aimed at equalüation ci edwatkmat 

development effort, public education remains strong^ ^ntra lized .

The formal edwatlon system Is divided into four major levels: 

primary (standard 1 - 8) with a final Primary School Lwtving Certificate 

(PSLC) after 8 years, junior ser^nctery (Form 1 - 2) leading to a Junior 

Certificate (JC), senior secondary (Form 3-4) at the erw) of whWt sttWents 

oMain the MWawi Schcm) Certificate of Edw:ation (MSCE). EW t orm of 

these levels is intended to be complete in itself, so that s ttm ^ s  who 

graduate at any of these Iw els should be able to find prodta^ve 

employment in some sectors of the economy. This tmlief is rrxMed in the 

omviction that attainment of literacy and numeracy skfik by aH tt»  

dfizenry is a basic n%essity for a nation’s sodoeconomic (^velopment 

and personal well being. For example, evi^nce acwmulated Hi # fe rW  

parts of the world cordirms that farmers with at least four to five years 

of basic education show greater agriW tural producdvify. Also e v id e n t 

slK)ws that education prom ote l^ e r  life  skitts. better l»atth , and better 

nutritional praüiœ s amor^ the ^ p ls  ttu »  comrlbitttng to im prove 

quality of fife. However, tt»  abfiJty of school leavers arKt dropotAs to fim t 

productive employment have t»t»m e p ro g r^ tve ly  tfifficuN in re w it 

years creatir% doubts about t t^ e  assumptior».
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H ie proWems e iq ie rie n ^  by the edwatton systwn in Malawi are 

WnWler to tho% eiqierfenced by many other iteveloping countri^. They 

are those related to low general educational attainment, rapid increase tn 

school age population v^ich has resulted in rapid incre^e in the social 

oW mtd tor ^ucatlon. and a strained economy as reflected tiy the static w 

(to^easing education tnidget. As will be mentioned in later sections these 

prt^)lems, wtilch are not unique to Medawi. have a profound effect î xm 

cNWren's expectations and therefore may translate into behavioral 

prot)*ems. Partly as a result of positive respond of parents to appeal by 

the p<#lcal leadership and educators to enrol children in sclxx>ls the 

% dal demand for edî ation grossly exceeds supply and this pattern is 

IW y  to pereist well into the next century. But since resources are fintle 

the scotre of the present Malawi educatmn r^elopm snt plan emphasizes 

that investment in education be carefully planned to ensure ttiat (11 

equalization of educational opportunities (2} promotion of efficiency in 

the system (3) in^rovement of ph^ica l and human resources. (4) 

ludiciotm use of limNed resources, and (5) the provision of sound learning 

envlformi%it for schoote both physical and psychological or emotional are 

met. Also at fumd ^  the need to increase the female enrollment ratios in 

Wl levels of formal edwation system which preseidly are at 44%. 34% and

1 The rWonW ;x)puW mi is tre a te d  at 8.3 milUon and the annual 

p e r^ fH ^e  growth r^e  of tomi population is estimated at 3 6%

Sesed on the w is w  eethnates 1.695 mUion 6-13 year okts 

N^EC e^mMes 1.519 ndttion t^ e d  on the 1977 rrensiA data
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21% m primary, saccmtîary and university respacdvety. The formal 

educatk)n system In MalaW has undergone steady and exiemive change 

durir^ the past decade. Sims Malawi attainfKl indepenttonce the 

enrollment in primary schools has grown four-fold from approximsdefy 

350 thousand in 1964 to about 1.3 million in 1989. PfBsenlty, 

approximately 65% of all primary school age group ara «iroOed in s^toote. 

However, due to factors of high dropout rate and Ngh tep^ition rate Ae 

current net enrollment ratio is approximately 48%. The MOEC ten-year 

goal is to attain 65% rtet enrollment by 1995 for primary ^Jucation. The 

ojrrent rate is, however still a signlfirtent Increase over the 43% 

^ tim a t^  for 1S^7/88. This enrollment increase is desired in order to 

raise the national literacy rate which currently stends at about 59%.

While there are considerable sixroesses, this expansion has not ttesn 

adequate to meet the demand for primary education. In 1989, there were 

approxim ate 1.8 miWion 6-13 year olds in the coimtry. Of these, only 

55% were enrolled in primary school that year. The bulk of financiai 

support for the expulsion of formal eduW ion in Malawi is provided the 

Worte Bank through the International Development Age%y (IDA), bHaterat 

arte international agencies, non-governmental agena^ and a host of 

friendly governments.

The internal efficiency of tl% primary srAool system in Malawi as 

measured by dropout rate and re^mtrtion rate ^ves great «mcem. Nwdy 

25% of the dW ren enroBed in prmwy sctrool tod i^ are droite 16 yefus 

old, hentte overaged for tt%  level of education. Betwwn 1 W  and 1989, 

nearly of the primary school diildron dropped out b e tw ^ i s t^dard  1
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and 7 and nearly %% of the children enrolled during same period were 

rspeatare. TNe is a refaction of both inadeqiacy of the system to meet 

the demand U)r primary echjcation as well as low internal effidency of the 

^sW m. It Is ncA imcommon to see o v e r^» l p t^ils. at̂ ove 20 years of a ^ , 

enrolled in secondary sdtods. Morale of chHdren is expected^ low under 

these cIrcimrstarKss. If allowed to omtinue. it w ill have an adverse 

effect on child behavior, and potentially serious negative consequences 

for the nation.

To adileve tfw  targeted 85% net primary school enroltonenf ratio by 

the year 2000, die primary school system mimt expand to accommodate 

approximately 2.8 million esdmated school-going age children by that

This means, in es^nce, that the primary school (adiitres must 

expffiKf by nearly 2.5 times by tt% targeted year; Wso. thte m ^ns 

recruitment of an addition^ 56,000 teadiers. The finarwml arte fiuman 

resources investment requ ire  to achieve this growth is staggenr^. White 

primary education has urteergone massive linear expansion, to rarse the 

current net enrollment ratio from about 33.5% to 65% of the appropriate 

age gmup, the expansmn at secondary level has been grossly ina^quate to 

protede pkKras for all students who quaWy from primary. Only about 4% 

of tel teudents who qualify for secondary education have pteces in reciter 

^condary schools, ttiis ratio is planned to increa^ to 15%. Those who 

cannot nte find plaws in ro u te r secondary schools teave school or wroN 

*Ah the MCDE. The MCDE te tite largest educationte instdtteon in the 

wuntry. In 1990/91 it enroHed 28,OW new students, up from in

ttte previous year. The p rie n t total enrollment te at 47.000, sixteen
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times the number at the UnW etty of Mtfavwi and more Kî% nwre 

man ttre number in all setænt^ry W w ok, yet me A^DE reoehres only 2% of 

the MOEC b u d ^  compared to 17% for the Unlvereity and 12% for a* 

secondary }̂h<x>ls. Afthough enmlfnrent at prtmary wid Mrrem&ry tevel 

has iiKireased substantially, unhrereity placœ and wvoHmmit in oUrer 

(Kîst'secondaty institu tion are limited. Only about 10% of m ne  wmo 

qualify for univereity education are enrolled at the Unhrereity year, 

m ottier words, opportunities for university ethication are grossly 

irredeqtrete. As may be exjrected, the c&fferentiai expar^ion edix^mon 

at the three levels tms a bottlerredc effect and therefore imptrees a 

profound negative impact on thw e whose aspirerions for univereity 

education canrwt be m ^ chie to took of p la ^ .

The prolonged ^ r td  r^ression and inflation tfret begem in the eady 

1970s had multiple and m o#y adverse r^ercussions on educedkmW 

systen^ m/eryWiere. Like the world over, tirese u n fa vo i^e  economic 

factors had a signifkant bearmg on echHreflon in Malawi. The rece%km 

^Averted me natiormi et&icational budget. The Malawi eduction b u ( ^  

as a percentage of n^ional expenditure sreadfly {W crws«f from 15.8% in 

1970 to about 10% f in 1 ^ .  Under these severe ewnwnk; t^nstraW s 

schools were the hardest htt m Are ethRation budget, r^u ttin g  in low 

budgetary priority and thmmk^ of some e%ential ^ v t^ s .  M  the scfreol

1 CitW in me Aid Mémoire of the World Bædr Sufreiv^km rejxsrt for 

First Eduction S ^ o r Credit (OR 1767-MAI) and Secrmd Eduadkm SW or 

Credi (OR 2 t^ M A l): July 4,1991. UnpubM wt Ftoport.
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Wve!, in addition to affecting the mofale of the system üimugh 

discoufaged teachers, dW ichanW d parents dWheartened stw knts the 

(tecrease in biKtget rejected t>adty on the curriculum thm u^i redix^d 

pupil achiewmeN in school becmise Wtal ojrhcuiar objechvœ. and 

re iria ^n en t of es^n tia l learning materials could not be met. O W r 

<aiok»s were even more uî ialatabte. to yield to pressure (W pop War 

cremand for expansion of enrollments at primary and secortdary level, the 

Qmlted e d u^io na l resound ware spread even thinner over more and 

more stiKlents. This ^ntinued quantitative extension of enrollmeni 

without additional funding therefore meant enlarging classes, often to 

monstrous sizes, cutting expenditures on textbooks, library materials. 

scHerK» apparatitô, and other essential supplies; and differing necessary 

repairs and malntenarwe to school Wrudures resulting in a ^n e ia i 

dedlne in b<^ quality and effecUven%s of the learning prrxress.
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li r iî 'iril Probteffis 

in Itelaaei s a c W m .& d W s

student behavioral problems in ^ o d s  have «mnled w dety 

sim» time immemorial ami conttm i^ to be one of W  m « ^  probWm 

facing mkcators £md pottc^ makers today, it k  <»rtainly a factor 

serroudy affecttrtg the schools environment in Malawi, and there seems 

to be an increase in student behavfoial problems p a rtto i^ y  at the 

secondary %hrx)ls levml. Many tf» o rW  attribide t t^ e  m oc^ of W iavior 

to the ack)lescent age group fotmd at the se«)rx*ary level, and tfm 

wntinuing ( ^ in ir ^  in moral valu% and mroMr^ mm^m patten» of 

bdiavlof. W t^  is dear »  ttiat the cauM of studW  prd>toms

are different from one sodety to anotfier.

In Ma^m, character buWmg is W ieved to be an kn^rtan t part of 

the learmng pror»%: that is, school should provide a morally sound 

leamkig environment. Central to this id ^ lk m , mtd in line with nattond 

convidion and aspirations, which are reflected in natid iat k ts flti^ n s , 

is the emphasis by tee poflcy-makers upon fl»  ^ Ita tiza titm  d  

tradtiorm i valu% arte W itu lions. They hofte to prctem» a w n ve rj^n »  

with non>tradHionat fcteck^les and tium st^porl the (tevetopmdit effort in 

all sectms of the Malawi sodety. A uW ul e x a n ^  is flte  re fle^on in

11» school o irrio ilum  of empttes^ on the nw d to cultivWe a ”<^df^hted

ymith,* b ^M l on strong morW sten^vds. and r ^ e d  for triKfltteftel 

vdims. Tt%», M teor#^ should prepare ^ im g  pKM:#e both montfy « te
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mentelly for tn t^ra tfon  info society, for active participation in sodat, 

economic and p o titi^ i ree;x)nelWildes % rWiaPte cltlzew .

The task Invohred in the envelopment of a W sc^ned youth are 

emormmm, dmH>fex and highly challenging to eeWcators. Unfortimateiy. 

r%ent trends woiidWde show that ttw  butk of this responsibility has 

rW ed, radnr uidaiify. in Ifm Mnds of educators as the famWy and other 

social instHutions such as die d tu rd i stowfy lose their iWluence on child 

behavior. At die rmtiorml level, student behavlomi problems in schW s 

are a IkA llity to natitxial progress dne% a lot of resources, in the form of 

teachers' time arxl energl%, which should have been usM) bsnafidaliy 

elsewfmre, are WMtwd in dealing with behavioral problems. Students 

with severe behavioral prot^m s are "at risk” Iwcause ttiey are generally 

potential school "ptmh-outs” and a io ^  of potendai humwi capital.

VMiW are tlw  reasons for studerds mist)ehavior in Malawi? it 

^ouW  be r% W  that here tiWmvloral problems are dWined as a mete range 

of unaoMptabte b ^ ia i^ r covered by tl% phrase '  omrtect mjunous to the 

moral tone of die sdxtel or to die physical or mental well being of odiers 

in the KdioW." Tfw ^ m ra l decline in morW stwidarcte in srdiools whtWi is 

nm rdf^ed in tfie  rise te teermge pregnancies, the spread of akxahol and 

drug ime or die u(%urge of violent W iavior, whatever form they take their 

effects hara ^ rim ^  (Eruption to the edtte^ional p n x te s ^ . The school. 

ss a oxnmimlty. te d u t^  the IntemAten behm^n ruimerous grmqis W 

bodi pupHs and tsaWiem widi differing socteecorxxntc b&ikgrounrte, bid 

simrteg the same en^ronn^snt. As mendoned earlier, however, the 

re ^n s ib ittty  fo r atuctent (Wscî lne in schools has practically rested in
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the hamds of educatofs. At a ttma when p a w #  beotm»

Increasingly ’uninvolved,’ slot^Nng off onto the « A o t#  ovm 

respon^biUties, w h l^  the schools were rWther designed rwr eqWppW to 

handle. Also, the noted dedinktg infWem* of religious ir^tihitkm e on 

both the young and old; amt t #  ^sw te d  rote of pendes and other 

organ^atlons that had long made important w n trtb id lo#  to W  

education, socialization and upbhn^ng of young people. It has ther^ow  

become progressively cMffWt for the sdtools to cope Wth the "erqw xW  

parenting respo#lb*lity". Each parW pant in a sdtoof comrmintty b rir^  

with them, the swn total of their 1# erqjeden^s which can be 

tram lated into an al̂ encom p^sing term "«mool culture/ Ttw p r in c e  

in schools , therefore, of te# tto rs and pupito from widely t^ fe rii^  

socWconomic backgreunds creates tito problem of re>soclafoation in 

keei#g wMh tire rtorms and stwdards the %hool arwiionment. In many 

cases the rewons for misbehavior are urtique. frersonal, oomptox arto 

perttops beyond mfwators comprehenskm and (tontrol. However. b # ic  to 

the cause of student behavtoral problems in schools is s tia ^ . nw d 

saWaction. Whettrer those nee# may tre saW ied in the hcsne, at 

school, or at the societal Imrel is a mudi wider matter and wQi not tre 

d^cussed here, hkmrever, toere are some comrtton generW of

stitoent rmsttohavior which may be antidpated at the sdtool l^ e l these 

are: boredrm, rdease of fm dW ons arto torWr^to and the dedre for 

attention, re<togn#m arto ^ a tts .

ktony tommers in Mdawi w x ^ n ^  thid #rere to (pW  <#parhy 

between student nee# and toe extent to whkA schW s cwt «disfy tooee
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S tu c^t ne@i% am not met tmcaime mey am tncon^mttble

Wth ttm s^o o l opendton and cWtum and am in oonfltot vwth achocd 

(A v iv e s . Ob%rvatkm shows dmt many sWdents ^  into m isctW  

s lm ^  #wy am bored with ciass wcHk ami canrmt thifdt of

ai^thing ^ e  to (to; ttmy want greater trw ttom s to do as ttmy wish. 

If^ ic to f^  of dm rW ineM  arto drug is bb  (diamba smoking), d#ant 

behavior, and cHsmganl for sdiofd authordy can be d im r^  aasmiiated 

wWi student boredom. The obvkxa sotutimi for this pntoiem is to keep 

ttm students intemsted and busy with activities which have defined 

nWevam goats. Hovmver, mar^ teachers concetto that it is often vary 

cfifficutt to do this particularly in schools with lim ited re^xrrces

S tudei^ seem to fw e  to put up with com ^rab ie  amount of 

fnmtmtion sir«m a teacfmr requires them to tmhave in a manner wlûch is 

“unnatural', lilm  in mar^ otimr countries many pupils in M ^w i 

secondary sdKtols resist ieamirig to some degree. This @ a natural 

(toenomerxm s to ^  inteHectuai endeavor r^ ^ re s  mental discijdine and is 

timmfore effortful, and tfm raturai inclination is to avoid work. Many 

te a r^m  recr^nize ttmt attoed resWance comes from the im pr^ition of 

“stu(^“ on school pr<^rwnm ^ whom these are involuntary and usually 

a ^ m j^ e d  vMth teacher su rve illan t. Reserdment of this kind increases 

wfth ^  ffltd is mddent^ stronger in the s e r^  dass%  in secondary 

W tods. Indder^ of himrtoy and lack of interw t in ettocabon am tŷ Wcal 

in thW category. As mertfoned eartter, die resWt of mounting 

e<k^r^nW  aspiiabwrn of p a r^ s  « id  their c l# tm n, rmw stm% <d 

fmbbc policy on edwatkma* development as a pre-condition for oimraH
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national development, and the parallel stress of Increasing "educational 

^ftic ipa tion  rates’  N e  rwuAed ki m ^s  enmHment in Ixtth primary ar«t 

secondary schools In htot an chWren h o w le r want to attend

a *o o l, some teel com^wNed their g ran ts to ^ay bi ^toW . For 

instance, some tmndren of prosperous craftsnwn or tracers in Malawi *> 

nc  ̂ mind abW  ai W1, they woWd mther be trained in tW r

p a ie r^ ' trarte. They are In s^ioo l becaime ttte ir parents want them to be 

there. Further, such pjpWs find the curriculum with 1^ en^^wmW upon 

academic achievement ur@uH«Ale for thWr su t% i^n t emdrormmtt or 

vocational aspiW ons. Such pupils are œmmonly i^ n ,  irw tw d (A 

spenrAr^ tbne in th ^  loiter in # re ^  arKf toe r tavenw. S u ^  

stuctef̂ s are evider%  a sown» of M fious t»havlorat problems for 

teachers in Malawi sclrools.

At the same time the maiority of Wudertts In Miriaert setronrkry 

schools have an appetto for leaning and want to W iieve serial progrsi» 

through education. As consumers of edwatlon studer# are higpity 

^nsftive  and w ill react v i^rously to factors in the sctxrol that are an 

impedimem to their progrès m%h as low m ^^e^nw tt Are to km f^^ve  

teaching. Ineffw tive teachers in Malawi, particulariy in secorwfary 

schools, have immense difficulty with maintaining student r^ lp lin e . 

After %mpHng a few Masses, students by their reWronfr^ wHI quick^ 

evaluate, soon reaRze they cSd rrot derive errou^t Iw ieRt to jtmbfy ttieh' 

hwestment of time aiW effw t, a cmnmon ocarrrenoe In RWawi secofHMry 

Mhoois. However, w  a r^ m  of h%h to ch e r attrftkm rrde. an 

ir%ffecWve t id ie r  cannot be replawd eas%, Urerefore in te n ts  tmve to



28

put up wWUi what is avaWaWe.

Commm to an schools in ^ a w i k  peer gro t^ a c tiv ity . P w r 

group in ttractio f^ tiave ^NMwitlal tor positive and negiHive outcomes. 

E a ^  Inctividusti tms to make cwcessions and om ^om iM s in ada#ng 

pewmal (tesires to the cî iwnon w ill (W the grm ^. Indckr#  of gmu|% 

vamWism during wNch sdwol propeity is damaged am comnwi imder 

thW cfdegoty. AW y tM dw rs ot^erve that some stistertis mWxWiave 

becm%e they want atterdion, and a n a tiv e  attention is t^ te r than none 

at Wl. For in^amm, stintsnte Wio achieve stxxmss m class work,

are poor athletes, and are not personable resort to seek recognition and 

sta tic being tim  d% s nWsance Common incidents under this 

cktsWlcation are bullying. teaWng, fighting, and a g g ra d e  behavior 

towards both teactmrs and otfmr students. in statistical % nw, ca s^  of 

p h ^ d ^  W oier^ agalrW mmntmrs of ttm school oxnmunity are uncommon 

til fttetetwl schools and therefore negtigible as problems of tnttiscipHne. 

Hmvevrer, morally e\ren a single case violence of any form mtmt ahreys 

be a concern for edu^ors. Even where the rate of vktience ts zero 

edwatore must e n d ^ o r to maintain that status.

Ttrerefore davWt̂ Atg an imdersremting of trem k and patterns of 

studwit behawloral charactenstics In sectmdary st^mols is critical for 

under#anÆng tite lr a ta a tio n , and therefore developing an R e d ira  

d isdftitiie  m an#^m w ti stretegiw  fw  prectiong eitiitretors. It is ako 

im ^ d ffitt for the « n n ^ llir^  process where educatixs assist ’at rWt 

students.* those with setrere behswioral disorctofs, Nk>re importartity. to 

pfORMte awawre% and wr«rem for the growmg c^tild bWreWor prcAWrw 

lURong parW s tite gmrerW p t^ ic .
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IM JM ÿJo AWnWa QfAr anti DIWplKm tn

The m ^tng ami a i^orcir^ of sdiool mf% have Wways an 

important and difficutt a ^ ^ ^  of the echicidof*8 rote, in Mataerf, the 

Education Act̂  places an oMigatlon on both te s te rs  and hMwhnWers to 

maintain and eNonm orctor and dWpHne In scAoots. M a in ti^ ^  an 

orderly teaching environmerd is a statutory ctoty in all Malawian 

educational responsibilities in adtBtlon to being a vital part of the 

teacher's role. At the very Iwart of tfie  matter, k  ttto feeRng by 

teachers and headmœlers abotd who has adequate authority to effmriively 

maintain discipline and order in the schools. This artotysis is particulariy 

timely as Malawian society is umtorgoing rapid c h a r^  wNr^ manifesto 

itsetf in new challenges for ettocatore.

As mentiorwf earlier, the need for government r^u ta tio ito  alrrw f 

at equalization of educational development is extremely esMnbal in 

Malawi. Education control is therefore centraHzed with lim ited local 

participation. A notktoable difference from education syetonto elsewfiera 

is the no-existence ^  the to ^  level of school bcranto for ywemment- 

owned settondary sdioots. Although parent-teacttor % socW ons <PTA) 

and sdwol btmrds do exist for primary tmd govammerri-aWstod s*% rtoary 

» ^ o !s  thw e do mri have the mandate for ttocislon in mWtore of studmt 

discipliito. While ^n tra llzed control of d W ^ n e  mattors «wm es the 

p ro to c ^  of riglris &td fair on tito  m  harto amf toe

1 The Malawi E dw #on Act irranuscript was unmraW le fw  «flotation.
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(fa c tio n  of fe a tu re  from te ^  cNHIengo by î rents; the airthortty of 

school Kfmlnlstmtors and te a ^ rs  at the st^oot level ts belHtted. 

T N ir^ re , Ote curw n discipline case referral practice between pWWtc 

sdtools and the Ministry, In %vh*<A tM  school administrator's atdhonty is 

IW ted only to ttte suspension of a stWent for a fixed rmriod of time 

ofmratM. \NhBm h*al exiWtaW of a studw t Is desiraWe. the st̂ mol 

CKtmMstrator rsconmmnfte only, and such recommendation may tm 

otwmded at the Minfastty tmrel. This W vIewW by mar^ twmhers arrà as 

well as shictonts % Iw k of authority at the school level and ttieretore 

an impediment to effective disdpline ^m trol. Most teachers agree that 

fAltough a h k w * ^  of s t^oo l-tm s^ behavior correctives m d deterrents 

sudt as %imse#ing, st^enslons, expuWona and punmhments are apfWied 

to offemSr^ ^ u t^ ts  dtese %em to be marginalty effecbve StucM s 

mpeM the very offence for which they were punished.

Eiseedtsre, as a coroilary to the duty to maintain discipline and 

order, them is i^ ia tty  a ;x>wer v ^ e d  in the edutatlon atdhorhtes to 

make ru lw  aiKf enforce them with appropriate fonns of d^fN tne 

5<mWm% the fxasmr to #sdpNne stW m # is expressly stated in the 

r^ r fm t edumtkm sta tu te . Other times it must be implied fmm ttm 

s^tutory Hmfts tmfwsed on teadmrs and achnlnistrators or even denvW 

from ttm in idco parmtt^ dwtrfne (Mackay. et ai. School

adnAiWWors wfmn m akii^ and mforcWtg rules are ading as agmds d  

the dato and in ^xne r^m W e  a sdwoi poUtm tore». In the past

dm inctividual sdtool fmadrntater was given broad d iscr^on to make arw 

m fw  W hin his or her school and dmm was liffie  chan^
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chatonge to this sxsrdsa of a i^o rfty . ^  %hoWs grow tn ^ze, howowr, 

education b%ame more centmllMd such that nahrwtal authortty rejriaMd 

the local mdonomy of both the t%admastere the Irxml adiasatNm 

authorities in dedsloivmaklng. in atWlhon to the (o% of tocal decW n- 

making, s^iool admWstrators and teachers fa ^  parents who were le% 

W ined to rmpose orctor on their c^iildren bi the home mW more tncUntKl to 

challenge school authorities on disdpline. Parente alM  e i^ rttn c e d  M  

ifKreased alienation by the various levels of %hool admlnistratiwi «md 

authority. This alienation phenomenon has, in many re sp ite , WlumiOMl 

parents to view edifôatore widi suspicion when it comes to harxlling of 

(N^ptine probierm hi schools. Else wham, the f ilin g  of legW and moral 

r i^ it to participate in etknation has kSfW parerds dow ly iiwotved. they 

maintain their right to c r it^ e  policy, w rhcula, te a ^n g  arW everything 

else. While criticism is vexing to echî tors wmo s^dom see it I»  

justified, n is needed to keep e d t^ llo n  effW ive as a ctonocratteing 

a ^n t. Active parental invotvem ^l te eguatty important in ermrring a 

balance, a stability, a wmpromise between IWty edu^ion iü  golds amd 

sodai, political, m d economical reality. Thte inwhrernem unnerves many 

teachers who wish parents had left education to them.

In Malawi, like the work! over, the practicing teacher has serW s 

rote wnfltete. The schrxii rule nWdng p n ^ %  cw  be tUvicted into ttiree 

functional phases: rute-imddr^, ruta entof^m ent, «md punishment for 

breach of rwes. On thte b ^ ,  the W tool can ^  vtewed as a mterowwn of 

the ta r^ r pwlitical stnwture: n^>msddng te a iegtel̂ hre ftmctNm, ruie> 

enterrament te an arW ntetrative funcbon, arW permhzing te a judicial



function. Often there is no dear line between these different roles m the 

Mhool. This rote conflict occurs in situations where tire school rule 

overW ^ with the oHninal law. Instances of theft, possesion of or 

trafflcktng In narcotics, vandalism, and assault, are all examples where 

thW rote conflid may occur. It is tittle wontter that educators often feel 

wm ftietely orwrwhelm») by this role conflict. Faced with a growing 

challenge of teadter's authority from either students or parents, some 

te « ^ rs  are In a state of abeyant^ having atxticated some of their 

aotitority. Efforts to rrmlntain order in schools have diminished in some 

M&ses. If teachers who are at the forefront of discipline enforcement 

abdicate, the sdvool administrators are abandoned and therefore left to 

tite ir own device.
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Utemture: Adotea»nca and F K toa 

AffBcting Child Behavioral Formation

Uterature survey on student betiavioreü prdaterm reveals tt\e 

existence, on a ÿotja l ^ïale, of a large and varWd infonnation cm the 

nature, measurement and or research and s ig n ifican t, of sW ent 

tiehaviorai pret̂ lems and the Im plication it has on the Itm in g  

environment. This review does not pretend to give a tm prehensfve 

picture of the available literature on student behavioral problems and the 

relationship to the learning environment. It ^  a sWectlon of relevant 

studies that atten^t to illustrate Ae line of approach used in this work. 

Factors affecting child behavioral formation are reviewed first.

(1) Child SeM

The development of a child's self-concept is central to any 

discission of human behavior and the forces or circumstance that shafre 

an individuals way of thinking. Exerting a powerful influence on lire 

individuals self-concept, and conseqirently behavioral pattern are parental 

attitudes, the attitudes of signifitrant others^ and the psychiMogicai 

environment of habdation (Spence f974). In order to drtermlne the 

etiology of prot̂ ems, b^iaviorai or others, encoim ter^ by tire It Is

1 Statistically the larger part of a representative swnple from a 

population
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necessary to a s ^ rtiiin  how the child t% ls iteetf, tww it sees 

and how the child feels significant others in society react to H.

Mar^ fa tio rs shape the self-image development of the human 

t%ing, p m c e ^ i^  fmm bifth through die variety s tag ^ cd gmwdi. One of

the strong influencing factom with respect to self-image is the 

envifonment.whtch includes lifetime experiences, significant others and 

the realities of the external world. Some theorists consitfer sell- 

pert»ptJon to be a unitary but changmg entity. The literature in general 

indicates that the setf-com^pt of an indivkfeal is continually rfeveioping 

and shifting life experiences irudcate that ch a n ts  are necessary to 

reflect reality ( Fitts, 1971; Spence, 1974 ). Rogers (1951) a personality 

theorist suggested that die individuals self-image results from the 

reaction of others to the self. Cooley (1962), and Goodman (1972) 

supported diis conr^pt. and Murphy (1974). proposed the * Lookng Glass 

S e lf that an indivkfea) learns to sees therms as others see them 

T h ^e  théorie suggest that the self (fevel<^ mainly through 

interpersonal relahonships. This means that if peo;We view indivrdual 

8S bad, feat individual, over a period of time will come to a«%pt the 

v ie ^  of others ar%l see feemsetves ^  bad. Thi&. a (feild may take on 

parental a ttitW ^  mid anxieties. This krerxxnes an essential determinant 

of tww and In wimt direction the individual’s behavior inclines.

Whatever fee attitudes of a parhcWar sodety. the adofesccmt 

period is ra id e d  % a period of turmoil and flukfity of the self-image It 

is a perfed during w hidi extremes of t«havtoral maturity or immaturity 

are w itnwM d. Frickson ( 1 ^ )  pointed out that ttie  prime fe^w e of
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adolescent is the renewed search for setf-kknttty; s u ^  mat by this time, 

the ^ id  tentte to lose I^W f in its famUy and peer grot#) loyaRW. This 

situation has serious im piicatlor^ for educators. Otfwr stiKSes by 

Hayakawa (1963): Wepman m d Heme (1963): La ^ n e  and Gre#%e (1 9 ^); 

Arietl (1970); Fitts (1971); arKf Yamwnoh) (1 9 ^) emfmMlze the ptMrt 

that tim main p u ri» ^  ^  human activity is to enhan^ tt% se if-co fK ^. 

Furthermore, the self-conwpt influences the individual's ability to team 

and make sound judgement smd evaluatmn of me environmwd. In adtfition, 

in the devek#)ment of the incBvidual's s e if'C o n ^ t, social interat^m s 

are very important. Given tirese am imptions, we can, therWore expwt 

that the provision of a pr^itive well integr^ed environment, conslstmg of 

tt)e proper social interachorw during a d o lw ^n t years shouW be the prime 

contrem of parents.

Parental sockreconomlc status also has a s i^ ifica n t impact on 

child self-œnœpt devek>pment. A review of studies dorre on stuctefri 

behavioral problems as far ba t* as the I95 (k indicate quite forcefuUy the 

need for educators to understand the ’ incSvidual and meir proWen% 

in terms of area of origin ami »xrioeconomic bm ^rourKf (Md_aren, 1^@). 

Witty (1967), Havighurst, MorrefieW (1967), Lewis (1965) have prmdded 

evidence showing that the economî By and culturiüly Impoverfsfwl 

families find themselves in an imstimulating envlrennrent w hidi is m wt 

kkedy to tead to tire dmrefoprrrent of rregabve self-cm%epl

Kahl (1953) m d Young (1956) agn^ wtth dre a b o ^ fW i# ^  W  

they suggest that if tlw  families of t^sî vantaged p u ^  m ^He

class attitudes and vWues then the self "concept of the studerd movM in a



mors posittvo d lrs ^ n . Soerw, ^  a }.(l9 7 l) sN)wsd (hm #s*^am aged 

^lUdrsn (to rK)t nm^sarWy suffer from lower seW-lma^. William and 

By am  (1970) substimtiated the im|K>f1ance of environinemal impact on 

self'W ncept. They slwwed #wt fa ^ rs  s u ^  as di%nmimtkm and 

segregation in ra{#ally divided sodsties lemrm the segregated child with 

fee H f^ of "^nm slve W -abm em ^tt." This view was suppoded by 

M cLawi (1 9 ^). M c lJ^n  rsfXfdKl on sonm d  his exf^riencm  with 

teadtlng lnnsr*ctty dtsadvanteged, Mgregated Black ami Hispanic 

ddldrsn in North M rerica. His work with them found Aat such cNWren 

shovmd below average positive self-concept and had smrere tehavioral 

disorders.

(2) Sdiool Climate ami Peer Prmsures

Sdtool envimnmwts may be descrited as having dfterent 

climates b ^ ^  on the perception of stuctents about the fWxWlty of 

sctwol ru ^ , the expec^hon of their |wem wid teachers (Rigsby. 1970) 

The level and nature cH teacher-student relatiomhips and peer ir^erection 

are prkne fadors in settkig the tone of %^ool dimate and hencre shKterd 

behavioral pattern in schools. T e a c^r student interaction particularly 

that in W d t greups are engaged in dtscuseiorœ of topHS of mteliectual 

interest such as educational plans and other group social conversations 

are iny)orW% to dudente for confidence W ilding. Such social 

in te iw tio*# are crudW In die sdiool atmr^yhere for student's satf- 

wtiadizadon. rreed gretihcWion and adjudment to the needs of a sdxw l 

m  a comimadty.
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The most significant attempt to {Quantify student-teacher 

intefaction into perspective of its ImfWA on studm t hehavtorat context 

tws t^en that of Lewin, LJppit White (1958); wN>, in a c^w ic  shicfy of 

eleven-year-old boys in i^y^io logy noted that prec«f*ng social cHmate 

was determinant of subsequent twhaviorW pattens. N otat^, a M u ra  of 

self concept which complicates every pupils pursuit of seif-actualizMion 

is as Maslow puts it, the  person neec^ not oNy gratification: s/he 

needs also to learn the lim W ions that the pt^sicai world puts upon 

his/her gratifications, and s/he has to l«rm  that other human beings w ek 

for grahfioatkin. too* (Maslow. 1968; pp. 1 ^1 6 4 ). it %ems d«»irs*le 

therefore that social interactior^ in the stitoo i should exert a force on 

self-control in stw ^n t behavioral pattern.

The Impact (W control on school climate partkxjlafly that exedW 

by the leaderWilp rote exen^ed edu«dors 8lK>utd men^sn«J. Some 

educators advocate almost completely student-determinW cKsc#line in 

the schools. H hmvever by d isd^rte  we rrwm  letdng the Audent learn 

mat there are certain restrictions and controls whitm society ;4m%s upon 

the indivkteW and that pupils are not exempt from th% e M>r#rols: tfren 

discipline #mWd seem to be an % M ntial part of educ#ten 

(Woodring.1953).

In summary, the Itter^ure on factors mat influence behavtoral 

development in the a d o lw ^n t child, in d ite  that ^>ciai interacbon mtd 

envifonmerdai Wtuen% am of ultknMe im p o fta r^  in tMermfnlng dtiW  

behavior mediation. Thte cond ition  suggwte tN tt for nmmW cMd 

development the prormdion of fKieitive K ^ a l irderactions ter chHdren at 

home and in the sdwol shouM be a prbne oorw^n ter prarwite and 

educators.



.IK

OttMf -UtamiMrafl.Qn Pgttams of S M W ljW rnvlom) PmM#m#

^  mentkMWd earlier, student dW pilne proMerm have #orhed s o c ^  

for a long time. O tfw  re ^ a rt^  studtos im ^ te  mat WK* of student 

(SsdpSns œnt#%*e to be a major concern anxmg eth^atom » id  W  

^n e ra t ptmtto (Baron. 1M9). It is general̂  tim t studtmt

behaWorai disordere have tncreteed dramabcWly in nature, r^ m a e n ^ ic  

arW fw prent^ (war l*Rt forty years (Ciabaugh and F^zycW. 1990). 

R^aarch evidence also indicates mat student indW ptine in me US mrbiic 

8dKK)l8 is so severe that it Is one of the mE^or coiKems fach^ educators, 

parents and f^ licy  makers.̂

Regular or systematic turnover data collection on the su t#ct 

specifically for re%arch is a fairly recent devefa>pment in MWawi.

Perhaps in cor^equen^, there are no comprehensive em piric^ sturbes 

ttud are research in nature and national in scope; from whkm the prwenl 

pattern and tramts coWd be identified. Where dam on student incKsciplme 

^  availabie, it is r^ rlc te d  to specific areas cd a^iicatkm ; tfw e  are 

lim its  in w v e ra ^  and have other con^ptuW , dassdicaWn arxl 

measurement problems.^ ^  far bre portion of the dida

 ̂ Report of the SuperintNtderds T%k Foitre on classroom dWpWrre.

Arizona State Dept, of Education. Phoerwc (1990)

2 Pn^ecdonW shxW  for MakvW may require more con^>rehensive rmta 

dEWSSflkzaüjCNn into mesurable. verdiaWe and (^anftfiatHe variabms 

or correlates.
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for Malawi c o n ^ ^  of 'adm inisfm tW  rather than "evatuattonaf 

information of spemfic incidents of indiscipline in sdiools. Swh 

information is for nwolving particular dhscipline prohtoms at tmnd 

and ensuring that exceWve {ftsruptive t%haviof in schools k  to a 

minimum.

Sufficient Itterature in tfm form of research or r ^ e r ^  rw ie * 

exists in the we^em wmrtd, fw tW a rly  Nor#i America, th ^  can be used 

for wmparathre analysis: spw ifically for the purpo^ of estabWshlr^ 

pattern and trends of ^udent problems of m i^ rW w t to odter ^ tm tfo t»  

elsewhere. However, to apply that informatton compamfW y to ttw  

situation in fitelawi schools, it would be necessary K) n^>gnize the 

œnceptual d iffé ra n ts  in the way misbehavior is perceW d and fudged in 

various parts of tf#  worid; and more importantly, a dear understanding 

of procedural dMaiis of how discipline policy is developed.

Much of the research on student mW(X>nduct is dirw ted at 

improving behavioral management skiHs, effedive damning and 

implementation, with mtucators and administrators as target lufctence.

An effective discipline plan for a school m iat emphasize re#ect imd 

respOF îbility while addressing behavior problems (Cuntvin and ktonder, 

1%9) and sound teacher stWent relationship. However, in a dudy of 

student'teadter relationship m d duder^ t^tu iv io r in four C h le ^  in r^r- 

dty sdwoW Weldcm. M m acW  amf Hiewhz ( 1 ^ )  (^«erved W t atduxi^i 

studmts and teadiers reported mtriual r% ^c t, each schod a record 

of smrere (ësdpline problenw.

In a stutfy to mview c a ^  d  student st^*rW m %  for vioW on of
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a cKsdpiimiry nMe, Sparry (1 ^ ))  iwommernWd amor^ o#wr th in ^  

mk)ptk)n of school dWpWna p d fc i^  that recognizes stuOwits' rights 

and the etimincrtfon of comrovar^aJ discipllnwy m lw . One area of 

tension exists between the deveiopment of stricter di% ipline poHdes for 

student sW dank of conduct and student's co% lilutiona) n^As

Other favors also come into play; in atkfition to the crmtrwefsial 

nature of some school rutes, many contributors to the Utemture such as 

Morrow (1967); Dixon (1%7); Magagula (1%7): Mbiti (1974); and 

Dhtamini (1%5) rea#y re<%gnize that the difference in perception was 

primarily due to differences in cultural values. Different so c ie ty  have 

varying oittural values, the% have a strong bearing, and dictide the 

direction In whldt policy on sW ent behaviomi ^andarcte is developed By 

iming a tesearcher>devetof»d opinion a^rvey concemmg ttm frw^rerrcy 

of, »)urM  of. and interventtons for student misbehavior on edwators and 

stiKfems. Baron (19W) r^^gnsed the need for increawd mnpfmsm on 

student participation in defining and Implementing disctplirm policies.

In Malawi, studW  discipline policy in schools has a cultural 

frammwrk. Son# examples may serve to iHWrwe tf#  situation. 

Tradttiormlly, children in Malawi must respect ekteis and therefore 

students m t#t r^pe tn  teat^ters, A pregrmnt stm W t m expefted from 

sdtool w m p ^ ly  because she sets an undesir^le pmcerWce to wimr 

studW s. Similarfy, a mate stWeN w t# is provwf by a court of law to be 

rMponslbte for me pregrmncy of anomer student % expettsd s» a deterrent 

to others. Eteewttere. howwrer, schoote have (tey-rmre w rte rs where 

^udwt-m others keep their chHdren as th ^  attend d% ses.
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BehavtomI may a(w  be dw w aefizee œ be#% mWW-

disciplinary: having ^y%#ïoiogka!, philosophical, and aw lologiM ; 

dimen^ons to their analysis. Ms measumnmnt therefore suffers from 

this ambiguity. To the ntm-mkiador, m tSMt, ^  lito  any (# e r 

problems the psychological, philosophicat, and sociologica} analyses of 

behavioral d l^rders may be sw n to bW d in ^  orm « w tfw . Thk 

should wxaslon no surprise: bermme whether W  arWysis of pMem arnj 

trends of t^havloral disofders ^  done by a f»ych<Hogî , a phN^opher or 

a sociologist, tfm anaiy^^s disciplinary backgrourW Is vital to 

jiK ^m entat, the corwemed Is however me seme ptmnommxm - A iKknt 

tmhavior in relation to tlm  teaming environment.

B ^vioral pnW)lems are ako ^rceived as humim Mgemental 

about situations In whidt a problematic situWlon wrdKcts witti s|»dfic 

mterests { ChAaugh and %Kydd, 1%0 }. The prottlem ItseW being a 

cons«%us of corwen% restii^ on a ccmsensrm of percepdms. To desr^be 

a problem situWon such as studem miscondwt in "prat̂ tad wnm" 

knpW  separahon of tt% problem from personal so dHrt # e

situation rm^ viewKt away fn»n pmsorml pr^KHce (FW w  Emd Dry, 

1%7). For dfucators to dsdtte what constitute acceptable and 

unac<%0^)le belmvior anwng stwknw and vAmt megwrrw can 

appropriate^ be taton to e i^ re  good tmhaWor and to dwd wito t%d 

et 1W1); they r»ed to tto awme d  oi 

nattoral expecWora (or ^anctonto), values and WtooHxtoed nties.
As may rw dtiy to  otoenred, w tot behmdor is pemWttod M  

problematic in orto Instmce is not n e c ^ ^ rtiy  tto  same to im otiier. In a
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Buivdy at^intstared to B^ondafy acH n ti^r^rs n^ondants

the W  mc^ common amt t*ve most sarkas (^ctî tewy 

pToWams. V\mth saveTW axMptlom, the mo^ common 

(dkmpU^m t^havtor, taitüne^, dWtanca of autMMty and figming) warn 

also Hsted m W  most sadotm (Kmdman and Canter. 19%).

^bn in^ndora view sw ia  prohlstm as more common and mors senm* 

^mn (kug or aW ïo* abwe. With these r^u its  ( Kaufman, ef s/. 1 ^ )  

wggestad that the nature of dW t^inaiy pn^>lan% Ims bean over

tfm (mst thfaa d«ad% : noting that tM re is a shift in tlw  (fiiechon of 

graG#f concern over d lw t physical or vsrtml axpnssî ms of aMrassion 

dian in aW ar surva)%. Comparing this pattern with ^ ro rts  ^  a survey 

BrW h secondary school warders to ^term ine the types arW fraqimncy 

of troublesome student behavlon finding ttmt ta lking out of turn" and 

"hindering" other pupils were the most prrAiematic twhaviors (Hor^rton, 

ef a/. 1988). TMse may seem to be minor as they sharply c im tr^ l wth 

^ e m  drawn by Alley, a f al. (1990): In a resear^ posera to enabk 

programme leaders, te a ^ r  educators and in-service d irecto r to 

understand student behaviors that teachers perceived as proWematic; tfm 

study indicated rebellion, insubordination, vandalism and or gar^ activity. 

% htlng and th ^  as me most troubfii^.

The general hi student indlsdpRrm in schcmts is parity 

addbuWd to die eormontfc dec&ie k i most of the devekipmg mdions. ^  

t*% dme when nwre r^ tm ce s, fin a n ^ and physical in fH ^, are needed to 

00^  with ever-lncre^k^ enrollments and d ia n ^  in the curriculum;
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schocM tHKtgets have not ke*A p s ^ . For k%W%e, M tew i, Ae deBrewe 

in the e^icatkm  iMKfget from about 15.8% to 10% of national #]q)m«#fwe 

between 1970 until late 1M%  eerloimly affw ted s<^iool opem^ms. This 

resulted in government grants to st^iwds tNHng dm stiotfly red ite^. 

Curricular materials could not be replaced arW exIre-currW ar acdvWes 

sm:h as recreation and other sodal prt̂ pemmes in nmet «mes con^^etely 

stoMted. As may tte erqiected, the Whence of recre^omW #md oMter s o ^ t 

at^hrities in s d io t^  directly rM uit in teaclter frustration and low 

student morale. A lot of student indiscipline proWems are a te  EdtrWted 

to the socfoeconcmiic background of ttte home. An ever-terw te lr^ numter 

of children enter s ^o o i from non-traditional h o n ^ , abttehre p a re il, 

uncmnctemed parents and from homes vNth severe frovwly. Such chHdiwi 

attend school with severe emotional depressten. and tfterefore are 

difficult to motivate (McLaren, 1989). This, pe rhs^ cordrteutw to an 
increase of disfunctional ttehavior, that is simply pw, b^iavlor that Is 

out of ^ep with the iterceived real cultere of the sWrool. un te»  such 

chWron are property motivated at an eaity age. may are at rte  of 

dropping out of school and may easily disengage from sdrool as observed 

by withdravml. absenteeism, Imv level participaUon and d te it^ y  

conAtet. Sturtent misconduct is also attributed to W -M ited education^ 

oblectives: lack of darHy m  education^ gt»te: low expecW ons 

regarding academic achievement; and inarteqwtte instructional leadership. 

The task of establishing pattern and tremte of student 

indiscipline in sdteots may face some disagreements as to what are 

the crucial characteristics, the process of analysis, or the
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preïM ed w tw m e, abow who can paMwm a mWaWe aW ya^ 

WWmWr M la *1  edu«Aor. v#x) has prat^ical eKfwWmce si tha 

w orking of tha schoo! system, the p s y ^ k ^ js *  or socW <^^ 

peffomtbtg the amtfysts tfw e  am bound to exWt nmny efvnems m 

ownmon betmusa W  gafmrat (KwAon of tha anaty^s nu^ be largWy 

^ra c te rtze d  by tfm availabta <Wa for tha s<#%oo%. M fah, 

tharefore, to ganemflsa that for a i^  of the p a fti^  wHh spadhc 

professtonW Mas parform tî  Urn analysis tha p rtx ^ s  is assantiatty 

one of tria l ami error in the f% a of umsrtainty, im peria l 

Infonnation. and cominuatiy dmnging ciicumstancas in the schools.

To dose this IMrmiuction section additionai raimirfcs need to 

be matto agatnd the tm d^round of tha forgoing our aim

in the present dtapter is to Wy the groundwork for examining tha 

major (romplaxitias underlying student tmfrmrioral probtoms in 

K hW s. In case-studyir^ tmttems ami tramte of student behavior in 

MalawN ^orndary sdwols a number of (prestior^ underlying the 

present state of affair in lim iting or preventing disdplinary 

prd)ler%  bt scNrois ^  wbtat wWI te  teveloped m Wder secbwm are 

made erqW t: Have tte rn  bw n significant changes in patterns of 

(Sscfplbie problanw bi over the three dMteee?

Am tttese probfeir» mom or less Mvem than reported in the recant 

{met? Am dmm patterns of dWpNna problems that are rWtted to 

denrogn^Mc variaWes sudi as size of school, g e o g rt^ka l location 

mtd dm surrotfltding environmental stimuli? What patterrm d  

bWmviof am related to traditional values, attitudes, and therefom
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are siAjac* to liK t^a n ta l varW om  by taacW a KtwM  

admfnistmtors? And MnaMy, aim% in the course our eadWr 

discussion, we notmj that criticat edwational factors s t ^  as 

quality and efflderwy and finance, ttm u]^ not soMy

eduW ionai problems as «fu% tional systems do not exist in a wcW  

vacuum, directly affect student satisMction and merefore tW r 

behaviof. We may h e r^  ask w h i^  forms of behavior may be 

charaaehzed as rooted ^  and sbongly «mdHioned by mwlmnmenW 

forces historically moted In a lomtl culture?

We now turn to the statement of the pn^lw n ufHier shxty.



STATEMENT OF THE PROBLEM

8 tu { ^  dW pHm problems are a major concern for te%:hers. 

fmiente amd {H>i}cy*makers In many Mciefles trnJay. Oftentime 

«ïboot au tho r#^ find themselves long peiior^ of time

cteiOIng w #  Cubent misbehavior. For example, student behavioral 

probf^T» Imd î ^ n  dted as the one pnobWm in Swaziland schools 

tof%y (Magaguta. 1 ^7 ).

StiKlent (M d^lne problems account for many of the problems 

experfen%d t»y ^o n d a ry  sclxx)! teachers and admimstrators m 

M ^w i. VWth Incieasing freqî ncy, parents, educators, and poltcy- 

makers are identifying the phenomenon as one worthy of attention 

For etudente themselves, parents and teachers the issues arrd 

questions surrounding circumstances of student indisctî me are 

complex and somedrms controversial The key que^ion in tlw  

context of AWawi sdwols is this; W h^ is the extent nature and 

frequency of (helpline proMems in mcent years and wNd is the 

likely trem i in the future? Answers to t t^  and relaW  questmns 

^ n o t merely tw reduced to pmdse statistical measurements like 

diose re la tif to enrolments or educational eiqsenditure becai»e 

what k  said atout betiavtoral (Hoblems tends to to  rooted m 

individual judgements, which in him  vary from each otoervers 

tw tlA iia r tockgmund smd e iqw fm c*. social toRosophy. v«Ams: and 

tto  Ctoe toucators, pedagogical bias% WHhout domimerWing 

every case of miscondu^ e xp e d e n ^ in Malawi secondary schools. 

p e d i# s  a few exemptes win serve to illustrations the siwaton.
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Teachers often ha\m to put up with a cerWn amount of 

frustration and emotional dt^urfoance during tfie course of tt^ ir  

duty An increasing numtrar of secondary school tM Kfw s t^M  

expressed, with deep regret, the demwallzatlon and dlswm fort they 

have experienced from disrespectful behavior of some students 

under their chango. Oftentime, teachers have to deal wdth 

aggt^^ion; physicat confrontation and sometimes pliystcai assault, 

and scornful and abusive language both %«thin cietss ard outsk^. The 

damage often W lir^ed to teacher self-esteem by inctrWnts of 

severe student misbehavior is t^ualiy tramendoî . Some examples 

would serve to illustrate the point. Between 19% and 1992 several 

serious cases of student misconduct ocoirrsd in a numtrar of 

secondary schools in Malawi, in separate inddents, four cases 

involved gang activity in which students vandailzœl school property 

causing extensive physical damage. In each case students 

Ihraatened to harm teachers. In two of these incidents the 

authorities shut down the schools concerned tempo rarity until 

investigations were finalized. In another incident, a female teacher 

w ^  physically assaulted t>y a male student at night in a school 

campus. The teacher was serioi^ly harmed during the a th ^ , die 

student was charged with criminal offence and was imprisomKf. 

Nwnerous otfier incidents of indiscipline between stuctont and other 

members of the schoW <%>mmunity have (x^wned t»jt wiH not 

«>ncem us in tWs section.

Such incktents affecd parents and teacAers WKie. Much ^
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teachers get mnotionally disturbed, parents of affected stwfants 

atso do. Many parents often tend to accept with strong sî piaon a 

school (^ s io n  to stipend their child for involvement in 

m isiAievow conduct, tNnkkig that swnehow the child may have been 

wrongly implicated or the result of a school's fault. However, their 

skepticimn is aw n replaced by anxiety and fn ^  ration as school 

authorities verify bie chUtfs cofn{^k%  and the msuing resolve.

Even If students are appropnateiy punished for the miscondtKd, such 

experiences often destroy teacher morale and their appetite to 

continue as teachers, a situation often referred to as teacher 

burnout,” this is a term used to refer to teacher morale in edtK^ation 

systems elsewhere ïHJt not commonly used to describe teacher 

morale in Malawi.

Like the world over, the practicing teacher in Maiaw has 

serious role conflicts. For instance, the school rule makmg process 

can be diWded into three functional pfrnses: rule-making, rule 

enfon%ment. and punishment h>r breach of ntôs. in this r%pect, 

the s^iool can be viewed as a microœsm of the ia ^ r  potttical 

structure; rule-making is a legislative function, rule-enforcement is 

an administrative function, and penalizing is a judicial fimrrilon. 

Often there is no clear Une between th ^ e  different rotes in ttw 

s^ioo l. Thte role w n flia  occurs in situarions where the school rule 

overlaps with the ^fm lnal law. Instances of theft, possession of or 

trafficking in rmrrx)tk3. vandalism, arxf assault, are all examples 

where this role conhict rr»y occur. It is little wonder that many
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teachers feel completely overwhehned by this mie conflict. Faced 

with a growing cha lten^ of teacher's authority from Wther stiMtonhs 

or parents, stmte taacfrere are in a state of E^reya%e havb% 

abdicated some of their authority.

A growkrg numtrer of teachers in Malawi swontW y 

have adopW  the "do not mind* attitude toward rule enforcement 

and gmeral r%pomlbiOties In #ie W tool. as a r^ u tt Wforts to 

maintain order In schools Imve diminished In many c a ^ . "At one 

time teachers were dedicated and ctmsdertiious. m alntalrw f strict 

discipline: studente took their studies more se.̂ tmsiy, worked 

hanter, and teamed more Uian they do today* net^te cme teadter. If 

teachers who are at the forefront of dW pline enfor^m ent in 

schools atxflcate, the result is W t sdiool adminishators are 

abamtoned sW  merefwe left to Uvelf own detrira. It Is not 

imcommon in Malawi sewndary schools to see t^ ^ re rs  refW ng to 

take extra curricular responsibilities such as study supervision. 

Under such d rcw n sta n ^, the school admtetetrator hite no ^ ic e  

but to carry that duty themselves. At tire center of Ore matter 

therefore is the question of how to improve m^ureUrem among 

disheartened teachers and motivate them to tidte tlre ir 

r^ponsib ilitiss ^rto ire ly. It shoute be noted that as wnsunrere of 

ettecation students are very sensitive to a i^  irr^ u la rîtl^  in 

ttelivery and acMevement in #*e schools, paittcutarty Ao%  dret 

threalmt dreir to atdiievs progress th reu^i leam lr^. To thte 

effect therefore, poorly ntotivfded arNf ineffecdve te a dw s are a
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fwtentlal sour» of stiKfent discontent and misconduct among thm 

students.

As n%n#onW earfier. in order to serve as a tool for 

identifying potential discipline prc^em s and suggest corrective 

mw»ur% , and t>y e x te t^ n , improve the day to ckiy admimstratkm 

of sc^KX^; A% e should be property doormented in an

evWuaMve W n  to enable cH»e monltonr^. There is no reason to 

st̂ >pose that these problems which affect student behavior directly 

or irufirectly w ill s tA ^k^ in the near future. On the contrary, the 

sigrw ail froint to their continuing aœeieration for as far into the 

future as can be for^een.
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THE STUDY m Æ CTiVES: HYPOTHESES

FRMVEOF^e^mCE

As iW lra ted in W  action  on Ute suitanran! of tf»  

problem, the Htersrture on adolescence and factors that affect 

cold ’s behaviomt bias emphasizes thM sWf tw ïM pt k  a 

signlfkant variable in tlw  diHd's learNng em^nmnw#. in 

atMtkm. there is evicten» that the development of tM  self 

changes wMh progressing adolescent years. Fuilhemiofe, seared 

studies have indicated that seM -cont^ Is a functton of the 

impact of the erwironment and other periphery faâors s u ^  as tfte 

peers. This sUKty is unearned widi maWng a (greet c o m f^ ri^  of 

patterns and trem ^ of student t^havioral cRsorders «« obser\w j hi 

schools and demonstrate a possible longitudinal p re d ic tio n s^.

Stu^ Hypotheses

The three hypothèse were developed to provKto foors for the 

entire study.

H yt^hesis.J

Bfeed on ;ws(KW  observations arul biW ion an œsumptkm 

of tW  static of stiMknt t»havior in kWawi ssMndaiy scfwols can 

be adopted. Tfwrefore the first hypothec «m  be stated as W ows:

Student Behavk>rai Probl«ns hi Afalawi S^jrKtary 

Schools are IncreWng
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HyçottïMfe ü

As «m e#emWn of hypothesis I and b%@d on data suivey we can 

a&)pt an aMun#*on on W  of increase of Modern b ^w io ra i 

t^M d  on gender. TMrefom, ttie swond hypothesis may be 

stated as fottows;

H ie Anniml Rate of increase of Sturtom Behaviorat 

ProMems for Male audents is Higher than that of 

Female Shtdente In Malawi Seoxidary Srmools.

Hypothas^ 111

FuilBter extention to hypotheses I aitd based on the resutte of the 

dIsdpWne case w unt vw can adof^ an assumption on tt% rwe d  

student behavioral problems based on class/grade level. Therefore, 

the third hypothesis may therefore be stated as follows:

The Overall Rate of Student BehaviomI Problems in 

Malcnvi Secorxtaiy School is Higher in the Senior 

C W ^/O racW  than in the Wwmr ClassM/Grad%
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THE iTIIPY M M N

From May to September, 1992. a case-control (asrrelatfonal study; 

was desisted wid fonmdated to tnvewigate the nature; ttte existence, 

p^dtems. and trencte of student behavioral problems in Malawi secondary 

In ^ rtlW a r, the stuc^ was designed to test hyiK ^ra is I. 

hypothesis II and hypothèse 111 which bring tourner me foots of the 

study. Ateo, tfte shic^ Is Interred to foots i^ n  rause Wtect relaticNishi( 

be tw ^n the selected s u rv ^ d  variables and ^iKtent behavioral patterns 

and trends. The extent to which the selected number of sttxty factors 

relate to ot^erved student behavioral patterns in some se^rondary s<mooh 

In Malawi. the sturfy Is a descriptive a(%oimt of historkal trends anc 

p^e rrte  d  behavlond disorders as documented in selected Malawi 

siAools. Naturally, In order to satisfy the intended objectives the study 

had to take both de%itptlve and analytical forms. The design adored to 

test tfie two hypomeses develops* for this study may tiM t be described as 

a throe-way survey correlation merged with annual case-count. The case 

count will provide a descriptive account of historical trends and patterns 

of behavioral dlwrdero w  doojmented in a selected numtror of MWawi 

sdiools while the surveys wilt provide an anWy^cal component to the 

study.

Sincro œ rrolation and regre^ion analysis starts with the 

obMrvation mat th in ^  <Aen go t^ ^ h e r, that th ^  may be related to eacf 

oUier in a qirontlffable way; the reW onshlps are either Irrroar or 

cun#n% r. U slr^ this crmcept to ctetermine level witNn subject 

interaction, the ana l^is  croirelated the opinions of 3 grou*% of subjects
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= ED, Non-EA#catorS" NE, KW S tuctem -L^N ^ » S L ) t o B  

selected disdpMne variables or items of practical slgnlAcarM* to, arte 

that affect, the status of student tmhavloral prot^m s in echMls. Four 

sutyect-<pmstion a fte ^ ^  ntterix comWrWofw (ED x NE x S t) x 01. (ED x 

NE XS t)X 02, (EDX XSg X03, (ED xN£ x S U x 04. (ED xN ExSgxO S 

and (ED x NE x S t) x OS were for the ar^tysis of vartence

{XHnputaiions, where Q1-QS are {fla tte n  1 to qu#tkm  S EW t 

ambirmtion a@s cw nput^ ^ p a rs t^  t ^ ig  a or» faAor ar^h'ste of 

vartenr* for repeated measures to obtain intergroup interactkm ievete.

This method is im d  for anWysis In t t ^  sUKfy because ejq»rtence 

shown teat cooperation takes a smoother and more s i^» ss fu t wuree ^ e n , 

for instant», the survey participants can agree or disagree on spedfic 

(te}act!ves of the study if brAh ttte quediof» and aitewmrs a re e x p r^  

themselves In the dearest po%ible format (andysis of dudy ob)eobv% 

using matrix). We do rettegnke that expedent o t#d ives peitalnir^ to 

soNing student behavioral problems In Malawi secondary schools cam only 

be dwided upon if (teitees and effects of tfte problente have prevteusty bew  

analyzed. Howewr, this is not the cœe here. Student dlsdpRne problems 

do not wrtetitute abstract hypoth%% but are always the proMems 

esqperten^ teacheis. parents and polky makers. The prttedss of 

analyzing the problems therteore, rmtet afteded much ^  possible ^  

affected groups, as we have attempts* to here, taking kHo aowui% teeir 

interests, valu% and beliefs. This presse is therefore referr%f to as 

partldpatten analyste. All w a iv e s  were perfomted using only those cas#  

for wteteh dtea were avaUabie for W1 dx m atdw f Ken». A number of 

observations both qualitative and quantitative were drawn and are 

(hscussed.
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THE SURVEYS

Three commneni quwhonnaire surveys were (^ndtæted in Malawi 

ItohA^n 18th 8fW 30th July am* indudmi five sec»>ntlary schools in 

tire LUongwe sc^reol area. The survey sampled the a ttitiK t^  of edireators, 

rren-ecKicatois and sludenHeEtdere on the extent of discifHinary problems 

hi sctreok and attem;AW to asss^, the rreeds, pattenre and trends of 

probtwire.

The original sampMng pren for tlw  study was to collect 

Information on a educator and stWent poî jlatlon. However, 

limHatiorre dire to time, and cost of travel prevented exterrehre sampling. 

Firstly, it warn only po%Me to sample Form On«s and Form Threes 

beoatree during the ireriod of the sunrey tare significant groups of 

studenre, Fonn Twos and Form Fwrs (accounting to atreid 50% of 

setrendary Khool students), were md school, having completed their 

national eireminations. This affected teacher sampling as wen. More than 

70% of the wcondary school teachers could not be reached because tirey 

were a w ^  from their schrx^ on the national examination marktng 

e x e rd ^ . H ius the oriÿnai irdent had to be down-scaled to meat these 

con tln^ncl% .

An Wonnal ^m i^ing  p ro c u re  was devised to extract opinions 

and sample information on the existing ty^res of discipline protilems. new 

and attitW %  <m the managemmt ^  dW^Mkre by practicir% 

educators. Because this exerdse did not include pre-survey measures of 

exp^W iorre hi ^ands of trehaviorel problems, the prw er^ interprétation 

relWs IreavWy upon correWmicy verbabm cmnmertts. Also, the
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records of dfsciptinary cas% form a docwrmnWry record, and W  survey 

data ham been analyzed using tlw ^ 9 8 6 ^ 7  acar^rWc year caw rworcte as 

a baseW . In wsence, the erqiectW trends and ;mtwms vrauld inwdabfy 

W  either {a) ergmcted to show a s^Mloant increases, or (b) exj^ted  

Wgnmcant Wcrease in trend or (c) expected constant trend from ttw 

pre-Wtermlwd baseline. Fourteen point (6 rated opiniorm x 8 verbatim) 

questions were administered to each of dm three grouim of eut̂ wW: 

Edwatofs = EO, audmd-Leaders = SL, md Non-Eduwtors « NE. Tt^w  

questions inquirmJ about tlmir perception - beliefs, attitudes, or dwires. 

and rated opinions with regard to the state of stuWnt behavior in Malawi 

secondary schools. Eadi of the three quwtionnalres cormistW of two 

parts; (1) verbatim rwponses for open-ended questions and (2) q w ^ n s  

with siflnmated ratings evaluated rm a 5-point scale. ̂  Quwtionnatres 

were mailed to 75 erWcators, and 70 stutmnt-teaders: %  educator arm ^  

student-toaders responses were rewived representing a %% and 86% 

return rate respectively.

The non-e&jwtor survey took a different trend. To ^certain an 

a d ^ a te  measure of opWons, and, to ensure that the resfxrnrmnts knew 

about itm things they were beir^ asked to ctmtment on, two wnditions 

were required: (1) that the r^)ondW s were parents or gimrdians wtm 

Imd themselves attermed secondary eckication. and (2) tfmt t*%y p rm f%  

had at least one pupil at seconr^ry school. For reports of cost, bme, 

o)rwenierwe emd return rate a ^hecbiled interview swvey w f* m d . Forty

 ̂ Similar to the Liked scale ^ e k m ^  in 1932, whi^ W cates to w hsA  

extent a resfxmtknt agrMS or disagree with e a ^  ^atem W ,
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seven K^wW ed interviews conducted with non-edu^ore or parents 

W wem i lOm Augtml and 6th S^tem her 1992. N ln^M n (40.4%) 

lnWivlw% were comKœt^ in Lilongwe city and twenty eight (59.6%) 

were rxmducted in Blantyre dty. All surveys materials and r^iesllonnatte 

types are Irwluded in AppentSt^. Ea<^ survey response Irwlur^s six 

œ m nwi Hen» for comparative analysis these are:

(I) rating of Imrei of dW pM e enforcemmtt in Softools;

(II) type of disdpline W orcemerd practiced by school administrators 

ar*f teachers;

(III) effM t of home t^cltground;

(IV) parental involvement in school discipline;

(V) awaren%5 of sd ^o l rules;

(VI) (*e r influence rm ^udsnt behavior.

For (KsaW on (H u p o ^ tfte (prestionnaims ateo covered a number 

of areas including the most serious discipline problems experienced, new 

forms of misconduct oWerved, disciplinary actions normally administered 

and suggestior» on ftow parents could effectively participate in matters 

of student mlSMmdu^ in schools. Tim results of the surveys with rating 

fregtWTdM are tabWated W ow : a-strongly agree, b-fairfy agree, 

c-m ^ium , d de g re e , e-strongly disagree,'* arxf l-no opinion.2 %

1 T fi^  mode of scallrtg is devisW to facilitate the constmction oi a 

a rm a is rm d rt^  for a orw fw to r analyst of variance. Q t^ io n in g  

style Is provkW  in AppencHces A, B C.

2 No re^rW ent in the entire survey provtW f a No opinion response.
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maktng use of the fact that wrrelatton and ragra^ion armtyeta starte 

wHh the observation that th in ^  often go tt^ th e r or that they may be 

related to e a ^  other in a t^anlif^ble way; the relationehlpa are etther 

linear or curvilinear. Using this conrapt to d ^ im in e  level within 

sutHect interaction. tt% analyste corretetsd me opinions of 3 gfO^Hi of 

6ut#cts (Ethioitors» ED, fW ^ducaAors» NE, and StwWt-LeatWrsm SL) 

to six selected dtedpllr% variables or Menw of practical sign ificant 

to, and that affect, the status of student behavioral proWems in sdtoote.

Six subject-duestion analyste matrix combinations were possible 

for me correlatiormi analyses. These matrices are: (ED x NE x SL) x 01  

refers to inte^roup Interaction level with q ts tio n  on the ievei of 

(^^ipHne generally perceived prevalHr^ In s ^ t is  in Mtfawi at the 

p r^ n t moment. Ttw matrix cmnWnatten (ED x NE x SL) x Cfô is the 

intergroup interaction tevel with the question on the desired level of 

discipline enforcement by practicing teaclwrs in Malawi secondary 

sclwols. The matrix combimdten (ED x NE x SL) x 0 3  refers to inte^roi^) 

interaction with the question on tl% exterd to which iwporKlents beHeved 

drom ^ances at home in A u en ^  irKfividual students at school. T l^  

matrix com bW ion (ED x NE x SL) x 0 4  stantte for me intergroup 

Interaction with the q u ^ o n  of the extent to which parents be 

involved in ^udm t disdpNne m ^ rs . The n ^ x  combination (ED x NE x 

SL) X 0 5  ^ancte for in t^ ro u p  interwtion # h  the quKtion on me level 

on the level to which re^ n d en ts  were aware of rules currentiy 

aM*caWe in Malawi whoote. RnWly, t*% wnmination (ED x x SL) x 0 6  

repre^nts intergroup interadion with the question on the extent to W ild i
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re^n d en ts  beMeved peer influence played a role in student misconduct.

^ } ,  01<%  refers to q i^ io n  1 to questW  6. Each matrix combination 

wes com bed separately using a one factor analysis of variance to obtain 

intergroup Interaction levels. AH analyses were (»rfo rm ^ using only 

thow  ca s^  for data were avalkOle for ail six matched items. An 

analysts of #tMfe*% t^haviorat probtems is nuute by is e  of the sx  

rmdr^%, wWch al%  provide potential optimal results. Each matnx ts 

arranged in sudi a way that the first column are survey t^iestions and the 

other five columns are response rates. Assuming that close correlation 

b^ween compared iten% im pti^ close relatior^hip between sampled 

groups su b je^ , a number of observations W h  qualitative and 

quantitative can be drawn drawn and are dWcussed in later sections We 

now present the charaderistics of the survey samples used.
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SAMPLE CHARACTERISTICS AND LIMITATIONS

With the limitation of resources and time available it was only 

possiMe to sample Form Ones and Form Threes, in a limited although 

representative sample of school. During the of tM  survey two

significant groups of students. Form Twos and Form Fours, who account 

for about 50% of secondary school students population in e\mry sdtool, 

were out of school, having completed their national examinations. The 

survey was thus restricted to the remaining two forms, but this does not 

negatively impact on the nature or quality of the resirits.

These circumstances affected teacher sam^ing as iW I. More 

than 70% of the secondary school teachers w uid not be reach*! becaime 

they were away from their schools on the national examirwtion mariïing 

exercises. This tact should be remembered when reacBng the analysis 

data. Table I is a summary of the sample characleristk».

Demographic Characteristics

The entire survey sample consisted of Malawians the

five schools in which the *irveys were conducted two were urban and 

three rural schools. Of the 60 pupils (studenHeaders) in tlw  sample 

41(68.3%) were male white 19 (31.7%) were female. Twenty seven (44.9%) 

were 17 years of age or younger while the rest were 18 years or oWer.

From a teaching populahon of süKHd 1540 s*xm dary sWxxd 

teachers in Malawi 52 n^resentir^ abW  3.4% w%re sampW. Of t l^  52 

educators sampled 37 (71.2?6) were mate while 15 (28,8%) were female.
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Fourteen (26.9%) were of less ftian 30 years of age while 38 (73.1%) were 

more than 30 years of age. The 47 non-eduraîors or parente in the sample 

26 (55.3%) were male while 21 (44.7%) were female. Seven (14.9®«) ewre 

1 ^  than 30 years of age while 40 (85.1%) were more than 30 years of

AHhot^h ufban-rural difference in school characteristics 

may be inslgr#cant In Malawi sea>ndafy schcKJls, becaiae nearly every 

school Is compwed of a mixture of approximately 50% of students from 

urban and 50% from rur^ areas, some attempt has been made to 

dichotomize the sample into urban and rural ongin. Of the 60 student- 

leaders sampled 28 (48.7%) were from urban setting while 32 (53.3%) 

were from the rural. The 52 educators sampled 19 (36.5%) were from 

urban and 33 (63.5%) were from ttte rural. And of the 47 non-educators 17 

(36.2%) were from urban areas and 30 (63.8%) were from the rural setting

StWent Questionnaire Completion and Qbsenred UmüâliQnâ

While there was complete cooperation of the staff, ihe teachers 

and Headmasters, with respect to questionnaire completion and return 

rate; tfw re were reports of ^udents with reading disabilities as 

evidenced by their remarks and the length of time it took them to answer 

tlM  questionnaire. Student reportedly, appeared to be stable and 

^e n tive  to instructions. TTtey showed an unexpected willingness to get 

the given questionnaire task completed.
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Scîieduied.

Schedutocf Interviews were used to complete non-e&Æator 

questionnaires in Blantyre and Lilongwe. Eat^ j» rtic i|!^ it was first 

asked verbally it he/she presently had a child in ^ o n d a ry  sdttxM arat If 

he/she was willing to participate in the interviews on stuc^tt d iscip lir^ 

problems in schools.

A lthou^ most of the parents who participated ware unwilling to 

provide their levels of educatton, all of them were able to wmplete the 

questionnaire. Out of 47 Non-educators thirty six (76.6%) indicated that 

they had attended secondary school education and the rest were unwilling 

to inrficate their level of education. Most of the ^re n ts  were reached in 

their workplaces and only a few in their twmes Some parents refused to 

participate in the exercise citing lack of time to complete a 

questionnaire. Others felt the questions were difficult and needed more 

time. Those who participated were exceptionally cooperative and 

provided constructive responses.

Comment on Questionnaire Structure

Statistically, the best type of data is usuaify collected from a 

cxHDbinatKm of both structured and unstrW urKf q u ^o n rw re s  Sirwe 

this is both tin% cormrmtng and experWve, for the purpwe of thte stikfy, 

the structured questionnaire was used for the com putatior^l smalyste 

alone; wfiile the unstructured is used for c fisc i^o n . it ca t be sakf ttia t a
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structured quMtionnaIre d(%s not get at the basic feelings of respondents 

since their responses are limited to what is provided tor choice. However, 

with r^a rd  to th% ca% study, such a controversy routd be offset by 

conducting a simiiar or repeated study under the same conditions using 

tf% same questionnaire format, but using a broader sample base. For 

exan^>le, by employing <x)untrywide sampling of Wucators, parents and 

students; correlating the results of tire two stucUes and hence validating 

the conclusions.
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TABLE I

Sample Tabla. Sample diaracterW cs: size, percentage 

Ptstfilxitton and d^nographic fathers. * M ining value or not 

applicable.

Sample Sex Age Bmdte L(X%tlon

M F <30 Ufban Rural

ED 37 15 14 % 19 33

(712; (28.8) (26.9] (73.1) (36.5) (63.5)

NE 26 21 7 30 17 30

(55.3 (44.7] (14.S ) (65.1: (36.2) (63.8)

KEY
ED

NE

SL

( )

-Sanÿ?te Sex Aoe Bracket Grmik l^ e l Ufbai Rura

M 1 <17 >17 FI F2 F3 F4
SL 41 19 27 33 14 e 46 * 28 32

(68.3) (31.7; (45.0) (55.0) (23.3) e (77.7) • (46.7) (53.3)

Sampled e(&Katom 

Sampled non-etkicstom or patents 

Smnpled student-teffilers 

Paienmeses are p e rw ita ^  (WMbution

<
>

Less Utan 

Gfeater dtan
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CHARACTERŒA'nON OF SURVEY VARIABLES

(1) Analysis, Variables

The following is a characterization of the different varieties 

whWi were m the surveys: The first qtmstion concerned ttm

General Level of Dtedolkte in SrAools. The tallying of fr^^m ncy rating 

for this (^ s tlo n  was based on tfte individual respondent’s perception of 

hmw tfiey felt about the general outlook of student behavior in schools 

according to own experience. Judgement based on personal values and 

d^ire s was assumed (A{̂ >endlx A. 8 & C Question I).

Then the second gue^ion concerned ihe Level of Disapline 

Enforcement Desired by Respondents to be Applied in St^oots. Tallying 

of frequency rating for this question was based on f>ow individual 

respondent's wishful desire, the extent to which they fe ll discipline 

rules should be enforced by practicing leaders in schods. Here, 

preferences of modes of discipline enforcemæd level is assumed 

c^seoational (Appendix A. B & C Question 2).

It was also pen^ved deslrat>le to investig^e the extent to which 

ttie various subjed gmuf» believed about the EQecl of Home 

Badcgiound on Pupil Behavior at School. Freryjency rate tallying for ihis 

q t*# io n  was based on individual respondent’s bebef and experiervæ of 

tf% extent to which d ro ffn s ta n ^  at home or the home environmerd 

InfltmnMd the behavior of sturtonts at school The possibiUty of pupil 

behavior varying signih^ntty between home and school environments 

was immaterial (Apĵ ndix A, B & C Q u^tron 3).
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Undoubtedly, group activities dom ir^te the general student Hfe 

in schools. However, specific to indlscipHne, to what extent did 

respondents be#eve was the Level of the Effect of Peers to IndMdual 

Pupil's Misconduct in Sf^toois. Rating freqî ncy tidying for this 

question was tm%d on the intSvtdual respon^nt's belief c o # l« f w #  

experience of the extent to they thouÿi! pw r interaction tied an 

impact on individual students behavioral pattenre in the school.

(Appent̂ x A, B & C Q u^ion  4}

Students are expected to follcw school rules and therefore are 

punished if they break the rules, Teachers should be aware of school 

rules since they are expected to enforce ttiem, and parents judge school 

decision to discipline a child. Therefore, ttm extm t to wmich various 

interest groups of people are aware of sctrool rules in a %hool 

community may vary significantly. This question w ^  p o ^d  to 

investigate the Levels of A w a re n ^ of School Rules in Forcre by Interest 

Groups. Frequency rating w% bereed on the individual resjKrncrent's view 

as an in te rests ;mrty of the Sf̂ iooling process. They ^ r e  expected to 

expre^ the erdent to which they were aware of the discipline rules 

currently in force in R^awi sewndary sf^ools. (^pend ix A, B & C 

Question 5)

Parenrei involvmnent in student dWcipline matters is also worth 

of investigation. Therefore, the questton is w ft^  Level of parental 

involvement in desirable in a scIk>oI. Talking of frw ^M cy rating for 

tills  quW ion was b ^e d  cm tiie  Inftividual responderti's vtow of tl% exrent 

to which they tretieved parental partie:fretion in solving stW ent 

(tisdpKne problenre could tre u^fu ). (Ap^nctix A, B & C Question 6)
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(11) Verbatim Commantg

The ie a diaracterizatton of other variables used in the

surveys spedficaOy for diswsWon: The first question was intended to 

invMbgate what répondants thou0# was the Most Secioig Discipline 

Probten» in Malawi Secondary Schools Today. T f^  was an open-emW 

qésAm , and frequerwy taHying was based on IWling in rank order of 

Ave most serious discipline problems as drawn from personal experience 

of the schoote.

For each of tfte five discipline problems listed Educators and 

Student-Leaders were asked to supply the Forms of D iétolinary Action 

Appli«t by the School AdminMration to Offending Students. The was an 

open-ended quétion. Tallying of frequency rating was based iq>on the 

figure  of penaltié  norm^ty apptiad to offending students as specified 

by the a^iool ndes.

Further investigations relevant to Educators and Student-Leaders 

in Malawi secondary éhoote conwmed the amount of Time Estimate 

Répondants Believed is Spent in Dealing with Discipline Problems m 

Schools. Evaluation of time spent in ttealing with disopJine problems 

was based on tM  time estimated as a percentage of total dess time. 

This quétion was exclusively for educators/teacfrars and student- 

leatters, th ^  were r^ju ired to spedfy the time actually spent in dealing 

widt réo lving d^pU ne problems in schools.

FmaSy respondent was requeued to provide Personal 

Suggestions Towards Factors for the Improvement of Student DisctpHne
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Again this was an opan-am t^ 

question and the response frequency tallying was based on incSviduat 

respondent's personal desire to express factors that they believed would 

f%lp in improving discipline management by piactî ng teaWvers.

We now present the results of the surveys.
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RESULTS I 

RESULTS OF THE SURVEYS

This sbidy examined the opinions arxj attituttes of individual 

gioiips of sample sî ^ects by provide answers to o|:Hnionated questions 

To elicit responses diat would provide material for correlational 

analyWs, the questior% were evaWeted i^ n g  the scale from 1 to 5. 

ranging from strongly disagree to strongly agree so that the respondents 

would have only to choo^ an answer which they thought to be most 

closely «ïnneded to their own opinion. This formal simplified the 

armvering p rw e ^ . The data was then converted into {& % 5) matnces 

(consWng of six question and five point answer choices} to facilitate 

comparative analyste. Referring to Tables (II. Ill, IV) rating frequency 

distribution and Tables (V. VI and VII) aiiog. imquency and percentage 

distribution. Table (itX) is sumfitatk?n of Jrequency percentage rate 

respome distribution into high and low.

in the sunrey of Wl groups the questions were structured to 

ascertain particular views on education and discipline in Malawi schools 

By (xrmbining r^ p o r^ ^  in t>oth the low and very low cate^nes or in the 

very high, high categories some rather powerful views become apparent 

These perspectives are further reinforced when we consider that half of 

tl% mid-point répondants may have terWed towanf either end of the 

spectnmt - h%h or low. The following preliminary assessment was 

developed.
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VWwn asked about the gef^rat level ot student cHsdpllne 

prevailing in s(̂ u>ols today the resultB showed some differerœes in 

opWon. Seventy four parent of etkMatom and %.7% of ^ u t^ -fM d e rs  

th o u ^  that the level of disdpllne in schools was lower than R shmild 

be. w^Ue 72.4% parents Riought othenn^se. 11% aw e

(E(Wcators=74.0%: S tt^n t-L ea de r^6 .7 % ; NwEduc@tors= ^ .6 % ) who 

gave low dlstMplhw rating as ««npared to (Educah)rs= %.0%; S tu tM * 

Leaders ^.3% : Non-Educators« 72.4%) who had an opp%Re view. T*% 

majorRy of r^pofHtents who indicated a low student dfscif^ine rating 

shared a more cwnmon view of bWmvioral cat%ation. They strg^stW  

that widespread alcohol and drug use by students, partiodarfy male 

students, were the maior sounds of misbehavloral patterns s u ^  as 

defiance to school authority and a ^ re s ^ n  toward teachers and f%ere.

When gmked to rate the level of (Kscipllne enforcement that the 

respondents would wish to see being practiced by teachers in schools, no 

significant variation in response pattern was observed. 11% ma|orHy of 

répondants were in favour of stricter cHscipline enforcement 

(EducatorB=94.2%; Student-Leaders*71.7%: Non-Educatore=93.7%) é  

compared to very low to low (Educators=5.8%; Slu£tont>Leactors«28.3; 

Non-Educatois=6 3%) of ttrose who did not favour stricter d ié ip lina  

enforcrement. Specie m odé of enforém ent ger%raQy desired to be 

appltod in sd iw ls  inctuttod clow  ^jpervtston of stodent d é S  a d tv ttié  

by teachers and stricter su rve illa n t of extm -curricular acH vR it 

parbci^fty diKtont free time. Some female stiatonts feR @mt toere 

w é  need to dosety st^eivise male #udents tre ca u t ttrey c a te d  tt%
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most (gsturtmnoes. Some pamnts agreed that stricter disdpüne 

enforcement woWd irnteed retWce indiscipline among students, at ttie 

same time they ew e c r it ic  of emne te a i^ fs  who st»nt dass time in 

beer taverm. Sw w  Wudents and teachers fett that a h h o t^  stncter 

supervision *ms re tire d , many t^ d w rs  were not senousty commhed to 

their respor%iblliti% as commonly ob^nred by their re fu e l to assunw 

various superWsory thjties in the schw l. it ir- mASMmnhy that teachers 

and students had the highest conoam for the level of dscif^ine m 

schools and apî rentty they are strongly convinced that stricter 

diM lpllne enforcement may improve the situation.

S ign ifian t (Mfferences existed on tfre extent to which 

respondents t^lleved individual student's belmvior at school was 

lnfiuen»d by the w h^ happened in their homes. The results were 

(Educato^74.9% : Shident»Leaders= 68.1%: Non-Hducators= 26.6%) who 

thought events ^  home and the attitudes of parents greatly influenced 

student behavforai patterns at school. We observe that a ma)ority ot 

edwators and of stWents swnpled fett that the twrne tmckgrmmd or 

family characteristics had significant influence on student trehavior at 

sdiool. They dted instances of alcoholism in which some students could 

e ^ l^  be spotted participated in beer drinking with their parents at 

home. Ateo commonly dted are cases of tnmncy and absentwism in 

wfWch parente delilMratety hWd meir children, assumingiy against their 

WÜI. to æ dst In dudes at home. Some teactrem msKfe im fw iant 

soctelogical obsmv«^or% with regard to beer drinking in the homes.

They find it cBfficuft to restrict beer drinking from sturtents wfren in
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some cuitures in Mala^^ beer drinking l%s traditional vidua iS an 

activity from wWch students are not restricted. Also, wme teachers 

think mat alcoholism Is encouraged by parents in homes by kee^ng War 

in refrigerators to whkm sturWnts have access. Aboirt 66.1% of students 

also believed that the home influemra was a significant factor in 

detemdning student Whavloral p ^ m s  % wmpared to 26.6% Of% of 

parents One obsenratkm is apparent t^re : teachers hotd r^dte strongly 

opposing views; 74.9% felt that home ba^ground infkranced sUident 

behavior in sdiool. This is in te r^ n g  because the parents them seiv^ 

are expressing a view about p% r behavior mat is contrary to th ^r 

cNidren and teachers.

Some educahxe vrare critical of parent who proWdW «ish to 

their children tar in exrrass of requirements at %hool, as this was 

believed to lure pupils to indulge in the purchase of alcohol and d ru ^. 

And still others cited parental dis^ncem  for the welfare of their 

children in wNch some students spent time at school without essential 

items like soap and writing materials; a situation w h l^  resulted in 

thefts and, in some dramatic crises, prostitution for female stuctents.

Significant main differences exiî ed on the question of 

parental involvement in student discipline in schools, «md on the nature 

and ardent to which parents could tra ^a c tive ly  integr#ed in 

implementing stdKXd disdf^ine n ^ ^ jte s . White onfy ^ .9 %  «W  18.1% 

teachers and non-eduodors respectively « Q r^  with the parental 

involvement process 82.5% of students strongly faw rW  it  We ob^rve 

that both ttra educators and parents were disincOnKf toward grrater
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parent) participation in student discipline. The reasons for the 

apparent lower rating for parental involvement by teachers and parents 

may te  SteWative but nc  ̂ surprising. While teachers and students are 

ctmvlnwd btat home teckgroimd has a profound impact on student 

bWtavior, teachers may not favor intederence in discipline matters by 

parents. Many teachers telieve tte t parents can support teachers tiy 

badUr^ their pondes, reenforcing procedures at home and by continually 

emphasizing Uiat the school is a serious place for learning Parents 

should therefore collaborate with teachers if teachers ask tor then help 

Similarly parents may wish to keep a hands-off attitude, and thus 

remain external to tte  process of schooling. They feel that there is a 

dear cHvision of effort: education is for schools and upbnngmg is for 

te^h ts. In addttfon, many parents would feel insecure and uneasy about 

greater involvement because of ignorance of what to do and how to do it 

Determining the level to which respondents are aware of school 

rul% is based on hie assumption that all stakeholders of a school have 

an obligation to know the rules under wh«^ pupHs are expected to 

operate. Educators are expeded to enforce the rules, pupils are 

extectbd to obey them, and parents are expected to be supportive of both 

actior%. The results of this sampling show a remarkable difference in 

the extent to which respondents were aware of school rules Of the 

e d u ^o fs  and student surveyed 84.6% and 81.7% respectiimly thought 

they drought they new school rules m force. A very sign^icanlly low 

rate of cmly 2.2% was noted for non-educators, suggesting an almost 

total tedt of effective wmmunication between the schools and the
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homes Granted that communication with parents is essential chanmls 

of contact betwoen parents and teachers should be leliable. Parents 

expect teachers to be professional: knowledgeable, communicative and 

frmndty. Tne most reliable method of communication between tfte sdtool 

and the home in Malawi is the mail, bul because postal services are 

skeft^y in some rural areas from where the majmity of stuttortfs 

origmate, most homes m&y or may not receive school programmes, 

reports and schedules in time. To assist the schools, students are a^rad 

to carry their own school reports ?nd other written communication to 

parents; but unfortunately, mischievous students destfoy unfavorable 

reports before reaching home.

Significantly contributing to student behavioral pattern at school 

is the level of peer or group influence. To determine the extent to which 

respondents believed student actions (singly or grouped) were influenced 

by peer interaction, no significant variation in responses between 

subject groups was observed. Of the educators, students and parents 

sampled 74.0%. 81.7% and 94.1% respectively believed that peer 

influence had a significant impact on individual studerA behavior at 

sctiool as compared with 26.0%, 18.3% and 5.9% respectively who had an 

opposite view Since pupils from the same home or neighborhood are 

likely to form peer groups in schocAs, we would expect to see a 

retationstiip between opinions rates on the Wfec& of the home and thw 

of peers. It is noteworthy that this seems to be the case: all groups had 

a hngh concern level about peer group pressures and %mre apparently 

strongly convinced that this was indeed a probtem area in the schoote.
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Referring to Table II below, we observe throughout, that in the majority 

of cases examined in this exercise a significant difference exists 

between what the parents believe and the opinions of the other two 

subject groups. In four out of six issues examined parental response 

markedly deviated from the norm. By comparistm students showed only 

two cases where they deviated from the (pinions of the other two 

groups. In every case* moreover, the teachers were consistent with at 

least one other group in the sample. Further, a significant difference in 

the views about discipline in schools is apparent within me parental 

group. Many different factors serve as motives of these varying views 

between these groups. Chief among those factore are the growth ot the 

self among individuals, models of imitation for students, reinforcement, 

role expectation and group psychology. Ultimately, although parents have 

a vital ft^e to play in matters of discipline in Malawi schools, prime 

influences are teachers as controllers and students as controllers

We now present the results of survey data analysis on variation 

of oplnior^ between the surveyed subjects, on student discipline in 

Malawi secondary schools.
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TABLE II

Réponse Summaiy Table for Penoentage DIsttibutkms

Question fissBgnsa 

Teachers Students Parents

Student disdpime level grxxf enough 74.0 66.7 28.6*

Stricter discipime enfonæment 44.2 77.1* 93.2

Home environment discipline patterns 74.9 68.1 26,6*

Parental involvenent wîHild help 23.9 82.5* 18.1

Suffirent Knowledge of school ruias 84.6 81.7 22*

Peer influences negative on disr^m e 74.0 81.7 94.1*

'  Response diso^^on hi^iights
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SURVEY DATA ANALYSIS

OPtNfôNS ON s r (DENT D1SC1PUÏÆ IN MALAWI SE(X»®ARY SOKXXS

(1) Analysts o! Variables

In ttia ana les of survey data on opinions about student discipline 

problems In M ala^ sewndary srAools, use is made of the rwrnpWation ol 

a (Hie t ^ o r  analysis of variance (A^^VA). This analysis performs a one 

to>one comparison between subject groups and respormes items and it is 

^ersfore sensitive to variations response pattern betvwen the groups.

For each œmputati n tfw value of p. ttw level of protrabillty of occurrence 

of an event, which this case describes the level of significance of 

Inteigioup interaction is quoted in addition to the mean response values 

for each groi^; hi tills case the higher the v^ue of p the lower the 

cHffeierxæ in opinion: and the lower the value of the mean the higher the 

bias toward agrément. A preliminary amassment of variation of optmons 

was made from the raw opinion rating frequency distributions fTables II, 

III and IV) and is provided in the previous section. These measures of 

response bias are an indication of whether the subjects opinion to the 

item (in tent involve any strong tendency to agree or rtisagree^ by 

f(Hïu8ing on inttividial opinion and as indicated by the level of intergroup 

imeraction. Details of the entire one factor analysis of variani:» are 

provided in Appendix E.

From tiie  analysis of variance tiie matrix im putation on opinions 

on the level of discipline enforcement by school administrators and

1 Similar to Rtte (1961) true-false ratios, but adaptât to incluck three 

intermed'mry values to allow for wider opinions.
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tsa c^ fs  showed no slgNhiant main (#erenoe t^tween sutH^ts as 

shown by the probabjlHy level (F»1esl=2.789; p= .0646), this is also 

ob^rved from the mean mspor%e distribution (Educator8a3.68&, Non- 

edwators=3 681, Stw(^nt-Leadem=3 367). The Wgnihoant lev^ of 

intergroi^ interaction is be attributed to the shift in opinion by all 

subject groups towards agreenwnt that the level of dW pllne in the 

schools was believed to be generatty low hent» confirming the 

observations drawn from the preliminary assessment.

Analysis of variance of opinion rabng on the level of discipline 

enforcement tftat the respondents woWd wish to see being pmcUwd by 

school administratoiB and teachers yielded (F-test=8.305. p - .0004). 

Although the probability level shows a siyiihranf cRfferenr» in opinion, 

considerable agreement is observed from the closene% of response mean 

values (Educators=1.692, Non-educators^l .66, Student-Leadem=2.35): but 

with students more likely to disagree. This confirms our earlier suspicion 

that the majority of respondents were in favor of stricter discipline rule 

enforcement practir» by school administrators and te a ^ rs .

The analysis of variance of opinions to the quWkm on the extent 

to which survey subjects believed the effect of fwnw environment had on 

individual student behavioral patterns at ^ h o d , a significant variation 

was obldned (F-test=22.8. p= .0001). TTte mean response rating were 

(Educatore=2.212, non-Educator8=2.34, audent-Leadere= 3.5) wtüi 

students showing a most Wkelifiwd to disagree. This level of probability 

therefore confirms the earlier observed ^ i t  between educators and non- 

e&icators agreeing on tfte orre hand and student-ieaders margaWly In
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«Mgmemen* on the other.

The fourth optnkm surveyed was intended to check tt% extern to 

Milch responctonfô agmed with the concept of parental involvement in 

school discipHnary measures. Preliminary assessment showed that 

eduœtors and non-educators strongly disfavored the idea while student- 

le tte rs swmed to be In fmrour. This is also evident from the analysis of 

vaiianoe w h i^  ytetded (f-test=67.109. p= .0001) and mean responses 

(Ediwators=3.865, Non-Educators=4.043, Student*Leaders=l.95). This 

therefore vé rifia  our observation that parental involvement in solving 

shJdent discipline matters in schools Is strongly ..upported by student- 

leaders, and dWavored by educators and non-educators as observed m the 

preliminary assessment.

Another hictor which checked was the extent to which 

vanow stakeholders education are aware of school rules. As pointed 

out in the previous sedion, at a minimum, this means that school rules 

must be clear enough to all Inten^t groups; and allow students to 

understand when their cofKluct would violate the rules. The preliminary 

%%smnent ^ w e d  a comparatively positive awareness of school rules 

being expressed by bobi educators and student-ieaders but a much lower 

rating was expre^ed by non-edtMators. The analysis yielded (F- 

t% t=1$6.0^, p= ,0001) and mean response (Educators=1.^1, Non- 

Edwators34.574. StiKfent-Leaders=2.(^) A signifirant level of 

awaren^s of school was o t^ rve d  b e t« ^n  educators and sturWts with a 

^ s e r  awareness of s r^W  rules for non-educators, this is confrmred by 

the analysis.
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The ^xth analyst concerned tN  respondents pei^ption on the 

rate extent to which they betieved peer influence had an impata on 

individual student behavioral problems at schools. Preliminary 

assessment indicated a strong bias by all groups toward agreement that 

indeed peer influence had a significant impact on both individual stuttonts 

and group activity. The analysis of variant» showed no siyiificant 

difference in response (F-test=5.973, p= ,0032) and mean response levels 

(E<focatorss2.288, Non-Educ8tors=1.617. Student-Leaders«2.0) this 

confirms our earlier viewpoint and at the same time suggests the existent 

of a more definitive relationship between peer influence and IrKfividuai 

student behavioral patterns at school.

We oWerve from the above analysis that out of ttie six analytWI 

items no significant differeru» in response is obtained in the questions on 

the rate of discipline in schools arxf the impsK̂ t of |%er influence on 

individuals. Remarkable variations in response were observed in 

questions on II»  level of discipline enforcement desired, parental 

invotvement, impact of home environment, and awareness of school rules; 

su^esting that in either case ttie respondents' opinior» though basiœlly 

different were closely related The practical significance of these two 

relationship is that although opinior» may differ market^y more common 

intergroup characteristics may be identified within each subject group.

The following is a pr^entatlon of verbW comments whkdi were 

analyzed from the qtmstionnatres.
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(2) Vgfjfeatlm Comfflfints

The question about the most eerious discipline problems 

axpertanced bo8i within and outside the schools was an open-ended and 

was directed to the three gmups of respondents. Tl% respondents weie 

asked to list in rank enter, of seriousness, the five most se nous 

dtsciplirre proWems drawn from personal experiences Of the 159 total 

sample of respondents surveyed (81) 50.9% listed d^iant behavior as the 

most serious problem, followed (38) 23.8% wfio listed aggressive 

behavior while (18) 11.1% listed promiscuity among male and female 

students. Fourteen or 9.3% thought lack of interest in schooling dominated 

student behavior and (6) 3.6% thought pregnancies were the most senoits 

problems in schools wMe (2)1.3% listed other fonns of behavior.

The question about the forms of disciplinary a i^ n  normally 

applied to emending students was an open-ended question exclusively for 

educators/teachers and student. This was based on the nature of 

I^nalties normally applied to offending students. Respondents listed 

penafti^ ranging from sispensior% whicdi led to either total expulsion or 

reinstatement depending upon the nature and seriousness of offences.

Also, internal srrfuKtl punishments in the form of physical or manual work 

were used for first offenders who committed less serious offences 

These punisfiments were determined by the staff committee on discipline, 

but ttie imptementatiOT! and mipervision of such work was left to a duty- 

master for eEW* particular day. Counseling schemes were also in used in 

dre school. During such s%sions offending students are counselled in the
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presence of their parents. Most teadiere and stiKfents believed that Mils 

method of counselling was satisfactoiity for the majority of the offending 

students.

Teadvers arrd stuctents-leaders M^re also asked to provide 

of the amount of time they spent in dealing^ with disdoUne 

probieim for an avamge school day. Sin% dudent-teadefs A) Ksist 

teachers and school administrators in the maintenance of discipline, as 

monitors, in Malawi secondary schools; this q u ^ io n  required both groups 

of ms^xmrWts to provide time %timation based on percentage rates 

actually spent in dealing with discipline problems in their Softools for a 

fairty busy day. Most of the respondents found this question relativdy 

hard to answer as compared to the other questions becaiAe of tM  

difficulty in time estimation. However, the majority indicated that on 

average they dealt with disciplir* probierm for at least an Iwur each day 

which counts to about 12.5% for an eight-hour school-day.

The methods used to communicate sdtooi rule to students, in the 

sr^Q l and to parents at home m m  also investigated. This was an open- 

ended question direrded to educators and stucW t-l^ders and 

mtmded to check on the modes and frequency of communication between 

students, the school administration and parents at home. H was gerwrally 

noted that schorl rules were dearly rfisptayed and posted on buttetin 

boards at various tocatior^ in the school usimRy at the start of eadi 

sclKtol year for die ben# t of new shtdente. Also, r% pondK ^ W cWed 

that periodical verbd reminders were available from the sdwol 

administration during general student assemWy at wNch recent
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ctdvetopmants affecting the schW  were communicated, in the case of 

communication to tw ^n  parems and the schooi the mail was the most 

wmmonly used although telephone is used in special dfoimstam^s such 

as emergerwies.

Each r^ponctent was finaüy asked to provide persona) 

si^j^s^ions toaraEds-meutes., iof. the iqiprovsmenl of student discipline 

in the aihods. This was open-ended question and based on individual 

respondent personal experientt and desires. Responses ^ r e  wick- 

ranging and v^li therefore be included at the end of the study in the form 

of discussion.

We now turn our attention to the second part of the study which 

is an exercise in which reconfed cases student discipline in Malawi 

Mcondary schools were counted and are analyzes for the period from 1987 

to t 990.
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TAKE m

The E<kwaA)f SiMy&f (ED) ne52. aggregate opinion 

frequencies distribution tabulated against discipline factors 

for use in a one factor analysis of variance.

DisdpHm OuW on Response Re^rg frequencies

a b c d f i

(1) Ratify level of d^dpline enforcement 0 3 21 17 11

(2) Strird disctf^ine enfor^ment 23 25 2 1 1

(3) Effect of honm background 18 15 12 4 3

(4) ParenW invoKrement 2 5 11 13 21

(5) Awareness of s^rool rules 17 22 10 3 0

(6) Peer influence 14 14 21 2 1
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TABLE IV

The Non-Educator Survey (NE) n=47. aggre^te opinion 

rating frequencies distribution tabulated against discipline 

factors for use in a one factor analysis of variance.

D%c#rm Qwstion Resporwe Rabng Freqiænctes 

a b c d e

(1) Rating level of discipline enforcement 0 3 20 13 1 1

(2) Stri(^ dW pline enforcement 23 20 2 1 1

(3) Effe^ hrrnie badtground 16 10 12 7 2

(4) Parental involvement 2 1 11 12 21

(5) Awmrer^K of «^wol ruW 0 0 2 16 29

(6) Peer Ir^jence 24 19 2 2 0
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TABLE V

The StiKtent'Leader Survey (SL> aggre^te opW w

rating trsquendes distribution tabulated against discipline 

factors for i^e  in a one fôctor analysis of va rian t.

Dœdptine Factor Réponse Ra^r^ Freqtw^cies

a b c d 9

(1) Rating level of discipline enforcement 1 2 34 20 3

(2) Strict discipline enforcement 18 20 10 7 5

(3) Effect of home background 4 5 14 31 6

(4) Parental invdvement 24 19 13 4 0

(5) Awareness of schrxM ru t^ 20 21 16 3 0

{6) f^e r infWnce 25 18 12 2 3
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TABLE VI

The Educator Survey (ED) rh=52, aggregate opinion rating 

frequency percentage distribution tabtriated against 

disclptine fadors for use in a one factor analysts of vanance. 

( ) Parenth^es are percenlage dislribultons.

DisdpMie Qiffidton Réponse Rating fmrymnctes

_________________________________  J L ___ c_____ d e

(1) Level of discipline enforcement 0 3 2 i 17 t i

(0) (5.8) (40 4) (32.7) (21 1)

(2) Strict discif^ine enforcement 23 25 2 l i

(44.3) (48.1) (3.8) (1 9) (1.9)

(3) Effect of home background 18 15 12 4 3

(34.6) (28.8) (23 :) (7.7) (5 8)

(4) Parental invr^em W  2 5 11 :3 2 1

(3.9) (9.6) (21.1) (25.0) (40.4)

(5) Awareness of Mhool njles 17 22 10 3 0

(32.7) (42.3) (19.2) (5.8) (0)

(6) ^ » r  irtffuence 14 14 21 2 l

(26.9) (26.9) (40.5) (38) (19)
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TABLE VII

The Non-Educaîor Survey (NE) n=47, aggmgate ofrtmon 

rating frequency percentage PistriPution tabulated against 

cKscif^ne fadors for use in a one faaor analysis of vanar^e 

( ) Parentheses are percentage distributions.

Discipiine Owsbon Resfwjnse Rating Frequenci^

___________________________ a____ b____S i___ S i____Q

(1) Level of discipline enforcement 0 3 20 13 l l

(0) (6.4) (42.5) (27 7) (23.4)

(2) Strict discipline enforcement 23 20 2 1 l

(48.9) (42.6) (4.3) (2.1) (2.1)

(3) Effect of home Ijadtground 16 10 12 7 2

(34.0) (21.3) (25,5) (14.9) (4.3)

(4) Parental invotvement 2 l l l  12 2 i

(4.3) (2.1) (23.4) (25.5) (44 7)

(5) Awareness of sclKtol rulM 0 0 2 16 29

(0) (0) (4,3) (34.0) (61.7)

(6) Pw r in flua i»  24 19 2 2 0

(51.1) (40.3) (4.3) (4.3) (0)
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TABLE »X

The Student’Leader Survey (SL) n=6G. aggr^tôe opinion 

rating frequencies distribution tabulated against dlWpWne 

factors for use in a one factor analysts of variant».

( ) Parentheses are percentage distributions.

DisdpNne O u ^ o n  Reepome Rating Fr@quer%W

 a b c____ d____ Û

(1) Level of discipline enforcement 1 2 34 2 0 3

(1.7) (3.3) (56.7) (33.3) (5.0)

(2) Strict diMiplirte enforcement 18 20 10 7 5

(%).0) (33.3) (16.7) (11.7) (8.3)

(3) Effect of home background 4 5 14 31 6

(6.7) (8.3) (23.3)151.7) (10.0)

(4) Parental invotvement 24 19 13 4 0

(40.0) (31.7) (21.7) (6.6) (0)

(5) Awareness of school mtes 20 21 16 3 0

(33.3) (35.0) (26..0 (5.0) (0)

(6) Peer Wuence 25 18 1 2 2 3

(41.7) (30.0) (20.0) (3.3) (5.0)
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TABLE IX.

Summation of rating frequencies per unity. A summary ot 

rating out of unity may also be read as rate percentage to 

show position of bias.

Relative Respor%e Rtrtin^ 

Discipline Question ___________  Medium NeWive Sum

01 0.06 0.47 0.47 1

02 0.81 0.09 0.10 1

03 0.43 0.24 o æ 1

04 0.33 0.22 0.45 1

05 0.50 0.18 0.32 1

06 0.72 022 006 1
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THE ANNUAL DISCIPLINE CASE COUNT

CHARACTCRISTICS. LIMITATIONS AM) MODALITIES

TM  picture of patterns and trends of behavroral problems tn 

Ma^wf seo)nda!y schoWs sketdw t alxwe as portmyed by opinions sunreys 

is incomplete if K does not include its qualHatwe drmer^ron. In t^hsr 

words, ü does not show the nature of the twhavioral protrienœ actually 

observed among students in schools. To complete this w r» |^ . the 

present chapter focuses on an analysis of summarize tfiscif^ne case 

count. Additional data to the the surveys was therefore provicM by a 

C8se4)y (as6 annual frequency count of recorded cases of ^iKfent 

misconduct in Malawi secxmdafy schools over a fwriod of tour consecutive 

years 1986/87-89/90. These records are general reports of suspensions, 

n^tications and cautions of student misconduct in inr^vidual schools. 

S^wol admirastrators send these to the Ministry of Education 

treadquarters with appropriate recommendations for information and 

settiement. These reo>rc^ were made available for count by kmd 

permission from the Mifüstry of Education and Culture trwAtuaners in 

Lilongwe, Malawi.

One preliminary point should be emphasized at this point Since 

studerd behavioral ^:tw ties In Malawi scAwols and ekewhere are 

extremely heterogwwxa, that k , they do not tend d ien^ives to any 

(xmwTWt statlstteal Indicators as would tte the «tse with, for ir^tance. 

sdwx)l enrolments or drc^KUits; no standard quanbtetive trwasures for 

imtterm ai%t trends of stuttent t%t%avlorW problems in s^w tte  are
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available for use. much less to compare french in dHfeiem wunW w. 

Therefore, some Innovative expression procedures for direct comparistm 

to some known quantity or estWDlished data In the e<karetlon system will 

W used. As may easi^ be observed from p r^ o w  wctkx% on ttm 

accounts of the ot^nion surveys on vahow aspects of {^sdpUna in Malawi 

secondary sctKX)ls. the nature of behavioral probWts etqredenc^ kt 

schools and the levai of recorded case turnovers should iNeract in vicious 

circles. In other words the two components of the study should reinforce 

each other rather than oppose, it should be noted also that while the 

numbers summarized in this s t i^  may not mean much to the practidng 

educator In Malawi schools, the patterns and trends of studertt behavior 

that are portrayed do matter.

The.

The importancre of the case count as an inWgral part of this study 

cannot be overemphasized. Being the first time disc^ine ca% count for 

Malawi secondary schools was conducted some difficulties with resprect 

to (^ta  o^anizabon and analysis were anticipated. Becaiae of these 

expectations care was taken to «m rre that tire count %wre as accurate ^  

possible.

During the period for wNdt thW case count exercise mre 

conducted a total of fifty nine (59) s^reoW: thirty Wx (36) govemnrent 

schools, and twmty three (23) government-assisted chun^ mWsW
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secondary schools ware operational throughout the country with a total 

M u { ^  population of approximately 227fU) of which about 34S was 

female population. Of these 10 schools were all female. 24 w re  all male 

and 2$ were for both mate and female. All the schools with the exception 

of one had either full or limited residential facilities Statistically, tim 

best type of dW f^ne  %se anWysis for Malawi secondary schools woirid 

ofi^nate from data which were categorized into the ^^ecific 

cMractefistl(% of indivtdiml Softools, such as; size, historical 

background, and degree of social formality {religious or non r^igmus' 

gender im position ratio, (^graphical location and the soooeconomtc 

badrground of the surrounding community, and more imj»>ftantly, wtiether 

the school was r^identla l or otherwise. These factors, intkvidually, have 

a profound bearing upon sociological-psychological fabric and the 

organization-managerial characteristics of schools. However, limitations 

due to time and operating cost prevented extensive data collection as a 

result much of the auxiliary information was not ir^uded. Also, since 

this study is hypothesis-specific in tfre sense that it focuses primarily on 

spedfic assum ons, an ^em pt \s made only to discuss the gerwal 

results related to those premises In addition, the emphasis cm tndmdual 

dtaraderistica of sctwols, mudi of which is not disciased here overlaps 

heavily wiUi the inftKmatitm already presented in previous sedions.

The methodotogidd aspect of tfw  d s d p W  c a ^  cmunt prm^bce 

induded the tabulWon of cWa from record files cH individual MAools for 

a pe iW  of four conseodlve years, A totW of 4 x 59 => 236 i^ ^ ^ in e  

caw ftles were tfieiefore listed for the «Hint, it #%ould be mentioned at



9 5

ihQ oulsel mal nearly 60% of the discipline case count exercise was 

completed, as pad of Wficial duties in the Mlnistiy of Eduwdion and 

Culture, Py the author in the mid 1991; as the writer prepared for 

overseas stWies in Canada. Ttre rest of the cae^ under stu<^ were 

counted within the period from July to early Septemtrer 1992 when the 

wnter was on home leave.

The, Disctciine Casa. CoyDi L im ita t if

The volume of work involved in the entire exerdee was 

overwhelming. A lot of difficulties were encountered during tire courding 

particularly for schools with multiple enrollments rates and therefore 

more than one file of dW pline case records within the same academic 

year. These case recordings were performed manuaWy by writer with 

the assistance of two clerical volunteers. Major IlmitMions of the 

discipline case count exercise include: (1) loss of acMfracy in ^ n d n g  

since manual count wfK used with the poseWlty of omlMlor% and 

repetition d  c ^  rreunts; (2) misdng data dire to low  of rkreiMnerds from 

physically damaged or aged files; (3) retreats case ctocumerHadon. these 

were encountered in cases where schorl administrators hao smtf 

reminders to the MlnisUy for speedy settlement W outdated (4)

diffiorlty due to ambiguity of case cfassifNretlon. axnmon ir^ e n c ^  of 

such cases were W nd among c a ^  of drug tree smoW i^:

could not easMy be isolated from those of dnWwmess WWch was iw ^ y  

associated wrdr alcoholism. Under the m ^ d ty  of dramretances in



which offences of drug me are observed among shKtonts; W  two 

activities were usuatty S e rve d  together. Also cases of a ^ r^ s w n  

fighting and teasing or bullying were difficult to Isolate from each other 

s if ^  these aimc^ always go together. Appendix C shows a general 

modality of the case count data dassificabon.
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RESULTS ft

THE ANNUAL OtSCtPLINE CASE CCHNCT DATA 
ANALYSIS

As n^nlione^ fn earHar se<^ions, the of tt%

case <x)unt data was to provk^ a (^scM^fve aaxxm* hfsHïricid 

and patterns of hehavforal disordeie as dooim ent^ in selected Malawi 

schools. Also, to map out tmnds and plot time-sehes or longitudiW 

patterns which are uses for analysis, comparison with verbatim 

comments from survey results, and to estah&h a basis for «>mparatlve 

d^cussion. The results of ttie annual case coimt totals a% summarized 

in Tabks (X, XI. XII and XIII). and also in Charts ( I, II, III and IV). Fw 

ease of referents, they are expressed in raw counts as we# 

per<%ntage ratings of total counts. As pointed out eadfer, these annual 

totals, mask great differences among indMdual s ^ n d a ry  schools. For 

instance, certain forms of indiscipline cases are non-exlsterd In certain 

schools at the same time they are a serious problem in others. TM M  

inter-school r^fferences, *WtNn and among ^xx> ls , are ct (XHirse, partly 

explained by differences in factors s i ^  as size of sdwo*. its gender 

ratios, and the impact of urban-rural community envirortment didiotomy.

Time-series ca% plotting would provitte visual evtd*tce of tf% 

current pattern and trend of ^iKfer# behavioral probWns for dm period 

under Mudy; and therefore wMjId enable \m to draw p o s ^ e  

extrapolatWs for future trends. The foHow^r^ aAivWw are
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(i) to reconcile hypothesis I. and II with the residts of the 

survey and c a ^  courA analyses in ttw form of an migrated 

dlsw%ion of the study objectives;

(il) to identify and draw significant student behavioral features 

from the data;

Tables X, XI, XII, XIII and XIV are summaries of case count raw 

data. First the data is grouped in totals. The analysis of annual total 

disdpline case patterns suggests that the most serious student 

discipline problems in Malawi secondary schools are alcohotism 

truancy and a general student aimlessness and lack or interest in 

edutabon a<xx)unts for 16%. Aggressive and defiant behavior account 

for 15% and 14% resf»ctlv^. see Chart I. Thte pattern may be compared 

with dMa from stutttes conducted Wsewhere, for instance, (Houghton, ef 

af. and Aitey. et af. (1990)). Survey respondents particularly

teachers and students generally recognized the apparent existence m 

many schools in M^awi of “severe behavioral disorders* among students 

as shown by ^ ritH »  forms of m^betmvior that are exj^nenced in 

sr^ioois such as resentment to and disrespect for school audionty

■Rie iteta ^  then ca^odzed by gender Amor^ the recortte of 

students an analyst of annuW case freqwncy of occurrence 

eiq^ressed as mean per%ntag% ^ w s  that the highest discipline pn^slem 

te truancy and lad* of In tend in s^ioiWing e#ch iMT^ninte for 17%, 

fottowted a% re ss^ behavior 16% and alcohohsm or drunkwumss 15%, 

%e Chart It, Fighdng wnong studsnts also feature % a s iy#cant 

# s ^ ln e  problem, this acwunts for nearly 13%. C%#s of vandalism
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which are commonly (^aracterized by damage, by stuttents, to school 

property such as wirKtows, and ottmr instaHabons has a lower 

percentage rating of 12%; it is a rapirby growing problwn In Malawi 

secondary schools. Other forms of irrctfscifbb^ such as W A 3%, 

promistHiity among mWe and female stWents 4%, male sWenW wIk) 

are responsibte for the pregnancies female s tu c ^ s  7% have lower 

percentage rates. Chart III shows the analysis (b discipline cases f<x 

female student. TMy aie dominated by a high rate of pr^nerwy cases 

accounting for 26% of all female cases recorded, this is followed by 

defiant behavior 17% mid c%es of drurbtenr^s 14%. Cases of truant^ ami 

aggression am at 13% and 11% mspectively. The reWve proximtty in 

patterns between mate and female cases is observed. For most stuttents 

nmie and female, seomdary schMl years Is a time of Adding down wtien 

the majority be^n to find themselves by readilng a truce wite their 

tredify and emotional metamorphoses. At this stage their respect for 

authority is at the fewest level until maturity is attained as they leave 

school.

Ttte figures represerded by illu s t^e d  gn^htc Charts (l-VI) ate 

annual compar^ve data for trends of discipline c ^ s  in Melwvi 

secondary schools for Ute peric^ under study sMWd be read in conjunction 

with the smnuaJ increment rate «>mpW^on Table XIV. T tw e  s t% ^ t 

th rw  tremte; (1) a signifiant rise in the totW d^^>Nne ewes in a 

spAiifte period as compared to tM  rate of W r ^ e  in ^rotenerb w ltt* i 

the same period; (2) &n womwus gender (b^terity in Ate late IrteteMe 

and (3) rate of ir%bsc^Nne is N0ter in bte ^ a ^ w  thrni Ae r̂rWor 

classes.
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The reasons for the gender difference remain specuiaiiv© and may be the 

siA ject of further investigations. Treating the count tor 1986/87 as the 

b a rlin e , it is appaient that by computing total incréments for each 

sub^quent year. tM  rate of increase of discipline cases rose 

diwnatically from 3.9% to 48.5% in 1989 and siightiy droppmd to 34 6% in 

1 ^ )  givirrg an average of 21,75% for the period under study. %  

comparing annual discipline case increments with annual total 

enrollments a sim ilar pattern is obtained but this lime with 

comparatively lower rate from 2.7% to 8.2% in 1989 and dropprn^ io 2 6% 

in 1990, this lower rating reflects the level of enrollment Finally, by 

(romparing annual case totWs with annual enrollment tor each year we 

obtain annual rates of disapline case increments expressed as a 

percentage of annual enrollment. These ra n ^  from 5 2% m l% 7  to 9.5% 

in 1990 giving an average of 6.8%. Cfiait V compares rates of case 

increments by sex. H is apparent that while the rate of increase for 

female <ases of generally gentle for the period unttor study; that of male 

cases dramatically rose from 1988 to 1990.

Rnally, Table X lll and Chart IV shows the dislnbution of discipline 

cas% by dass/gmde level. It is observed from the analysis that on 

averg^, the highest rate of student indiscipline occurs in the senior

of the school Form 3 and Form 4 with 42% and 27% of the total 

number of ^toes rospectivety, wtvle the tower ^ ^ io n  Form 1 and Form 2 

have11% and 18% nespectivety. This ^tuation may be sdW xitt^ to the 

stuctont age Imrels prevatont in two actions t>y assuming that the okter 

studente are more IStely to misbehave than the y o u r^ r onw.
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TABLE X

Total annual discipline case caunt. Frequency of disdpJine case 

occurrence for male and female: estimated at +/-15% margin of 

counting error, '  Not applicaWe or value missing, i ) parenthèse are 

Annual mean.

X Data X i X2 X3 X4 Xfnew

Alcoholism/drug use 253 316 3% 367 331

Aggressive behaviour 162 224 301 450 2%

Defiant behaviour 196 220 296 316 257

Pregnancy(f) 79 81 87 101 87

R e^ for pregnancytm) 109 111 121 83 106

Promiscuity 43 59 105 112 80

Ti%ft 46 31 27 78 46

Vandalism/gang action 71 97 1W 423 187

Truancy/iack of tntrst 204 140 337 520 300

FigWingleasing 158 114 251 3 ^ 214

Other forms 4 *
■ ■

a

jM i 12S3____  zm_u jfifi)
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TABLE XI

Annual dfecipllne case count frequency by sex- Male. Frequency of 

discipline case occurrence tor male students estimated at +/-15% 

margin of counting error. * Not appiicaWe or value mmmng 

( ) parenth%8S are AnnuW mem

X Dma X i X2 xa X4 Xmean

Alwhdkm /dfug use 109 161 349 314 233

A^rassnre behaviour 144 180 277 %e 248

Defiant behaviour 171 164 197 248 200

Preÿiancy(f) * * • • *

R%p for pre^Tancy(m) 109 111 121 83 106

Promisaiity(m+f) 23 28 84 86 55

Theft 46 31 24 68 42

VancWWi/gang adlon 71 97 142 407 179

Tiua%y/lack of interest 172 99 300 449 255

Fightkig/teasir^ 151 85 220 308 191

Other forn^ • #

^mtml Totals JŒ ê Î I 1±  - i l 5 1 U
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TABLE XII.

Annual discipline case «îim t fî ^uency by sex- FenWe. Frequency 

of cMscipllrre case occurrer%e for female studente W im ated at 

+/-15% margin of counting error. * Not applicable or value missing.

( ) parenth^M  are AnmmI nwan.

X Data X i X2 Xa X4 Xmean

Alcoholtsm/dfug use 40 55 39 53 49

Aggressive behaviCHir 37 44 24 52 3S

Defiant behaviour 25 % 99 70 57

Preyancyffi 79 101 107 74 90

Rasp for pregnancy(m) • • * * e

Promiscudy 10 31 24 26 22

Theft • * 3 11 *

VandaWn/gang action • * 14 16 #

Truancy/lack of intiat 32 41 37 71 45

Rghteig/tea^g 17 29 31 24 25

Otiter forms « « *

AnniffliToate 248 ^ 7 -fflz  c a m
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TABLE XIU.

Total Discipline Case Count Fw^uency by dass/grade level for the 

^h o d  1986^7-90. Frequency of dlsdpHne caM cwcunemre for 

da^g rade  level estimated at +/-15% margin of counting error.

* Not applicable or value missing. F1-F4 are dasWgrade levels.

X date FI F2 F3 F4 Fmewi

Alcoholism/drug use 211 417 sm 418 414

Aggressive behavior 84 316 511 535 361

%RaN BefteMOr * 178 498 611 321

Pfegiw>cy{f) 101 120 214 • 109

Ftesp for Pregnancy(m) 99 87 231 113 133

PromWcWty(m+f) 74 59 1 ^ 97 100

ThWt 112 63 76 37 72

VandaKsW ^g action 36 507 391 234

Truancy^ack of Intrst 171 201 711 418 375

F%hüng/TeWng 134 344 501 90 267

Ottwr Forms • * * • •

T(W s 1053 1733 4 < ^ 27% 9544

fW e D istiiW ion 11% 18% 42% 27% 1009
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TABLE XIV

^m ual Incrémental Rates. Compamttve an^yeis of amnwW raw 

of increase e%ppw%d in terms of Incremental rat% m d

as pef^ntage of Annual EnmUmer#.

1986/871987/881988/891989/90

Aftnual case toWs 1341 1 ^  2 0 ^  2784

Annual incremmts 0 52 676 715

}rœmm«ital Rate 0 0 .^ 9  0.485 0.346

% 0 3.9 48.5 34.6

Annual enrollment 25681 2 ^9 6  28564 29326

Anmial increnwnW 0 715 2166 762

tfKiemenal Raws 0 0.%7 0 .0 ^  0.026

% 0 2.7 82  2.6

Anmal enroHmem 25^1 2 8 9 6  28564 29326

Anmwl t^ e  totals 1341 1393 2059 2784

Annual d lsc#ne r#e e i^ rm e d  ^  a p e rce rA ^ /VwRml

Enrollment 5 ^  5.2 72  9.5

Mm h  = 5,8.%
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RECONCILIATION OF STUDY HYFOTHiSS

Tm  SURVEYS AND DISCIPLINE CASE COUNT INTEQRATK»!

Having complétai the dlagnc^ic stage of the stiMly we can now 

integrate the findings from the results sections and Identify ma|or 

features. Results I and Results II represent the separate outcomes of the 

study sun/eys and the discipline cmse w unt respectively. The results of 

the two components of the study are complementary and suppWmentary 

and are mutually reinforcing, they provide rather Uian comjwtitive 

^rggestions. Since both ^ r e  deHberateiy deWgrwd to sc4)pi«nent eadt 

other they be tieitfed with an in tegrate comparative anWysis.1 

general pattern consists of a numtwr of diagno#c sUitWca, the anniml 

case mean, the amnuat case Incremental rates and the correlatiorw 

(perceived ranking of cases expehenced by the survey resporxfents). For 

ease of comparison they are enixnerated and caW ated lonÿtudinaily for 

the period under the survey. When these two s tud io  are integrated two 

features become apparent; the hmttatior^ ethrcators or tear^rers to 

cope wtth student indiscipline single handedly, and the notkreable 

increase in I he rate of student misbehavior.

In the csuse of ca^-ehrdying trehavforal probf^m  in MaWtwi 

secondary schcoW, a detaMs m a^sis may cteperxf on me nature end 

availability of data; becauM ttrere is, rw ^ a r ily , a degree of 

arbitrar$ne% in the coding and d a s s ifk a ^  cxmvwtlon.
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Teü3le XIV shows a general trend of annual rates ot mcrement in discipline 

problems in Malawi s^ondary schools detemiined from enumerated case 

count. Annual incremental rate^ evaluation yield an increasing rates, also 

see Chart VI for wmparative trend between rates for male and female 

c a ^ .  TNs rate Is calculated because it permits relatively easy 

tof^itudinal comparison of trends

*nie average rate of d^ctplrne cases as mmpared with the 

enrollment status 2 js estimated at about 6,8%. This incre^ing trend is 

^neraWy colHnear with Hie perception of 114 out of 159 or 71% of the 

répondants surveyed who believed strongly that discipline problems have 

Incresmed substantially over the recent past in Malawi secondary schools, 

although no em pirié l evidence could be suggested.

1 Armual incwnentaf ra té  are evaluated by comparing anmal case 

d#erem»s to préW Ing armuai esse totals.

2 Msdawi EduotionW StatW cs 1969-90. also found in the Malawi 

EducaUonstf Development Plan 1985-1995.



Î Î 5

DISCUSSION

The pu^îose of examining the pattens and trench of student 

tmhaviomi problems Malawi ^condary schools is to establish ttte 

presence and dlredJon of causal relationship between ttw  public concerns 

about student misbehavior in sdioots, their nature, motives, and possible 

control measures. The study attempted to determine this re l^n s h ip  

through use of opmion surveys and physical discipline case count. Case 

stutHes concerning student behavioral problems have been wictoty 

documented elsewhere, but none exists for Malawi schools: ttrerefore 

comparison with Malawi specific literature on the matter is not possible.

Although the exerciM conduced under corskterabl̂  

limitations, the model used to analyze the data, although not widely used, 

appears lo be adequate for data of this nature. The available evidence to 

shed some l^h t on the prevalent patterns and tremts, though limited in 

scope, is sufficient to provide a fairly ^ o d  indication of the important 

trencte. The two siutty hypothèse are «mfirmed by the results of tire 

surveys, and the di% ipline creire count obtained: (1) the resWts s u re s t 

that for the period under consideration, c ^e s  of mistrehavior fiave 

generally increasing annually in Malawi sKrendary s^o o i as tu rn e d ; Ifret 

is to say. the number of diaapline cases has increased for eadt pretredlng 

year. (2) and the annual rWe of moease of mate %ses of Ind i^pttrre Mr 

exceeds that d  femaM, that Is to say, me rate of increase of male c ^e s  

relative to their population gressly ex^e<M that of female students. (3) 

More cases of indisdpline were otreerved in the senior ttian the paWor



H 6

basses, hence confirming the assumptions ot hypothesis III.

These results are consistent with the assumptions ot the three 

hypotheses. If true, then the belief which was expressed by the majority 

of respondents that student disdpline in Malawi secomteiy schools was 

geneî ly low supports this finding. As with any case studies, 

mmslgnitkant differences between various study (%mponents may not 

nsMSsarily support acceptance ot our hypotheses. An imfK^rtant point to 

note is thM, seen In a global wntext, the problems cri student mistmhavior 

as erq^erientæd by teachers In Malawi secondary schools; their nature, 

frequency and severity are fundamentally milder in most respects ttran 

Wiose experienced by their counterparts in most western industrialized 

societies.

Sdioots in Malawi as small communities w ill remain to be 

source of discipline problems. This point helps us put student discipline 

in proper perspective. While the study focuses on student misbehavior 

and the madlons of in te rs^ in Ma^wi, students and their

parents support reasonable systems of discipline; such si#porl needs 

positive reinforcement by Wi«%tors. These results have significant 

implicadons for the dlrechon in which efforts tor effective management 

of student d i^p lm e problems may tie developed for our shoots The 

obvious dIffkWty, of course, is to determine with exactitude the extent 

of ttiese Intwiglble probten% and ttw r fidure trends. However, what can 

be said with Wdy w ndW ve evktenœ is that w W  haws b ^u n  ^  a 

tr^d e , as is true wdh sbrdent miscondu^ in Matavri schorls, eventually 

may turn into a torrent, id  least judged from worldwide experienœs if
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early cone dive measures are nsA soumit.

It is important to note that stud*T% exert powerful contiote on 

behavior both for themseWs indvlbuiüly and for other students.

Stuitents control the behavior of other students throuÿi modWIng 

behavior that other students may Imitate, and by exertlr^ p r^ u re  on 

other stuttents tovmrd group conformity. Some of W hwices are 

subtle and others are blatant. This point leads is  to s u re s t that sk\m 

students are the nudeus of sdw d actiytty; they sfwuW also be a prinre 

source of any nreaningfut sdutlons to their kwhaWoral pnAdems. Hence, 

If school behavioral controls are to have a posithre effect a m»r%e of 

responsibility for their own actions has to t% insbtted amor^ bte 

students and thte shmjld t>e slre%W  d>ntinua)ty. Sirwx ^>od behavior 

œmes from good choice, and since students uKlmateiy mimt live with 

the choims they make, their responsibility for their own behavior should 

be kept In die forefront.

Due to problen% of travel and the wde student emotlnrent 

catchment areas for seœndary schools, ttm m ^ohty of parents in 

Malawi «mnot physically be involvement in the dW pline of their 

children at adwol. Ttris (m s^ a significant policy lim itation at ttre 

ministry level (m the eiderd to which paredal involvement in sfutWnt 

discif^tne matters can be effw tively implemented; and s& the sctwol 

level die extent to w hidi sUKfed couimding sw vW s, w hidi are 

avËlable in W kXils. can be effer^vely ImpW ienled in and also

how parem-teacher relidiorW iips can be strengthened. ^11, we W ieve 

that school «fm inistrators and wachers me In a strategic ;wW on to



I 1 K

generate greater parental awareness their share of respons^iUty for 

stiKtent behaWor. To this effete therefore. pareiHs in Materwi shouW be 

urged to assume a greater rote in tfre homes to impre% upon their 

child ran of the need tor acceptable l»havior in schocWs.
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C0NCLUD*PK3 REMARKS

The foregoing prognosis is not Intended to s u ^ s t, however, that 

as portrayed by the trw it^  in the period under study, mat the future 

trends In stwtent disdptlne patterrw w ill remain the same. The aim of 

this exercise was to estimate the magnitude of student indisoipiine by 

providing both qualitative and quantitative measure, adtieve diagm ^lc 

statistics, and s i^ e s t remedies for reducing their occurrence and 

effects. These resWts must be viewed as tent^ive. A (Bffemm patterns 

and trends of stuctent behavioral problems may wait emerge with broad 

based sampling. For the data presented herein, may well turn out to 

reqWra some changes in eittrar presentation or coUecbon in order to 

maximize their use. Imaginative use of these tW a Is ^ to d  for. in 

combination with other sourrras of information w ill undoubtedly csdi for 

patience, laborious mamhing and a willingness to compromise.

Whatever might ultimately emerge with respect to ttra 

^ablishm ent survey of discipline problems and related chita for Malawi 

secondary schools. It seems ckar thsd more œmpralw%ive longitucNnW 

Judies are required. Thi%, white the hy;«)bieses are confirmed, additional 

s tud io  wilt be needed to further clarify die hue nature of Aese 

problems.
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Approach for Today’s Educators. Canter and Associates. Seal 

Beach, California.

CtmrW, C. M. & Karen B iatt^ (1%1). Buitdinp Classroom Discipline:From 

Moctels to Practice. Lwgman, London.



Î 2 1

CoWmn, J. S., CamfAWI, E. Q., HcHtœon, C. J.. Me Pafümid, J., MocxJ, A.

M.. Wetnfield, F. D., & York, R. L . (1966). Equattty of Educaflon 

Opportunity. Washington OC., U S Government Printtng O # * .

Coleman, J. S. (1964). Norms as Soda! Capital. Uf^wbllshed (»per. 

University of Chicago.

Coleman. J. S. & Hoffer. T. (1987). Public and Private High Schools: T t» 

Impact of Communities. New York: Basic Bocks.

Coleman, J. S. (19%). Equality and AdtWvement in Educaton. W estvfew 

Press. BoWtWr, Ixndon.

Cooley, Chartes, Norton.. (1%3) Rev. Ed. Human Nature and fte  

Social Order. Chartes Scrit»r and Sons. Nmv York, ktew York,

Curwin, R. L . et a l (1969). We Repeat. Let the Buver Beware: A

P^ion Paper m  Assertive Ptssiplkie in R@wom@ to GW@f 
Educational Leadership. 46(6). p83. Journal Announwnent: 

CIJJUL89

Dixon, K. (1967). Dfficipiinfl. FjoBwtoffl and tiw jg t̂ffeatton of
Pimshment. DW ollne in Schools: A symposium. Oxford: Pergarmm 

Pi%s Lid. pp. 1%-192.



I : :

Dhiamin*. B. M. (1 ^ ). Vffiat.Do
Clasaroom Behavior. Modem AgncuJUire Circular. 9<2). pp.6-7 

Wmbane, Swaziiamj.

Eridison, E. (1950). CMdhood and Sodety W. W. Norton. New YoiK.

Erickson, E. (1968). Identity, Youth & Crtsls. Norton. New York

Fitts, W. H. (1971). T te  Setf-conceot and Self-actualization. Research 

Monograph No. III. Dede Wallace Center.

Fitts, W, H. (19TO). The S ^-com »pt and Behavior. Researt* Monograph 

No. VII, Dede Center.

Gh(»h. R. & Ray. D. (1 ^1 ). Social Change aral Ediaaflon in Canmk (2nd Ed ) 

Hait»urt Brace Jwanovic*, Canada pp. 142-154.

Gotxfman, M. E. (1952). Race awareness in Youî  G NI*en. Cambridge. 
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APPENDIX A : EDUCATOR SURVEY

RffiASJFOÆNT TYPE Oî«/EDIÆATOR amVEY 
BASIC DATA
1. Respondent's Name/No:___________________
2. N^tonatfty : Matewian___________ Non-Malawian^,
3. Sex: ftfele______  F em a le__________
4. Age in years:,^ ____  — -------------
5. School Nam e/No:______________________ _
6. Type of schocM: All Male All Female_______ Btrth
7. Teaching level; Jun sec_______ Sen sec_________ Both,
8. Subjects taught:  _____________________________

(XmSTXmiAIK
Instructions
1. Listed W ow are some questions that are related to s tu d w  discipline 
in our schools. Read each quWion ^refulfy.
2. T k* in the box that is provided the answer that you feel best suits the 
qwstion OR write in the provided Un#

1 What do you fw l is th*d level of detent disc^line in our sch*x)k 
today:

a # a e >

Very high Fairly high M edium  Low Very low 

No opinion

2 You may have heard about some H eadm ast^m istrw w s wt% wh>rce 
very strWt #sr^)line in their schools, do y w  (^ree this method of 
control?

*  e e #

Stnmgly Agree Agree Medium D isagree S trw ^  

disagree No opinion



3. Some peof^e th ieve that student mWconduct in schools ts largely 
influenced by their home environment, to what extent do you agree with 
this opinion.

S trong  Agree Agree Medium Disagree

Strongly disagree No opinion

4. Sorw people have sugg^ed that parents should be actively involved 
In assisting Heatflnasters and teachers in dealing with student discipline 
in our schools: to what extent do you agree with th% idea?

Strongly Agree Agree Medium D isagree

Strongly disagree No opinion

5. As an educatodteacher with the responsibility ot enforcing school 
rules on students, to what extent are you aware of the rules which your 

are expected to enforce.

Strongly Aware Aware Medium Low awareness 

Completely unaware No opinion

6. Some t^opte have suggested that most of the stiKlent behavtourai
problems in our schr%)ls are largely due to peer influence, to what extent
do you agiee with this opinion.

» •  *  #

Strongly Agree Agree Medium D isagree

Strongly disagree No opinion



7. Suggest ways in which parents can assist headmasters and teachers
in improving student discipline in our schools.

8. What in your opinion are the most serious discipline problem in our 
schools today? (List FIVE in rank order, referring to your own school)

9. For each ot the FIVE discipline pioblems listed above, what form of 
disciplinary action is normally taken

Problem DWplinary «Aion

10. Which problems do you deal with on a regidar b^g ;
Problem Estimated trequmcy



11. Who is responsible for administering internal disciplinary action to 
offending students

12. How nuich of your time do you spend dealing with student discipline 
problems? (Provide an estimée)

Less than 20% About 35% About 50% About 65%

More than75%

13. Do discipline have a negative impact upon the performance of:
YES NO

(a) Your classroom
(b) The staiool
(c) You 3& a teacher

14. Do you have any suggestions that you feet would help in im proving  

student discipline in our schools?



APPENDIX B : NON^EWCATOR SURVEY

fÆASUREMSMT TYPE OIÆ/ NSDN-EDUCATOR SURVEY 
BASIC DATA
1. Respondent's Nam ftW o:__________________________

2. Nationality : Malawian Non-MalaWan
3. Sex: Male_______________ Femg#_____
4. Age in y e a rn :____________________________
5. O ccupation:____________ __________________
6. Level of education:________________________

CHÆSTTONNAIRE
instructions
1. Listed below are some questions that are re la te  to student disciplim» 
In our school. Read each qu%#on carefidly.
2. Tick in the box that is provided the answer that you fee) best suits ttw 
question OR wnte tn die provide lines

1. Do you have a child at setxindary school presently?

Yes No

2 What do you feet is that level of sW ent discipline in our school 
today:

* * # » ■
Very high Fairly high M edium  Low Very low

No opinion



3. You may have heard about some Headmasters/mistr^ses who erdonæ 
very strt^ dlsdpllne in their sdtools, do you agree th^ method of 
control?

• ft ■ ft
Stronÿy Agree Agree Medium D isagree 

Strongly disagree No opinion

4 Some pw ^le believe that student m^conduct in sdw x^ m ^rgWy 
influenced by their Ntme environmerrt, to what extent do you agree with 
this opinion.

S tron g  Agree Agree Medium D isagree 

Strongly disagree No opinion

5. Some people have sugg%ted that parente should be actively involved 
in assisting Headmasters and teachers in dealing with student discipline 
in our %hools; to what extent do you agree with this idea?

Strongly Agree Agree Medium Disagree
# ft

Strongly disagree No opinion

6. As a pareid with a ^u d w t at ^conctery school ^  present, to what
extent are you aware of school rules whir^ your child is expected to
abide by,

ft ft ft ft
Wrongly Aware Aware Medium Low awareness

ft ft
Completely unaware No opinion



7. Some p ^ le  have suggested that most of the student befmMouml 
problems in our schools are taigely due to f»er ir^uence, to wtW extent 
do you agree Wth this opinion.

s e  a •

Stmngly Agree Agree Medium D isagree 

Strongly disagree No opinion

8. Suggest ways in which paiems can aW st headmWeie ami 
in improving studwt disdpllne in our %h(K)ls.

9. What In your opinion is tl% most serious disdpWrw prWem in our 
schools today?

10. VWmt m your opWon ^wWd be Arne to p u f^  £d s^ im la ry  
school level who pre^n t problenw of disru|:Ahw behWour (ie s^wol 
punishments have failed to ^ rre c t thwn), p i^se  0ve yow opinion on 
how such student shmiki be (Walt with.



11. One of tfm students resent ts to W cor^ned to K A W  campus,
do you diink that maintaining a dosed school campus with stWents not 
allowed to t^ v e  the school during school hours, ptoa% give your opnion

12 .To what extent do you feel alttohoHsm is a discipline problem in our 
sdtools, iitoœe give your opinion.

13. Some stuctords engage in drug use (smoking charrtoa) in sdroots and 
at home hence tttoy have severe (Uscipüne problems at school, what in 
your opinion are the reasons for this behaviour.

14. What suggérons you make toat you feel w o t^  improve 
stttoent dW pline in our sdiools



APPENDIX C : STUOENT-LEADER SURVEY

WEASUI®ÆNT TYPE STUDENT-LEAOB^ SUfWEY
BASIC DATA
1. Respondent's Nam e/No:_________________________
2. Sex: Kfeite____________ Female________ _
3. Qracte/Class: Form 1 Form 2 Form 3 Form 4,
4. Age in years:____________________ _________________
5. School Name/No:  __ _____________________________
6. Type of scfwK>l: All Male All Female_______ Both.

7. Type of responsibility held:__________ ___________ _

OUESTKmWRE
Instructions
1. Listed below are some quêtions that are related to studwrt discipline 
in our sdioots. Read each question (Ruefully.
2. Tick in the box that Is provided the answer that you feel be^ suits the 
q u ^ o n  OR write in the provided lines

1. What do you feel is that level of student dWdf^ine In our school 
today:

# » s # #

Very h i^ t Fairly high M edium  Low Very low 

No opinion

2. You may have heard abotri some Headm W ers/m lstrM ^ wIk> enfon» 
very strict disdptine in their schWs, do you E^ree with this methW 
control?

s # * e
Strongly Agree Agree Medium D isagree 

Strongly disagree No opinion



3. Some people beWeve that student m^conduct in schools is largely 
inRiKsnoed by their home environment, to what extern do you agree with 
this opinion.

# a « #

Strongly Agree Agree Medium Disagree
* #

Strongly disagree No opinion

4. Some people have suggested *mt parents shwid be actively involved
in assWng Headmasters and teachers in rkWing vWth student discipline
in our schools; to what extent do you a g r^  with ttils idea?

* m * #
Strongly Agree Agree M edium  D isagree 

Strong^ disagrw No opinion

5. As an educator/teacher with the res^nsibiiity of enforcing school
rules on student, to w W  extent are you aware of the rules which your
are expetded to enfonra.

e  *  #  $

Strongly Awme Aware Medium Low awareness 

Completely unaware No opinion

6. Some people fiave sug^sted that most of the lu tten t behawourat 
problems In our schools are largely due to peer influence, to wftat extent 
do you agree with this opinion.

# e « >
Strongly Agree Agree Medium D isagree 

# #
Strongly disagree No opinion

7. ways in wNch parents assM headmasters and teacfws
in improving student dWapMne in our Khools.



8. What in your opinion are the iw st eehous in our
schools today? (Us! FIVE in rank order, referring to your own Mhool)

9 For each of the FIVE discipline problems listed above, what form of 
disciplinary action is normally taken

Problem DIsclfMwmry «Ktion

10. Which problems do you deal with on a regular basis

ProMem Esttmated fregiwwy

11. Who is responsible for administeilng inremat r^sdpknary action to 
offending students



12 How much of your time ck? you OeafMg with student (fisaptine
pfottenw? (Provide an estimate)

e s e «

Less than 20% About 35% About 50°o About 65"«
»

More than?5%

13. Do discipline Mve a negabve impacd the jmtiom&nc» ot
YES NO

(a) Your daœrowh
(b) Ttw «îhool ____
(c) You as a students

14. Do you have any sug^stions that you feel would help m improving 
student dW pline In our schools?

IS. How are school ru t^  communicdled to all the students m ttw school?



APPENDIX D; DISCIPLINE CASE COUNT HR)MUTY

BASIC DATA 

School Name/No: 

School Type: AM Male. 

Total Enrollment;

Location: Uiisan____

Year ot Count: ____

.AH Female Both Male arW Female.

„Male________Eemaie________ T otaL .

.Rural

DWpHm Cases

1.

2 .

3.

4.

5.

6 .

7.

8. 

9.

Defiant behaviour____

Aggressive behaviour .  

Alcoholism/drug use 

Lack in interest in schoo 

Fighting/ tSMlng/tHittyinj

Thefts______________

Vandalism/group aAlon_ _

Promiscuity (m + t)___

Pregnancy ( f ) ______

10. flespWty for pregnancy{r|t).

11. Other forms________

Qmde^Clam

Farm I
M-

Fotma

M- i i
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1 6-fMth O'owy AAIA o-ooty A ^ a w a m A M _ o  oory A<  ̂ .
2 E m iT S tf B-M9S •-oon) A M a omy W # a oary hty'
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f 2 EBOtOTOat e-mediom o-doiy A%A o-oary A M G iSO^MI a oaiy AryA
19 EBocirmi a-uom W#A a-oar^ Al|A G madAR# a oary AryA
14 EOUCflTSRS a-oory AisA a vary AlgA G madmm a oory A M
19 EffyCftTOOf c-moOWm t-oory NgA a-uarg A M G madwm a oory A M
19 CBSCOTORS ( -meOWm O'oery A%A â'Oerg A M G madwn a oary AryA
17 EOOCOTOM o-wom AI#A a vary A M G madwm a par y A M
19 E0WC8T8M t-mediom o-oorg A%m a pof^ A M G madwm b A M
19 Efiocafoos t  m#dWm O'oori A%h b -A M disw b Atyh
29 EOSCOTOOS (-meowm e-uory MyA b A M d low A Atgb
31 EOOC07OI» t-medWm fl-pery Algli b A M d lew A AlgA
22 EOOCOTBW o-oory Aigu b A M d taw b Aiyh
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24 EOttCOTOOf c-mtotum A'A^A b A M d low b AtyA
29 ESUC9T009 d-1#i» b-AtgA b'AAfA d law' b hign
29 EOUEOTOBE d low b-AlgA b A M d low b h M
27 EBUCRTOOS d'iow b AlgA b Atgb d low A AigA
29 EDOCRT0O9 d-low b'AlfiAi b A M d low b Aiyh
29 E0UCRT0A9 d-few b-A^A b A M d low Il AlgA
90 EO0CA70AS d-Ww b-AlgA b-AïqA d low Il htqA
91 EOOniTOAS d-H)W b-Aigb b-A M d low b A M
92 COBCATORS d-kw b-AtgA b A M a otryN w b hrgh
99 EOOtmOSf d'tow b -^ A b A M a oary lew b AtgA
34 EsocaroAS d-low b-AlgA C'WOdtOIA o oory low _  b AlgA
99 E00CBT8A9 d'tow b-trtgA G madiom a oory low b bryb
59 EOOCATOAS d'tow b-AigA c-madAtm e oeryM » b Aty^
5? EDUtATOBS d'iew b-AAiA ( mediom a oory low b Aiyh
59 EDOtATOAS d-iew b-Alyb G madiwm o oory low b Aiyh
59 EDBCSTOAt d-low b-AlgA ( madlom a oory low b AryA
40 EOirCBIOAS d-tow b-N0 i t  mediom a oory lew t rDO*om
41 E60CAIQAS d-low b-AlgA G madiow a oory low G madwm
42 EOOCAm## •-d trs  low b-AlgA' C-fOOdAMI o-oory tow G werNotn
45 fOOCATOAS c-doro kw A-AlgÂ^ c modium a oory AND G madturo
44 E8BEAT0AS •-d tro tow b-A t# c-wodttmt a oory And G madititn
49 EIWCATOAS e-dOfO low b-AlgA G m a d ^ a oory le# t roodrom
49 am cm om • 'd tm  low b'Atf^ d low 0 oory low t modiom
47 EOMATOA9 0-oory tow b-AtgA d-low a oam low t rsadruto

EOOCATOAt o-oerv low b-AlgA d-iew' a oory Wto t madrufo
49 EOOCATORf e-tforu Aiw t-modhm* d-low a oory M r G mediom
90 E80C8T0B5 o-oery low C-fAOdtOfA e -oary tow a oory low d low
91 EWCATOAS e-oory h»w d'hiw a-oaig low a oary M r d low
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X |  R ESm m M EM TS

1 [ educators 52 32 704%

2 [NON-EDUCATORS 47 29 5 6 *

3 jsTUDENT-LEADERS 60 37 7 3 6 * -Mod*

?Arc.£ rs£C„£v:-



One rector ANOVA X , RESPONDENTS Y i QUESTION 1

Anglais of V e iw ce  TN)1e
’■liUtt *• DF Sum Soueres Mean Square F“test
Bp* 2 3 8 3 4 1 917 2 789
WMhtnaruJffiSi 156 107 223 687 D = 0646
Tulel 15B 111 057

l'toiît'î I! oi ütîweert compomnl verierae = 023

One Factor AHOVA X ; : RESPONDENTS V , QUESTION 1

I WftATOPS 52 3692 675 121

NON-EOULATORS 47 3 661 911 135

M UM  NT LEADERS 60 3 367 712 092

One Factor ANOVA X j RESPONDENTS ¥ i : QUESTION Î

lomDAf iscin Mean Diff F isOer PLSD ScftefteF-teet DuiNiett I

EDUCATORS vs NON-EDU 01 1 33 002 069

EDUCATORS vs STUDENT 326 51* 2 149 2 073

NONEDUl vs STUDENT 314 319 1 893 ! 946

S>gn»ficarl at <*5%

TABLE OF ONE FACTOR ANALYSIS Of VARIANCE FOR OPiNltH* SURVEY



On* Factor ANOVA X t RESPONDENTS ¥ 2 WESTION 2

of Van ewe 7 (Af#

Sovrce DF Sum Scueres Mean Souae F test
Between onows 2 16 959 8 479 8 305
witmn warns 156 159 28 1 021 P - 0004
TcAal 158 176 239

MKle) It esl»n»îe of Between cCTTSHaient v^nanft* = i4J

Dm  Factor ANOVA X , : RESPONDENTS Y g W EST f ON 2

EDUCATORS 52 1692 805 1 10

MIN-EDUCATORS 47 t 66 84» 123

STUDENT-LEADERS 60 2 55 1 26 163

On# F te to r  ANDVA X  1 RESPONDENTS Y 2  (HÆST10N 2

Comoenscn Mean Otff Fisher PLSD St* elle F'test [Hamel 11

EDUCATORS v$ NON-EDU 033 402 013 161

EDUCATORS vs STUDENT -6 5 8 378» 5 901* 3 435

M3N-E0UC vs STUDENT. -6 9 389* 6 152* 5 508

•  Sfgfffftcant at 95%

TABLE ^  ONE FACTOR ANALYSIS OF VARIANCE FDR OPINION SURVEY



Ont Fsctor ANOVA % ; RESPONDENTS i  3 GESTION 3

AnflîÿEts of Vert once Ttb*e

'.iiuri e DF Sum StBwes Mean 5 au are F-ttel
fiel ween grows 2 56679 28 34 22 08
wtifiin drows t56 200 226 T 284 D a 0001
Total 158 256 906

Miwki II estiniaiBot between comportent venwce = 5 îî

One Factor ANOVA X 1 RESPONDENTS Y 5 QUESTIONS

utvuu Count Mean Sttt Dev Std Errer

tüw  Aines 52 2 2 1 2 1 177 163

NON eo« : atoss 47 2 34 1 221 178

MüPENT LEADERS 60 3 5 1 017 151

One Ftctor ANOVA X 1 RESPONDENTS i  3 ■ OUESTION 3

t umuai Tton Mean Pitt FisUer PLSD SctwffeF-ttsl Dunnatll

EDUCATORS vs NON E PU - 129 45 16 565

EDUCATORS vr STUDENT -1 288 424* 18016* 6 003

NON EDUC ve STUDENT -1 16 436* 13 805* 5 2 5 5

* Stçniîicant at 9 5 *

table Cff ONE FACTOR ANALYSIS OF V ^ iA IC E  F(K OPINîO» SURVEY



On* Factor/MOVA X \ RESPONDENTS ¥ 4  QUESTION A

Aoaivfis of v a n « « o  T ^ f *

Source DF Sum S a u ^ s Mean SQuaie f r t i
SetwemsrouBs 2 I5 Î  487 75 744 0 /  104

WJttmi ona®$ 156 176 073 1 1:9 {) VO01
Total 156 327 56

ftoJat n estimate cf between csmpimenl vanence i -11s

Ona Factor ANDVA X , RESPONDENTS ¥ 4 QUESTION 4

EDUCATORS 52 s e e s 1 1 66 1 6 /

NON-EDUCATORS 47 4 045 1 0 8 3 156

5Tt®ENT-Lf AOERS 60 1 95 946 1.5'

One Factor ANOVA X , respondents ¥ 4 question  4

CfSTiBansun Mean D iff Fisher PLSD Scheffp I iet.1 Dunh*i 1 t

EDUCATORS vs NON-EDU -  158 4 2 2 273 7 tv

EDüCATffiîS VS STUDENT 1 935 398* 4b  IB S ' 9 6 1  1

NON-EDUC. vs STUDENT 2 093 409* 51 124* 10 M 2

Siyificantat 95%

TABLE OF OfÆ FACTOR ANALVSIS OF V A R I E E  fOR OPINION SURVEY



On* Factor ANOVA X , R£BFONO£NTS ¥ 9 «JiSTIOtl S 

Anely»»* of VanoM* TA l#

Soorce DF Sum Smaras rtNw Sown* F-taat
fiafa^nirw ffls 2 2 1 7 M 6 108 903 166 039
Wftwn ^mos Î56 102 ^ 3 656 S * 0001
Total 1,% 320 39

nojjei n estimate of betwew comoment variance * 2 055

Ona Factor ANOVA X 1 RESPONDENTS V 5 f»JESTtON 5

Group Count Mean Std Dtv sto Error

EOLICATOPS 52 1 981 874 121

NON'EDUCATORS 47 4 5 7 4 58 085

STUDENT‘ LEADERS 60 2 033 901 116

One Factor ANDVA X ) RESPONDENTS ¥ 9 WESTION 5

Comoanson Mean Diff Ftshar P ig ) scnaf fa F -ita t pwm attt

EDUCATORS vs NON-EDU -2 594 322» 126 498» 15 906

EDUCATORS v$ STUDENT '0 5 3 303 059 342

m>N-£DUC vs STUDENT 2 541 312» 129629* 16 lO f

* 5i@«fiMnt 95%

T ^ E  OF ONE FACTOR AfW-VSIS OF V ^ t ^ E  f W  {^«NtON SURVEY



O n t F « c t« 'A M O V A  X , R E S P O N M N TS  V 5  m ^ & T lO N  6

AfHJ)y«tS of VflflMM» Toftle

Sourci _ DF Swn Souares Mean Souare te s t

W w aanm wm t 2 11 (84 Is  582 5 4 7 5

Wftmn orwa» ISO 145 779 1 934 p - iu»32

Total .ISA , .  ,
! 58 943 1

Hkî*! m mtimeie of W w e m  cefnpcneflt vunsrsre « 088

o n t Factor AMOVA X 1 RESPONOENTS y @ q u e s t ton 6

EDUCATORS 52 2 288 957 1 ^5

ffflN-EDUCATORS 47 1 617 768 1 12

STUOENT-LEADERS 60 2 t 105 143

01» F W to r AMOVA X 1 RISPOMOERTS Ÿ t  W EST (ON 5

Con«wi«m f»an Diff Fisher PLSD Schefief test Durewft 1

EDUCATORS vs NON-EDU 671 384" 5 955" 3 45 1

EDUCATORS V8 STUDENT 288 362 1 24 1 5 75

NON-EDUC V* STUDENT -3 8 3 372* 2 'j68 2 0 34

*  Sipwfîcant A  9 5 *

TABLE £? ONE FACTOR ANALYSIS Of VARiAWE FOP OPINION SURVEY


