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PREFACE 

These studies are the food of youth and the consolation 
of old age; they adorn prosperity and are the comfort 
and refuge of adversity; they are pleasant at home and 
are no encumbrance abroad; they accompany us at night, 
in our travels, and in our rural retreats. -- Cicero. 

It is to examine the part these studies played in 

the growth of the present high school curriculum that this 

thesis is written. One of the basic responsibilities of 

the educational system is that of providing a curriculum 

which keeps pace with the practical needs of the students, 

and the pressing demands for adaptability required in a 

democratic society. 

It may come as a surprise to many to realize that 

there was no sueh thing as a general high school curriculum 

in Nova Scotia before 1885, and that only in the 1930's did 

it take its present form. In the following pages the reader 

will be taken back to 1750, to see what efforts were made 

to provide youth with a worth-while education that would 

fit him for life. No attempt will be made to concentrate on 

any one subject, but rather, the curriculum as a whole will 

be examined over the years to the present day. 
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The first two chapters review the curriculum pic

ture briefly in the United States and Canada, to supply 

background and precedent for many of the events and trends 

that helped form the program of studies in Nova Scotia. 

The remaining four chapters concentrate on our own 

Province and its educational system and will, we trust, 

provide the reader with a sequential account of "The Devel

opment of the High School Curriculum in Nova Scotia.'' 

It is clear that no research project such as this, 

can be written without the cooperation of many people. 

This fact is borne out abundantly in the compilation of 

the thesis you are about to read. In the beginning then, 

I gratefully acknowledge the help and encouragement given 

me by Dr. A. B. Morrison, Director of Curriculum and Re

search for Nova Scotia; G. w. MacKenzie, Chief Inspector 

of Schools; G. E. MacDonald, Assistant Director of Voca

tional Education; Dr. M. E. Keating, Superintendent of 

Halifax City Schools; Dr. c. B. Fergusson and his staff 

at the Nova Scotia Archives; Miss M. E. Burns, Librarian 

of St. Patrick's High School; L. w. Smith, Director of 

Guidance; J. R. Carro.11, Principal of St. Patrick's High 

School; J.M. Forrest, History Department of st. Patrick's 

High School; the Staffs of all the local libraries and the 

many others who were so prompt in answering letters of in

quiry. I trust the thesis justifies their cooperation. 
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CHAP'llER I 

THE DEVELOPMENT OF THE HIGH SCHOOL CURR!ICULTJM 

IN THE UNITED STATES 

It is aociomatic to say that all schools in every 
age have had a curriculum. The content of this cur
riculum has always been based on an attempt to meet 
the needs of youth in the society which prescribed it. 
Further, the same basic elements find a place in the 
curriculum of every age, but it is the task of the 
educated thinkers of that age to delete from, adjust 
and expand the curriculum to meet the evolving needs 
and to attempt to keep pace with man's ever-increas,ing 
knowledge in all fields of human endeavour.l 

A:,ccrording to Herodotus, the Greek historian, the 

inhabitants of a:nc:ient Persia and G:ue,ace followed a very 

simple curriculum. They sought to teach their boy chil

dtr'en to ride, throw a spear, shoot a bowr and airrow and to 

hunt and spe;ak .the truth. The girl children w.ere tB!ught 

simple household duties. These "'curriculum111 basics w:ere 

derived from what they obviously thought were the prime 

needs of their society. The horse was their chief means 

of transportation, the spear and the bow were their chief 

weapons, and the sianctity of a man's word was the code of 

lH. L. C'ampbell, Curriculum Trends in C1anadian 
Educa.tion, (Quance Lectures in c:anadian Education, Toronto: 
W. . J. GBlge and Co., Etd., 1952), p. 21. 
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ethics. The woman's place was in the home. Siu.ch a aimple 

curriculum, howeyer, soon proved itself insufficient to 

cope with the increasing quantity of human knowledge to 

which the Greeks themselves contributed so much. When that 

quantity became so great that it could not be passed on 

from father to son or by soothsayers or story tellers, or

ganized education and its attendant curriculum came into 

being. The first people to realize the need for a curricu

lum were those who were in a position of leadership which 

offered them the opportunity of being listened to. They 

w.are wise enough to see that if they wanted to pass the 

leadership from father to son or ohherwise to keep command 

in the femiil..y,, the :flamily would have to know more than the 

neighbors. For this and other re:asons, education in early 

times waB ~fforded to the few - the sons of noblea, chief

tains and lords. Mo~t early achools were conducted by the 

clergy at monasteries, convents and other institutions a:nd 

cons,eq,_uently the curriculum was. built on religion and this 

an'fected the other subjects. L~tin and Greek were, very 

often, the only other subjects taught. 

Ctradually, however, as scientific and mathematical 

knowledge incr~ased and expanded, Geography, Science and 

¥:i.a.thema:tica "'forcedm their w.ay into the curriculum. The 

word forced is used advisedly, for from the very beginning, 

no new subject or new treatment of an old subject has been 
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accepted by proponents of the $tatus quo or by those who 

felt that the existing course was good enough. The con

ver~e of this axiom is au.so true - no strongly-entrenched 

subject w.as ever curtailed or eliminated without some edu

cators declaring that education was going into decline. 

The ~ettlers in the Thirteen colonies represented 

a wide range of religious and politic al beliefs,_, and both 

these factors had a, very real effect on the interast in and 

the type of education provided . Of all the cultural aspects 

which the s,ettlers brought with them, the religious s:eemecfr: 

to predominate. A\J.though they had to struggle even to exi~t, 

aa~h group evidently felt a very strong desire to perpetuate 

its own religious beliefs. The religious upheavala all over 

Europe such as the ff.a.formation, with its conseqpent di$lo

c:Bltions and the bitte·rness fostered by many religious sect-s, 

contributed 18.irgely to this feeling. "'Homes were constructed 

first, then the church and then the school, usually in that 

order."'1 This common interest in religious background, did 

not prevent differences of approach to educ:a.tion. ']he .tm

glicans who settled the southern colonies took a casual 

view of the importance of schooling for all except the chil

dren of whai.t they ealled the "'upper class"\ in what w:as, 

without a. doubt, a class socie,ty. In thea.e colonies; from 

Virginia south, education for the ordinary colonist waa 

lJ. M. Gwynn, Curriculum Principles and &-0cial 
Trends;, (New York: The MacMillan Co., 1960), p . 42. 
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practically non-existent. The only public instruction waa 

directed to orphans and children of the very poor. It took 

the_ form of religious instruction and apprenticeship tra.in

ing. Alpa:rt from these efforts, Church and State paid scant 

mttention to the teaching of the young at public expenae 

but depended instead on the very limited degree of educa

tion provided by privaLe and parochial a-0hools . The Church 

was interested only in higher education, and then chiefly 

for the preparation of ministers . 

Jhe middle colonies such as P-ennsylvanim and New 

Jeraey were settled by a vaTiety of religious groups , such 

as Qµakers, Lutherans, Calvinist~, Presbyterians , Baptists 

and Methodis,ts, all of whom had a fa:r higher regard for 

educmtion than their neighbors to the south. Although they 

subacribed to the belief that every man had to be able to 

r-ead the 1Bu.ble in order to pres.erve his religion, the va

riety of religions represented made any uniformity of in-

atruction very difficult. Conae~uently education fell un-

der the direct influence of the various denominations and 

this system was the forerunner of the parochial school sys

tems that later flourished in many States. 

The sect that made the greatest contribution to the 

later educational system of the United ~tates was the ~tern 

Ruritan group , who came to New England in search of both re

ligious and political freedom. They made up by far the 
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greatest part of the population of that acr:-ea of the coun

try and their determined belief in the necessity of edu

cmtion based on the Bible, set the tone of .American schools 

both elementary and s.econda;ry, for years . They believed 

that the State had an obligation to educate the children 

through primary, elementary and secondary levels. They 

au.so believed in the principle of compulsory education. 

The most famous form of secondary education that 

was available to the early colonists was that of the Latin 

Grammar Schools. The interest in education in New England 

contributed greatly to the growth of these schools. In 

1647, the General Court of Massachusetts passed a. law, con

cerning the establishing of Latin Grammar Schools, called 

the "Old Deluder" law, which WJas re.ally the basis for the 

founding of school systems all over the United States in 

later years. The law reads in part: 

It being one chief point of that old deluder Satan, 
to keep men from the knowledge of the scriptures •••• It 
is therefore or.'dered that every township in this juris
diction, after the Lord hath increased them to the num
ber of fifty householders, shall then appoint one within 
their town to teach all such children as shall resort 
to him, to read and write ••• it is further ordered that 
where any town shall increase to the number of one hun
dred families or householders, they shall set up a gram
mar school, the master thereof being able to instruct 
youth so far as they may be fitted for University.l 

In 1635, the Boston Latin Grammar S:ohool was estab

lished, just five years after Boston itaelf was founded. 

lN. L. BoSJaing, Principles of Secondary Education 
(Englewood CliffSJ: Frentice-Hall, Inc., 1957), p.26. 
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This school, which celebra.ted its 300th anni vSJrsary in 1935, 

and which is still operating, is generally believed to be 

the oldest free public secondary school in the United 

S%ates. It set the style for the many other Latin Grammar 

Schools that came into existence during the next fifty to 

one hµndred years. The Boston school was reduced from a 

seven year school t o a four year school in 1789 and it is 

in that year that we have the first firm record of its cur

riculum. During the four s;emes.ters, the students were 

taught Latin, Greek and English. These subjects were pre

sented in literature, gra'ITIITlar and author form. There was 

ai complete lack of any Science or Mathematics subjects. 

This, of cours.e was not surprising as it followed the trend 

of the Latin Grammar Schools. The two main reasons for the 

inclination towards the classics were the avowed college 

prepa:.ratory purpose of the schools and the prominent place 

given to religion in education by the early colonial leaders. 

The opening of the eighteenth century marked the be

ginning of the end of the L~tin Grammar Schools as the para

mount force in educational leadership. Many of them con

tinued to make their presence felt for a hundred years or 

more, but the practical problems of wresting a living from 

the land as settlement spread westward, brought about lax

ity in both religion and education. 

The struggle for a reasonable existence, soon became 

the dominating factor in determining what the schools s hould 
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teach. A different sort of curriculum was now needed, 

one that would prepare the youth of the country to face 

the hard facts of earning a living. 

The secondary school curriculum had not changed 

appreciably from the early 1600 1 s under the religious 

motive. At the same time, the economic standards, social 

life and political beliefs, had changed radmcally and, 

moreover, second and third generations were growing away 

from the Bible-bound thinking of their forefathers. The 

new spirit of freedom experienced by the people after the 

American Revolutmon demanded revolutionary change in all 

fields. Ever-increasing immigration, which contributed to 

the development of new and special cultures, tended to 

break down existing barriers of conformity. The ever

expanding West, with its challenge to the adventurous, 

the hide-bound class society of the South, the booming, 

commercial East, all demanded results from the school 

system that were unheard of fifty years earlier. The 

very development of large cities with their attendant 

problems of labor, poverty and the need for mass educa

tion created new demands for preparation for life. 

Fortunately for the citizens of the new United 

States, the leaders of the country after 1~83 looked on 

literacy as the best means of preserving ideas of liberty 

and democracy, just as their forefathers had seen in it 
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the cornerstone of religious education. This belief was 

strengthened by the idea that in a new country, the man 

who was "ready" would come to the top. The business 
/ 

world, which now became a way of life for so many urban 

dwellers, required competency in such subjects as book

keeping, navigation, surveying, commerce and ma.thematics. 

The professional man found himself more and more in need 

of history, geography, logic, public speaking, government 

and politics. The knowledge of French became more impor

tant than the knowledge of Latin. 

These conditions, as we have said, led to dissat

isfaction with the curriculum of the Latin Grammar School 

and fostered the establishment of a more practical, demo

cratic type of institution, which came to be known as the 

"Academy". Benjamin Franklyn is recognized as the father 

of the American Academy. As early as 1743, he had outlined 

a plan to establish a school whose purpose was to prepare 

youth for business and for what he called "the several 

offices of civil life". His new school would exclude all 

foreign languages. The students would begin with a study 

of English grammar and orthography, and in the succeeding 

years, they would study history, rhetoric, logic, moral 

and natural philosophy, finishing their course at the end 

of six years with the reading of the best English authors. 

During the next five to ten years, foreign languages were 

included in the curriculum. In 1751 Franklyn established 

an Academy in Philadelphia which was organized into three 
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schools; the English, the Latin, and the Mathematical 

schools and in 1754 a fourth, the Philosophical School 

was added to teach logic, rhetoric, a.nd natural and 

moral philosophy to the more advanced students. 

The Academies gradually took root. The more prac

tical curriculum made it the "people's school", and while 

the course of studies in the Latin Grammar School remained 

narrow and inflexible, the curriculum of the Academy was 

limited only by the ability of the teachers and by the de

sire of the local school authorities to provide the vari

ety of courses. An aristocratic Grammar School with a 

limited college-preparatory curriculum could not compete 

with the Academy, which catered to the needs of the av

erage student. 

The Academy in its turn, was replaced in the last 

half of the nineteenth century by the High School. It 

~ust be remembered that, while the Academy was more demo

cratic than the Grammar School in its course selection, 

it was still not completely democratic. Unlike the Grammar 

School, which was Church or State suppo~ted, the Academy 

dapended for its finances on endowments and fees. This 

fact militated against the Academy in these two ways: it 

prevented the attendance of those who could not afford 

the fees and it placed the direction and management of 

the school in the hands of private individuals, many of 

whom were donors of monies that assisted in the running 
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of the school and who, therefore had a certain say in what 

should and should not be taught and by whom. In effect the 

Academy began to take on the nature of a private tuition

charging institution which left many mentally-worthy but 

financially-embarrassed scholars still without any means of 

~cquiring a secondary education. 

Once again it was Boston that led the way out of 

the dilemmm. In 182.1 the School Committee of Boston set 

up what it called an English Classical School, with ~n 

enrollment of 100 students. The three-year curriculum 

adopted by this school is worthy of note. 

S.tudies of the 
First Class (1) Composition 

(2) Reading from the most approved ~uthors 
(3) Exercises in criticism 
(4) Declamation 
(5) Geography 
(6) Arithmetic 

Studies of the 
Second Glass (1) Composition 

(2) Reading 
(3) Exercis,es in criticism 
(4) Declamation 
(5) Algebra 
(6} Ancient and Modern History and Chronology 
(7} Logic 
( 8) Geometry 
(9) Plane Trigonometry 

(10) Navigation 
(11) Surveying 
(12) Mensuration 
(13) Forensic Discussion 

Studies of the 
Third C lBJSs (1) C'omposition 



(2) 
(3) 
(4) 
(.5) 
(6) 

(7) 

(8) 

Exercises in criticism 
Declamation 
Mathematics 
Logic 
History - particularly of the 

United States 
Natural Philosophy including 

A.stronomy 
Mor0al and Poli tic al Philosophyl 
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Three years later the name of the school w.~s 

changed to the English High School - the name which has 

been associated with secondary schools in North America 

to this day. 

From 1860 to 1890, the extension of free educa

tion from the elementary up to and including the high 

school level, w.as fought from court to legislature and back 

to court. As the public common schools expanded and grew 

on the elementary plane, the middle class people began to 

demand wider educational experiences for their children. 

By 1890, public secondary schools had been established in 

many States, and were stimulated and generally supported 

by state legislatures; and state aid . AJ.t firs"t they were 

designed for a period of instruction to outfit pupils for 

the work-a-day world. Soon , however, the co urse of study 

began to veer in the same direction as that which had been 

taken by t he earlier Latin Grammar Schools - to prepare 

students for college. 

lBosaing, op. cit., p . 45. 
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To offset t his drift, educational authorities be

gan to think in terms of a dual ~~urse - one called College

Freparatory which adopted a classical curriculum, the other, 

Vocationai, which adopted an English curriculum. The clas

sical course offered Latin, Greek, Arithmetic , Geometry, 

Trigonometry, Algebra, Geography , Reading , Declamation, Eng

lish Grammar and History . The English course - vocationally 

slanted - mm.itted Latin and Greek, but added Law, French, 

Bookkeeping and the Sciences and such other subjects which, 

would qijalify the student to take his place in the every

day world of work. 

Not all high schools were ready for this approach. 

For many years in the lmte 1800 1s, the very extension of 

the educational sysitem and the passing of compulsory laws, 

curtailed the expansion of the curriculum. School officiaJls 

and employees were so busy with the construction of schools, 

the securing and training of teachers and the financial ~s

pects of education that they had little time or inclination 

to examine wh~t was being taught. Moreover , this was, per

haps more than any other, the era where many parents sub

scribed to the theory that in the matter of learning , "what 

was good enough for me, is good enough for my c hi ldren." 

Gradually, however, under the urging of those who 

saw the dire need for change and revision, adjustments were 

made and finally in 1893 the National Education Associa.tion 
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took the bull by the horns and instituted a revision 

of the secondary school curriculum that has lasted in 

soms of its aspects, to the present day. 

The changes that accompanied this revision are 

wo:othy of note, for there was li t tle uniformity in the 

subjects taught in the public schools up to 1890. The 

National Educational Association (N.E .A.), which had been 

established in 1857, was reorganized in 1870 with various 

departments. These were: 

(1) Department of School Superintendence 
(2) Department of Normal Schools 
(3) Department of Elementary Education 
(4) Department of Higher Educationl 

In 1893 the N.E .A. appointed the "Committee of 

Ten" to study and recommend revision of the secondary 

school curriculum. This committee, which was one of 

nine such committees set up to study various aspects 

of the educational system, consisted of six members of 

collegiate institutions and four from the secondary 

level. The Committee of Ten stated as a cardinal prin

ciple immediately, that" ••• every subject which is taught 

in a secondary school, shall be taught in the same way 

and to the same extent to every pupil as long as he pur

sues it, no matter what the destination of the pupil is, 

lGwynn, op. cit., p. 19. 



Page 14 

or at what point his education is to cease. 111 

The Committee then seemed to feel that the single 

curriculum it advocated, would serve the purpose of those 

who were going on to college and those who were not. It 

expressed the belief that the development of intellectual 

skills is the best preparation for college of for life, 

and thus demonstrated its faith in the theory of the trans-

fer of training. 

The members of the Committee of Ten were certain

ly close enough to the educational scene to know that in 

the 1890's only a comparatively small number of the high 

school graduates did actually go on to college, yet this 

knowledge did not deter them from propagating the belief 

that there was but one road to learning and that all who 

remained in school, no matter for how many years and no 

matter for what goals, should follow that road. Parallel 

courses and programs were tried out from time to time as 

we have already indicated, by those administrators and 

school officials of school systems that were closer to the 

realities, but for many years these experiments had little 

effect on actual practice. What really happened was that 

the desires of the universities still played the most 

l what Shall the High Schools Teach? Association 
for Supervision and Curriculum Development. (N.E .A. 
Yearbook, Washington, 1956), P• 176. 
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important role in determining what the high schools teach. 

However, the reports of five of the original nine 

committees were determining factors in setting the pattern 

of formalized education which one finds today in elementary 

and secondary schools. Among the recommendations made, two 

stand out: 

(1) Any subject taught for an equal length of time and 

under equally competent instructors, is of as much value as 

any other subject. This was a blow to the traditionalists 

who saw value only in the Classics and related subjects. 

(2) There should be four different curricula which lead 

to graduation from high school:l 

a. Classical 
b. Latin-Scientific 
c. Modern Language 
d. English 

Two other recommendations of the Committee of Ten on Sec

ondary Studies were important in curriculum development: 

(1) That there be some sort of uniformity in college 

entrance. 

(2} That a six-year course of high school study be 

provided , replacing the four-year cours~. 1 

This last recommendation was to lead to the eventual end 

of the 8-4 division of school years and to the start of 

the 6-3-3 system and the birth of the Junior High School. 

lGwynn, op. cit. 1 PP • 24, 27. 
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The four-stream procedure mentioned on the pre

vdlous page also had some interesting results. In making 

its recommendations in 1893, the Committee studied nine 

subjects. The following table illustrates the combinations 

of these subjects and what they evolve~ into by 1950. 1 

TABLE l 

EVOLUTION OF THE SUBJECTS .STUDIED BY THE COMMITTEE OF TEN 
IN 1893 TO SUBJECTS STUDIED IN 1950 

189,2 

Latin 
Greek 
English 
French 
German 

Mathematics 

Physics 
Astronomy 
Chemistry 

Natural History 
a. Biology 
b. Botany 
c. Zoology 
d. Physiology 

Geography 
a. Physical Science 
b. Geology 
c. Meterology 

History 
Civil Government 
Political Economy 

lGwynn, op. cit., 

1920 

Latin 

English 
French 
German 

Arithmetic 
Algebra 
Plane and Solid Geometry 
Trigonometry 

Physics 

Biology 

General Science 

Civics, Economics 
Medieval History 
Modern History, English History 
American History 
Social Problems 

p. 25. 
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The report of the Committee on College Bequirements, 

submitted in 1899, established certain uniform standards and 

principles by which the high schools became bound. The two 

most important of these were: 

(1) That the principle of restric~ed election of courses 

on the high school level be recognized with the following 

required subjects: Foreign Language, Mathematics, English, 

History and Science. 

(2) Agreement with the previous recommendations of the 

Committee on Studies that the high school course be exten

ded to six years.1 

From 1890 to 1920 the battle continued between ed

ucational leaders who contended that the high school was 

merely a stepping stone to college and those who believed 

that its main purpose was to prepare one for life. The 

the tide, for many years, swung to the side of the former, 

but in more recent years it has turned to the side of the 

latter. One of the factors that has brought about this 

trend was the result of the studies of still another Com

mittee appointed by the N.E.A. This body, which came to 

be known as the Commission of the Reorganization of Secon

dary Education, had as its terms of reference the task of 

embracing, coordinating and reviewing the work of a number 

of previously organized groups studying the educational 

system in all its phases. It was appointed in 1913. 

1Gwynn, op. cit.~ P• 28. 
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WJhile the Committee of Ten of 1693 dominated the 

curriculum picture, it in turn was dominated by its own 

members, who were representatives of the Colleges, the new 

Commission however, was far more repreaentative of the 

secondary school personnel . The Commission's report, which 

was five years in the making, was entitled the "C,ardinal 

Principles of Secondary Educationm. It reflected the new 

thinking that was coming to the fore in secondary curriculum 

formation . It maintained that the purpos;e~, of de.m.ocratic 

education is to develop in each individual the know~edge, 

interest, ideals,, habits and powers whereby he will find his 

place and use that place to sha,pe both himself and society 

toward ever nobler ends. The Commission went on to list 

seven primary educational objectives: "'health, command of 

fundamental processes, worthy home membership,, vocation, 

citizenship, worthy use of leisure and ethical cha.racter. 1111 

The secondary school is expected to help all pupils realiz:e 

theae objectives by so reorganizing the offering in each of 

the subject areas and by so arranging the activities of the 

school, that growth on the part of the individual student in 

the objectives named above will be fiacilitated. 

One of the most important of the reports made by the 

Commission maintained that secondary education was for all, 

and that it s#ould be closely integrated with elementary 

le. T . McNerney, The Curriculum (New York: McGraw
Hill Book Co., 1953), p . 3. 
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schooling as part of a continuous educational experience 

on the part of every student, that entry into the secon

dary school should be governed by age rather than by aca

demic accomplishment - a revolutionary idea, even today -

and that colleges should ease their antrance requirements 

to enable graduates of secondary schools to attend in 

greater numbers. Finally, the report comes out in favor 

of the comprehensive high school, embracing all curricula 

in one unified organization. Here again the contrast with 

the Committee of Ten becomes very apparent. This was a 

complete departure from the conception of the high school 

formulated by the Committee of Ten only t-wenty years ear

lieI'. - In this I'eport, "From an institution conceived for 

the few, the high school becomes the pivotal point in the 

public school system ••• from an institution restrictively 

concerned with the intellectual, the high school becomes 

an agency with no less a goal than the progressive satis

faction of every individual and social need. 111 

Beginning in the 1890 1 s, the philosophy of John 

Dewey and other educational philosophers had a profound 

effect on secondary education. Dewey's "Democracy in Ed

ucation", published in 1916, is believed the best state

ment of the democratic ideal in education. In this book 

Dewey advanced the theory that education is life and not 

lop. cit., (N.E.A. Yearbook, Washington, 1956), 
p. 22. 
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just a preparation for life. His ideas had much to do 

with breaking down the philosophy that secondary education 

was mainly to prepare the student for college. He departs 

radically from the belief that the subject matter is sacred 

and that the curriculum must be departmentalized. He believed 

that education is a social process and in America, it must 

be education for democracy. Schools , according to Dewey, 

must be democratic communities where children live democra

tic lives. With their companions, they grow towards adult

hood with good citizenship as a part of their experience. 

Through the writings of Dewey and others, and through the 

"Cardinal Principles of Education" laid down by the Com

mittee on the Reorganization of Secondary Education, by 

1918 there was official recognition of public secondary ed

ucation, independent of college preparation, with objectives 

of its own and responsibilities to American Youth with all 

their widespread differences. 

During the years between 1910 and 1950, there has 
been a steady decrease in student enrollment in the 
traditional subjects - Latin, Algebra , Geometry , Phy
sics, Chemistry, Zoology and Botany. The decreases 
seem to point out the shift from traditional subjects 
to more functional education to meet the needs of the 
increasingly diverse groups of students. 1 

Homemaking, Industrial Arts and General Course en

rollments have expanded greatly . The number of students in

terested in Biology has grown apace at the expense of Zoo-

lR. s. Gilchrist, Secondary Education for American 
Democracy, (Rinehart and Co., Inc., New York: 1957), P• 85. 
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logy and Botany. General Science has taken over from the 

more specific science courses and General Mathematics has 

grown at the expense of Algebra and Geometry. 

Big percentage increiaaes have been registered in 

Physical Education, Typewriting and American History. 

The out:standihg feature of American education in 

this century is the rmpid incraase in the n~er of pupils. 

In 1900 there were about half a million in the high schools. 

By 1940 there were more than s:even million. In 1900, 8.4 

percent of young Jilinericans between the ages of fourteen and 

seventeen were in high school. In 1940 the percentage had 

risen to sixty-six. 1 There is no raason to doubt that the 

predicted percentage in 1970 will rise to ninety. 

Such increasing enrollments played their part in 

bringing mbout inevitable changes in both curriculum and 

methods of tae.chi.ng, to meet more fully the interests of 

the boys a.nd girls of widely varying backgrounds, needs 

and abilities, who are now attending high schools. 

In the American High School curriculum, significant 

changes have taken place especially in health education, in 

social sciences, in home-making education, in trade subjects 

lNova Scotia Journal of Education: Education in the 
United at~tes, September 1941, p. 558. 
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and in commercial studies. The program of the American 

High School, much as it may vary from school to s:chool, 

today includes over two hundr/&. s,parate and distinct sub

jects. Hand in hand with the new content have come new 

methods of presenting these new courses with grea..ter em~-.'.J~ 

phasis on learning by doing , through laboratory work, 

through shops, through activities requiring manual skill, 

t hrough excursions and through the extensive use of li

brary facilities. 

In the process of adjusting to the expanding num

ber of students, it has not only been necess.ary to extend 

the phys!hcal plant . The objectives and aims of the high 

s;chool have also had to be extended to meet the pressures 

and the demands imposed upon the students by society and by 

their state in life. The time-honored aim of schol8JI'ahip, 

is still of paramount importance. However, hand in hand 

with scholarship goes t he development of desirable atti 

tudes, ideals, habits, tastes and appreciations which the 

traditional subjects and courses of study cannot alone 

satisfy. 

The curriculum and methods that came to be known in 

the first half of the century and even longer in the United 

S-tates demanded that every child fit into a uniform form of 

education deemed by the school authorities to be good. If 

the student failed to fit, the loss and responsibility were 

his. Today with the more enlightened outlook of educators, 
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the burden of 11'fi tting" is not the student's alone. The 

school is constantly and increasingly accepting the task 

of making its program "fit" the pupil and his varying 

needs. The history of Education in the United States in 

the latter years of this century is marked by a sincere 

and very real effort to find and apply the particular 

techniques and programs of study that will help each and 

every c hild to profit most from his or her school experi-

ence. 



CMPTER 11 

1
THE DEVELOPMENT OF THE HIGH SCHOOL CURRICULUM 

IN CANADA 

The British North America Act of 1867, provided 

that education would be a provincial and not a federal 

government responsibility. This was one of the most 

important factors determining the course Canadian edu

cation was to follow over the years. There were many 

other factors from which S. N. Chant, Dean of Arts and 

Science at the University of British Columbia, selects two, 

which we shall take as a basis for our early discussion. 

The f i rst of these is the . natural inclination of 
the early settlers to implant in their new land 
some of the familiar features of their homelands: 
the second is a recognition of the need for edu
cation as an essential provision for the develop
ment of the new country. 

Adopting these objectives as valid for the moment, 

let us see how they shaped the form of Canadian education. 

The first tactor, which was based on cultural influences, 

accounts for the considerable impact of the motherlands 

on the basi~ courses of the earlier days and espeeially 

lcanadian Education Today, ed. Joseph Katz, 
(Toronto, McGraw-Hill Company of Canada Ltd., 1956), p. 16. 
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reflects the French and English intluence. The very anta

gonism which divided the two races accounts, to a large 

extent, for the eleven different systems of education in 

Canada today, two in Quebec, and one each in the other 

provinces. "Each makes its own regulations and administers 

its own schools and sets its own curriculum. Each has its 

own literature, folk dances and music." 1 The second objec

tive has been the cause of Canadian education taking on a 

distinctly Canadian outlook, as etforts were made to make 

the educational trends fit the local conditions. The early 

programs placed great stress on the acquisition of linguis

tic and number skills as basic requirements. To this pri

mary training, there W,as gradually added some instruction 

in History and Geography. Religion was included in the 

course of studies in most schools, partly because of the 

deep religious feelings of many of the early settlers, and 

also partly because the Bible was the only available read

ing material. 

It was, of necessity, a very simple curriculum. 

Most available teachers were retired soldiers or local 

clergymen whose limited backgrounds greatly influenced 

the type of instruction given. School attendance was very 

irregular because of the real need for the children to 

work on the farms at certain seasons and because of the 

lH. M. Nason, The Impact of History on Education in 
Canada (N .• s. Journal of Education, December 1950), p. 315. 
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distances many or them had to travel to the schools. How

ever, in this century, things have changed radically. Cana

da's industrial development and professional opportunities 

have demanded a very dif.fere.ntly t,~ained young man and woman 

with a much higher degree of technical or professional skill 

to till the new positions. Under these conditions Canadian 

education has progressed relatively tar beyond the stage 

when it was merely a means of overcoming illiteracy among a 

select few. No longer can the average secondary school pu-
' 

pil be content with the educational ideals suggested to him 

at the beginning of the century wham: 

He memoriz,.ed the countries and capitals, rivers 
and mountains of Continental Europe, or England 
and Wales, Scotland and Ireland, in which he bad 
as little interest as had his teacher •••• He studied 
Latin rrom textbooks passed down from generation to 
generation •••• He provided his own music and read his 
own books. He knew of war only through history books 
and it belonged therefore to history •••• He studied 
Science, Mathematics, Prench, English Literature and 
formal grammar.1 

As a result of the demand for change, Canadian edu

cationalists ti.nd themselves, even today, faced with the 

constant need for redefining and extending the objectives 

of Canadian education and modifying the curriculum in keep

ing with the modern viewpoints. In general terms the trend 

has been away from the detailed mastery of a restricted range 

of subjects and towards a broader development of a student's 

lNason, op. eit., p. 351. 



Page 27 

capabilities in terms ot what might be demande~ of him in 

the everyday world. 

In general it appears that a good education today 

is expected to provide most if not all of the following, 

and agaip we quote Dean Chant: 

(1) Adequate competence in the basic linguistic and 
number skills. 

(2) Information concerning literature, science, his
tor1, geography and the tine arts. 

(3) Some understanding of modern social and cQD1111unity 
matters. 

(4) Good habits regarding health, pfi'ysieal fitness 
and safety. · 

(5) Critical thinking and good judgment. 

(6) High standards of conduct and responsibility. 

(7) Some occupational and professional knowledge. 

( 8) I .na.truc tion in home management and tamily re-
lationship. 

(9) S~me leisure time and recreational accomplishments. 

(10) Effective participation in group activities.1 

The following chart presents a general but tar from 

specific view of the secondary school curriculum. in Canada 

during the past 100 years. It is over-simplified since it 

assumes that there is and has been only one type of secon

dary school, but we know of seeondar1 schools with widel1 

different curricula and objectives in Canada during the past 

50 years. The Table represents in general courses followed 

by the majority o:t what are called Academic High S.chools. 

lKatz, op. cit., p. 18 . 
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TABLE 2 

THE SECONDARY SCHOOL CURRICULUM, 1850-19501 

1850-1875 1875-1900 1900-1925 1925-1950 

Reading Reading Reading 
Writing Writing Writing 
Grammar Grammar Grammar 
Composition Composition Composition Composition 

Literature Literature Literature 
Latin Latin Latin Latin 
Greek Greek Greek Greek 
French French French French 

German G:ennan German 
Spanish 

Arithmetic Arithmetic Arithmetic General 
Mathanatics 

Algebra Algebra Algebra Algebra 
Geometry Geometry Geometry Geometry 

Trigonometry Trigonometry Trigonometry 
General Science 

Chemistry Chanistry Chanistry 
Physics Physics Physics 
Botany Biology Biology 

Agricultural Agricultural 
Science Science 

Geography Geography Geography Geography 
History History History History 

Ancient Ancient Ancient Ancient 
British British British British 

Canadian Canadian Canadian 
General General 

Drawing Art Art 
Music 
Drama 

Physical Physical Physical 
Training Training Education 

Physiology Health 
Manual Industrial Arts 

Training 
Household Household Home Economics 

Science Science 
Bookkeeping Bookkeeping Commercial 

Subjects 
Technical Technical 

Subjects Subjects 

le. E. Phillips, The Development of Education in Canada, 
(Toronto, W. J. Gage & Co., Ltd.), P• 438. 
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As the table on the preceding page shows, the 

history ot the secondary school eurriculum in Canada par

alleled closely that of the United States. The religious 

trend, which does not show in the table was strongly felt, 

and the study or the Bible was, along with the traditional 

curriculum of the classics and mathematics., imported from 

England., and was the order of the day. The table shows 

clearly the almost violent swing to practical subjects that 

took place just before and after the turn of the century, a 

development that will be discussed at more length later in 

this chapter and at still greater length in the study of 

the Nova Scotia Curriculum in subsequent chapters. 

The secondary school played a far different role in 

the early nineteenth centUPy than it does today. Then it 

was regarded as simply a continuous part of higher education 

and strove to sast its roots upwards to the colleges rather 

than downwards towards the elementary schools. There was 

little or no liaison between the secondary and elementar,

levels of education--a faet that made it doubly difficult 

for the ordinary citisen who could not afford a tutor or 

special lessons, to acquire a college education. Some of 

the select Latin Grammar Schools were actually attached to 

universities., such as the school at Windsor, Nova Scotia 

or that at Fredericton, New Brunswick. Others, like Upper 

Canada. College and Pietou Academy arranged their curriculum 

to suit projected college attachments. 

J 
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Jtllso prominent and efficient in following the tra

ditional program were schools at Cornwall and York sponsored 

by Reverend John Strachan who, along with Governor Simcoe, 

(1792-1796) was one or the first of many prominent men in 

Ontario to interest himself in education. Strachan's schools 

taught Latin Class~cs, ~ritbmetic, Bookkeeping, Elements 

of Mathematics, Elements of Geography and Natural and Civil 

History. This curriculum was closely followed by the Royal 

Grammar schools of Quebec and Montreal and a few other Ang

lican schools in Upper and LoweD Canada. 

The dominant place ot the traditional subject in 

schools for the select minority, may be seen in this sum

~ary ot the weekly time-table at Upper Canada College in 

1831, tor grades corresponding to the Senior High School. 

Latin, G:!'eek and History were allotted sixteen hours: mathe

matics, five hours: other subjects one or two hours. The 

tenrly prominent position given to French, indicates that 

thes,e ttsohools for the few", found that even they could 

not successfully confine themselves to the classics. 

Perhaps the greatest fault or the Latin Grammar 

Schools is that they did not give any recognition te the 

necessity of providing an education for the many who needed 

it. Some attempt was made among grammar schools of lesser 

rank to give a slightly expanded course of studies. In a 

few institutions, such as those in the Midland District 
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School in Upper Canada and the Berthier Academy in Lower 

Canada in the 1830 1 s. Algebra and Euclid were offered. 

This departure from the traditio.nal Latin, Gree·k and 

Mathematics., marked such institutions as •t1progressive."' 

Still other grammar sehools found it necessary tor 

survival to add to their curriculwn in those early days, 

such subjects as Applied Mathematics and Surve7ing and also 

introduced at times alternative Commercial Courses to the 

course of study to meet the needs of those whe would have 

te make a living in the business world. 

In New Brunswick a Commission reported to the Legis

lature that the grammar schools were, in general, interior 

to many parochial institutions and Nova Scotia's first Su

perintendent of Education, J. w. Dawson (1850-1853), de

clared that the work of the grammar sehools was, at the 

secondary level., "generally defective.w When Educational 
. -

authorities in New Brunswick found in 1856., that of 29,000 

pupils enrolled in the schools of the province, only 308 

were taking Mathematics at the secondary level and only 

76 were enrolled in the Classics., they deemed it reason 

enough for a closer look at the curriculum. 

The Academies, which also modelled themselves on cor

' responding English schools., enjoyed a greater degree of accep

tance from the general public., chiefly because of the program 
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of studies offered. These schools, whifili were set up by 

well-to-do parents or by non-donformist religious denomin

ations, adopted a curriculum that gave the traditional sub

jects a firm place, but only as part or a much broader cur

riculum. In many of these institutions, Mathematics came to 

mean such things as Mensuration, Surveying and Navigation. 

Rhetoric, Logic and Moral Philosophy became part of the pro

gram of studies as did Physiology, Drawing, Sacred Music, 

Instrumental Music, Natural Theology, Bookkeeping, Chemistry, 

Trigonometry amd Hebrew. In Upper Canada, the leading light 

in this revolutionary departure from the traditional was 

Reverend Egerton Ryerson, who took the best of the advanced 

ideas or England, Ireland, Germany and the New England Sta

tes and introduced them into the present province of On

tario. Under his leadership and urging, and aided by a 

much better supply of textbooks, the secondary schools, 

whether Grannnar, Academy or Private, introduced many new 

subjects such as Astronomy, Botany, Etymology, Geology and 

Ancient and Modern History. 

It became apparent, that educational leaders in the 

mid-1800's were thinking more and more about education for 

the masses, rather than for the few. Their thinking led 

them into another problem which was many years in the sol

ving and wasn't indeed eased until the establishment of 

teacher training institutions, such as the Normal School in 

Truro in 1855. The new students who were eager to take on 
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subjects which they believed would help them in the work

a~day world, found themselves raced not only with a cur

riculum that was designed only for those who were intend

ing to attend college, but also faced with teachers who 

had been trained in the classical tradition and who were 

either unable or unwilling to teach the non-traditional 

subjects. 

This situation did not improve much between 1850 

and 1875. The picture of the average high school student 

was a familiar one--the student who had no aptitude or 

desire to do so, struggling with the mysteries of Latin 

and Greek--aeademic sacrifices to tradition. However, 

during the following twenty-five years the course or study 

did expand. The universities gradually began to accept 

as entrance subjects such things as English Composition 

and Literature, Modern History, Modern Foreign Languages 

and Science, which of course gave these subjects the nec

ess:S.'ltY prestige to be accepted by the traditionalists who 

still, to a large extent, determined the secondary course 

of study. 

However, in some of the larger schools the cur

riculum went to the opposite extremes and the cure became 

worse than the disease. For example, t~e Saint John New 

Brunswick School Board in the mid-1870's, outlined a pro

gram for the girl's high school and for the boy's high 
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school ill that Cit7 that seemed, ev•• to the most anti

classical mind,. ~omewhat extreme. "~he number or subjee~~ 

ranged trom fourteen in the tirst year of the girl's school 

to nineteen in the second year of the boy's school.'11 In 

all three grades the following subjects were offered for 

both boys and girls in the three years: reading, writing, 

spelling, composition, grammar, rhetoric, drawing,. aritbme

tie, bookkeepins-, algebra, geometry, mensuration, geography 

history., natura1 history,, chemistry,. boiJany, aatronomy., geo

los,, Latin and French. Along with these the boya had animal 

physiology, practical mathematics, Greek and German. These 

wer~ twenty-six subjects of'f'ered in all., each with a des.ig

nated textbook. 

·~ 
This curriculum would indeed seem to answer the most 

. . , -~ 

ardent desires of those who were demanding a broadened c~urse. 

It had, however, one very serious limitation, in that such 

an extensive course of atudy could only be provifed by the 

ve-r-y lmrges:t high schools with big and well-qualified staffs. 
; 

' The smaller high schools still were inclined by choice and 

neeessi ty to teach the Classics and Mathema·ties as if they 

were the only subjects that counted in secondary education. 

E.uring the 1890 1s and later, the reports ot the Com-

lPhillips, op. cit., P• 443. 
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mittee of Ten in the United atates, which have been dis

cussed in the previous chapter, had an impact on the 

(3:ariadian scene that gradually helped shape the high school 

course into the form which it has generally adopted in the 

twentieth century. 

In the early years of the century, while there were 

many changes in the curriculum in Nova Scotia, as we shall 

see in later chapters, there was no significant change in 

the overall picture in Canada. The only oh9.l'lge that need 

be noted is an increase in the content of the subjects 

already being taught. These additions and the inclusion 

of a few additional courses, led gradually to protests on 

the part of educational authorities that the burden ot work 

was becoming too great for both pupil and teacher. Te off

set this situation, different plans were put forward. In 

Alberta, for instance, the length of the high seh0ol course 

was increased by a year in 1912 and twelve years later the 

number of subjects was reduced from nine to six in Grade~, 

from eight to six or :reven in Grade X1 and from eleven to 

seven or eight in Grade D:I. 

.Al.11 this easing of pressure on students and the 

turning away from the purely academic subjects now began 

to cause some reaction in the other direction. Many peo

ple voiced concern that the students were not getting 

enough of what they called rntoughm eourses--the assumption 

being that tough courses were good for the mind and that 
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only the academic cour&es were tough. They were answered 

many years later in the works of C.R. Manchester. when he 

wrote: 

What must be remembered is that quality in education 
is net concerned alone with college preparatory cour
ses. Courses must be judged by the significance of 
their contribution to the preparation of students for 
adult life in the eo:mmunity. Any course in the cur
riculum must command respect for the quality of its 
offering. not for the intellectual values alone. The 
problem for the school is to withstand the pressures 
which restrict atudents to academic courses to the 
degree that they are unable to gain a broad general 
educatifn which can be acquired only during high 
achool. 

mu.ring the period from 1900 to 1925 another change 

did take place that was to have a profound effect on cur

riculum in years to come. The course of study. which had 

always been the special province of university and pro

vincial authorities began to be the business of ordinary 

me.n and women--mothers and fathers of the students. Cur

riculum committees. notably one in A'\J.berta in 1924. re

commended a greater variety of subjects. promotion by sub

jects and not by grade--an idea that has a familiar ring 

today--more time for music and art. general science in 

Grade Nine and courses directed at local situations and 

interests. The ~berta Committee recommended a choice -o:t 

six high school programs: Matriculation, normal school en

trance, agricultural. commercial. technical and general. 

le. R. M~nchester. OveremphasiZ'.ing the Academic 
Courses, Clearing House. Vol. 36, (January 1962). PP• 298-300 
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Implementation of thes;e programs, however, met the predic

table road-blocks. It seemed that no students or parents 

wanted the general course, only large high schools with 

solid financial support could afford the technical and 

commercial courses and the schools were not yet ready to 

accept purely vocational training. However many of the 

recommendations were harbingers of things to come. 

It is significant that for the first time in any 

of~ieial set of recommend&tions a course in agriculture as 

a ~omplete course in itself appeared as an independent part 

of the curriculum. However, in spite of efforts to intro

duce the teaching of agricultural science after 1850, there 

was very little done in this direction before World War I. 

In Eastern Canada, Nova Scotia appointed a lecturer in 

Algriculture at the Normal College in 1885, established a 

College of Agriculture in 1899 and appointed a Director of 

Rural Science Schools in 1913. 'Jrbe l ournal of Education, 

published by th~ Department of Education of the Province 

of Nova" Scotia, was known for many ye~rs as "The Journal 

of Educ&tion and .A1gricultureni. 

In Western ~;8lD.ada., the North Wes,t Territories added 

A\gricultur~ to the curricu1um in 1890. Saskatchewan intro

duced it into the high schools in 1910 and in 1915 appoint

ed two directors of school agriculture • .&lberta made A}gri

culture a compulsory subject in 1913 in the teach.er-training 
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program. However, in spite of these and other isolated 

moves, most instruction in agriculture at the aecondar7 

level, was more of a general education with a rural slant, 

than a detailed study of agricultural science. After W:-orld 

"i'a.ir I, the establishment of Rural High Sehools promoted 

the closed s,tudy of agriculture in place of the ordinary 

science courae and when the Regional Composite High Schools 

came into their own after World War II, students who chose 

the agriculture option were given practical work or home 

economics related to the farm as well as agricultural. sc.i-

ence. 

The ~berta Committee's recommendations also men

tioned the setting up of technical and vocational courses. 

In the middle years of the n~eteenth century~ the term 

''vocational"' as we know it today, did not indicate the same 

distinction between types of schools that it does today. 

The onl7 vocations that were open, had, as a pre-requisite, 

an academic training and indicated only the professions 

and gentlemanl7 oceupations. Practical schools were estab

lished at first at a level above the secondary schools. 

McGill University, for instance, offered as early as 1885, 

a course in applied. science. A regular Faculty of Applied 

Science and Enginearing was set up mt McGill in 1878 and 

at about the same time a school of Practical. Science was 

st Toronto Uni vers,1 ty. 
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These university courses answered in no way the grow

ing demand by more peop1e for practical training as more and 

more occupational opportunities offered. By the late 1800 1s 

it had become clear that new types of schools, or at least 

coura~s, had to be provided at the secondary level. The 

movement picked up momentum. in the first qµarter of the pre

sent century and, encouraged by grants from the Federal and 

Provincial Governments, many education departments estab

lished technical and vocational schools. There was a de

cline in interest in such institutions and courses during 

the depression years when job opportunities were scarce, 

but during the years of the second World War and after, the 

demand for technical educational facilities grew, first to 

meet the demands of war emergencies and later to eope with 

the program of rehabilitation. 

When vocational guidance and training were estab

lished in Canada at the beginning of this century, there 

was a very real. attempt to keep such courses separate and 

distinct from the academic type. In Ontario a law was 

passed in 1896 which required that--"the building which 

housed the vocational school should be separate from the 

academic institution, even though the students of both 

were required to write the same examinations for entrance.n1 

This isolation of the practical from the theoretical was 

a last ditch effort to maintain the msuperiorityn of the 

traditional subjects and resulted, no doubt, from the 

lphillips, op. cit., p. 210. 
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still strong attachl?lent to the status quo. In contrast 

to this early attempt at separation., the trend of late 

years has been towards the composite or multilateral-type 

school with the mul ti-eours.e . curriculum, all sheltered 

under one roof. 

In the years from 1925 to the presient day., the 

trend has been away from 111form"--the imparting of facts 

for memorization., to "activity"·--the development of ap

preciation and ability. Such thinking has had a marked 

effect on the subjects presented for high school student's 

s~lection. The essential subjects such as English and ___ , __ ......... 
Social s;tudies have maintained the link and preserved the 
--- -------·-. ~ .-~ 

integr·ating effect between elementar7
1 
~ i;ga:..,Jl c,hools .,. but 

-· -·- ----- J .... 

the many optional subjects introduced into the school cw,-

rioulum have given secondary education .its own particular 

emphasis on the development of the young and have also pro

vided largely for individual differences. Music., aa:-t, 

dramatics, household science., shop work., current history, 

community projects., agriculture., elementary ceurses in 

business p~actice, geography, biology., mechanical drawing 

and other such courses are giving recognition to the fact 

that in a machine age such as ours, people have more leisure 

time for the good things of life. It now becomes one of 

the maijor tasks of the ,high school to prepare them for sueh 

appreciation after graduation. Revisions of courses in all 

provinces have also been aimed at the Grade Nine and Grade 

i 
I 

, .. 
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Ten levels where a great many young people, previously 

kept in school by age restrictions, become drop-outs. 

The issue facing educational leaders in Canada in 

this centur7 is cle8ll". It is simply this: should the high 

school, as an institution subsidiary to the university, 

offer the academic curriculum required for matriculation, 

or should the high school, as an extension of the elemen

tary school, continue a curriculum related to everyday life 

with the addition of some options to meet the needs of the 

young? 

The obvious answer is, of course, to do both. In 

the earlier years the fact that Canada was more rural than 

urban and thus could ill-afford to supply the school plant 

or the teacher-training institutions to handle the dual 

task was a serious drawback. However, the present trend 

is in the direction of the composite high school where the 

student can get the training he wants in the subjects he 

wants. 

To conclude this brief account of the development 

of secondary education in Canada, let us take a look at 

what approach to the curriculum problem has been adopted 

in each province in the past fifteen to twenty-five years. 

Greatest progress appears to have been made in curriculum 

reform, in British Columbia and Ontario. 
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In British Columbia since 1950, there have been 

two high school programs--High School General and High 

School University. These have been further subdivided into 

Academic and Technical programs, a Commercial program, an 

Industrial program, a Community Service program, a Visual 

and Jerforming Arts program and an Agricultural program. 

Eaeh of these programs has its ' own separate and distinct 

curriculum. The objectives of this revised secondary 

school curriculum are as follows: 

(1) To provide opportunities for all pupils of secon
dary school age to continue their education in a form 
which will ensure to every individual a maximum . of 
general and basic preparatory education. 

(2) To give increased emphasis to those subjects con
tributing to the individual's intellectual develon
ment in prepara.tion for his -future. 

(3) To arrange subjects of study into broad patterns 
or programs on the basis of their inter-relationship 
and the opportunities they afford for further edu
cation and employment. 

(4) To permit individual choice of program at that 
stage in the person's schooling when choice can be 
exercised most intelligently. 

(5) To provide opportunities for including studies 
chosen for personal interests and avocational values. 

(6) To increase opportunities for the individual sec
ondary school to plan and teach well-designed course 
patterns adjusted to the needs of its enrollment and 
of the community.l 

There is also underway in British Columbia, a study of 

general and advanced levels of instruction in Grade 13. 

In Alberta, where distances and scattered popu-

loepartment of Education, British Columbia, 
Administrative Bulletin for Secondary Schools, 1965. 
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lation have not permitted the financing of large high 

schools and where instruction is still given in smaller 

schools, often more tradition-bound, the trend is now to 

high schools that will provide a variety of academic courses 

and at the same time make more extensive provision for voca

tional training. Recent efforts to meet these needs have led 

to the establishment of a number of composite high schools 

which offer courses both for those who wish to go to college 

and for those who do not. In 1965 a study of Grade Nine Sci

ence objectives was begtm and this study is projected to be 

carried throughout the following grades in succeeding years. 

In ~askatehewan t~e Composite Righ School Program 

has itlet with wide aeceptanee both on the part of the schools 

and the public. Since 194~ a complete revision of the high 

s;chool course has taken place. Courses in Shop, Home Eco

nomies and Commercial subjects were added to the eurriculwn 

in the cities and towns. 

Two developments of great consequence for public educa
tion in $askatchewan have been noted during the past 
year. The first is the reorganization of instruction 
with the evolution of the Division system. This reor
ganimttion is p~oceeding in an orderly way with the 
:JiM.vision I Program in print, the Division II Program 
under review, and a steering committee making a com
prehensive study of all aspects of the Division III 
development. 

The other major area of concern is vocational edu
"->-'=- cation. Much useful exploratory work has been done, 

but as yet no acceptable plan has emerged. 

These two major areas or ~tudy converge in the program 
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ror Mviaion Iv.l 

The Division IV proposal is an attempt to meet pre

sent needs in secondary education. It will benerit stu

dents in the following ways: 

(1) Subject promotion, in place of Grade promotion, 
f'ree:s- students· from the necessity- of repeatl.ng e ourses 
in which a raasonable standard of achievement has been 
attained. 

(2) The wider range of subject offerings permits a broad
er approach in planning an over-all program, particularly
in the vocational-technical and in the fine arts areas. 

(3) Flexibility in individual programming is made pos
s-ible through permitting pacing of program coverage in 
the light of the ability or the desires of the student. 

(a) Through deceleration of course content presen
tation, certain students may- be able to master, very
successfully, a three-y-ear program. in four years. 

(b) Certain students of good ability, by intensive 
studies in area• of speciEl interest, may be able to 
cover more in three years than the minimum require
ments of a tbl:'ee-year course. 

(c) Other students may, in a planned four-year pro
gram meet the ad.mission requirements for a two-year 
Technology Program or for University. 

(4) The proposal would facilitate student transfer from 
one program to another.2 

In Manitoba, there has been for a number of years, 

statutory authority for secondary sehool areas which have 

the population and resources, to establish and support Comp-

loepartment of Education, Saskatchewan, A Suggested 
Blueprint for Secondary Education in Saskatchewan,Oct. 1964-
p. i. 

2rbid. p; 12. -
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osite High Schools. In the city of Winnipeg, high school 

atudents have a choice in vocational and academic subjects 

in the ordinary high schools. However, to get the full 

choice of practical courses, they must attend the Technical. 

Vocational School where they emphasize everything but agri

culture _and the courses leading to matriculation and Normal 

School entrance • .4!.t the present time, aeeonding to the Cur

riculwn Branch of the Department of Education, the complete 

senior high program is under revision and no information on 

the anticipated changes is yet available. 

In Ontario the principle of the Composite High 

Sch~ol is well established, and it is the opinion of in

formed sources that ~uch schools will gradually supercede 

separ&te academic and vocational schools in future build

ing plans. In Ontario the composite school is interpreted 

as a school under one roof and one principal. It is com~0 

posed of an Academic Department and a Vocational Department. 

Under the re-organiz.ed program of studies now in effect in 

Ontario there are three programs:l 

{l) 4 . Five Year Program: 
{a) .&rts and Science Branch 
{b) Business and Commercial Branch 
(c) Science, Technology and Trades Branch 
(d) Grade 13 

{2) A. Four Year Program 
(a) Arts and Science Branch 
{b) Business and Commerce Branch 
{c) Science, Technology and Trades Branch 

1nepartment of Education, Ontario, Reorganized 
Program of Study, 1965. p. 3. 



(2) Ai. Four Yt1ta.r Program (Continued) 
(d) Agriculture 
(e) Home Economics 
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(3) A Two Year Program, which includes adapted treatment 
of the tour -yieair course for those who wish to leave ~ 
school early. 

1lhere are numerous curriculum supplements publlished 

by the Department of Education in Ontario such as: The Mo

dren Language Committee, The Third Language Study, Dietary 

S~pervisors, Chemistry, crurriculum Bulletin, Man in 3ociety, 

Biology, Geology and Nursing ~ssistants which indicate the 

interest being taken in the expansion of the secondary achool 

proscription. In 1963, Dr. J.R.H. Morgan, Director of the 

Ontario Curriculum Institute had this to say: "It surely must · 

be obvious to all of us that we are living in an age when 

schools at all levels will be engaged in the pursuit of know

ledge never heretofore dreamed of and, in that pursuit,. a 

significant curriculum will require continuous investigation, 

renewal and re-birth". It appears that the Department Qf 

Education of Ontario is taking him at his word. 

In Q..uebec, quite the opposite situajion from that 

in Ontario has prevailed. In the former province provision 

is made for different types of education in different schools 

and under different administrators. However, there is, in 

more recent years, a trend on the part of the Frotestant 

Sehool Board of Greater Montrea:l to meet the needs of increased 

enrollment with composite high schools capable of handling 

11 
,1 

' 

q:1 
u 
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from twelve to thirteen hundred pupils. 

Wfithin the next decade, the public sehools in the 

~,anadian province of ~uebec will rank among the moat up-to

date in the world, aecording to Paul Garin-Lajoie, Minister 

of Education in ~ebee. In an article in the Gtatholic School 

Journal,~. E. Farks quotes Mr. Garin-Lajoie as saying: 

The Government is mapping a revolutionary program, to 
be started in 1966, which will affect the school cur
riculum, policies, personnel and even the appearance of 
the school buildings. 

The central objective is the individualization of 
education on the one hand and on the other, the balan
ced development of the child •••• A\pplication of these 
measures- will permit each child to progress according 
to the rhythm which beat suits his aptitudes and his 
own personality rather than according to the unbending 
demands of a pedagogical structure too rigidly based 
on acquiring knowledge.I 

Mr. Gerin-Lmjoie al.so says that subject promotion 

rather than grade promotion is part of the new structure and 

there will be an increasing specialization in the schools. 

A~ part of these changes, there will be a grogram of build

ing a number of polyvalent high schools. These schools 

will teach all secondary school subjects, including arts, 

science, commerce, handicraf't~ and so on, for a minimum per 

s~hool enrollment of 1500. 

I~~ New Brunswick, Regional high schools and Rural 

l .&. E. Parks, Wides!a,ead Innovations in Canadian 
Schools, (The Catholic Schoo Journal, Vol. 66, No. 1, 3an., 
1966), p. 28. 
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high achools have been built in considerable numbers; in the 

Past twenty years. A large number of one-te~eher rural 

schools have also been built. This concentration of effort 

on the rural areas has provided the province with an ex

tensive rural administrative program and has provided an ex

cellent rurau. high school plant. The general high school 

program in New Brunswick provides that:m .... there shall. be 

three core subjects - health and physical education., Eng

lish or French and history - waich aire common to academic 

and vocational courses. ul The ;I.1st of minimum subjects for 

an academic course is interesting for its treatment of the 

Engli~h-French background in New Brunswick. 

S:UBJECT GRADE 

English III 
for French-speaking pupils - - X, XI, XII 

French III 
for English-spealking pupils - - X, XI 

Histoire 
for French-speaking pupils - - X, XI, XII 

Hisitory 
for English-speaking pupils - - X, XI, XII 

English I or Francais I - - - - - X, XI 
English II or Fram.cais II - - - - X, XI, XII 
.Algebra - - - - - - - - - - X, XI 
Geometry - - - - - - - - - - X, XI, XII 
Physics - - - - - - - - - - X, XI 
Physical Science - - - - - - - X., XI 
Arithmetic or Latin - - - - - - X, XI 
Chemistry., Biology., Latin - - - - &t least one 

or S!enior Mathematics from this group 
Health and Physical Education - - - X,, XI, XII 

It is an interea ting i'ac t tha,t in New Brunswick French is 

now compulao~y in Grades V to X: inclusive. 

lDepartment of lmiucation., New :Brunswick., Outline 
F'or Programme of $tudies for High s:ehools, 1965-66., p. 3. 
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In Prince Edward Island, while no formal move has 

been made towards establishing composite high schools as 

such, three institutions, Prince of W:ales College, whieh 

also covers the last two years of high school work, S:um

merside High School and Charlottetown High School have, in 

recent years added courses of a vocational nature to -their 

curriculm. The present trend seems to be a change ot~text, 

to modernize the present program, rather than any revision 

or the program itself. However a significant paragraph 

appears in the foreword of a recent course of srtudy for 

Prince Edward Island. It said, in part: m •••• The l;>roaclen

ing of the curriculum to include tubject matter which many 

&tudents may desire, but which does not lead to univeraity 

matriculmtion, is part of the work which must be carried on 

in the future if' the course is to become full,- effective."rJl. 

In Newfoundland, government policy has favored the 

establishment of Regional High Schools which, it is deemed, 

serve the needs of the far-flung outpoitts better than the 

concentration of financial support for larger schools in 

larger centers. It is notable that in the Newfoundland cur

riculum, All.gebrm and Geometry are considered as separate 

subjects and mre not combined as the,- are in Nova Scotia. 

·A'\J.so notable is the number of subjects a student may carry. 

For instance the conditions for passing Grade X declare, 

l]lepartment of Education, Prince Edward Island, 
Frogram of Studies, 1962-63, p. 1. 
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among other regulstions, that,m ••• No Grade X. condid&lte 

(for examination) should register for more than nine 

subjects. In awarding Scholarships and Bursaries, not 

more than seven subjects will be counted ••• n:l 

In Nova Scotia, with which we shall deal in de

tail in later chapters, government policy has called for 

the establishment of a number of strategically placed 

Vocational High Schools throughout the province. These 

schools are distinctly vocational, though they do offer 

some academic courses. The development of Regional and 

Rural High S:ehools has also been encouraged and promoted. 

These schools Sll'e largely acadeDlie, the main difference be

tween them being that the Regional Sehool is located 1n &1 

~opulated center, while the B.urau. School is located in the 

open countryside and serves only non-urvan communities. 

Both types of schools may after courses in agriculture, 

fo~estry, commercial and the like, if they wish and it 

they have the staff and facilities to do so. 

It is thus apparent that no uniform pattern of sec

ordary education exists across Canada, though there is more 

or less agreement that the Junior High should provide an ex

ploratory period for the student du.ring which he might dis

cover his particular bent or potentialities, while the 5-en-
~ 

lDepartment of Education, Newfoundland and Labrador, 
Public Examinations Regulations, 1966, p. 16. 
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ior High should provide him with the opportuhity to ex

ploit these same potentialities. 

In concluding this chapter on the Canadian High 

School curriculum and its development over the years, we 

q.uclate from an article by :SW.art M. Morgan M.A., P:rineipal 

of the Daniel McIntyre Collegiate Institute of Winnieeg. 

Mr. Morgan says in part: 

The cr.anadian High School today ••• essays to shape 
each individual youth intellectually and spiritually 
into a person informed and trained in mind, cultiv•ted 
and enriched in personality, and reverent and sincere 
in spirit in ord~r to become the very best kind of 
person that his peculiar endowments will permit and 
to take his place adeqµately in a free democratic 
soeiety ••• the modern high school must sift out its 
masses to bring into focus each one of the thousands 
of individuals; if it fails in this, no vital impact 
can be made by the school. This individualizing must 
be the aim and purpose of all teachers, courses of 
instruction, :practices. and procedures, and organiz
ation, that together constitute our secondary edu
cation s.eheme .J. 

lKatz, op. cit., P• 124. 
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CHAPTER III 

THE DEVELOPMENT OF THE HIGH SCHOOL CURRICULUM 

IN NOVA SCOTIA FROM 1750 TO 1850 

There are three chief · types of schools mentioned 

regularly in the following narrative: the Latin Grammar 

School, the kcademy and the Private School. It would be 

well, at the outa-et, to enumerate their different charac

teristics. The Latin Grammar Schools were modelled on the 

English schools of the same name, except that those that 

were establis_hed in Canada required some form of public 

financing instead of the English endowment system.. Their 

primary purpose was to prepare a_ very small percentage of 

the school population for entry into college. Their basic 

curriculum consisted of Latin, Greek and Mathematics. The 

Latin Grammar Schools had little connection with the ele

mentary schools, and no connection with the subjects taught 

there.. They were concerned almost entirely with secondary 

education a.pd catered to male students exclusively. 

The Academies were established by well-to~do par

ents in a particular locality or by a non-conformist re

ligious denomination which objected to the control of the 

Church of England over education. They were not initially 
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or pr~arily supported by public funds. They taught the 

classical subjeets as did the Latin Grammar Schools, but 

in addition they offered a variety of courses of practical 

nature in support of the belief that many of the students 

would not go on to college bµt would enter the world of 

business. The A:cademies, like the L.atin Grammar Schools, 

concentrated solely on secondary education. Instruction 

was available to both boys and girls. 

The third type of school, the Private School, 

was operated at the financial risk of the proprietor. 

These institutions taught all or some of the subjects 

offered by the .1£Cademies and the Latin Grammar Schools 

and in many cases, as will be noted later in this ~hap

ter, a variety of other eouraes not attempted by its ri

vals. This variety depended largely on the knowledge and 

ambition of the schoolmaster and his desire to overcome 

the competition of the public schools. One of the great

est obstacles the private schoolmaster had to face was 

the fact that, in the late eighteenth and early nineteenth 

centuries, his license wa~ granted or revoked by the very 

peo~le who were backing the Latin Grammar Schools-the 

local clergy who were members of the Church of England 

or by Julllti-ces of the Feiree who were appointees of the 

governmental authorities at Halifax. 

In audition to these three chief types of schools, 
I 
ii! 
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there w.ere Charity Schools, usually established by the 

churches for the education of the poor in the beliefs of 

the particular church. These schools taught rearling, 

with the addition of writing and counting for boys and of 

sewing and knitting for girls. Their prime purpose, how

ever, was to teach religion, frugality, gratitude and sub

ordination. 

Religion played an important part in the beginninga 

of education in Nova Scotia just as it did on a larger s,cale 

in the United States and Canada as a whole. The organiz

ation which played the most prominent role in this religious 

trend was the Society for the Propagation of the Gospel in 

Foreign Parts. It was the agency chosen by the Church of 

England to supply both ministers and schoolmasters tor the 

fledgling province. This Society, known as the s. P. G., 

was incorporated in June 1701 by Royal Charter of William. 

III in London. It was instituted for -"receiving, managing, 

and disposing of such funds as might be contributed for the 

religious instruction of His Majesty's subjects beyond the 

Seas; for the maintenance of clergymen in the P'lantations, 

Colonies and Factories in Great Britain; and for the pro

pa:guion of the Gospel in those parts. n:l S:uch was the task 

of the s. P. G. in Nova Scotia. 

le. E. Thomas, The First Half-Century of the W'ork 
of the s. P. G. in Nova Scotia (Collections or the Nova 
S:eotia His;torical Society, Jan. 11 1963) p. 3. 
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The terms by which the Society came to Neva Scotia, 

presented advantages sufficient to control education in 

the- Province. "tollectively they had the effect of limit

ing educmtional and religious privileges in Nova Seotia, 

exclusively to that body and of imparting to our original 

educational system a character decidedly denom.inational."1 

To educate the people into a uniform religious ~elief was 

the S:oeiety's chief aim and prevailing purpose. The eff~rts 

of the 8':ociety to develop a school policy for the Province 

and the conditions under which it accepted the task, made 

for an educational monopoly baaed on the ~hureh of England. 

Its main effect, along with ~titling any attempt at a dy

namic curriculum, was to create educational intoleranc-e, 

animoaity and dissatisfaction. Nor were the men selected 

as schoolmasters, for the most part, very well q_ualified. 

"lll they were req,_uired to teach were the three "'r's", 

together with a generous diet of Church Catechis~."~ -

The early obs.ession with the religious problem u 

well as with the problem of sehool financing, dominated 

the establishing of French-language, e:atholic Schools mt 

such places as LaHave, Port Royal and Louisburg and Eng

lish-language, Protestant Schools at .lbmapolis Royal, 

Halifax, Windsor, Canso and other provincial points. 

lp. w. Thibeau, Education in Nova Scotia before 
1811 (Washington D. c., 1922) p. 1. 

;::i 



Page 56 

3:0 much time and effort were spent on the exter

nals or education, that little was given to the working 

out or a general and beneficial curriculum and a method 

of presenting it to the pupi1s. Between 1766 when Nova 

Scotia passed its first Education A.ct entitled, '''An Act 

Concerning Schools and Schoolmaaters"'1 and in 182D, when 

a committee was appointed to investigate the state or the 

schools in Nova Scotia, many rules and regulations were 

passed by the Government in Halifax. Along with these, 

nume~oua recommendations were made by committe&s appoin

ted to study such subjects as the establishing of schools, 

free schools• l .icensing Gf teachers• financing of educaition, 

rates of pay for teachers, boards of trustees and many re

lated topics. The one aspect ~f the situation that seemed 

to be missing was the regulation of a course of study. 

The first really concrete move in this direction 

seems to have come as late as 1838, when a committee of 

the Houae, of which Joseph Howe was chairman, introduced 

the princ of a uniform system of instruction for all 

children in Nova Scotia, bringing to the fore for the first 

time, not only the method to be used in $natructing the 

young but also the subjects in which they were to be in

atructed. 

By the S:,tatute of 1841- "Any school, wherein 

lJ. R. Carroll, Public Education 
(Unpublished Master's Thesis i - bl'· J vesJ, P• 

II 
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ordinary instruction might be in French, Gaelic or German 

was also to be entitled to a portion of the public money."~ 

Thus indirectly, the three languages were admitted to the 

accepted course of study as each would surely demand a know

ledge of its own grammar. Under the same statute a central 

Board of Education was to be established for the purpose of 

making rules and regulations so that greater uniformity 

might be promoted in every way, including the curriculum. 

In spite of the best efforts of this board, much of the edu

cation bestowed was of inferior quality both as to the pres

entation and the subject matter presented. 

This is not to suggest that there were no attempt 

to draw up a workable curriculum on a local basis during this 

time. At the time of the founding of Halifax in 1749, the 

S:..P.G. accepted the task of supplying ministers and school

masters. Under these circumstances, education in the newly

founded city Wi8.S closely linked with the Established church 

and was to consist ~r reading, writing and church catechism 

and was intended to''advance the true Protestant religion. 11,2 

In 1811 an Act was passed to establish Grammar schools in 

several counties and districts of the province. Boards of 

trustees were to be set up in all counties except Rants 

a:nd Halifax for the purpose, and the Act offered financial 

1Dr. Fergusson, Provincial &rchivist, Inar'uration 
of the Free School &!stem of Nova Scotia, (Journa of 
Education, October, 964), p. 14. 

2Js:mes Bingay, Public Education i~ Nova Scotia, 
Jackson Presa, Kingston, 1919), p. 8. 

J 
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encouragement from the Provincial Trsasury to the s~hool 

districts. ~ course of study was laid down consisting of 

English Grammar, Latin and Greek, ©rthography, use of Globes 

and practical branches of Mathematics. Twelve such schools 

were established. 

Other attempts were made in the 184o•s by the Gov

ernment in Halifax to stabili~ the method and course ot 

instruction with varying degrees of success. In 1845 a new 

type of school was introduced in an attempt to meet the 

needs of worthy scholars whose talents were remaining unde

veloped because of lack of advanced instruction. These new 

S:Chools were called msuperior Common Schoolsul wherein, in 

addition to Reading, Writing, Arithmetic, Geography, Grammar, 

aomposition and History, such subjects as the Classics, Ai

gebra and Mathematics were taught to a very limited number 

of intellectually-deserving pupils • .&t the same time a real 

distinction .as drawn between Grammar Schools and Academies. 

In the latter, Classics, klgebra, Land Surveying and Navi

gation were added to the common school curriculum. In the 

former on+y the special subjects of the Grammar school were 

to be taught, supplemented by instruction in Modern Langua-

ges. 

This patch-work-quilt description of the curriculum 

situation in Nova Scotia in the late 18th. and early 19th. 

lBingay, op. cit., p. 55. 
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centuries ean best be SUD1Il18lrized with a more detsrl.led study 

of three of the most important public s,chools established 

in Nova cotia diring these y&ars along with a glance at 

some of the more prominent private schools. 

"'In 1788 and 1789. money was voted (by the N. a. 
Legislature) to found two Latin gramm.ar schools - the first 

in Windsor, called Horton A~ademy.- the aecond in Halifax. 

c:alled the Grammar 3-chool. ml The Wllndsor school was opened 

in November. 1788 by Bishop Inglis of Halifax, with an en-
- . 

rollment of twenty pupils. The school was to be divided into 

two departments, an upper department i~ which the Classics 

were taught and an English department which included .A!rith

metie and Practical Mathematics in its program. The choice 

of the word nupper'11 is significant in pointing up the super

ior position the ~atin (rammar schools had in the minds of 

those cono~ed with ed~tion at the time. Horton soon 

became the preparatory divi~ion of King's College and later 

took the name of King's College School - a name it still 

bears today. The close tie with King's College further en

hanced the position of the "upper"' department of the school 

~nd in 1802 the English department, due to lack of support 

from within and without. wa~ discontinued. An idea of what 

King's College School adopted as its curriculum can best be 

s.een by a look at the entrance requirements of its parent 

1Phillips. op. cit., p. 66. 

'I 
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aehool King's College. The following advertisement ap

paared in the ~ebec Gq:ette for December 1802, listing 

the re~uirements for the entrance to King's: 

No students will be admitted who have not a complete 
knowledge of the Greek and Latin languages, and it 
will be required in particular that they should be 
able to construe Virgil and Horace, the Gospels in 
the Greek Testaments, Homer's Ilaid,and Xenophon's 
Cyr9.paedia, Momorabilim, or . some other book or G:reeik 
prose, thmt they be capaible cf trans1a11ng English 
into Emtin and of making Latin verses. 

It is quite obvious that the ~tandards muat have 

b~en high, but the a-rea of Jmowledge reqµired was small 

and certainly without any direct or even general oonneetion 

with the earning of a living - the situmtion that faced 

the gremt majority of those who had made their way through 

the elementary s~hool and secondary courses provided them 

in the public schools. 

We now turn to the Halifax Grammar School which 

WB)S established in the same year as Horton. On the morning 

of June 16th., 1789, the residents of Halifarx read in the 

Royal Gazzette &Tld Nova Scotia Advertiser, the following 

article in connection with the new achool: 

It is thought proper to give this early nQtifica
tion to the Public that until a suitable building can 
be provided the school will be opened without .delay 
in the room where the ~ssembly of this Province meet, 
where youth will be instructed with the utmost assi
duity and care in English, French, Latin and Greek 

1Phillip, op. cit., P• 517. 

'l 
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languages grammatically and from the first rudiments in 
\iriting, Arithmetic, .m.gebrazand Geometry, with all the 
practical branches in Mathematics, in Geography and the 
use of the Globes with the art of constructing lllS,ps, 
md it it be required, in A~tronomy and Natura1 Philo
sophy. 

Particular care will be taken to train the pupils 
in a just pronunciation and elocution, for which pur
pose they will frequently be made to rehearse the 
choicest pieces of English eloquence. There will be 
two public examinations of the school every year upon 
which occasions premiums will be given to those who 
excel in their respective classes. Several oratorical 
exercises will be performed and a separate premiums 
given to the best speaker. The morals and health or 
the youth will be anxiously watched and the most un
remitting exertions will be made to render this semi
nary a general benefit and worthy the patronage of the 
Public. 

N.B. A dancing master and !usic master will attend 
those whose parents desire it. 

Ne better ·description of the eurriculwn of a Gram

mar School could be found than in this newspaper advertise

ment. In T.B. Aikens "Histor~ of Halifax" there is an ac

count of a public examination of the Grammar School on Jan

uary 12th., 1790 by the Governor, the Bishop, the trustees 

and others, during which the school was adressed by one of 

the older boys and after examinations in the Latin Classes, 

Writing and Arithmetic, several or the sixty-eight scholars 

in attendance recited. For the next few years, the regis

tration held about the same while the school itself grad

ually consolidated its reputation under a succession of 

Grammar 
Col

, 1936), 
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competent head masters. Public tribute was accorded this 

good name in the newspaper, "The Nova Scotian", in May 1834 

in this account of the annual public examination and pre

sentation of prizes: 

The annual examination of this school was held on Mon
day the 2nd. inst. before his honour, The President, 
the -Lord Bishop, the Chief Justice, other Trustees and 
several Gentlemen of the town and it is due to the char
acter of this excellent seminary to state that the sev
eral classes underwent an examination highly creditable 
to themselves, and satisfactory to all present and such 
as might have been expected from the classical attain
ments and qualifications or the Rev. Dr. Twining who has 
for many years presided over it. The attention peid in 
this school to a thorough knowledge of the grammar of 
both the Latin and Greek languages and the familiar and 
ready application of its rules by the pupils who appear 
uncommonly well-grounded therein, are well-deserving of 
oonnnendation, for whatever other easier and shorter roads 
may be discovered to the acquisition of learning, the 
old and beaten way may probably and after all be found 
the surest and the best. 

k number of prizes provided by His Honour the Pre
sident were presented by him to the most meritiorious 
scholars. Amlong many entitled to this distinction the 
name of Master James Cogswell may be mentioned, who at 
the age of thirteen has reached the head of the school 
and besides being far advanced in Euclid had already 
formed an intilll.8.te acquaintance with Homer, Demosthenes 
and Horace. 

N 

One novelty we cannot omit to notice that of a 
clever little girl who has made considerable proficiency 
in the study of the classics which may one day place her 
with the Dacieri and the Carters in the honoured list of 
women scholars. 

In spite of the fine reputation of this and other 

comparable Grammar Schools tijat had been established in the 

Province in the early 1800 1 s there was still no attempt on 

the part of such institutions, as we have already noted, to 

1Logan, op, cit., p. 126. 
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answer the ever more pressing need for the «ducation for 

all and for the purpose of earning a living. The Latin 

Grammar schools were obviously intended primarily for a 

few people of means and sociSJl standing. They did not 

recruit pupils from the elementary and seeondary levels 

but rather from a eocial class. 

This condition quite naturally led to the founding 

of other schools which would fill the educational vaeutllll. 

Such institutions eame to be known as Aeademies. which sup

plemented the classical curriculum of the Latin Grammar 

Schools with a broadened curriculum more suited to the 

average student. The best early example of the Academy 

was that which ha~ its modest beginnings in the home of Dr. 

Thomas McCulloch in Pictou. Dr. MeCullogh came to Pietou 

County in 1803 and was alarmed at the lack of educational 

opportunities available to young people of high school age. 

From his home. the Doctor moved his school into a log cabin 

provided ~this own expense. He paid for fuel. books and 

supplies and charged very low fees. In January 1815 when 

the school had an attendance of between thirty and forty. 

it was destroyed by tire. However it had made such an im

pact both by the zeal of its Master and the popularity of 

its course of study• that it was immediately rebuilt by 

private and Government subscription and in 1816 became 

Pictou Aicademy. Even at the time of its naming. there was 

some doubt into which category the school fell. 

1 
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Dr. McCu1loch referred to his school as a grammar school, 
probably because of its classical curriculum; others 
might regard it as a private school because the initia
tive and energy of one man were responsible for its ex
istence and success; but since it was not regularly sup
ported by the government of operated for private profit, 
and since its founder had financial assistance from mem
bers of his congregation, it is reasonable to regard the 
school as an A!cademy even in its earlier years.'' 1 

The Curricu1_um of the new Alcademy gave attention to 

reasoning and sciende as well as to the classics. Its pro

gram for mahy of its formative years included: 

First Year •••••• Le.tin and Greek. 

Second Year •••••• Logic, the principles of compo
sition and other collateral bran
ches. 

Third Year •••••• Koral Philosophy, Mathematics and 
Algebra, Latin and Greek continued. 

Fourth Year •••••• Natural Philosophy, Mathematics 
and Algebra, Latin and Greek con
tinued.2 

It is interesting to note that in later years, al

thpugh it never had degree-granting powers, Pietou Academy did 

teach college-level courses. This expanded program forced the 

school to go to the government for financial support and help, 

and when this help was discontinued in later years, the Academy 

returned to its status of a secondary school. 

Between 1800 and 1850 other Academies were established 

at Annapolis, Yarmouth, Liverpool, Ariehat, Sydney, Lunenburg, 

1Ph1llips, op. eit. 1 p. 440 

2Phillips, op. cit. 1 P• 68 
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Truro, Guysborough, Shelburne, Halifax, Antigonish, Digby 

and Cumberland Counties, all of which taught a basic clas

sical curriculum supple~ented by other, more practical cour

ses such as Land Surveying, Navigation, Modern Languages 

and Mathematics. 

Along with the Latin Grammer Schools and Academies, 

the Private schools appeared in number and variety wherever 

there were centers of population. These institutions had 

a particular appeal in areas where other educational facil

ities were limited and they frequently became a status sym

bol. They catered chiefly to a restricted elientele of well

to-do-parents. Sometimes they offered the curriculum of the 

Latin Grammar School, but more often they also featured ele

mentary skills and a great variety of other subjects. The 

first licenses issued to private schoolmasters in Nova Sco

tia, were recorded in the Governor's Commission Book for 

1759. The form the license took in the ease of a Mr. Daniel 

Shatford became the type for subsequent permits_of this kind: 

"License is hereby granted to Daniel Shatford to keep school 

in Halifax for teaching Writing, Arithmetic, Bookkeeping, 

Navigation, English and Latin, he appearing qualified and 

having taken the oaths of Allegianee, Supremacy and Abjur

ation. This license to continue during good behavior.111 

In the 1840 1 s a candidate for a teaching position in 

lThibeau, op. cit., p. 73. 
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King's County found the ordeal of obtaining a license not 

very trying. He was" ••• requested to read a few lines of 

Milton's 'Paradise Lost', parse two or three lines of the 

poem and work an exercise in vulgar fractions. 01 

One of the first advertisements for a teacher ap

peared in the Halifax Gazette in February 1805. It read: 

"Wanted, to superintend a school in Dutchtown, a young man 

capable of teaching Reading, Writing and Arithmetic.112 In 

September 1811 the Shelburne authorities advertized for a 

competent teacher who could instruct in: "English Grammar, 

the Latin and Greek languages, Grthography, the use of the 

Globes and the Practical Branches of Mathematies."3 

A study of these advertisements and others in

serted by would-be teachers, provides us with the best 

outline of the curriculum available to school children 

in early times in the educational history of Nova Scotia. 

Typical of the course of studies offered by pri

vate schools is the following which appeared in an adver

tisement of the Halifax Gazette, June 1805, under the name 

of Michael Forrester, licensed teacher:" ••• the subscriber 

respectfully informs the public, he will open an English 

lBingay, op. cit., p. 39 

2Ibid. P• 22 

3Ibid. P• 23 
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Academy in Halifax, on Monday the 23rd. June next, for the 

instruction of youth in the following branches of Edueation."l 

The advertisement then goes on to list these subjects: Read

ing, Writing, English Grammar, Arithmetic, Bookkeeping, 

Geography. use of Globes. Geometry, Trigonometry. Surveying 

on a modern and highly improved plan, Navigation, Natural 

Philosophy, Astronomy, Elocution and Composition. 

A perusal of the above will convince one that the 

teaching load left something to be desired. Nor were liv

ing conditions and hours of work such as to cause a rush 

of eager young qualified teachers to the profession. Here 

is the Notitia Seholastica of one, William Lynch, School

master at Halifax, reporting to the s. P. G. in 1776: 

"Attendance daily given, from 6 a.m. to 6 p.m. in summer. 

allowing from l to 2 for dinner; from 8 a.m. to 5 p.m. in 

winter, allowing from l to 2 for dinner. Number ot chil

dren taught in school, 36, of whom 8 are taught Latin. The 

children are taught Reading, Writing, Arithmetic and Spel

ling; also bow to keep accounts. 11 2 For all this the rate 

of remuneration was usually ten pounds as far as the s. P. 

G. was concerned, and whatever else the area served could 

afford. Generally the ten pounds was all the cash the hard

working teacher ever saw. 

1Th1beau, op. eit., p. 20 

2Thomas, op. cit., P• 20 



Page 6ia 

Both schoolmasters and pupils frequently encoun

tered other monumental difficulties. Consider this ex

erpt from the agreement made by Schoolmaster George Bailley 

in Lunenburg in 1771: 

He was to be paid the Society's salary of 10 pounds 
and the people were to provide him with 20 bushels 
of Barley, 20 bushels of Rye, and 20 cords of wood 
a year. He was to keep school from Michaelmas to 
Whitsun, from the hours of 8 until 4 each day. He 
was to read public prayers in the schoolroom for the 
sake of the inhabi~ants twice a week and on the eve 
of High Festivals. He was to teach the children 
their Catechism.l 

No other mention of course of study is made in the agree

ment so we presume it was left to the discretion of the 

schoolmaster. How Mr. Bailley fared is a little hard to 

imagine, as he was a Frenchman with a very sparse know

ledge of English and still less of the English Liturgy. 

Maintaining a school at Lunenburg where the majority of 

the people spoke German, must certainly have presented him 

quite a problem. 

Similar situations in other parts of the Province 

caused considerable concern to the Government at Halifax 

which, to overcome the language confusion, pushed the es

tablishment of English-orientated schools to help in uni

ting the inhabitants into a one-language people. 

The proprietors of a school in Wilmot entered into 

an agreement wita a teaeher in 1821 and it may be noted 

1Thomas, op. cit., p. 22 
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conditions had not changed much during a fifty-year span 

despite the good intentions of the authorities. The agree

mO.nt reads in part: 

In consideration for the sum of fifty-three pounds 
lawful currency, well and truly paid by us the sub
scribers in the manner herein after mentioned, (the 
teacher) doth engage to teach a regular school for 
the benefit of such scholars :.:...@.S we think proper to 
send, that he will be careful of our children and 
not abuse or handle them roughly, and that he doth 
for the sum aforesaid agree to keep for the unex
pired term of one year from the first day of August 
next and to inculcate the following branches i.e. 
Reading, Writing, Arithmetic, Mensuration and Dial
ling, and we the subscribers do promise to pay unto 
the said teacher the said sum of fifty-three pounds 
in the following manner, viz To find him in such 
necessaries as he and his family shall require from 
his commencement in teaching until the end of the 
year, and what remains due to him we do by these 
presents agree to pay in lawful money of this Pro
vince at the expiration of said time.l 

One of the most remarkable schools of the early 

1800 1s was opened in Halifax in 1814 by Waltar Bromley, 

an ex-paymaster of the 23rd. Fuseliers. It was called 

the Acadian School, and was for the poor of both sexes. 

Reading, Writing, Arithmetic, Grammar and Geography were 

taught. The girls were also instructed in needlework, 

carding and spinning wool and dressing and spinning flax. 

While most education was aimed at young men and 

boys, the girls were not entirely neglected. Here again 

the Private Schools filled a void that the Grammar Schools 

and the Academies neglected. In the Nova Scotia Gazette 

lD. c. Harvey, A Documentary Study of Early Edu
cational Po1icy 1 (Halifax, Bulletin I of the Public Archives 
of Nova Scotia, 1937), P• 60 

I: 
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of A\pril 1801 an advertisement inserted by a certain James 

:aowen, schoolmaster, offered the young ladies, Beading, 

Writing, Arithmetic and uAccomptstt'• In tb.e same paper in 

1811, a notice appeared announeing that the Misses Cunn

ingham have opened a school for young ladies at Windsor, 

" ••• where they can accommodate a great number of young la

dies and will continue to pay every possible attention to 

the health, morals, manners and education of those confi

ded to them: Reading, Writing, English Grammar, Arithmetic 

and all kinds of needlework careful.ly taught., •• 111 

3'.ome of the notices printed in the papers of the 

time give one pause to realize that there were teachers so 

well q_ualified to instruct in the great variety of subjects 

offered, particularly in the Private Schools. The course 

of study would often indicate such subjects as the usual 

Reading, Writing and Arithmetic as well as Latin, Greek, 

French, kl.gebra, Geometry, Trigonometry, the mensuration 

of Planes and Solids, Surveying, Navigation, Astronomy SJnd 

even dancing. 

The Private Schools also frequently offered even

ing classes to young men who had gone to work at an early 

age and who had not had the benefit of schooling. These 

forerunners of our popular adult educ~tion classes of to

day, taught such courses as R~ading, Writing, Arithmetic 

1Phillips, op. cit., p. 70. 
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P-~actical Mathematics, and Bookkeeping. Nor wasi the s;ocial 

s:ide neglected as the curriculum of many of the evening 

classes included French and D81Ilcing for both ladies and 

gentlemen. 

A:111 the schools so far described in this chapt•r 

were es,tablished in or near centers of population. However, 

there was much good work being done, under very difficult 

circumstances, in more remote parts of the Province. Trustee 

reports from such places as Lower Canard, Bill Town, Cannipg, 

Awlea.ford, H~rt Hood, Mabou, Hillsborough, Judiq_ue, Broad

cove and many others tell of the unceasing efforts of both 

parents and teachers to spread the benefits of education. 

3:Urprisingly enough, these smaller centers seemed, 

for the most part, to have attracted well-~ualified school

masters, if the list of subjects taught is nay criterion. 

Grammar, Composition, Geography, Arithmetic, Bookkeeping, 

Euclid, Algebra, Mensuration, Conic Sections, ~stronomy, 

Land Surveying, Navigation, Constructing and Embellishing 

O:harts, Maps and Diagrams, Geology, Mercantile Arithmetic, 

Natural History, Economic Science, Chemistry, Natural 

Science, in fact just about the complete list of subjects 

available in the larger centers at the beginning of the 

nineteenth century could be found on the cour~e of studie 

in most of the smaller settlements. How well and how suc

cessfully they were taught is another question, particularly 
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when the s,ame reports indicated that the teacher was fre

quently re~ponsible for the instruction of from twenty to 

thirty students ranging in age from three and four years to 

twenty yea.rs and covering a span of school years from pri

mary to secondary levels. 

The first move towards organization and central

iz.ation of methods and content came in 1832 with the pass

ing of an Act called simply, ":irbe Statute of 18)2 .. 111 By 

this Act, school commissioners were required to report 

regularly to the Secretai-y of the Province on progress in 

their distriets and in areas where Grammar Schools did not 

exist, opportunity and encouragement were given common 

achools to expand their functions by incorporating into 

their courses of s.tudy, subjects akin to the curriculupi 

of fully established Grammar Sehools. 

In 1841 the Central Board of Education was set up 

by an Act of that year which stated among other things: 

" ••• the curriculum of the Academies was specified to in

clude Mathematics, Algebra, Geography, English Grammar, 

History and Composition, though the Headmaster was re

~uired to be able to teach, in addition, one or more mo

dern languages. 112 

Summari~ing this early period it might iaen be 

lFergusson, op. cit., p. 10. 

2Bingay, op. cit., p. 39. 
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aaid that the ~hurch of England made the only organiz:ed 

efforts to provide education in Nova Scotia - efforts 

that were inadequate and often unwelcome. 

did but little either to help or hinder. 

The Government 

The schools of 

the s. P. G. and a very few Latin Grammar Schools were the 

major contributions of the Church and atate, and they did 

provide some slight financial assistance to local commun

ities. There were, however, enough peopl.e who attached a 

value to schooling and who were able financially to act on 

their own initiative to encourage the establishment of 

other institutions - Private Schools and Academies. It 

was also apparent that in spite of . a lack of central lead

ership or direction, the programs of study ih aJ.l parts or 

the Frovince were remarkably similar. 

It is probable that in most areas of Eastern Can

ada by 1850, from one-third to two-thirds of the children 

of school age received from twelve to twenty-four montha of 

scbooling during their lifetime. In comparison with Upper 

and Low.er Canada, New Brunswick, Prince Edward Island and 

Newfoundland, conditions in Nova Scotia in this respect, 

were relatively good. In examining the situation during 

this time, it must always be remembered that there was no 

prescribed curriculum,- no ready supply of textbooks, no 

classes as sueh to indicate level of achievement and most 

of the recitation of work was done on an individual basis 

rather than in groups as we know it today. 
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In the period under study in this chapter, chil

dren were taught only what their elders believed they 

should be taught and in a manner which an adult world 

pres.eribed as the best way for them. "The adult formulae 

were applied without thought of the reaction of the ehild. 

His only virtue was receptivity and obedience ••• formal 

content had to be memorized., not understood. For this 

uncongenial task there could be only one motivation -

fear of p.unishment. ml 

lphillips., op. cit., p. 150. 
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THE DEVELOPMENT OF THE HIGH SCHOOL CURRICULUM 

IN NOVA SCOTIA FROM 1850 TO 1890 

This is the period in the iducational history of 

Nova Scotia, during which the High School, as we know it, 

began to take shape. The evolution of the High School 

from a school for the few to a s.chool for the many 1ms a 

development of very great significance, bringing with it 

a legacy of curriculum problems more difficult to solve 

than any that had been faced by educational authorities 

heretofore. 

lils we have seen, the Latin Grammar Schools, when 

they were imported into Canada were intended for the edu

cation of young gentlemen, very few of whom were preparing 

for further study. The Grammar Schools were designed more 

to give future leaders an aura of distinction than useful 

knowledge. They were regarded by most people with suspi

cion and hostility. In some of the larger centres they 

prospered for a time, but in smaller communities they had 

little support. Even people of the new, prosperous, mid

dle class who were becoming more and more numerous in the 

mid-1800's gave only half-hearted approbation, partly be

cause they could not see any practical use in the classieal 
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curriculum and partly because they did not all approve of 

the close association with the Church of England. 

It was chiefly these "'nouveau riche" who were in

&trumental in founding the rival academies, which, while 

they did not serve all, certainly appealed to a greate~ 

part of the potential school population. In Nova S:cotia, 

interested people established regional or denominational 

schools or an academy type, "'partly to be sure or getting a 

share of the government grants for their own districts. 

Academies in the Maritimes were thought of as public insti

tutions, superior to the Grammar Schools. 11
•
1 

ktual government legislation in Nova Scotia in 

the 1840 1s indicated that the Academies were expected to 

provide a whole range of secondary subjects, whereas the 

Grammar Schools were only expected to provide instruction 

in th~ classics and in the ordinary subjects of the common 

school. The Academies came to be thought of as institutions 

occupying a kind of intermediate position between the Grammar 

Schools and the University. They admitted pupils from the 

conmion aehools and restricted themselves to teaching the 

secondary subjects and thus &et the pattern for the now fa

miliar educational ladder. They were commonly co-educational 

and offered a curriculum broader than that demanded by the 

lphillips, op. cit., p. 197. 
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uni vera.i ties,. They became indeed the models for our 

present High Schools. 

During the next fifteen years after 1850 there were 

three events of outstanding importance for education in Nova 

Scotia. In 1850 the first Superintendent of Education was 

&ppointed. In 18~5 the Normal School was eatablished in 

Truro. In 1864 the Free School Act became law. 

In 1849, Joseph Howe, surveying the educational sit

uation in his native province, declared that: "education was 

the matter ~bove all others pre-eminently demanding the con

sideration and the united action of the government.u1 Howe 

him.self looked upon the appointment of a Superintendent of 

Education as the most important step in the development of 

the achool system in the province. The step was taken by 

the Government in 1850 and J.WJ. Dawson was appointed Super

lil.tendent. John William Dawson was born in Pictou, Nova 

S:cotia, in 1820. He completed his education at the Uni

versity of Edinburgh and became a naturalist and geologist 

of note. His tenure of office lasted from 1850 to 1854. 

]n his mutobiograiphy, he wrote of his work: 

In summer I travelled from county to county, convening 
meetings of the commissioners of schools, and of per
sons interested in education: examining schools and 
collecting statistics coneer.ning them: lecturing on 
education, and explaining the means of introducing 
agriculture in the s,choo2:5: introducing uniform text
books and new sq,par~tus. 

lFergus&on, op. cit.,p. 16. 
2Phillips, op. cit., p. 258. 
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The new Superintendent did not find everything 

to his liking. In 1851 he declared that the work of the 

Grammar schools at the secondary level was greatly de

fective, pointing up the futility of classical education 

for nearly all pupils under most teachers. Dawson found 

that Nova Scotia had, in 1850, twenty-five Grammar schools 

teaching some or all of :Latin, Greek, Algebra, Mathema.tics, 

Natural Philoa-0phy, P~ychology and French. There were 

.five county Academies teaching the a.ame subjects .plus 

Trigonometry, &pplied Mathematics and Chemistry. It is 

noteworthy that the trend towards the sciences was more 

jronounced in Nov& S.Cotim at this time than elsewhere, 

chiefly because it was possible to find more qualified 

t:eachers in the Sciences in Nova Scotia. Eawson himself 

was one of them. 

''To overcome the l.ack of both schoolhouses; and 

te:achers, IDa-wson recommended free . schools supported by 
1 

compulssory ass.essment and the a.ppointment of Insipectors. 11 

His proposal to improve teaching standards and methods 

lily the eatablishment of a Normal School was defeated in 

the House in 1851. Despite his best efforts the public 

:rohools of the Province showed little improvement over 

the years of his office. In 1855 he moved to Montreal 

to become Principal and Professor of Natural History in 

McGill College and University. 

lFerguss.on, op. cit., p. 16. 
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The Normal School Dawson had advocated and failed 

to establish, was founded in Truro and ll!first opened its 

doors to teachers-in-tra.iming on November 14, 1855. 111 

The first Princip~l, Rev. Dr. Alexander Forrester, al.so 

became Superintendent in 1855. The establishment of an 

institution for the training of teachers was a aignificSJilt 

mileatone, for a~condary school enrollment was on the in

er&u,e. "'In 1864 there were 1, 945 pupils enrolled in the 

high school grades. They w.ere taught in thirty-eight schools. 

all but two of which had only one teacher. ,1!2 _ 

The course of studies followed by the students &t 

the Norma:l School was most useful for the secondary school 

level as it was essential.ly a high school program. The 

te,achers-in-training were required to pass examinations in 

Grammar and Composition, History and Geography, Astronomy, 

Arithmetic, A:lgebra, Geometry, Practical Mathematics, Nat

ural Philosophy, Natural Science, along with professional 

studies related to teaching. One of the criticisms lev

elled against the Normal School was that its ·curriculum 

was too heavy for the time the students spent at the 

school. However, it did ensure that the ones who passed 

the demanding standards set, were well qualified, at least 

as to knowledge of content, to take their places in the 

lFergusson, op. cit., p. 18. 

2H. P. Moffatt, One Hundred Years or Free Schools, 
(Journal or Education, October, 1946) p. 29. 
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achool system. 

In 1864, Dr. Forrester returned from a trip to 

Europe where he had gone to study various educational 

plans and practices. On his reconnnendation, and with 

the backing of Sir Charles Tupper, Provincial Secretary, 

the Assembly passed the Free School Act. Section 29 of 

the Bill reads: n· ••• all common schools shall be free to 

all children residing in the section in which they are 

established. 1111 In the next year another Bill was passed, 

establishing compulsory assessments and secondary education 

was assumed completely as a function of the Government. 

Well might the Government be concerned with the 

$itu~tion. In 1850, secondary education was in a sorry 

atate. It must be remembered that at this time schools 

were ungraded and no attempt had been made to set up a 

firm course of studies for the teaehers to follow. The 

first two Superintendents noted this condition with con

cern, and realizing that the Grammar Schools and Acade

mies were not doing the job of educating the many, they 

looked about for other solutions. Dawson suggested that 

an inferior grade of high school might be instituted in 

some of the poorer dis.tricts to serve local needs. These 

might be: 

lBingay, op. cit., p. 60. 

~ 
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(1) Mathematical 'High Schools:- to teach, in addition 
to the cmmmon school branches, the elements of 
Geometry and the practical branches of mathematics 
or Algebra to at least six pupils. Such schools 
would have the rank of High Schools during the 
winter months, and of common schools in summer, 
if required by the circumstances of the district. 

(2) Classical and Mathematical High Schools:- to teach 
in addition to Mathematics, Latin, Greek and one 
of the Modern Languages or .A:gricultural Chemis,try 
to ~t least ten pupils.l 

Dawson believed that the firat of theae schools 

would suit the circumstances of many districts which re

qµired instruction in Navigation and other Mathe:m&tical 

Departments only and which could not, at the same time, 

sustain a regular Grammar School. The second type of 

school would be in the more populous districts, be com

pa:rmble to the County Academies, but would be less expen

sive to maintain. 

$ix years later, Dawson's successor, Alexander 

Forrester, also very concerned with the lack of proper 

instruction on the secondary level, suggea.ted the:t: 2 

In the more rural diatricts, the Connnissioners. be 
empowered to give remuneration to every firs\t-class 
teacher of a common schoolJ.who has pupils studying 
the higher branches of learning, either Mathenia-tics 
or Classics: and that the remuneration be proportional 
to the number and stage of advancement of the pupils 
so employed. In the more densely populated settlements 
of villages or towns, that every possible eneouragement 
ought to be given to a regular system of consecutive 
schools consisting of three classes of grades viz. 
primary, intermedimte and high: - the primary carrying 
on in those usually taught in a second class common 
school; the intermediate, those of a first class; 

lJ. w. Dawson, Report of the Superintendent of 
Educatio~, 1850, p. 69. 

2ffi.. Forrester, Report of the Superintendent of 
Education,1857, p. 14. 
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and the high, those of Grammar Schools or Academies. 

Pointing up the need for some kind of change is 

this report of County Inspector, Henry c. Upham in 1865 

after his tour of the achools in Colchester County. nrr 
know of very few schools in Colchester County in whieh there 

has been any success in taaching writing, and still fewer 

in which any true system is followed. Many teachers write 

miserably, thinking it a matter of little or no concern. n,l 

Upham goes on to point out that while some of those basic 

subjects such as Re~ding, Arithmetic, Geography, Spelling, 

and Grammar were quite generally taught, the s.econdary 

school subjects were just as largely neglected. Only 

about one third of the schools taught .fil.geb~a, Geometry 

and Practical Mathematics; only ten of the 163 schools 

in the County taught Latin, Greek or one of the Modern 

Languages and only four of them had regular instruction 

in Natural Philosophy, Chemistry or any branch of Natural 

Science. 

It will be noted in the previously quoted report 

by Dawson, that Agriculturml Chemistry is mentioned offically 

for the first time. The first Superintendent of Education 

recommended the inclusion of the subject in the curriculum, 

pairticularly of schools in rural areas, and supported his 

l~ual Report of the Common. Su 
Normal anaModel S:chools in Nova-Scotia 
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~~connnendation strongly. He claimed that Agricultural 

Chemistry would be to the rura.:l areas, what Navigation, 

which had been taught in many schools for a number of 

years, was to the people who depended on fishing form 

livelihood. Educational authorities did not need Dawson's 

urging to realize the benefits of the inclusion of the new 

study in the school program. 

It was quite obvious that a knowledge of Elgricul

tural Chemistry along with an ability to read would enable 

the young farmer to get the ~oat benefit from the lmte~t 

works on scientific agriculture, thus giving him a new in

terest in the processes he performed, by helping him to un

der~tand their reasons and mode of operation. This inter

est would result in a desire to make improvements in the 

paternal farm. This in turn would I"esult in a halt to wha.t 

had become obvious to trained agriculturalists, - the de

terioration of the soil due to unskilled planting. The 

pupil could be taught & number of simple methods of dis,

tinguishing llmesJtone and marls - of Blscerteiining the pre~ 

senee of sulphates, chlorides and other useful ingredients 

in soils and in the words of Dawson: 

~ricultUI'al Chemistry, by laming to the consideration 
of those great natural laws and processes, under and by 
the aid of which the farmer must carry on his operationsi, 
and the connection of agriculture with those natural ar
rangements by which the Creator provides from the earth 
'food for every living thing', must elevate the popular 
conceptions of the rank of this useful art, and lead to 
enlarged views of those complicated, often mysterious 
and aJ.ways wonderful places of the Divine -Wisdom and 
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goodness, which enable the fsu-mer to procure from 
the soil an abundance of food for man and beast.1 

S:o important a part did the new subject play in 

subsequent secondary eourS>ea, of study, that the Journal 

of Education came to be known for many years as the Jour

nal of Education and Agriculture. 

In spite of many delays and disappointments, those 

people who were primarily concerned with bettering educa

tional opportunities in Nova Scotia could begin to sae their 

cause prospering. Interes.t in educ a.ti on was growing apace 

in the House of Assembly and more aind more attempts were 

being made to regulate both methods of instruction and cur

riculum • . By an Act passed in 1845 a new type of school 

was authoriz:ed to fill the gap between Common and Grammar 

5.ehool. It was to be called the ms,uperior" Common School. 

"'In addition to the ordinary subjects of the Common School 

Course, comprising Reading, Writing, Geography, English 

Grammar, Composition, English History and Arithmetic, the 

following subjects must be t&ught to not less then six 

pupils, namely Classics, Algebra, Practical Mathematics or 

some of them.n2 A1ceording. to an Act passed twenty years 

later, the Superior Common School was to be:" ••• a common 

achool of gre~t excellence. This excellence must be manifast 

lnawson, op. cit., p. 71. 

2Bingay, op. eit., P• 55. 

~ 
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not only in the accuracy with which the memory does its 

work, but also in the readiness with Which the pupils 

apprehend and apply the principles involved in any branch 

of study. 111 

Superintendent Dawson's report in 1852 recommended 

that: ttWhere high schools are authorized ••• the teacher in 

addition to first class common school qualifications, must 

be competent to teach Algebra and Mathematics with their 

practical applications; and, if requested by the commissioners, 

the Classics and Agricultural Ghemistry or one of the Modern 

Languages. n2 In the same year Agricultural Chemistry was 

added to the course of study of eleven Grammar Schools - a 

sharp departure from their former narrow classical tradition. 

Among the eleven were schools in East Halifax, Lunenburg, 

Annapolis, North and South Pictou, Cumberland and Guysborough. 

From Amherst came an encouraging report on the 

status of female education in that area in 1859. It speaks 

of a school appropriately named "The Female School", and 

declares that a committee visiting the institution was 

impressed by the superiority of the instruction given in 

such subject as music, drawing and modern languages. 

This school was under the care of five female teachers. 

lThe Law Relating to the Public Schools of N.S., 
1865, p. 35. 

2J.W.. Dawson., Report of the Superintendent of 
Education, 1852, p. 11. 
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It boasted thirty-one scholars in attendanee, fourteen from 

Amherst and the other seventeen from various parts of Nova 

Scotia and New Brunswick. 

The opening of the Normal School in Truro for the 

training of teachers, had a salutary effect on the quality 

of instruction presented in Provincial Schools in subse

quent years. Model schools were also established in the 

vicinity of the Normal School where the new teachers could 

try out techniques and abilities. 

Despite these and other encouraging signs, much 

still remained to be done. The census taken in the Province 

in 1861, showed that out of a total population of three

hundred thousand over five years of age, eighty-one thou

sand could not read. Of the eighty-three thousand children 

between th~ ages of five and fifteen, there were thirty-six 

thousand who could not read. The number of children who 

attended school in 1863 was only thirty-one thousand, so 

in the Province that year:" ••• fifty-two thousand were grow

ing up without any educational training. 11 1 

The Free School Act of 1864, along with the sub

sequent .Aets establishing the policy of compulsory assess

ment in 1865 and the compulsory attendance rule some years 

later, made significant changes in the figures quoted above. 

lThibeau, op. cit., p. 115. 

l:i 

1· 
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The thirty-one thousand reported attending in 1863 had 

risen to seventy-four thousand in 1870 during the win

ter term, and to seventy-six thousand in the summer term. 

At the same time:" ••• the number of teachers had increased 

by fifty percent and the number of schools by a like per

centage." 1 

One of the problems that required immediate sol

ution in the face of this increase in the number of students 

was the need for an adequate supply of text-books. Here 

again the lack of an overall course of studies presented the 

Government with a situation that seemed difficult of sol

ution. The sums of money voted for books were not great 

even after the Free School Act and had to be spent with great 

care. T. H. Rand, Dr. Forrester's successor as Superin

tendent, believed, however, that the proper books were avail

able and in fairly good supply. In his first report he said: 

The sum placed at my disposal fort he purchase of 
books ••• has been expended as directed by law, and the 
books appropriated to the several districts in pro
portion to their population •••• The excellent school 
books recon:umnded by the Council of Public Instruction 
can now be obtained at all the principal bookstores in 
this city (Halifax). The selection has been made in 
concurrence with several experienced teachers, and the 
books, for the most part, will, I am persuaded, be 
fowid well-adapted to the wants of the school room 
and to be free from anything tending to weaken the 
love of country or loyalty in our youth, or to corrupt 
their morality.2 

lFergusson, op. cit., p. 27. 

2T. H. Rand, Report of the Superintendent of Edue.ation 
1865, p. 8. 
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The Council of Public Instruction which came into 

existence in the same year as free schools and which sep

arated the duties of the Superintendent from those of the 

Principal of the Normal School, was very conscious of the 

book problem. The Council availed itself as fully as pos

sible of the knowledge and experience of those who were 

close to the educational scene or who were actually engaged 

in the practical work of the classroom, and of the reports 

of its inspectors, in selecting texts or in recommending 

changes in them. The members of the Council felt that the 

prescribing of new books was one of great importance and 

that extraordinary care had to be taken to ensure that the 

ultimate advantages of any change would more than offset 

any temporary loss or inconvenience caused by the change. 

Under the urging of some of the more active and 

aggressive inspectors, some of the school sections, by 

careful buying and preservation built up a supply of text

books for the use of the pupils in their area with finan

cial help from the Government. However the supply never 

seemed adequate in the face of increasing enrollment and 

teachers were constantly complaining of the laek of books. 

So much pressure was brought to bear on the Council of 

Public instruction in this regard, that at one time there 

was even a suggestion that Government funds would be with

held from school sections that failed to supply sufficient 

text books. 

_J 
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Books, however, though they were of great impor

tance, were not the only or even the prime cause for the 

unsettled state of education in the Province from 1850 

to 1880. There were people and committees such as the 

Superintendent of Education and the Council of Public 

Instruction, who were, because of their positions, look-

ing at the educational picture as it had not been looked 

at before. They were looking beyond the city, town or 

village, to the Province as a whole and what became ap

parent almost immediately was that there was still no 

prescribed course o~ study in either the Common or Sec

ondary Schools. Indeed they found through the inspectors 

that very often the common schools were teaching what should 

have been regarded as high school subjects and vice versa.. 

Even though teachers had to pass a definite series 

of examinations in prescribed courses at the Normal School, 

once in the classroom they tended to fit their teaching to 

the circumstances in which they found themselves and accor

ding to their personal likes or dislikes. It also frequent

ly happened that the teachers did not know which of the 

subjects trey were teaching were of common school and which 

were of high school standard. 

The situation was somewhat alleviated with the 

listing of the following subjects appropriate to the two 

levels of instruction. 



TABLE 3 

A LISTING OF COMMON SCHOOL AND HIGH SCHOOL SUBJECTS 
TAUGHT UP TO 1880 

Latin 
Algebra 
Geometry 
Singing 
Navigation 
Natural Philosophy 
English Composition 
Keeping of Accounts 

COMMON SCHOOL SUBJECTS1 

Chanistry of Common Things 
Reading (Reading and Recitation) 
Grammar and Analysis (Oral, Text) 
Drawing (Model Cards, Sketch Book) 
Geography (Oral, Nova Scotia, General) 
Ari thmatic (Ball Frame, Mental, Slate) 
History (British-American, British, World) 
Writing (First Lessons, Half-text, Finehand) 
Spelling (Definitions, Oral, Spelling Book, Dictation) 

HIGH SCHOOL SUBJECTS2 

Geography (Modern, Ancient) 
Latin (Rudiments and Authors) 
Greek (Rudiments and Authors) 
French ( Colloquial and Authors) 
Arts (Singing, Drawing, Writing) 
History (British-American, British, Greek) 
Natural Sciences (Chemistry, Botany, Astronomy, Zoology) 
other Branches (Natural Philosophy, Keeptng of Accounts) 
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Mathematics (Arithmetic, Geometry, Trigonometry, Algebra, Navigation 
and Surveying) 

English (Reading, Elocution, Spelling, Grammar and Analysis, 
Composition and Rhetoric) 

1Not all of these were taught in all or even any one school. Teachers 
and trustees were more or less free to choose what they wished. Thus 
many subjects were omitted which either teacher was unable to teach 
or which the trustees thought were unnecessary. 

2wi th the exception of the extra grant received and its service to the 
whole country, very little distinction existed between the High Schools 
and the Common Schools. That is to say, Common Schools were permitted 
to teach, and often did, the subjects outlined for High School. 
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It was becoming more and more evident to those 

who were responsible for education in tm Province, that 

no uniformity, no direction, no real progress could be 

made until the pupil could move through a series of suc

cessive steps in which the work of the previous step would 

be consolidated and new fact~ and ideas added to those pre

viously learned. This was not a new concept. Joseph Howe 

had seen the necessity as early as 1838 and there were oth

ers also who had expressed their belief in the graded sys

tem. However, there were so ·many other q..i.estions that were 

demanding answers first, and the teachers in the schools 

seemed to be handling the situation so well, that time pas

sed without any positive steps being taken. 

Increased enrollment and greater variety of subjects 

finally brought the matter to a head. A report to the 

Board of School Commissioners of Halifax in 1866 declared: 

One of the peculiarities of mcdern education is the 
application, whereever population will permit, of the 
principle of division of labor. This leads to what 
is termed the grading of all schools - i.e. the clas
sification of all pupils in an ascending series, ac
cording to their ages and attainment, and assigning 
a curriculum for each grade, so tba.t step by step, 
all the scholars of the section or city, shall £e led 
forward to the completion of their school work. 

The report goes on to say that schools were divided into 

three sections - Elementary, Preparatory and High School 

and that no teacher at any level should be in charge of 

more than 56 pupils. 

lT. w. Rand, Report of the Superintendent of Education, 
1886, p. 136. 



Page 92 

It is apparent from this report that grading had 

been tried in some schools and perhaps on a larger scale, 

in some sections. The next step would be to carry the 

plan into the school system of the Province as a whole 

and thus settle once and for all the question of who shall 

teach what to whom and at what educational level. 

The most important of all the factors that would 

contribute to the success of such a move, was the estab

lishment of the Normal School at Truro in 1855. This in

stitution, with its uniform training and licensing of 

teachers emerged as the best answer to the stabilizing 

of the teacher~dominated curriculum. But although the 

Normal School did have an immediate effect and did exert 

a good influence on the quality of teaching, this effect 

was seriously offset, to a large extent, because Academies 

and High Schools throughout the Province were also permit

ted to prepare students for teaching licenses and did not 

feel themselves bound to folla~ the same course of study or 

methods used in the Normal School. 

The academic subjects taught in the high schools 
and academies by 1855, comprised English, Mathematics, 
Bookkeeping, Algebra, Geography, Drawing and Agricul
tural Chemistry. In some high schools History was on 
the curriculum, while some included the Classics also. 
By 1864, these schools were also including in their 
curricula, French, Physics, Navigation, Elocution, Nat
ural Philosophy and Chemistry. Students attending the 
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Norm.al School received instruction in these subjects 
and in the professional subjects of Psychology, Hist
ory of Education, School Law~ School Manageme~t, Tem
perance, School Hygiene and ~eaching methods. 

This situation seemed to work an undue hardship on 

the students of the Normal School as they were expected to 

maintain as high an academic standard as students in other 

high schools, while at the same time carrying a number of 

professional subjects which were taught, if they were at -

tempted at all, rather imperfectly in other schools of the 

Province. 

These unfavorable conditions were partly allevia

ted by the work of a Committee of Provincial Examiners, 

established for the purpose of e xamin~ng candidates for 

teacher's licenses. This Committee and others composed of 

District Examiners were set up to examine all candidates 

from all sources. They established a schedule of licenses 

from A to E, and decided that all teaching candidates from 

the Normal School or from the local High Schools or Academ-
' 

ies must write the same examinations. They also laid down 

t he following qualifications for the various degrees of 

licenses: 

Grade "E": Geography of Nova Scotia, General Geography, 
History of Nova Scotia, Teaching , School 
Management, Arithmetic, English and Grammar. 

lJ. M. Putnam, Teacher Training in Nova Scotia 
(Wolfville, N.s., 1943), p. 23. 

~' 
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Grade "D": In additi~n to Grade "E", British History, 
Algebra, ~nglish, Analysis, English Com
position. 

Grade "C '': In addition to Grade 11 D11
, Bookkeeping, 

Plane Geometry, Prosody . 

Grade "B 11
: In addition to Grade "C 11

, Outlines of 
Universal History, Natural Philosophy, 
Chemistry of Common Things, Practical 
Mathematics and Navigation. 

Grade "A": In addition to Grade ''B", History of 
Greece, History of Rome , Ancient Geo
graphy, Solid Geometry, Latin and Greek. 1 

Until 1873 examinations were held at the end of the winter 

and summer terms, but from that date annual examinations 

were held. 

The percentage of candidates who wrote for and ob

tained licenses between 1873 and 1890 increased significant

ly. In the former year, of the 1,642 who wrote, only 580 

were successful - about 35%. By contrast, in 1890 of the 

1,244 who wrote, 718 were ~uccessful - about 58%. What is 

still more significant is that the number of candidates 

from the Normal School, at no time during this interval 

exceeded 200, pointing clearly to the fact that the great 

majority of teachers were still being trained in the Public 

Schools and Academies. 

With a steady supply of qualified teachers available, 

educational authorities now turned to the task of improving 

1Putnam, op. cit., p. 25. 
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~tandards of the courses necesseiry to obtain a license, 

with the idea of still further improving the quality of 

instnuction and thus the quality of students coming from 

the schools. In 1884, Dr. David AU.lison, the Sruperinten

dent of Education submitted these sugges,tions: 

(1) Jtll teachers should be able to teach Industrial 
Drawing. 

(2.) tt~m licensed teachers should be reQJ.uired to pasa, 
in French and English Literature. 

(J) 5:econd Clmss or nc;n, licenaied teachers should be 
~eq_uired to pass, one Natural Science. 

(ij.) Third Class or 11TIJ'1 licens.ed teachers should be 
required to p:aSJs. the elementary principles,, of 
Bookkeeping.l. 

In 1880 11:&11 licensesi had been mbolished. 

The Normal 3:chool, though often hampered by lack 

of funds, 9,'Pace, s,taiff• and mpparmtus, nevertheles;s became 

firmly entrenched as the heart of educmtiona1 progre~s in 

the F~ovince, deapite eompetition from other sources. 

This very competition forced it to teach academic ais well 

8lSl profesis:.ional subjects, mnd in both it excelled. The 

foundation of a new and larger building was laid .in 1876 

,md by 1879 a Department of Industrt ~l .I!Jrawihg WSJS added. 

At the s-iame time a higher sitandard of -admission w.as estab

lished and more and more the emphasis was placed on pro

fessionau. training. The next signifi~arnt changes in the 

teacher-tredning program took place in the 1890•~ and will 

1IDn:>. D. AUlison, Report of the Superintendent of 
Educmtion, 1885, app. 5. 
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be dealt with in the next chapter. 

.&new organi~tion named The Provincial Educational 

~ssociattion, formed in 1880, now took its place S!longaiide 

those who were exerting pressure on the Educational Branch 

of the Government to establish a uniform. curriculum for 

both the Common Schools and High Schools. This body, rep

res,enting the teachers 0£ the Province was in full agree

ment that the time had eome to remedy the long-standing 

defect in the educmtional standards of the Province. 

While opinions differed as to the extent to which 
unity of educational effort is obtainmble and SllSO 
as to the proper character and proport~Ons of the 
elements composing m Public School Curriculum, 
perfect agreement was developed in respect to the 
need of a definite program, according to which the 
general instruction given in the schools should be 
directed.l 

S:uperintendent Allison gave strong ba~king to this 

contention. His 1881 report contained references to the 

situation, pointing out that the hap-haz:ard curriculum 

which had been used over the years~ was a teacher-direc

ted curriculum, dependent on the whim of the individuau. 

teacher for its content and intent. It should be pointed 

ou:b that the teachers and trustees during the second half 

of the nineteenth century had not been left entirely in 

the dark as to the Government'a desire in the ma.tter of 

courses of study. The recommending of certain text-books, 

lDmvid ~ilison,· Report of the Superintendent of 
Rducmtion, 1881, p. 10. 



Pa:ge 97 

the establishment of a definite syllabus of examinations 

for teachers, and other like regulations certmnly con

veyed some information concerning the branches of know

ledge that were looked on with favor by those close to the 

situation. Unfortunately, however, there was no direction 

given as to the order in which.the various subjects should 

be taught or as to the relative importance of the various 

subjects suitable for the ~ifferent stages of development 

of the student's mental powers. 

Here is, in essence, what Superintendent AUlison 

thought about the situation: 

I believe that the interests of Education require 
that the Province should not be withoub, any longer 
than may be re~uired for maturing it, a prescribed 
cours:e of study, with adaptations for various classes, 
of schools. It is not necessary to enlarge on the 
dis,advantages of the present system, or · rather lack 
or system. ~e have now almost as many Courses of 
Instruction as we have schools and a large proportion 
of these are liable to be changed every six months 
through the migratory habits of the teachers. Those 
who have no la.w Slre not to be aeriously blamed for 
being ai. "'law unto themselvesm, but nothing can be 
more unreasonable than to expect that inexperienced 
persons such as many of the teachers are, can, on 
the s-pur of the moment, form a: rational and orderly 
conspectua of study.l 

The ever-increasing pressure for the new curric

ulum, S3!ld with it, the graded school system, finally bore 

fruit when in 1882 the Comm.on Schools adopted a program 

of studies to cover each of eight successive years. 

lAUlison, op. cit., p. 13. 
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Reaction throughout the province Wias almost unanimou.sly 

favourable and gave added impetus to the work of those 

who were preparing the course for the High S:chools. In 

1885 this latter course went into operation. It was di

vided into three years as follows: 1 

I 

TABLE l• , 

HIGH SCHOOL PROGRAM IN 1885 

FIRST YEAR 

English Language 
(l;eograpb.y 
History 
Arithmetic 
Geometry 
AJ.gebrai. 
:@ranch 
ktin 
Science 

Bookkeeping 
Industrial Et-awing 

SECOND YEAR 

English Language 
Geography 
History 
Arithmetic 
Geometry 
..Ugebra · 
French 
Lmtin 
Chemisitry 
Greek 
G.eI'man 
B:ookke&ping 
Induatrial Drawing 

THIRD YEAR 

Ehglish Literature 
Geography 
Hia;tory 
A\ri tbmetic 
Geometry 
Elgebra 
French 
LSl.tin 
&cience 
Greek 
German 
Praictieal 

Mathematics 

IMPER.A;TIVE FOR HIGH SCHOOL CERTIFICATE 

English 
S.Cienee 
History 

Drawing 
Geography 
Ma1thematics 

OPTIONAL SUBJECT& 

Lmtin •••••••••••••••••••••• Grades 
Greek •••••••••••••••••••••• Grades 
Freneh ••••••••••••••••••••• Grades 
German ••••••••••••••••••••• Grades 

IX, X., XII 
X, XI 

IX, X, XI 
X, XI 

lDmvid AUlison, ~eport of the S.uperintendent of 
Education, 1885, pp. 2:7 -29. I 

,ir· 
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The High S:chools seem in some caaes to have ne

glected some of these subjec,ts in order to teach other 

aubjects th~t would enable their shudenta to pass exam

inations for a teacher's license. Theae were the pro

fessional subjects: "Te:aehing, &:chool La:-w, School Manage

ment, Hygiene and Temperance.ml The new course of study 

was, moreover, compulsory for County kcademies, only, for 

they were the oniy High Schools receiving special Govern

ment mid. 

The new curriculum soon turned out to be somewh~t 

unwieldy and heavy and would certainly need revision in the 

near future - a revision thmt ca.me in 1894. However, in 

spite of these difficulties, it was a giant step in the 

right direction and many were the favourable comments from 

County Inspectors who finally found themselves with a com

mon yardstick to measure a ~tudent 1 s progress and comm.on 

ground on which to meet their te$chers. L. $. Morse who 

was Inspector of S-chools for Digby and Pinna.polis wrote: 

''The Courae of Study has been adopted with satisfactory 

results in most of the schools in the district. W!ith few 

exceptions, teachers a-re unanimous in their approval of 

its, provisions. The failures that occur in its success

ful adoption are invariably made by those who could not 
2 successfully carry out any course of study." 

lputnam, op. cit., p. 31. 

2navid Allison, Report of the &uperintendent of 
Education, c'-1888, p. 67. 
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From the other end of the Province, this contri

bution from M. J. McNeil, Inspector for Cape Breton and 

Richmond: "The standard and quality of work being done in 

the better class schools, especially the graded schools, 

are being steadily raised and improved.nl 

In retrospect, this period from 1850 to 1890 was 

one replete with good omens for the future. Of all the 

events that took place and the laws that were passed, the 

one that came into being in 1864 seemed to many, the most 

outstanding. This law which established free schools and 

thus opened to all the doors of education, drew glowing 

tribute from Historian Duncan Campbell who saw its effects 

at first hand and commented thus: 

The Education Act of l864was, unquestionably one 
of the most important measures bearing on the mater
ial and mora1 interests of the Province that was ever 
introduced. It struck at the very root of most of 
the evilswhich tend to depress the intellectual ener
gies and moral status of the people. It introduced 
the general light of knowledge into the dark recesses 
of ignorance, opened the minds of little ones, the 
fathers and mothers of coming generations, to a per
ception of the true and beautiful, and placed Nova 
Scotia in the front r~ of countries renowned for 
educational advantages. 

lDavid Allison, Report of the Superintendent of 
Education, 1889, p. 86. 

2nuncan Campbell, Nova Scotia in Its Historical, 
Mercantile and Industrial Relations, (Montreal, John 
Lovell, 1873), p. 427. 



CHAPTER V 

THE DEVELOPMENT OF THE HIGH · SGHOOL CURRICULUM 

IN NOVA S.COTI.& FROM 1890 TO 1910 

'l!he public school curriculum has, a large share in 
determining the nation's present and future progress. 
Through its public achools a country endeavours to pa.as 
on to its; youth all th&t has· been found best in the 
ps:st. It attempts · to sup:ply youth with the necess,S!I'y 
,tools, under~tanding, foresight and incentive for fu
ture development.l 

The last ob.apter has pointed out tha.t no definite 

formul~tion of a high school course wias made in Noval S:cotia 

until 1885. Jmven then, a clos.e: perusial of the subjects 

lisited :reemed to indicaite tha.t the S'tep had been taken mor-e 

for the sake of having a curriculum than for the s~e of 

making sure that the high aehool student would have SNail

able to him the bes·t possible selection of cours.es. for his; 

pS!I'ticular goal. It would au.so appear that little thought 

WJSlS, given to the amount of m&terial the average student 

was able to absorb. 

These facts soon became obvious to thosie who we.ue 

chiefly responsible for the change and indeed msy have been 

lIJlav1i:dJ mison, liteport of the Siuperintendent of 
Education, 1890, p. 2-0. 
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apparent to them teom the beginning. &uperintendent 

~lison in his final report in office said: 

The atudies of the pupils in the public: s.chools are 
- regulated by courses or progr§IllS duly prescribed by the 
Council of Public In$truction under authority of the l~-w. 
The exciting court£e of Sltudy for Common S~hools:, has· 
been in operation for some eight or nine years, that 
for the High Schools, Slbout half that period. In their 
respective apherea of mpplicmtion, each has undoubtedly 
wrought a: gre:mt improvement on the previously existing 
S:ta;te of things. The impression prev~ils, howeve.r. 
that in the light of experience, they a:re now $US:cep
tibla of advantageous modifications. A\~ the ]ate meet
ing of the Provincial Educationa.l As;s.ociation, a Com
mittee representing all parts of the province and all 
departmentl!i of the E.tlucational Service, was appointed 
to re-::eas:t a.ll these cours;es for the cons,ideration of the 
C:ounci].. of Public Instruction with a sipecial vieWJ of 
hringing them into better adjustment with one another 
and with the prescribed syllabus for teacher's e~
aminations.l 

Superintendent Allison had set the pattern for the 

thinking of th!LSJ Citommi tte:e:, when he declared that: 

r ·. would propose the elimination from the Provincial 
S~l]abu~ of all professional feature~, giving to the 
re~ulting certificate according to grade, the char
acter simply of a testimonial of scholarship, which 
~hall be held to be the only req,_uired non-professionau 
basis of license and the sole credential of admission 
to the Normal Schooi, where, except as needed for il
lustrative purpos:es, the work of general ins;truction 
shall no longer be carried on.2 

Akioption of such a policy, it was believed, would 

benefit both the Normal School and the High S:ehools. The 

Normal &chool, relieved of the burden of ordinary claSJS--

lnavid Allison, Report of the Superintendent of 
ID'ducation, 1890, p. 20. 

2~. H. ·MacKa:y, Report of the aus:erintendent of 
Education, 1891, p. 27. 

' 
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room work eould concentrate its effort~ and energies on 

professional studies, and practices. The High Schools and 

k'aaemies, on the other hand, would experience a similar 

relief and would likewise be fre& to follow the direction 

intended for them as instruments of secondary instruction. 

Dr.~. H. MacKay, who became Superintendent of Edu

cation in 1891 did not need much convincing as to the wis,

dom of such a policy. With the backing of the Council of 

Publie Instruction and the Provincial Educ~tion Association, 

he made the radical change in 1893. He tra!Ilsferred 8.ill hhe 

purely professional subjects to the Normal &chool where they 

belonged and unified whmt was left. 

The High Sehools thenceforth cea~ed to be local pro
fessional schools for teachers. The full program of 
studies was divided into four years, each year having 
its own examinations, a provincial board of examiner$ 
being e$tablia~ad by ac;t of legislature to pass on the 
paper~ submitted to it. In the last year of the eour$8 
the original thirty papers including both classical and 
scientific subjects, were split into four groups,: a 
general group, including English; a classical group; a 
s~ientific group; and a modern language group. The ex
amination was divided intot two sides, and the modern 
language group helped to ma~e up twenty paper& required 
for either side. In the other grades a group of eight 
papers was imperative yith optional papers on foreign 
languages in addition. 

The subjects, number and value of the papers for 

the different high schoo1 examinations, are indicated in 

the prescribed curriculum which follows. 

lBingaiy, pp. cit., p. 10~. 
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TABLE 5 

HIGH SCHOOL SUBJECTS AFTER REVISION OF 1893 

GRADE IX 

Ehgli sh Language 
English Grammar 
Latin 

French 

GRADE X 

English Language 
English Grammar 
Latin 

Greek 

French 
German 

History and Geography 
Science 

History and Geography 
Science 

Drawing 
Bookkeeping 
Arithmetic 
Algebra 
Geometry 

Drawing 
Bookkeeping 
Arithmetic 
Algebra 
Geometry 

GRADE XII1 

IMPERATIVE FOR BOl'H SIDES 

English Language 
English Literature 
British History 
Sanitary Science 
Psychology 

GRADE XI 

English Literature 
English Grammar 
Latin Grammar 
Latin Aothors 
Greek Grammar 
Greek Authors 
French 
German 
History and Geography 
Physics 
Physiology 

Bookkeeping 
Arithmetic 
Algebra 
Geometry 

IMPERATIVE FOR CLASSICAL SIDE IMPERATIVE FOR SCIENTIFIC SIDE 

Latin Composition 
Tacitus 
Cicero and Sallust 
Virgil and Horace 
Roman History and Geography 
Greek Composition 

Physics 
Chanistry 
Botany 
Zoology 
Geology 
Astronomy 
Navigation 
Trigonometry 
Algebra 
Geometry 

Xenophon 
D anosthenes 
Homer 
Grecian History and Geography 

OPTIONAL FOR EITHER SIDE 

French Authors 
French Grammar and Composition 
German Authors 
German Grammar and Composition 

1In Grade XII the course is divided into 11 Classical 11 and 
11Scientific" sides, with minor :options. 
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Notes on foregoing tablea: 

Grade IX.: All subjects are 7alued at 100. Latin and 
French are optional; all others are imperative. 
The minimum aggregate for a "passi''' is 400, with no 
s,ub jee t lhelow 25. 

Grade X: ~11 subjects are valued at 100. Latin, Greek, 
and French are optional; all others are imperative. 
The minimum aggregate for a "1pas s nr is 400 with no 
subject below 25. 

Grade XI: fill subjects a,~e valued at 100. Latin, Greek, 
French and German are optional; all others are im
pera;.tive. The minimum aggregmte for a mpass" is 400, 
with no subject below 25. The examination on this 
syllmbua may auso be known as the Junior Leaving 
Examination of the High School. ----- -------

Grade XII: The examination of this syllmbus may be 
known as the Senior Lea~ing Examination of the High 
S:ehool. There is in this grade a bifurcation of 
the course into a classical side and~ scientific 
side with minor options leadii>.g to the certificates 
or1111~ m Claissical and "A!." S.Cientific.l Aill subjects; 
are valued at 100. 

a. To pass Grade "'At.11
; Scientific, a minimum aggre

gate to 1000 must be made on twenty papers, 
including all in the prescribed groups, and 
any other five papers. 

b. To pass Grade "'Am Classical, a minimum. aggre
gate of 1000 must be made on twenty papers, 
including au.l in the prescribed groups and 
mny other four papers. 

c. No paper in the above two groups shall fall 
below 25. 

d. To pass Grade "A.11 Classical and Scientific, 
au.1 subjects in all groups, including the 
options must be taken and no paper is to 
fall below 50.2: 

1Manuail of School Law of Nova Scotia, 1901, Sec. 
164, p. 129. 

2Journal of Education, Alpril, 1896,pp. 46-48. 
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The changes made by the revision of 1893 had a 

very real effect on the Normal School. 

Hereafter the work was to be chiefly profession8Jl 
in character, including the study of educational prin
ciples and Model Sehool practice. The courae a.lso 
aumed at enriching the academic qualifications of the 
~tudents, through &ivanced work in Literature and Sci
ence. The regular cour:re for 1894 was made up of pure
ly profeSJS:ional subjects such ais Psychology, General 
Principles of Education, History of Educ~tion, Methods 
in Teaching, Drawing a,nd Calesthenics, Natural Hi$tory, 
Science, Manual Tlaining, Oba~rvmtion and Practice in 
the Model School, 1 and academic subjects such as Math
ematics, English, Geography, History and Modern Languages. 

superintendent MacKay reported thmt in the next 

few years an ever-increasing number of SJChool~ adopted the 

new curriculum. 

However, while reaction to the new course of stud

ies aeemed generally good, there were, a:s might be expected, 

some critical comments. ahief among these was the conten

tion by teachers, inspectors, associations and the Principal 

of the Nornuu School, that the students who gadned m mpais,s,0 

certificate on the Provincial Examinations, did not possess,, 

necessarily, the scholarship to teach many of the subjects 

that were offered in the Provincial Schools. A young man 

who q_ualified for a n113m certificate and who then wis;hed to 

enter Normal S~hooi to obtain a corresponding licenae:, might 

be sadly lacking in such subjects ais, English, Arithmetic, 

His,tory and Geography - aJ.l of which were standard subjectai 

on the new curriculum. 

lPutnam., op. cit., p. ,l8. 
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The Normal S:ehool after 1894, taught mainly pro

fessional subjects and herein lay the difficulty. The 

holder of a certificate from the Provincial Examinations 

could qualify for a teacher's license by writing and 

passing the Minimum Professional Q.ualificmtion E;x:amina

tions (M.P.Q.. exams.) which had been established in 1852 

and which ranked lower than the license ob»ained by at

tendance at Normal School, but which nevertheless, 

~ualified the holder to teach. Thus the practice of li

censing teacher~ who were not qualified to teach profi

ciently all the subjects on the curriculum eontirmued, de

spite the efforts of the educational authorities to make 

the Normal Sbhool the center of teacher-training for the 

Frovinee. 

S,uperintendent MacKay partially overcame the sit

uation in 1901 by rad.sing the minimum mark for those en

tering the teaching profession from twenty-fiv~ to forty 

percent in each of the imperative subjects from Grades IX 

to XI, while for an 111Am Certificate, no mark low.er than 

fifty percent in any subject from Grades IX. 'tO XII was 

accepted. The minimum aggregmtes remained the same. 

~other compl.aint, voiced chiefly by the inspec

tors, was that many of the teachers in the one-room, 

multi-grades;chools, were concentrating on the High School 

subjects to the detriment of pupils in the lower levels. 
~~ 
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However, as many of the inspectors themselves pointed out, 

most teachers who could be recruited for these schools, 

wanted to teach the senior subjects and in order to keep 

them, this permission had to be granted. This difficulty 

seemed to be one that only the alert inspector himself 

could overcome. 

The next major change in the curriculum took place 

in 1907, when the Advisory Board of Education, which had 

been established the year before to advise the Superinten

dent and the Council of Public Instruction on matters per

taining to text-books, qualification and examination of 

teachers and courses of study for the Public Schools, re

commended a simplification of the High School Program. 

English and any other five subjects in Grades IX to XI 

were to be imperative. In Grade IX, eight subjects were 

offered, While Grades X and XI had ten each. Grade XII 

consisted of twelve subjects with fifteen examination pa

pers, nine of which constituted a full course. Theim

perative subjects were English, two foreign languages, 

one mathematical and one scientifie subject. The "High 

School Pass 0 was to be an average of fifty percent with 

no mark below thirty percent on a group of six subjects 

for Grades IX, X, and XI; for Grade XII it was to be a 

group of nine papers. For the "Teacher's Pass" the re

quired average was sixty percent with no mark below for

ty percent and in each grade a minimum of fifty percent 
, 
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on English was required. 

The 1907 to 1908 revision was the last major cur

riculum change in Nova Scotia until 1930. As will be no

ted in the following tables, this was the revision that 

saw thw end of the Grade XII "Classical" and "Scientific" 

courses with their twenty examination papers each. The 

Grade XII course was newly constituted, still requiring a 

minimum of nine papers and still a very difficult course. 

An interesting study and comparison of the steps 

through which the curriculum progressed from 1892 to 1915 

was made by historian James Bingay, whose account of the 

development of the educational system in Nova Scotia has 

been quoted from time to time in this narrative. Bingay•s 

tables show in detail the subjects and examinational re

quirements for 1892, before the changes made in 1893; for 

1906, well after the changes of 1893 but before those of 

1907; for 1915, long enough after the changes of 1907 to 

have given educationists time to have reviewed the situa

tion onee again.1 

1Bingay, op. cit., pp. 105-108 
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''The years from 1890 to 1910 proved to be a per

iod of innovation and experimentation under the influence 

of Dr. MacKay.ul In the foregoing pages we have seen how 

the High School Program was divided into years, and how 

the professional teacher education subjects were divorced 

from the regular curriculum. Other changes were also made. 

Subjects of a more practical nature were introduced into 

the course of study. Separate examinations ,were held each 

year. The Nova Scotia College of Agriculture was estab

lished in 1899 and opened its doors in 1905. The Techni

cal Education Act was passed in 1907, establishing Goal

Mining and Engineering Schools and providing for evening 

Technical Schools. Rural Science Departments were institu

ted in the 1890 1s and two departments for training teachers 

in these courses were introduced at the Normal School in 

1900. Commercial Courses appeared in High Schools in the 

more populous sections. Each of these innovations is de

serving of a brief discussion. 

In 1905 an "Optional Course" was introduced into 

the curriculum.. It was a commercial course, approved at 

that time for the Halifax County Academy. The course ran 

for three years and listed the following subjects; 

First Year:- Literature, Composition, Spelling, French, 
History, Geography, Science, Drawing, 
Bookkeeping, Arithmetic, Penmanship and 
Stenography. 

lMoffatt, op. cit., p. 30. 
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Second Ye~r:- Literature, Composition, Correspondence, 
French, History SJnd Geography, Science, 
Draw,ing and Bookkeeping, l&rithmetic, Sten
ography, Typewriting. 

Third Yea-r :- English, 3:cience, Bookkeeping, S,tenography, 
Typewriting, Commercial Law, Civics and 
Economics. 

$tuGie.nts are recommended to obtain a Grade "'B'' Cer
tifica.te before tSJking up the Commercial G ourae. 
Experience shows that such atudents do very much 
better work and that an additional year, arsome
times a year and a half, enables them to win a 
Commercial Diploma.1 

Further impetus was given to the High Schools to 

lllranch out into new fields as relationships with th.e Col

leges and Universities became closer. It wais during this 

p;eriod that the higher institutions of learning,u: ••• agreed 

to sccept the Grade EI or Junior Leaving High School Cer

tificmte in lieu of their own matriculation examinmtion 

when the Certificate indicated a pass on each subject re

q.uired by the particul~ matricula;tion standa,rd."'2 This 

agreement conatituted a practical affilimtion of the High 

Schools with the Universities. A prime example of this new 

spirit of cooperation was evidenced in the cas-.e of the 

Nova Scotia Technical College. The Board of Governors of 

the College who were representatives of the various Col

leges affiliated with the Techltica1 College, met with the 

Director of Technical Education for the Province, Dr. F. H. 

lJournal of Education, April 1905, p. 55. 
2journal of Educ~tion. October 1905, p. 189. 
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~exton in the ~pring of 1908 and approved the following 

syllabus for matriculaJ.tion into the Technical College 

courses. For entrance into the first year, candidates 

were required to have a pass in the following;1 

~ithmetic and ~lgebra 
"'eometry and Trigonometry or Practical Mathema:tics 
English as in Grade XT or equivalent 
French or Germ.an as in Grade .XI or equivalent 
History as in Grade XI or English and Canadian His,tory 

One of the following: 
(1) Latin as in Grade XI or equivalent 
(2) Greek as in Grade XI or equivalent 
(3) Aldditional French or German 0r equivalent 
(4) Mechanical Drawing. 

In the same year, 1908, Government Mining Schools 

were es,tablished. These were evening classes for ad-

mission to which the candidate had to satisfy the instruc

tor on the opening evening that he had a good grounding 

in his ordinary school education. He had to demonstrate 

that he had a good working knowledge of arithmetic through 

decimals and fractions and that he knew how to 1:1.hlldle sim

ple formulae as used in coal mining and that he could ex

press himself clearly and correctly in good simple English. 

Classes were held in Arithmetic and English in every 
locality where mining classes were conducted, so that 
everyone may prepare himself to enter the work in 
coal mining. /fmy other person who has to work in 
the daytime aind who does not wish to enter the mining 
or engineering classes may ateend the preparatory 
classes in his locality free of charge.2 

1Journal of Education, October, 1908, p. 181. 

2Ibid., p. 188. 

I 
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The program in the Journal of Education for the 

Gevernment Engineering Schools was quite similar adding 

that,m ••• a:ny young man who did not have a good chance to 

get a thorough education when he was young or anione who 

wishes to brush up on the things he learned at school, 

may get a good training in English and ~ritbmetic, .free 

o.f cost.m]. 

In the summer of 1909 the Rur~l Science Vacation 

Snhool, affili~ted with the Provincial Normal College in 

~ruro, opened its doors. Classes were to be provided in 

all the subjects required for the Rural Science Diploma. 

Th&J,, curriculum included Principles, and ~pplications of 

Nature ~tudy, Biology, Botany, Physics, Bird and Inaect 

Study, Geology, Horticulture, ~griculture, School Gar

dening and Mechanic Science. 

In the early 1900's Local Technical Schools were 

established in am.y school section willing to bear half 

the expense of instruction and all that of ljtousing, heBE.t

ing and lighting. The Government furniahed the appara

tus and shared in the exp,ense of instruction.. Thes,e 

courses, which were held in whatever subjects a reason

aible number of students selected, were taught in the eve

ning and were free. They proved immensely populS)I". In 

lJournal of Education, October 1908, p. 191. 
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1917 insitruction was given in Business English, Elemen

tary MathemQties, Bookkeeping, Stenography, Typewriting, 

Electricity and its applications, Chemistry, Drafting, 

Designing, Sewing and Dressmaking, Millinery, Household 

S~ience and French. 

The Journal of Education in 1906, carried the 

following announcement: mshould a sufficient number of 

students ~ke application, a special summer course for 

bilingual students will be conducted during the five 

weeks beginning July 11, 1906, at bhe Provincial Normal 

Aehool." 1 The aim of the course was primarily to im

part effective methods of language-teaching in schools 

of French-speaking communities and to encourage the use 

of spoken English in all grades of these schools. 

In 1909 the Council of Public Instruction or

dered that,"'• •• a bilingual visitor of schools in French

speaking sections throughout the Province shall be apr 

pointed, who shall be known as the Bilingual Visitor 

to Acadian Schools and whose duties will be supple

mentary to those of the regular inspector of each in

spectorial. division.m2 It was the special duty of this 

visitor to aid the inspectors and Superintendent in making 

1Journal of Education, April 1906, p. 71. 

2Manual of School Law, 1911, Sec. 293. 
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the schools in the French settlements more efficient in 

every respect~ 

This was not the only step taken to aid the French 

area schools. An Acadian Commission had been appointed by 

the Government to carry out an investigation of the con

dition of these schools. The Commission's report was very 

critical of the approach of the education authorities that 

subjects should be taught in English in the French schools. 

In a rep©rt to the Lieutenant Governor, Alfred G. Jones, 

the Commission declared: 

The fundamental error in dealing with the French schools 
which must be held responsible for many of their short
comings, has been the assumption that they must be 
taught exclusively in English. They find that with 
~tartling uniformity and persistency attempts have been 
maxie and are being made to educate children from French
~peaking homes and with none but French-speaking play
mates by means of the English Language alone, some
times from the lips of teachers who can speak nothing 
but English.lL 

The Commiss:ioners went on to recommend that while English 

a1S a subject should be taught in English, that the French 

pupils should be taught the other subjects of the curric

ulum in French and that as far as practicBible only biling

ual teachers should be employed in the Acadian schools. 

It is interesting to note in passing that during 

this period of innovation and experimentation as Act wa$ 

lJournal of Education, April 1910, p. 51. 
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pas.sea in 1915 called: "'.An Act in respect to supplies 

of Books for use itj. the Public Schools."1 This Act 

marked the birth of the Nova Scotia School Book Bureau, 
-

an institution which facilitated the mmintaining of a 

stable curriculum maintad.ning a supply of standard text

books. The Bureau was established by the Government in 

connection with the Department of Education and under the 

regulation of the Council of Public Instruction. 

Another institution that contributed more than 

its share to the educ a.ti on of young Nova Scotians, was 

the Agricultural College in Truro. From the time of the 

first Superintendent., Sir William Dawson., Agricultural 

yhemistry had been part of the school curriculum, es

pecially in rural !E'eas. When the Normal School opened, 

lessons in nature became part of its course. Under the 

direction of Dr. MacKay., a regular system of Phenologieal 

Observations was introduced into the schools. uThese con

sist of the earliest notice and date of becoming common 

' of the flowering of some sixty or seventy of the commoner 

wild or cultivated plants, as well as similar observations, 

of farming operations., meteorological phenomena., migrations 

of birds etc •••• "2 In 1885 a lecturer on agriculture was 

appointed to the staff of the Normal School to instruct in 

the ~ciences bearing on Agriculture. In 1899 the College 

1Nova Scotia Statues, 1915, Chapter 5. 

2Bingay., op. cit • ., p. 117. 
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of A~riculture was founded a.t Truro and this led t0 the 

closing of the School of Horticulture at Wolfville and its 

Sl.bsQrption by the former in 1904. The School of A~ricul

ture at the Normal School became the Rural Science Cource. 

During the winter of 1914-1915 the Department of 

Visual Education had its modest beginnings. In that yeair 

an aptempt was made to provide recreation with some edu

cational value for the students of the evening technical 

schools by the use of moving picture films. A-rrangements 

were made with theatres in Sydney, New Glasgow and Amherst 

to admit students of the evening classes free of charge on 

condition that the Department of Education supply three 

reels of moving pictur~ film free of charge. How much 

excitement and interest this move aroused on the part of 

the students in not recorded, however such films as "The 

Life and Evolution of the Silk Worm", Picturesque Tas

mania", The Great Wall of China", Orange Growing" and 

others probably furnished those early students with many 

an opportunity to while away a g_umet evening. 
t 

Physical Exercise and Military Drill took their 

places in the course of studies in the first years of 

the twentieth century. It was recommended that physical 

exercise should be given for a few minutes in the middle 

of every session over an hour in length. It was maintained 
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that: "These exercises should always be made the occasion 

of training the pupils to maintain the most healthful and 

graceful positions 0f the body in sitting, sta.Jading or 

lJlOVing.'' 1 As for military drill, teachers were urged to 

use drill procedures in moving their pupils to and from 

class. "All teachers are required to make as practical an 

acquaintance as possible with the system of military drill 

at least so rar as 'squad drill' is concerned and to have 

their pupils stand ~nd move smartly." 2 

Superintendent MaeKay had w0rds of praise for the 

attitude and appearance of many students in the schools 

and he related these conditions to the addition of Cadet 

Corps training to the curriculum. In his report in 1912 

he said: 

The tone of both the Common and High S~~ools 
seems to be improving •••• In some of the High Schools 
or Academies such as Sydney, Halifax, Yarmouth and 
Truro, the Cadet Corps organizations are producing a 
splendid type of young men, as distinguished as can 
be in their bearing, manners and self control as well 
as in their scholarship. The Cadet Drill is proving 
to be one ot the most valuable single subjects on the 
curriculum.3 

From about 1910 to 1925, arter the tremenduous 

lManual of School Law, 1901, p. 137. 

2Ibid1 p. 137 

3A. H. MacKay, Report or the Superintendent of 
Education, 1911-1912, P• XIII. 
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burst of activity that had occurred since the establish

ing of the first high school curriculum in 1885, a re

action seems to have set in. ''Education in Nova Scotia 

underwent a period of stagnation. There were no impor

tant changes in the curriculum or i .n the financing and 

administration of the Public School System.n1 From 1905 

to the beginning of the first World War in 1914, there 

was a great migration from Nova Scotia to the western 

provinces. Industry and agriculture came to a virtual 

standstill. Small farms were not able to support large 

families. The emphasis on Rural Science at the Normal 

College and summer schools could not overcome the basic 

economic difficulties of marginal farming. After the 

war, many of the young men went to the United States, 

where the fields looked greener. A general feeling of 

depression, both mental and aetual, settled over the 

province and educational progress ground gradually to a 

halt. A passage from the Carnegie Report of 1921, sums 

up the prevalent attitude in Nova Scotia:" ••• the wide

spread apathy towards education in Nova Scotia chills 

one like an east wind. 1Let the government do it• is 

the universal attitude, instead of the healthy threat to 

1put in' the right people who will do it. 02 

However, while the period from 1890 to 1930 en-

lMoffatt, op. cit., p. 31. 

2Ibid 1 P• 32. 
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ded in the educational doldrums, many things had been ac

complished and many changes had take.n place in the "infantu 

high school curriculum. A review of the annual prescribed 

course of study for these years, provides data from which 

can be drawn some generali~ations. In the Grade IX pro

gram English, Latin and French were always part of the 

curriculum. This was also true of English, Latin, French, 

German and Greek in Grades X, XI and XII. The subjects 

classed as Social Studies also had a continuous place, 

though frequently under different titles. Sometimes they 

were called History, at other times History and Geography 

and sometimes Civics or Occupations. In one grade it might 

be British History, in another Canadian, in still another 

World Geography--but whatever its title, Social Studies 

appeared year after year. 

Mathematics and Science had a much more diverse 

history. In Grade IX from 1894 to 1907, Mathematics con

sisted o~ Arithmetic, Algebra and Geometry. Geometry was 

dropped in 1908 and Algebra and Arithmetic continued as 
• separate subjects until the revision of 1934, when they 

became one. The same fate over-took the same subjects in 

Grade x. Grade XI Mathematics consisted of three subjects 

in 1894 - fractical Mathematics, Geometry and a combination 

of Arithmetic and Geometry. In 1907 Arithmetic was dropped 

but the other three were kept as separate subjects. In 

1927, Practical Mathematics was replaced by Trigonometry. 

The mathematidal subjects that were still on the curric" 

' 
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ulum in 1894 - Astronomy, Navigation, Trigonometry, Al

gebra and Geometry, became three subjects in 1908 - Trig

onometry, Algebra and Geometry. 

The most sweeping changes in any subject during 

this time, took place in the Sciences. From 1894 to 1898 

Grade Nine Science consisted of Botany and Physics. In 

1915, Agriculture was added. In 1919 the student had the 

choice of any two of Botany, Physics, Agriculture, Mechan

ic Science and Domestic Science; and in 1930, any one of 

General Science, Agriculture and Botany, Mechanic Science 

and Domestic Science. In Grade Ten, Science moved through 

Chemistry and Minerology; Chemistry and Agriculture; Chem

istry; Physics; Physics and Chemistry; Biology. Grade Elev

en began with Physiology and Physics in 1894. Physiology 

disappeared in 1904; Chemistry was added in 1917. In Grade 

Twelve, five subjects - Physics, Chemistry, Botany, Zoology 

and Geology, which were on the curriculum in 1894, became 

three in 1908 - Physics, Chemistry and Botany and these re

mained until 1941. 

There were other changes in lesser subjects. It 

is notable, however, that the changes made in, the major 

fields, affected and curtailed the number of courses in 

Mathematics and Science, while maintaining or increasing 

the content of the Academic subjects. This situation set 

the stage for the major revisions that took place in the 

\ 
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1930's under Dr. Henry F. Munro, who had been appointed 

Superintendent in 1925, and which carried over to the 

'40's, '50's and 1 60 1 s - the new educational era when 

education authorities recognized that simple training in 

academic skills is not suf'ficient; that there are wide 

differences in ability and interest among students; and, 

most important, that to compete in the modern world, every 

person requires some training in occupational skills. 

4 
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THE DEVELOPMENT OF THE HIGH SCHOOL CURRICULUM 

IN NOVA SCOTIA FROM 1930 TO 1966 

"In the thirty- years following 192:5, one sees slow

ly emerging the transition from the pioneer-school system 

to that of the modern era.. 111 Ih 1925, Dr. Henry F. Munro 

began an ill ustrious term of twenty-five years, as Superin

tendent of Educ$tion. Through the eyes of a political 

scientist, he saw the close relationship between the de

velopment of education and the development of other phases 

of the province's economic life. He proposed a program to 

improve the educational standards of the Province which 

included the revision and broadening of the sehool program 

to provide for the different levels and degrees of interest 

Slild mbility of the pupils, and the strengthening of the 

high schools to provide equal opportunity for high school 

$tudents in rur~l and urban e:ireas. 

"Tor the first time in the history of the school 

system, the whole program was reviewed and revised • ."
2 

This 

major ta~k was begun in 1930 and completed in 1936. In the 

former years a Committee of S,tudies was appointed by the 

lH. P. Moffat, op. cit., p. 32. 

2~. p. 33. 
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council of Public Instruction to consider what changes 

should be made in the curriculum to bring it more in 

line with the demands of the times, and with a view to 

adjusting it to the intellectual, economic and social 

needs of the Province. This Committee immediately broke 

up into sub-committees and went about its task. 

Vary early in their consultations the Committee 

decided that a change should be made in the cleavage le

vel between the elementary and secondary grades. It was 

recommended that the system of eight elementary and four 

high school grades should give way to six elementary grades, 

three grades of junior high work and three of senior high. 

This change was based on what was believed to be sound 

psychology and good administrative practice. 

The period of adolesience in children reg_uires a 
distinct modification of both content and method in 
order to maintain the interest of the pupil &t this 
stage. It has become a habit of mind of many chil
dren and parents to think thmt eight yaau-s of school 
represents a sufficient amount of training for the 
average person and that the high school is designed 
for those who are gifted in a scholastic way or -who 
are going to college. However, when the break is 
made at Grade S.,ix, between the elementary and high 
schools, it has been proved that many more pupils 
continue their courses through Grade !ine at least 
aind a goodly number above this point. 

The Committee decided that n&ture study and science 

should have m more prominent place on the curriculum with 

one of the aims being to give the youth who left school mt 

lnr. H.F. Munro, Report of the Superintendent of 
Education, 1932, p. 28. ' 
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the end of Grade Nine a well-rounded knowledge of the 

common applications of science that affect the ordinary 

citiZ:en and worker. It was likewise determined that the 

program of studies ~hould be expanded to give the student 

a better appreciation of culture and beauty. Subjects 

such as music, art and handwork were to become part of 

the program of every classroom. Hea~th education was to 

be lifted to a place of importance. 

Civics and character training also c8.1Tl.e in for 

their share of attention in the attempt to make sounder, 

well-informed citiZcens, and modern and ancient languages. 

which had always had a place on the curriculum were re

inforced and rejuvenated. French took on a position of 

importance it had lacked before - the members of the Com

mittee noting that since: "Nova Scotim is a bilingual Pro

vince, people should have more facility in the language. 111 

~ong the radical changes that were recommended by 

the Curriculum Committee and subsequently adopted, was one 

that would give credit on a school-leaving certificate for 

a variety of subjects taught in special institutions. This 

recommendation referred specifically to certain subjects. 

The regulation of the Council of Public Instruction gover-
; 

ning the recognition of these subjects for the purpose of 

lMunro, op. cit., p. 29. 
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a high school certificate reads: 

When a pupil in a high school grade pursues a full
time course in Music or Art of Crafts or Agricul
ture or in Commercial studies at institutions devo
ted to the teaching of these subjects, such pupils 
shall be given credit for a complete course for the 
purpose of the High School Certificate or of the 
local examinations in the grade of the high school 
in which such pupil is regularly enrolled,provided 
such course, in the opinion of the Department of 
Education, is equivalent in time, content and qua
lity to a subject ordin9Iily taught ih the curric
ulum of the given grade. 

Im. underlying principle of all the Committee's 

work was that it was becoming more and more necessary 

to discover the traits and powers of each individual and 

then to provide such training and activities as will 

cause these to grow in such a manner that the person 

will be able to achieve notable success for himself and 

for society. Dr. F. H. Sexton, Director of Technical 

Education, declared in 1935, substantially whmt autho-

rities are saying today, that the trend was distinctly 

against the prevalent practice of one academic course. 

He recommended five parallel courses of equal value to 

give training for a number of vocations. These were: 

"General, Academic, Household Arts, Connnercial and In

dustria1.112 The Curriculum Committee did not go quite 

as far as Dr. Sexton suggested, but they certainly made 

far-reaching changes in the program of studies between 

1930 and 1940 as the following pages will show. 

lDr. H.F. Munro, Report of the Superintendent of 
Education, 1935, p. 33. 

2Dr. F. H. Sexton, The Goal of Education in a New 
~, (Journal of Education, March, 1935), p. 179. 
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TABLE 10 

GRADE X SUBJECTS ON THE CURRICULUM 1930-1940 

SUBJECT 

English 

Latin 

French 

German 

GE°e.ei 

S.wpush 

0 r-i 

~ ~ 
!Ti r-i 

N 

~ 
r-l 

('t\ 

~ 
r-l 

-.;t
('t\ 
O' 
r-l 

~ '-D 

~ ~ 
r-l r-i 

r:--
('t\ 
O' 
.-i 

'CO 

~ 
.-i 

O' 

~ at 
r-l r-l 

xxxxxxxxx.xxxxxxxxxxxxxxmxxxxxxxxxxxxxx 

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 
:xxxxxxxxxxxxxxxxxxxx:xxxxxxxxxxxxxxxxx:xxxxx 

xxxxxxxx:xxxxxxxxxxxxxxxxxxxxxxxx:xxxxxxxxxx 

xxxxxxxxx:xxxxxxxxxxxxxxxx XXX 

xxxxx:xxxxxxxxxxxx:xxxxxxxx 

Canadian Hi stq.r;r, XXXXXXXXXXXXXXXXXXX 
Social Studies 
British and Canadian History XXXXXXXXXXXXXX:XXXXXXXXX 

Algebra 

GeQmet.rz 
Algebra and Geometry 
Mathematics 

Physics 

ChEmist.r;r, 

Biology 

Geography 

CommercitU Geography 

Music 

Art and Crafts 
Commercial and 
Agricultural Subjects 
Household Art 
Domestic Science 

Indu~trtaJ. a.rt.s 

Correspondence .. Courses 

XXXXXXXXXXXXXJCXXXXX 

x:xxxxxxxxxxxxxxxxxx 

xxxxxxxxxxxx.xxxxxxxxx 

xxxxxxxxxxxxxxxx 
xxxxxxxxxxx:xxxxx 

xxxxxxxxxxxxxxxxxxxxxxxx 
x:xxxxxxxxxxxxx:xxxxx 

xxxxxxxxxxxxxxxxxxxxx 

xxxxxxxxxx 
xxxxxxxxxx 

xxxxxxxxxx 

xxxxxxx 

XXX 

XXX 

I 

11, 



Page 132 

GRADE X CURRICULUM CHANGES 1935-1940 

Note:- A full year's work for any pupil will be English, Social Studies, 
and not less than three nor more than four elective subjects. 
The material in all courses except Mathematics has been consid
erably increased and no pupil may be expected to master satis-
factorily more than six subjects. The Curriculum Committee re
commends that the passing standard in all subjects be 50%, and 
that a mark of less than 50% be considered as a failure in that 
subject. For promotion to Grade XI they suggest that the pupil 
attain a grade of 50% or over in four of the five necessary sub
j ects. A pupil who is promoted to Grade XI, but who has made 
less than 50% in Mathematics or Foreign Languages, should not 
be penni tted to take the GradeXI work in these subjects, unless 
he has made up the deficiency during the vacation. Similarly, 
pupils who fail to make the necessary pass mark in enough sub-
j ects to ensure promotion, but who do pass in certain subjects, 
should be penni tted, if the time schedules can be ~ranged, to 
take up Grade XI work in the subjects in which they have passed. 
The method of having pupils pass or fail in the grade as a whole, 
should be gradually replaced by a method of promotion by sub-
j ects.1 

Note:- For the school year 1935-36, Mathematics, for the purpose of 
a year's work and promotion may be countai as two subjects, 
so that pupils in rural sections may complete the requirements 
for a full year1 s work without taking a foreign language. How
ever, all pupils taking Mathematics must take both Algebra and 
Geometry and the Grade XI work in Mathematics in 1936-37 will 
assume a knowlaige of both subjects.l 

Note:- For the school year 1936-.37, Mathematics will be one subject.2 

Note:- Music, Art and Crafts, Commercial and Agricultural subjects 
may be taken by students in outside institutions recognizai 
by the Department. They must follow the instructions and take 
the examinations outlined in this issue of the Journal, if 
credit for a full subject is desiroo..3 

Note:- Under certain circumstances, when the syllabus has been ap,,
provai by the Inspector of Mechanic Science Schools, Indus
trial Arts may be recognizai as a full course.4 

Note:- Pupils may take subjects with the Correspondence Division.4 

lJournal of F.ducation, Senior High School Program, 1935 

2Journal of F.ducation, Senior High School Program, 1936 

3Journal of Education, Senior High School Program, 1937 

4Journal of F.ducation, Senior High School Program, 1940 
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TABLE 11 

GRADE XI SUBJECTS ON THE CURRICULUM 1930-1940 

SUBJECT 

English 

Latin 

Greek 

Fren~h 

Gennan 

His~ 

Physics 

Chenisgz 

Trigonometry 

Algebra 

Geometn 

S12.anish 

Elanentary Economics 
Science 
Physics and Chani stry 
Mathematics 
Algebra and Geometry 

Music 

Art and Cra.ft,;a 
Commercial and 
Agricultural Subjects 

Domestic_Science 

0 

~ 
'7 
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<"'\ 
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~ ~ 
rl rl 
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GRADE XI CURRICULUM CHANGES 1935-1940 

Note:- Ehglish, History and any other four subjects required. In 
1935-36, each of the numbered subjects in Grade XI will have 
a maximum value of loo% on the Provincial High School Certi
ficate, regardless of the number of papers required for exa
minationin each subject. Thus each of the two-hour papers in 
English will carry a maximum value of 50%, and the sum of the 
values on the two papers will be the student's mark in English. 
Similarly, each of the one andone-half hour sections of the 
Science examination will carry a maximum value of fifty per
cent. For a Grade XI Certificate the standard in 1935-36 will 
be an aggregate of 300 on English, History and any other four 
subjects (not papers), with no subject below 30.1 

Note:- In the following year there were changes made in the above re
gulation. In 1936-37 the requirement for a full year's work for 
any pupil will be English, History and any other three subjects, 
provided that if a pupil talces only the minimum five subjects, 
he shall not talce more than two foreign languages. Each of the 
subjects listed (in the Journal) will have a maximum value of 
100% on the Provincial High School Certificate, regardless of 
the number of examination papers required in the subject: (Eng
lish, Mathanatics, Science). For a Grade XI Certificate a 
student shall obtain an aggregate of 250, on English, History, 
and three other subjects, with a mark of at least 5o% in Eng
lish and no other subject below 40%. 2 

Note:- No Provincial Examination will be set in 1937 (or in the fu
ture) in Greek. Teachers' marks for students talcing this sub
j ect must

2
be sent to the Education Office not later than June 

30, 1937. 

Note:- The regulation requires students who wish credit in Art, Crafts, 
Commercial or Agricultural subjects to submit to the Education 
Office, a preliminary statement, giving the name of the Institu
tion at which the course is to be talcen,_ and a description of 
the work to be covered during the year • .J 

Note:- Candidates seeking credit in Science shall talce any two of, 
Physics, Chemistry or Domestic Science.4 

lJournal of Education, Senior High School Program, 1935 

2Journal of Education, Senior High School Program, 1936 

3Journal of Education, Senior High School Program, 1937 

4Journal of Education, Senior High School Program, 1939 
I 

r 
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TABLE 12 

GRADE XII SUBJECTS ON THE CURRICULUM 1930....1940 

SUBJECT 

English 

Latin 

Greek 

French 

German 

Physicl? 

Botanz 

Chemi~ 

Histor;y 

S:Qanish 

Algebra 

Geometrz, 

Trigonometr;y 

Ecgngmics 

Social_Probl ~s 

0 l""1 

~ ~ 
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GRADE XII CURRICULUM CHANGES 1935-1940 

Note:- Discussion of contemporary social and economic problems using 
the text Modern World Problems. Constant rederence should be 
made to current events and to the local applications and ef
fects of world-wide social movements. The aim of the course, 
Social Problems, should be to develop intelligent discussion 
of social and economic problems, and the course should not be 
allowed to degenerate into a routine study of the text.1 

Note:- The minimum requirement for a full year's work for any pupil, 
will be English, Social Problems and any other three subjects, 
provided that if a pupil takes only the minimum five subjects, 
not more than two of these shall be foreign languages and not 
more than two shall be scientific subjects. Each of the sub
jects listed in the Journal will have a maximum value of 100 
points on the Provincial High School Certificate, regardless 
of the number of examination papers required in the subject. 
For a Grade XII Certificate a student shall obtain an aggre- ~:::. 
gate of 250 on English, Social Problems and any other three 
subjects, with the provisions as above. To secure a certifi
cate, a candidate must make a mark of at least 50 in English 
with no other subject below 40. Candidates who make a mark 
of at least 50 on each of not fewer than four subjects at the 
provincial examinations of any particular year, may complete 
the requirements for a Grade· XII Certificate at subsequ~t 
examinations by making at least 50 on one other subject. 

Note:- No Provincial Examination will be given in Greek. Teachers' 
marks for students taking this subject, must be submitted to 
the Education Office not later than June 30. 2 

Note:- The regulation requires students who wish credit in Art, 
Grafts, Commercial and Agricultural Subjects to submit to 
the Education Department a preliminary statement giving the 
name of the institution at which the course is to be given, 
and a description of the work to be covered during the year. 2 

Note:- Beginning in 1937, Algebra, Geometry and Trigonometry, which 
had been separate subjects in previous years, became one under 
the title Mathanatics and were assigned maximum Provincial 
Examination values of 40, 40, 20, respectively. This division 
was changed to 40, JO, 30, in 1939.3 

Note:- In 1939 objective questions were included for the first time 
in Provincial Examinations in Latin, French, German, Chemistry, 
Physics and Mathematics.3 

lJournal of Education, Senior High School Program, 1935 

2Journal of Education, Senior High School Program, 1937 

3Journal of Education, Senior High School Program, 1939 
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While the work of curriculum reform concerned 

itself chiefly with schools in the English-speaking 

communities of the Province, attention was also given 

to the problems of the French-community Acadian schools. 

As has been mentioned previously, a special Commission 

was appointed by the Council of Public Instruction in 

1902 to look into the education of bilingual children, 

in the Province. The Commission found that in general 

t he schools of the French-speaking sections, " ••• have 

been and continue to be at a very serious disadvantage 

in the matter of education.ul Certain recommendations 

were made to improve the situation: 

(1) In the lower grades instruction in the regular 
school subjects to be carried out in French. 

(2) Instruction in English to be begun in the first 
grade and carried on in such a manner that at 
the end of the fourth grade instruction in the 
regular school subjects could be carried out in 
English. 

(3) Bilingual teachers to be employed in those schools. 

1 t't4) A series of French Readers to be prepared for 
the first four grades. 

(5) A special short course to be given at Normal 
School for teachers. 

(6) These schools to be inspected separately from 
1the Englis h-speaking schools and a special re
port to be made each year on the work done in 
t he Acadian Schools. 

The recommendations oft he Committee were duly 

acted on. It was found, however, that they did not remove 

lnr. H.F. Munro, Report of the Superintendent of 
Education, 1939, p. XXXVII. 

f' I 

1, 

111 
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the disadvantages under which the French-speaking schools 

laboured. Instruction in French was not carried on long 

enough for the pupils to master their own native ~ongue and 

the requirement of instruction in English beyond Grade IV 

made it impossible for the students to get a pro.per train

ing in the school subjects. Few French pupils went on to 

high school and few who completed the common school course 

had a mastery of either French or English. Accordingly 

when the Committee on the re-organization of the Curricu

lum was set up in 1930, they considered among other things 

how the situation in the French-speaking schools could be 

improved. Their recommendations improved the situation in 

the elementary grades considerably but they still main

tained that •••• 11 In Grades X to XII the prescribed subjects 

and textbooks should be the same as those reconnnended for 

English-speaking schools •111 This was approved by the C oun

cil of Public Instruction and a detailed programme of stu

dies was drawn up to come into effect at the beginning of 

the school year 1939-40. 

The revision of the program in the 1930's was as 

complete as the educational authorities at that time 

thought necessary. For the next few years, the war years, 

they turned their attention to other aspects of the pic

ture. Their chief concerns came to be the building of new 

1Munro, op. cit., page XXXVIII. 
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schools, which immediately ran into war-time shortages 

of materials, financing of education, andfue ever-pre

sent lack of qualified teachers, to carry out the aims 

of the new curriculum. With the end of the war, these 

difficulties began to resolve themselves. Materials and 

manpower were again available and the whole country was 

still riding on the crest of the war-time boom. 

However, by 1947, it was again becoming apparent 

that the curriculum designed in the 1930's was not by 

any means, the perfect answer to the dilemma of the best 

education for the most people. The intervening years 

had revealed flaws both in organization and in content. 

H. P. Moffatt., Assistant Su:r:erintendent of Education, in 

his report in 194 7 declared: 

The time has now arrived to revise the present 
curriculum in the light of the experience with the 
old and the changes in public sentiment and social 
conditions. Doubt exists on the one hand as to the 
effect of any change on the teaching of fundamental 
subjects. On the other hand the public has come to 
demand more of the schools in the teaching of voca
tions, citizenship., health, conservation, safety., 
and the many other topics related directly to our 
every-day life. Only through careful research and 
study can a new curriculum be evolved to meet the 
dual requirements of training in the essentials and 
broad education for work., citizenship and indivi
dual living in the modern world.l 

To carry out this revision and tile necessary 

attendant research, Dr. Allan B. Morrison was appointed 

lH. P. Moffatt., Report of the Superintendent of 
Education., 1947, p. 168. 
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Director of Curriculum Research in 1947, {a post he still 

holds). To assist in the work, the Division of Curriculum 

and Research was established in the Education Department in 

the same year. Dr. Morrison set about his task immediately. 

Sub-committees ware formed, made up of department personnel 

and interested teachers to review the content of each sub

ject on the curriculum and to recommend textbooks that might 

replace and improve those already in use. By 1949, nearly 

one thousand teachers were engaged in the work in one way or 

another. This use of the staff of the schools of the Pro

vince was in line with the avowed purpose of the Division of 

Curriculum and Research which was, ''the development of tea

cher interest and co-operation to provide a sound basis on 

which a curriculum could go ahead and the planning and de

velopment of a physical organization for curriculum re

vision. 111 

The work of the new committee was to begin in the 

elementary grades ind proceed as quickly as possible through 

the senior high classes. There was to be a notable differ

ence between this revision and the revision of the 1930 1 s. 

Where the latter was concerned chiefly with the subjects of 

the curriculum this new study was to c oncentrate chiefly on 

the content of the subjects of the curriculum. The sub

committees met regularly throughout the school year and 

summer of the next two years and by 1951, the Department 

,, 

1Dr. H.F. Munro, Report of The Superintendent of Edu
cation, 1948, p. XXXIV. 

,~ 
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could report that the 11 general structure'' of the revision 

had been established from top to bottom and that intensive 

work on the various subject fields had begun. 

During the course of the next few years changes in 

textbooks and teaching procedures were introduced from time 

to time in elementary grades as they were approved by the 

Division of Curriculum and Research and the Department of 

Education, based on the findings of the sub-committees. In 

its report in 1956 the Curriculum Committee declared: 

Consideration is being given not only to new courses 
but to the possibility of having courses at different 
levels in the basic subjects. If the two-level pro
gram is adopted it is expected that higher standards 
can be maintained in the college entrance and matric
ulation courses and that many students who will com
plete their general education at the end of the High 
School will have available to them a course1better 
suited to their interests and capabilities. 

In the school year 19.56-57, revised courses began 

to move into the Senior High Schools. New textbooks in 

French, Latin and Greek had begun the year-by-year re

placement of the former texts. In the following year re

placellli}nts appeared in English Grammar, History and Math

ematics. By 1958 new prescriptions for Geography, Econom

ics and Social Studies became part of the Course of Studies 

and in that same ym r a few School Boards requested and 

received permission to offer experimental courses as alter -

1Darartment of Education Report, Report of Curriculum 
Committee, 1956, p. IX 

11

1 
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natives to those already prescribed. Included among them 

were courses in Household Science in XI and XII, General 

Mathematics in Xand XI and Agriculture in X, XI and XII. 

By 1960 the general revision was virtually comple

ted. However, the years since have also been years of ex

perimentation and change. Programmed learning, was tried 

in Grade X Mathematics at St. Patrick's High Schbol and 

the Physical Sciences Study Committee physics program was 

used in Queen Elizabeth in 1962. In that same year, the 

General Course, of which more will be said later, was in

troduced into four pilot schools in the Province. In 1964 

a new course in Coordinate Geometry and Trigonometry, be

came part of the Grade XII Course. 

The introduction to the Senior High School Program 

in the 1965-66 "Course of Studies", summari~es what has been 

said in the last few paragraphs and also furnishes an appro

piate introduction for the tables on the following pages: 

"The major divisions of the program offered in Grades X to 

XII are: A University-Preparatory Program, a General Pro

gram, and one and two-year Business Education Programs (of 

which more will be aaid later). Provisions for Commercial 

Majors and Honors Courses are being developed. 

nsehools must apply to the Department of Education, 

through the Divisional Inspectors of the Schools for per

mission to offer the General Program. 

• 
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"Among the courses listed in the University-Pre

paratory Program, will be found Geography, Home Economics 

and Industrial Arts. These courses are available to both 

University-Preparatory and General Program pupils. 

nwhile the Home Economics, Industrial Arts and 

some Commercial Courses may be valuable to Grade X and XII 

pupils intending to enter University, they are not recog

nized as fulfilling university entrance requirements. Such 

requirements may be ascertai ned each year from the Guidance 

Councillors or the Registrars of Colleges and Universities 

in the Atlantic Provinces or elsewhere. 

''The General Course listed for Grades X, XI or 

XII are desi gned for pupils who do not intend to matriculate 

to University. Completion of these courses will qualify pu

pils for entrance to many forms of post-high school training 

or occupations." l 

The Tables on the following three pages illustrate , 

the changes that have taken place in the content of the 

subjects on the curriculum from 1948 to 196.5. All "Authors" 

are not listed as they change from year to year on a rotat

ing basis. 

1Pro~ram of Studies in t he Schools of Nova Scotia, 
1965-66, p. $. 
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Despite all these efforts at revising and diver

sifying the curriculum, the end is not yet in sight. 

Dr. H. M. Nason, The Director of Elementary and Secnnd

aey Education says that: 

The most significant problem at present facing admin
istrators of our school system and the public school 
teachers of the Province, is the creation and appli
cation of a single unified program designed to meet 
~he varied individual needs of all types of children, 
from t he ~eginning of school to graduation, thus 
serving the academic, tecriical and vocational in
terests of the community. 

To provide for these varying needs, to test abil

ities, to challenge the interests of students, changes in 

the administration, the structure and the financing of 

the framework for a comprehensive secondary must be made, 

according to Dr. Nason, based on the following principles: 

(1) 

(2) 

(3) 

(4) 

There must be an adequate variety of secondary 
school programs a.ccessi ble to students in all 
parts of the Province, in localized or centra
lized schools, with the provision for transpor
tation or boarding where necessary. 

A we l l-organized system of educational and vo
cational guidance in eac h area of the Province 
must extend from elementary school tthrough High 
School to provide adequate knowledge of student 
aptitudes, interests and abilities as well as 
adequate occupational information for the student. 

Administration of the total educational program 
in an area should be insofar as possible, by a 
single authority, or where necessary, by co
operating a uthorities, to ensure availability 
and flexibility of maximum opportunity and re
sources for all students. 

Programs for post-complusory school-age children 
and their administration should be designed and 

1H. M. Nason, Education Office Gazette, November 
1965, p. 2. 
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operated so as to take ful! advantage of avail
able grants for education. 

Dr Nason believes that there will ba.ve to be 

two- and three-year Senior High School programs provided 

in urban and municipal high schools and including the fol

lowing types of programs: 

(1) University-Preparatory. A three-year university 
-program for students who have demonstrated that 
they have the ability and the interest to pursue 
university courses with some promise of profit. 

-'This program may be one of three types as des
cribed in the approved secondary school program 
for the Province of Nova S,co tia: 

a. Standard 
b. Commercial 
c. Honours 

(See Appendix I) 
Students in this program should comprise some 
fifteen to twenty-five percent of the school 
population and will be drawn from graduates of 
the regular Junior High Program. 

(2) General Program. A general High 3chool Program 
designed for those who lack either t he ability 
or the interest to undertake university courses 
with profit and satisfaction but who demonstrate 
ability to undertake at post-secondary school 
level or at post-compulsory school age, training 
for occupations through vocational, trade or tech
nical schools or ~ho require a general high school 
education for direct entrance into occupations in 
which training may be secured on the job. This 
program is similar to the university-preparatory 
program in subjects offered, but differs in aims 
and content within various subjects. It leads to 
a high school certificate and includes the two 
types listed below, providing for approximately 
sixty to seventy percent of the school population. 

a. Standard 
b. Commercial 

(See Appendix II) 

(3) Vocational Program. One- or two-year vocational 
programs provided in regional vocational schools 
for students who are beyond compulsory age and 
who demonstrate aptitude, ability, and interests 
that suit them for training for various trades 



P8.lge 149 

that may be provided through vocational courses 
1 offered at junior and senior high school levels. 

Soma provincial high schools offer one- and two

year Business Education Programs. These are called: 

S,TENOGRAPHY ( One year) 

Bookkeeping aind 
Business Mathemmtics 

English, ~palling 
ll:Ild ~orrespondence 

Business and 
Ebonomic Problems 

Typing and 
©ffice Practice 

Office Procedure,s 
Shorthand and 

Tr8lilscription 
Physical Educ&tion 
Special Activity 

AnCOUNTING (One year) 

Bookkeeping and 
Business Mathematics 

Rnglish, ~palling 
and Corrr-espondence 

Bus,i.ne s s Slild 
Rconomic Problems 

Typing and 
Office Practice 

Office Procedures 
Commercial Law 

Physical Education 
~pacial Activity 

Sli'ENOGRAPHY AND ACCOUNTING 
(Two years) 

11;,,. combination~and extension of the two one-year cour$es.2 

Al new two-year clerical program has been approved 

for the school year beginning 1966. This program is de

s.igned for pupils who have completed Grade .X and who wish 

to prepare for general clerical occupations. It is not a 

replacement for the Stenography and A~counting Programs 

lis;ted above. It is intended to be substituted for them 

by pupils who will not need the training in shorthaind, 

bookkeeping and business and economic problems which are 

lNason, op. cit., p. 4. 
2Pro~ram of Studies in the Schools of Nova Scotia , 

1965-66, p. o. 

' 
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re~uired for the ~tenographic and accounting courses, 

but who may be employed in any of the many clerical po

s,i tions for which shorthand and bookkeeping are not re

~uired. The courses that are included in this two-year 

clerical program are as follows: 

Grade .xI: English (General or University-Preparatory) 
Business Ma,thematics 
Office Practice I 
General Business 
Typewriting I 
History 

Grade!JUI: English (Gener$l or University-Preparatory) 
History (General or University-Prepmrmtory) 
Modern World Problems 

( General or Uni versi ty-Pre.parattory) 
Office Practice II 
Bus ines.a.. English 
Record Kee'ping 
Typewriting II 

The year 1940 saw the beginnings of what has become 

m very extensive Vocmtional Educational Program in Novm 

Scotia. The revisions of 1930 to 1940 made it more than 

ever apparent that a new mpproach to the curriculum prob

lem had to be taken - an approach that would take care 

of the non-academic type of student who exhibited either 

no interest in or no ability for even the diverse pro

gram that the revision of the 1930's had brought about. 

The high schools found themselves with a more and more, 

" ••• unselected group to which we are applying rather a 

highly selective program of education. ,rl 

1E. K. Ford, Vocational Courses 
Students, (Journal of Education , A}pril, 

~ 
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The situation pointed very definitely to the es

tablishment of vocational courses either under the same 

roof as the academic school or, where finances permitted, 

in a aepSlrate building. In the early 1940 1 a, however, a 

separate plant did not enter the plans. The Correspon

dence Division of the Technical Education Branch of the 

Province already provided courses of a vocational type on 

an adult basis. It seemed reasonable to believe that the 

Division could adapt its courses for the high school stu

dent. 

The vocmtional offerings that were actually made 

avarl.lable in 1940 through the Department of Education with 

the assistance of the Technical Education Branch, were 

chiefly intended for students in Grade IX. It was de

cided that:: "Beginning with the school year 1940-41, the 

Correspondence Study Division will make available to 

students of Grade IX and Grade X the following courses: 1 

(1) Advanced Shop Mathematics 
(2) Mechanical Drafting, Part I 
(3) Mechanical Drafting, Part II 
(4) .All'chitectural Drafting, Part I 
(5) Architectural Drafting, Part II 
(6) Practical Electricity, Part I 
(7) Practical Electricity, Part II 
(8) Business Correspondence 
(9) General Salesmanship 

(10) Elementary Bookkeeping and Accounting 

Fpr those electing the course those regula·tions were set: 
(1) No student may elect more than one subject a year. 

1Ford, op. cit., p. 405. 

1 

l 
_11 
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(2) The ~tudent will work under the supervision of 
a teacher but the teacher will have no respon
sibility for helping the student. 

(3) The local School Board of the Supervisor will 
assume the responsibility for forwarding com
pleted lessons to the Division and for acting 
as the intermediary between the students and 
the Division. 

This was the modest beginning of the fine vocational 

schools which play such an important part in the edu

cation of High School students today. 

In 1942 the Dominion Parliament passed the Vo

cational Training Coordination .Act, thus assuring the 

Provincial Government that financial assistance would be 

forthcoming from the Federal Treasury as soon as the war 

was over. It was indicated that this help could amount 

to $100,000 or more if the Province guaranteed to match 

the Federal Government's offer dollar for dollar. Dr. 

Sexton, at the time, declared: urt is anticipated that 

this will bring about an expansion of the public school 

system by the addition of facilities in vocational train

ing so that Nova Scotia may bring the opportunities in 

that field up to the level that now prevails in other 

Provinces."1 

In 1947, the Vocational Education Act was passed 

lDr. F. E . Sexton, Journal of Education, April 
1945, p. 316. 
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in the Nova Scotia Legislature. This Act declared in 

part: 

The Governor in Council may from time to time es
tablish in such places as it may be deemed advis
~ble vocational schools to furnish vecational 

•training of such character and eix.tent as will most 
effectively meet the requirements of the population, 
industries and businesses of the locality. 

No such vocational school shall be established 
until the necessity or desirability thereof, the 
amount of local aid to be furnished, the facilities 
that can be afforded, and the advantages to be de
rived therefrom have been reported upon by the Di
rector of Vocational Education, and he has recom
mended the establishment of such a school.l 

The fir~t two vocational schools opened their 

doors in 1951, one in Halifa-oc with an initial enrollment 

of 367 pupils, the other in Yarmouth where the student 

body numbered 156. Both schools combined instruction in 

general subject~ with specific and practiea~ instruction 

in the various trades and occupations of the 92eas served. 

"Commerce and Economics are common to the two schools with 

the Yarmouth Sehool specializ.ing in the basic industries 

of farming, fishing and lumbering and the Halifax School, 

the building and mechanical trades. 112 

~echnical am.d vocational training facilities were 

limited until 1963 to the two vocational high schools, the 

Nova Scotia Agricultural College and Commercial courses·. 

ls;tm.tutes of N. s., Vocational Educa:.tion A1ct, 
Chapter 7. 1947, section~ 6 and 7. 

~Hon. H. D. Hickw, Report of the Minister of 
Education, 1950, p. l. 
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However, there has been a very rapid expansion in the past 

three years. In the Province at present the Voc~tional 

Educational Department of the Department of Education li$ts 

the following as under its guidance: 
~ 

Nova Scotia Institute of Technology 
(A\ppendix III, Table 1) 

Nova Scotia Land Survey In~titute 
(A\.ppendix III, Table 2) 

Nova Scotia Marine Engineering School 
(Appendix III, Tsable 3) 

Nova Scotia Marine Naviga.tion School 
(Appendix IV, Table 1) 

Nova S.Cotia Agricultural College 
(Appendix IV, Table 2) 

Fisherman's Training Center 
(Appendix IV, Table 3) 

A\pprenticeship Training 
(A\ppendix IV, Table 4) 

Coal Mining School 
{A.ppendix V, Table l) 

Voeational Evening S~hools 
(.&ppendix V, Table 2) 

A.'<iult Vocational Training Center 
(Appendix V, Table 3) 

Cape Breton County Vocational High School 
(~pendix VI, Table 1) 

Cumberland County Vocatiohal High School 
(A1ppendix VI, Table 1) 

Halifax County Vocational Hifh School 
.&ppendix VI, Table 1) 

Kings County Vocational High School 
(Appendix VII, Table 1) 

Pictou County Vocational High School 
(A\ppendix VII, Table 1) 

Yarmouth County Vocational High School 
(.&ppendix VII, Table 1) 

Projected: County Vocational 
Annapolis/Digby 
Canso Strait 
Rants 

High Schools in: 
Colchester 
Dartmouth/Halifax East 
Lunenburg/Queens 

Note:- The Department also offers numerous Correspondence 
Courses. 

Note:- The Appendix Tables listed above outline the courses 
offered in the different institutions. 
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An article in the Nova Scotia Planning Board's 

"First Plan'', nicely sums up the vocational education 

picture. The article says in part: 

The primary and secondary schools have produced a -
more than adequate number of professionally trained 
people. At the same time it is evident that the 
Province has not produced sufficient numbers of 
skilled and well-trained technicians and tradesmen 
to meet the demands of a growing industrial economy. 
A growing problem in Nova Scotia and indeed in all 
of Canada, is preparation for employment of -students 
who cannot or who will not proceed beyond Grade IX. 
This need is accentuated by the growing complexity 
of modern industry and the elimination of non
skilled jobs by automation •••• Every effort must be 
made to acquaint the youth of the province with the 
material advantages, as well as the aesthetic, of 
maximum educational achievement and to provide the 
additional facilitiei for increased high school and 
university training. -

The 1963 policy statement of the Minister of Edu

cation presented a plan for reorganizing the secondary 

school program in the Province. We have seen what has 

been done and what is projected in the vocational field. 

Let us now consider the plans for the University-Prepara

tory Program. 

In a typical Nova Scotia high school, a typical 

student desirous of qualifying for entrance to college or 

university, usually takes the following courses in Grades 
. 

X, XI and XII: English, History, Science, Algebra, Geo-

metry, French, Latin or German. The actual university 

entrance requirements for 1965 were: English, Algebra, 

lNova Scotia Voluntary Planning Board, First Plan 
for Economic Development to 1968 1 Feb., 1966, PP• 46, 47. 
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Geometry, a foreign language and three electives - seven 

courses in all. At the present time the universities are 

in the process of raising their standards of entrance re

quirements and are demanding and will continue to demand 

more of the high school graduate. The result is that either 

more difficult and abstract concepts must be mastered in 

high school or more time must he devoted to modern methods 

in foreign languages, wider reading and more writing in 

English, and greater depth studies in the social sciences. 

Anticipating this demand on the part of the uni

versities, the Department of Education has made, and is 

making plans for the future. If these projected plans are 

realized, then the table which follows could be an illus

tration of what might be a typical pupil program, under 

the University-Preparatory Plan. In this table the desig

nations 101, 102, 103 are first, second and third year 

courses. However, except for English and Physical Edu

cation, most courses numbered 101 could be started in the 

first or second year of high school. 

503 and 504 indicate honours courses. 

The designations, 

These would be ta-

ken by a very limited number of talented pupils and, in 

most cases, would have to be done on a tutorial basis. 

English would be the only course required of all students 

in each of the three years. 11E'' indicates external ex

aminations. It is interesting to note that the courses 

are arranged in years, not grades. 
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TABLE 16 

PROJECTED UNIVERSITY-PREPARATORY PROO.RAMS 

FIRST YEAR SECOND YEAR THIRD YEAR 

ARTS MATRICULATION 

English 101 English 102 English 103(E) 
History 101 Latin 102(E) Chemistry 102(E) 
Latin 101 French 102 (E) Biology 102(E) 
French 101 Chemistry 101 History 102(E) 
Mathematics 101 Mathematics 102(E) Mathematics 103(E) 
Biology 101 Physical Education 102 Physical Education 103 
Physical Education 101 Social Problems 103(E) 

ARTS MATRICULATION 

English 101 English 102 English 103(E) 
History 101 History 102(E) Mathematics 103(E) 
Mathematics 101 Mathematics 102 (E) Physics 102 (E) 
French 101 French 102 (E) Social Problems 10.3(E) 
Biology 101 Physics 101 Mathematics 504(E) 
Physical Education 101 Physical Education 102 Physical Education 10.3 

SCIENCE MATRICULATION 

English 101 English 102 English 10.3(E) 
History 101 History 102(E) Mathematics 103(E) 
German 101 German 102(E) Physics 102 (E) 
Mathematics 101 Mathematics 102(E) Chemistry 102(E) 
Biology 101 Physics 101 Social Problems 10.3(E) 
Physical Education 101 Chemistry 101 Physical Education 103 

Physical Education 102 

SCIENCE MATRICULATION 

English 101 English 102 English 103(E) 
History 101 History 102(E) Mathematics 103 (E) 
German 101 German 102 (E) Physics l02(E) 
Mathematics 101 Mathematics 102 (E) Biology 102(E) 
Biology 101 Physics 101 History 103(E) 
Physical Education 101 Physical Education 102 Physical Education 103 

NorE: These an! but four possible programs. It is obvious that many 
more are possible within the proposed framework. 
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The external examinations indicated in the fore

going table will be written at the end of a two year se-

4Luence in all courses except English, which would be writ-

ten at the end of a three year sequence. ~ third year 

examination in mathematics will be necessary for all stu

dents who plan to major in mathematics or study s.cience 

or engineering. There will be a de-emphasis of the fac

tual, reeall type of que~tion and a gremter emphasis on an 

understanding of principle, structure and relationsnip. 

A minimum of 15 course units will be req._uired for high 

school graduation, including three units of English and 

twelve other units, with mathematics either two or three 

units. 

In con~luding this a~~ount of the development 

of the high school curriculum in Nova Scotia, we quote 

the words of H.P. Moffat-t, the Deputy Minister of Edu

cation for the Province. 

The goal of providing all children with the education 
necessary to enable them to reach their full potential 
is still a long way off and may in fact never be 
reaehed by the public school system alone. Academic 
and vocational programs must be carefully integrated 
so that students do not waste tlhme'. that is valuable 
both for them and for society •••• If the school sys
tem can provide individuals who are disciplined and 
vers,atile, citi~ens who are well informed and re
sponsible, and workers who are well trained and 
efficient, we will have achieved for the present 
day the ideal of those who established Free Schools 
over a hundred years ago.l 

lMoffatt, OPo cite, p. 37. 
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APPENDIX I 

TABLE 1 

A DESCRIPTION OF THE GENERAL PLAN FOR THE REORGANIZATION OF THE 
SECONDARY SCHOOL UNIVERSITY ... PREPARATORY PROGRAM 

INTENDED FOR WHAT THE PROGRAM PROVIDES 

UNIVERSITY PROGRAM - STANDARD 
University Matriculation. Full University Matriculation. ~ 
Students uncertain of profession Entrance to any University 
and/or direction. Program. 
Students wishing Academic Program University Matriculation for 
rather than a general or vocation- students uncertain of plans. 
al program. 
Students with definitely above- A fairly wide choice of courses. 
average intellectual capacity. 

UNIVERSITY PROGRAM- COMMERCIAL MAJOR 
High interest and ability in Full University Matriculation 
secretarial and office vork. 
Strong interest in careers in 
business or industry. 
High degree of scholastic ability. 
Entrance to Faculty of Commerce, 
newspaper work, accountancy or 
general Arts Course. 

Opportunity to pursue further 
studies related to commerce, 
business and senior secretarial 
positions, and some ad.mini strati ve 
positions in business. 

UNIVERSITY PROGRAM - TECHNICAL MAJOR 
High degree of mechanical Full University Matriculation. 
aptitude. 
High degree of scholastic 
aptitude. 
Ent~ance to any field of applied 
science, industrial arts, 
architecture, or highly skilled 
technical trades. 

Entry into any University• 

Full pre-vocational program 
in the technical shops. 
Entry into the techni.cal 
occupations. 

UNIVERSITY PROGRAM - HONOURS 
Those gifted with an unusually Full University Matriculation. 
high degree of academic ability. Entry into any University. 
Unusually strong academic 
interest. 
Unusually high level of 
performance. 

Majors in fields of Sciences or Arts. 
Optional subjects to allow for 
specialized interests. 
Advanced standing in University 
program. 

1: 

ii 
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APPENDIX II 

TABLE 1 

A DFSCRIPTION OF THE GENERAL PLAN FOR THE REORGANIZATION OF THE 
SECONDARY SCHOOL PROGRAM - GENERAL PROGRAM 

INrENDED FOR WHAT THE PROGRAM PROVIDES 

GENERAL PROORAM"" STANDARD 

Those with as yet no particular 
interest in any specific trade. 
Those with no specific interest 
in secretarial work. 
Those with no special aptitude 
in either of the above. 
Those with desire for broad 
academic and occupational 
education. 
Those planning high school grad
uation but not university. 

Full high school graduation 
Broad education in essential 
subjects. 
Stress on fundamental subjects. 
Opportunity to eliminate academic 
weaknesses. 
General occupational mathanatice. 
Special work in English. 
Geography of the world. 
Everyday Science. 
Modern History 
Options in Industrial Arts, 
Household Arts, and Agriculture. 
Opportunity to learn value of 
unselfish public service. 
Preparation for post-high school 
trades or vocational training 

GENERAL PROGRAM - VOCATIONAL COMMERCIAL 

Strong interest in clerical and 
secretarial work. 
High degree of clerical aptitude. 
Definite non-university intention. 
Potential stenographers, bbok~ 

Provincial Pass Certificate. 
No university matriculation. 
In some cases preparation for 
Post-high school training. 

keepers, secretaries or other office worker. 

The Department of Education issued a statement to Junior High 
Schools in connection with the General and University Programs, in 
which it stated that11 ••• the present school program in Grades Seven, 
Eight and Nine is now sufficiently flexible to enable schools to ad
just their programs to meet the needs of preparation for the senior 
high school level." 

I 



APPENDIX III 

VOCATIONAL SCHOOLS ESTABLISHED AND OPERATED 
BY THE GOVERNMENT OF NOVA SCOrIA 

TABLE 1 

NOVA scarIA INSTITUTE OF TECHNOLOGY1 HALIFAX 

1. Electrical Technology 
2. Electronic Technology 
.3. Mechanical Technology 
4. Medical Laboratory Technology 
5. Radio and Television Service 

6. Tool and Die 
7. Instrument Mechanic 
8. Cooking - Advanced 
9. Cooking 

10. Apprenticeship Classes 

TABLE 2 

NOV A SCOI'IA LAND SURVEY INSTITUTE1 LAWRENCETCMN 

1. Land Survey 
2. Photogrammetry 
J. Cartographic Drafting 

TABLE .3 

NOVA SCOI'IA MARINE ENGINEERING SCH0OL1 HALIFAX 

For certificates of Competency in: 

9. First Class Engineer or 
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1. First Class Engineer or 
2o Second Class Engineer or 
J. Third Class Engineer or 

10. Second Class Engineer of 

4. Fourth Class Engineer of 
5. A Steam-driven Ship or of 
6. A Motor-driven Ship or of 
7. A Steam-,driven and of 
8, A Motor-driven Ship or as 

11. A Steamship or of 
12. A Motorship or of 
13. A Steamship and a Motorship 

Issued by the Department of 
Transport, Canada. 

J 



APPENDIX IV 

VOCATIONAL SCHOOLS CONTINUED 

TABLE 1 

NOVA scarIA MARINE NAVIGATION SCHOOL1 HALIFAX 

For Certificates of Competency as: 

Page 162 

1. A Master, Foreign-going or 
2. A Mate, Foreign-going or 
3. A Master, Home Waters or 

4. A Mate, Home Waters or others 
Issued by the Department of 
Transport, Canada 

TABLE 2 

NOVA SCOTIA AGRICULTURAL COLLIDE1 TRURO 

Diploma Course - Two Years 
Designed to help prepare persons to become farmers 

TABLE 3 

FISHERMEN' S TRAINING CENTER.1 PICTOU 

1. Marine Engines 5. Gas Engines 
2. Navigation 6. Electronics 
3. Nets and Gear 7. Cooking 
4. Diesel Engine 

TABLE 4 

APPRENI'ICE TRAINING1 HALIFAX 

1. Bricklayers 8. Auto Body Repair 
2. Carpenters 9. Sheet Metal 
3. Electrical Construction 10. Plastic Fabrication 
4. Machinists 11. Linemen 
5. Motor V ehi cl e Repair 
6. Plumbers 
7. Steamfitters (Construction) 

12. -Heavy Duty Repair Trade 
13. Refrigeration Mechanics 
14. Plant Apprenticeship 

~ 
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APPENDIX V 

VOCATIONAL SCHOOLS CONTINUED 

TABLE l 

QQAL ~MINING SCHOOL, HALIFAX 

1. Manager 5. Mine Electricity 
2. Underground Manager 6. Stationary Engineering 
3. Ovennan 7. Mine Survey 
4. Examiner 8. Diesel 

TABLE 2 

VOCATIONAL EVENING SCHOOLSs HALIFAX 

1. Auto Mechanic 13. Television Servicing 
2. Carpentry 14. W el.ding - Electric Arc 
3. Drafting - Architectural 15. W el.ding - Oxy-acetylene 
4. Drafting - Mechanical 16. Bookkeeping 
5. Electrical Machinery 17. Bookkeeping and Typing 
6. Electrical Wiring 18. Office Practice and Typing 
7. French Polishing 19. Personnel Supervision 
8. Machine Tool Operation 20. Shorthand and Typing 
9. Metallurgy 21. Shorthand Refresher 

10. Plumbing 22. Sign and Show Card Writing 
11. Radio Servicing 23. Home Cookery 
12. Steam-engines - Stationary 24. Home Sewing 

TABLE 3 

ADULT VOCATIONAL TRAINING CENl'ER1 SYDNEY 

1. Appliance Repair 
2. Auto Body Repair 
J. Boat Building 
4. Boiler Operator 
5. Building Maintenance 
6. Card Punch Operators 
7. Construction Sheet Metal 
8. Cooking 
9. Diesel Mechanics 

10. Furniture Finishing 
11. Gasoline Power Tool Repair 
12. House Painting 
13. Industrial Mechanic 
14. Machine Tool 

15. Machine Woodworking 
16. Mechanical Drafting 
17. Oil Burner Installation 

and Servicing 
18. Pipefitting 
19. Pipe Welding 
20. Radio Television Repair 
21. Radiography 
22;. Service Station Attendant 
23. Tile Setting 
24. Unit Record Operators 
25. Waiters and Waitresses 
26. Welding 



- ---------

------
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APPENDIX VI 

VOCATIONAL SCHOOLS CONI'INUED 

TABLE l 

CAPE BRETON_ VOCATIONAL HIGH S_QHQQb, SYDNEY 

1. General Subjects 7. Electrical Machinery 
2. Auto Mechanic 8. Machine Shop 
3. Carpentry 9. Plumbing and Pipe Fitting 
4. Diesel 10. Radio and Television Servicing 
5. Drafting .. Mechanical 11. Sheet Metal 
6. Electrical Construction 12. Welding 

CUMBERLAND COUNTY VOCATIONAL HIGH SCHOOL1 SPRINGHILL 

1. General Subjects 7. Machine Shop 
2. Auto Mechanic 8. Plumbing and PipB Fitting 
3. Carpentry 9. Radio and Television Servicing 
4. Diesel 10. Welding 
5. Drafting - Mechanical 11. Stenography 
6. Electrical Construction 
~ 

HALIFAX COUNTY VOCATIONAL HIGH SCHOOL1 HALIFAX 

1. General Subjects 1. Without General Subj eets 
2. Auto Mechanic requiring Grade XI 
3. Carpentry 2. Drafting - Architectural 
4. Construction Wiring 3. Drafting - Mechanical 
5. Heating and Ventilation 4. Photography 
6. Machine Shop 
7. Plumbing 
8. Sheet Metal 
9. Bookkeeping 

10. Clerical 
11. Stenography 

1. Welding 

5. Radio and Television Servi eing 
6. Refrigeration 
7. Bookkeeping 
8. Clerical 
9. Stenography 

Not Roouiring Grade XI 

2. Cooking 3. Beauty Culture 
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APPENDIX VII 

VOCATIONAL SCHOOLS CONrINUED 

· TABLE 1 

KINGS COUNTY VOCATIONAL. HIGlI _SCHOOL..a KENrVILLE 

1. General Subjects 7. Drafting 
2. Auto Mechanic 8. Plumbing and Pipe Fitting 
3. Carpentry 9. Radio and Television Service 
4. Diesel 10. Welding 
5. Drafting - Mechanical 11. St en:9.graphy 
6. Electrical Construction 12. Bookkeeping 

PICTOU COUNTY VOCATIONAL HIGH SCHOOL1 STELLARTON 

1. General Subjects 7. Machine Shop 
2. Auto Mechanic 8. Plumbing and Pipe Fitting 
3. Carpentry 9. Radio and Television Service 
4. Diesel 10. Welding 
5. Drafting - Mechanical 11. Stenography 
6. Electrical Construction 

YARMOUTH COUNTY VOCATIONAL HIGH SCHOOL1 YARMOUTH 

1. General Subjects 4. Radio Servicing 
2. Auto Mechanic 5. Retail Merchandising 
3. Carpentry 6. Stenography 

Without General Subjects, Requiring Grade XI - Stenography 

NarE: Each Vocational High School is established and operated under 
the tenns of an Agreement between the Government of Nova Scotia 
and at least two municipal Councils. 
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