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A bstrac t

This »tudy examined the  e f f e c t  of lot .erpersonai  '' 

Communications coaching sessions  on T7 Management s tuden ts  

a t  'Saint  Mary'I Univers i ty  s u f f e r in g  from h ig h  Communication 

Apprehension.  The Personal  Report of  Communication 

. Apprehehsibn was admin is te red  b e f o H  and a f t e r  the s e s s i o n s .

' The Related-Measures t - t e s t , r e v e a l e d  t h a t  coaching produces 

s i g n i f i c a n t  r e s u l t s ,  f in d in g s  and im pl ica t ions  of the 

experiment a re  d i scussed ,  ,
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INTRODUCTION

Coiwiunlcatlôn Apprehension (CA) i s  defined as an i n d i v i d u a l ' s  Teye) 

of fea r  a s soc ia ted  with an a n t i c ip a t e d  communication s i t u a t i o n  with  

another perSpn or persons .  There a re  two types of CA according to

S pie lberger  (1966) and Lamb (1%72). ^One is " s t a t e "  apprehension,  which
' ' ' y  . V , . f  .

i s  r e l a t e d  to, such th ings  as public speaking and in te rv iew ing .  This type
'  ' - ' . . - \*  '  '  ' •  ^  ■ -  V \

' of apprehension is very compon_ Many people fea r  communicating only fo r  

c e r t a i n  duress s i t u a t i o n s .  . .S t a t e  CA a f f l i c t e d  40 per cent  of  2,543 ad u l t  

respondents of a n a t io n a l  survey conducted in 1973 by R.H. Bruskin 

Assoc ia tes ,  when required  to  speak to  a group.  The o the r  is " t r a i t "  w  

I apprehension.  I t  i s  c h a ra c te r i zed  by anx ie ty  with  re spec t  to  many

! d i f f e r e n t  communication s i t u a t i o n s .

I A study conducted on near ly  twenty thousand co l lege  s tuden t s

t   ̂ throughout the  Vnited S ta t e s  over an e igh t  year  per iod (1969-1977)

I revea led  t h a t  15 to  20 per cen t  su f fe r , i ro ro  d e b i l i t a t i n g  or t r a i t
j. /  - - . , - '
1 communication apprehension (McCroskey, 1977). •

By " d e b i l i t a t i n g "  is meant apprehension of s u f f i c i e n t  magnitude to  

i n t e r f e r e  s e r io u s ly  with  the  i n d i v i d u a l ' s  function ing  in normal human 

’ communications" (McCrOskey, 197'? p.  28) ■

There a re  o the r  forms of CA b e s i d e s ' o r a l . Oral communication 

apprehension is  the  most common. Some people fea r  w r i t t e n  , 

communication. Students  su f fe r in g  from t h i s  type  of apprehension w i l l  

avoid tu rn ing  in w r i t t e n  assignments and w i l l  r a r e l y  en ro l l  in courses 

which requ i re  a g r e a t  deal  of w r i t i n g .  Another CA form i-s^receiver  

apprehension.  Wheeless (1975) descr ibes  t h i s  as  the f e a r  of rece iv ing  

informat ion .  Ind iv idua ls  a f f l i c t e d  with t h i s  form of apprehension may '  

have d i f f i c u l t y  p rocess ing  information and psycho log ica l ly  a d j u s t in g  to



messages sent  by o t h e r s .
- ' - . ' ' ' ) / '  . \ ' - 
£<Sucat1on Is a communication p rocess .  Students  must use speaking,
l i s t e n i n g  and w r i t i n g  s k i l l s  and demonstrate le a rn in g .  ' Yet» some
students;  a re  handicapped In the classroom by severe anx ie ty  about
communicating.(Barker,  1982, p . 122).

The problem goes even f u r t h e r  than the  c l a s s  room. This a f f l i c t i o n  

w i l l  f o l 1ow 1nd1yldua1s throughout t h e i r  l i v e s .  In t h e i r  J o b ( s ) ,  soc ia l  

even ts ,  e t c . Th is .paper  w i l l  o f f e r  a p o s s ib le  a id  1h cur ing  t h e i r  

apprehension.  ‘ '

The In ten t  of the  study Is  to  determine whether s tuden ts  t h a t  have 

been proven to  be communlcatlon apprehens1ves w i l l  be ab le  to  func t ion  In 

a c l a s s  designed to  encourage com^^nlcatIons> Also,  w i l l  I t  a c t u a l l y  

help them overcome t h e i r  apprehensions? The form of. ÇA to be examined 1s 

t r a i t  apprehension o f  o ra l  communication. The experiment Included the 

p a r t i c i p a t i o n  of 1 7 , s tu d e n t s ,  which, according to  the PersonaT Report of 

Communication Apprehension (PRCA) a r e  h ig h ly  apprehensive,  fach  s tuden t  

a t tended  one or  two, 3.5 hour ses s ions .  ’

1
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LITERATURE REVIEW

Researchers have been concerned with a p e r son ’ s fea r  of communicating 

fo r  almost four decades . From the ea r ly  works of Lomas>(1934) and 

Henning (T935) to the more recen t  work o f  McCroskey ( TWO,> 1975, 1976, 

19.77) a l l  have focused on CA from the perspec t ive  of the negat ive Imphct

t  I t  causes on p eo p le s ' f i v e s .  The term CA emerged f rom McCroskey; o ther  ■

'• terms r e f e r r i n g  to  the same th ing  Include shyness,  r e t l c e h c e ,  speech
1  ' /  . . V ^
* , . anx iety  e t c . Much of the  research  was on the  development of a

'  ' ̂  . ' ' ' ' ' '
"I '  measurement tool  which would prove e f f e c t i v e  1n d e t e c t i n g  CA. The tool

f which was determined, to be most accu ra te  according to  Daly & McCroskeyI , . '  ̂ • o • . ' t . ' ' '

4  ' '  was the  Personal Report of. Communication Apprehension (PRCA) which was

T designed by McCroskey In 1970,

' r  Over a period of one year the Instrument was admin is te red  to  1,434
' ■ co l lege  s tudents  a t  Michigan Sta.te U n ive rs i ty .  I n t e r n a l  cons is tency

; * ' r e l i a b i l i t y  e s t im a tes  (odd-even) ranged from .92 to .94. T e s t - r e t e s t
r e l T a b l l l t y  over a ten day per iod (N-76^) was ,83.  (McCroskey, 1970

-le l>Rt•Daly (1975) a l so  t e s t e d  the  r e l i a b i l i t y  of the ^RCA by using , 

Cronbach's c o e f f i c i e n t  alpha (Cronbach, 1951). Result s  showed In te rna l  

cons is tency  to  be .946. The PRCA is a 25 item q u e s t i o n n a i r e . ^ s e e  

Appendix A). Other t e s t s  developed Include Burgoon's (1976)

Unwillingness to Communicate Measurement, which c o n s i s t s  of 26 ' Items.  I t  

Is  a tw o-fac to r  measure assess ing  what she l a b e ls  a reward f a c t o r  and an 

approach-avoldance to  communication f a c to r .  Based on th i s  two fac to r  

approach two measures a re  der ived from her  . in s trument,  the Approach
y ,

Factor (UN) and the Total  Measure (UN T ) . Lustig (1974) developed the  

Verbal Reticence Instrument which co n s i s t s  of 23 I tems.  All these  

Instruments employ a q u es t io n n a i re  which o f f e r s  the  p a r t i c i p a n t
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-t

i:

s i t u a t i o n s  'asking readers  t o  respond according to  t h e i r

I '  avo ldance /des i re  l e v e l ,  t h e s e - t h r e e  Instruments were compared to
- ■ - ' > AMcCroskey's fRCA by .Daly (1975) , ,  but  they demonstrated lo w ^  r e l i a b i l i t y

scores .  For t h i s  reason the  PRCA was chosen as the measurement for  t h i s

exper iment. •",*

■ Other Instruments d t e d  In the  l i t e r a t u r e  Included the Measure'of
.  - -  A : .  /  V  _

, Elementary Communication Apprehension (MECA), designed by Garrison and 

Garr ison (1970).  The Writ ing Appréhension Test (WAT) was designed by- 

Oaly and Miller  (1975).  Another Instrument Is the Receiver Apprehension 

Test (RAT), Owe loped,-by Wheeless (1975).  ■

Phys io logica l  measui^ements monitor  the bod ily  r eac t io n s  (h e a r t  r a t e ,  

and degree of p e r s p i r a t i o n  on the  hands) during communication^; These 

. measures' I n d ica te  the  le ve l  of  s t r e s s  the p a r t i c i p a n t  Is exper iencing In 

a g1ven,con#nun1cat1o,n s i t u a t i o n .  Physio logica l  measurements a re

>1 a c c u ra te ,  but very expensive.

The s tuden ts  s u f f e r in g  from CA do have d isadvantages  In the

classroom. They a t e  cons idered shy people and may,get  mistaken for

d i s i n t e r e s t e d  s tu d e n t s .  According to Frelmu-th (1976) the research th a t

bes t  examines shy s tu d e n t s '  behavior 1n the classroom was conducted by

Zimbardo In 1970. He suggested th a t  these  people are very r e l u c t a n t  to

i n i t i a t e  conversa t ion ,  add new Ideas ,  ask q u es t io n s ,  or vo lun teer  for

an y th in g . JOf course ,  the cpmmunVcatlon apprehensIves do not I n t e r r u p t

ancLare .happier In s i t u a t i o n s  where th e re  Is no I n t e r a c t i o n  between

o th e r s . ’ . Shy s tudents  tend to  use few.hand g es tu re s  dur ing  In te rv iews.
■ '  "  ' ■ '  ’ '

Shy c h i ld r e n  spend more time In t h e i r  sea ts  because wandering may put

them Into a communication encounter .  Rarely does the teacher  ass ign

these  communication apprehensives .special  d u t i e s  and they o f t e n  ge t  fewer

s o c ia l  rewards i (Ffelmuth,  1976)



These t r a U s  have a negat ive  Impact on the  learn ing  environment

according t o  McCroskey. - I t  has an e f f e c t  upon the s t u d e n t ' s  achievement

(McCroskey, 1977c , ‘p, 2 9 ) ,The\e4luctance to  commun le a te  gene ra l ly  leads
'  '  - "  - - - '

t o  poor educa tiona l  achievement (Barker,- 1982, p .122).

High apprehens Ives u sua l ly  have TbsTer grade p o i n t  .averages then those  

who have low CA scores .  However, In a l e c t u r e - o n l y  c l a s s  high 

communication apprehensives do not appear to  be dfsadvantaged (McCroskey. 

,1977c). ■ • •' .. • '  ■ ' , .

McCroskey and Anderson (1977) have demonstrated t h a t - h i g h  CA s tuden ts  

do not do as well on S cho la s t ic  Aptitude Tests  as low CA s tu den ts :  Hurt 

. and P re ls  (1976) did  ex tens ive  research  on th e  e f f e c t  high CA has on the 

co g n i t iv e  or  I n t e l l e c t u a l  dimension of  academic success.  They a l so  

researched the a f f e c t i v e  dimension of academic success.  Those s tuden ts  

who are high apprehens Ives probably do not l i k e  school ,  t h e r e f o r e ,  p e  

chances for  them being high ach ievers  are slim. Hurt & P r e l s ' s  

s t a t i s t i c a l  ana ly s i s  proved th a t  CA Is s i g n i f i c a n t l y  nega t ive ly  r e l a t e d  

to both academic a f f e c t  ( a t t i t u d e  towards school) ,  apd academic

consequences ( f i n a l  g rades ) ,
• ' '  . . .  '

The causes of CA a re  not f u l l y  known. Case s t u d i e s , ( Phi H i p s  and

Butt ,  1966) and surveys (Wheeless, 1971) suggest  the  development of CA

during ear ly  childhood yea rs .  I t  Is  c l e a r  t h a t  many c h i ld r e n  s u f f e r  from

high l e v e l s  of CA when en te r ing  k inde rga r ten .  However, a ch i ld  Is

probably not born with CA, so most l i k e ly  I t  Is a learned  t r a i t .  A ch i ld

w1>y repea t  behaviors t h a t  have been r e in fo rc e d .  The S k i l l  A cquis i t ion

Theory suggests  t h a t  a ch i ld  becomes apprehensive because he/she  did  not

develop the  s k i l l s  necessary for  success fu l  communication (Frelmuth,

1976).-



I . The modeling theory suggests  th a t  high CA may have developed as a 

r e s u l t  of Im i ta t ion  (Frelmuth,  1976). - This Implies th a t , h i g h '  .
: - ' ( v  ' . .. "

apprehensive paren ts  w i l l  have high apprehensive c h i ld r e n .  Zimbardo

(1977) s t a t e s  t h a t  shy paren ts  a re  l i k e l y  to have one shy ch i ld  and that '

I t  Is usua l ly  t h e i r  f . l r s t  born;'  Whatever the cause,  t h e r e  Is a l so  the

pps!41b;111ty tha t ,  the  %eW^f#r^âl*s re in forced  In school .  O u l t ^ o f t e n  t h e

"well behaved* student  Is one who Is  q u ie t  and non-d1srupt1vë .  The ch i ld

t h a t  speaks .but  In c l a s s  may be punished whi le  the  q u i e t  c h i ld  w i l l  be

re in fo rc e d  fo r  s i l e n c e :  Therefore,  Ins tead  of  the  school "helping th e

ch i ld  t o  overcome the problem, educa t ton^ l  Ins tT t lons  r e in fo rc e  the

■ behavior . ' ' .  ' '

Until  the  l a s t  decade only one method, was'eim^lpyed, and I t  I s  s t i l l  
the  most widely emiîloyed.. This Is most un fo r tuna te  because the 
method Is demonstrably no t  only I n e f f e c t i v e  but  s e r io u s ly  harmful to  . 
the Indiv idual  with  high CA. (.McCroskey, 1977, p . 90)

. ' . >
The method McCroskey speaks of  i s  public speaking.  Public speaking

.has g rea t  value for  people with moderate o r  low CA. However, for  people

with high CA such exper iences a r e  deeply t r a u m a t i c .  The PRCA t e s t  was

. used t o  examine the v a l i d i t y  of the method (McCroskey, 1977). The PRCA

was administered to over 600 s tuden ts  In a public speaking c l a s s .  Over

h a l f  the  s tuden ts  who were I d e n t i f i e d . t o  have high CA dropped out of  the

c l a s s .  Those t h a t  did remain showed a s i g n i f i c a n t  Increase  In CA as,

measured by. PRCA. However, when consider ing  a l l  of the s tudents  who

completed the course,  the average CA level  was found to drop

s i g n i f i c a n t l y .  Thus, whi le  I t  helped a m a jo r i ty .  I t  huTt those  1n the

g r e a t e s t  need of help (McCroskey, 1977b).

' .There Is o ther  r esearch  t h a t  Ind ica tes  th a t  a course In pub lic 

speaking does not  reduce a s tu d e n t ' s  CA (Brooks & P la t z ,  1968; Taylor and 

Hamilton, 1974). This research  s t a t e s  t h a t  when cons ider ing  a l l  s tuden ts



I

w ^fi-

' ■■ ■ . ■ ' -  /  ■ ' '*■ ■, . ; . 

en ro l led  1n a public speaking c lass  the Impact Is  a reduction In CA
me

(G i f f in  & F r i e d r i c h , - 1968). However, Dyroacrek <1971 ) found th a t  an 

1nter|ÎV<t)na1 coijwiunlcatlons c l a s s  was a t  l e a s t  as  e f f e c t i v e  In reducing 

CA. This c j a s s ,  however, did r e q u i r e  seven speeches .
- ' \  y /  /  ' .  -V

The t rea tm ent  which F f e 1 # t h  (1976) says Is the most widely used Is
■ , ' ■ ■ . - - ■ ■ '  ■ ' ' 

cal led .  Systematic O e s e n s l t l r a t i o n  (SO). SO has become a popular  method

of trea tment because I t  Vs h ig h ly  e f f e c t i v e ,  easy to  adm in is te r ,  and

r e l a t i v e l y  Inexpensive,  (Barker ,  1982,' p. 132)

With the, u t i l i z a t i o n - o f  t h i s  method frelmuth  (1976) recommends t h a t  a

person .w ith  a background In c l i n i c a l  psychology b e l n  a t tendance .  . S K  -

I employs lea rn ing  a mjuscular r e l a x a t io n  p rocedure . The ind iv idua l

I ^  c o n s t ru c t s  a h ie ra rchy  of f e a r f u l  s p e a k i n g - s i t u a t i o n s . Then the

' I n d i v i d u a l , in  a s t a t e  of r e l a x a t i o n ,  Is to ld  to Imagine the  l e a s t -

F th rea ten ing  s i t u a t i o n  and to continue  r e la x in g .  This i s  r e l a t e d  r i g h t

I up to  the  most th r e a te n in g  s i t u a t i o n .

I The theory behind SO i s  t h a t  one eTImInates the anx ie ty  response
1 ..

through a countercondit ioning '  process t h a t  pa i r s  the th re a te n in g  st imulus 

with  a r e l a x a t io n  response r a t h e r  than with heightened a r o u s a l . '

V aria t ions  In the t r a d i t i o n a l  SD procedures ,  such as a d m in is t r a t io n  to ' 

groups r a t h e r  than in d iv id u a l s ,  and audiotaped se l f - a d m in i s t e r e d  SD, seem 

to., be equa l ly  e f f e c t i v e  ( Frelmuth,  1976).

Rational  Embtlve Therapy (RET) developed by Ell 1s (1958) s t r e s s e s  

cogn i t ive  anxie ty  because of i r r a t i o n a l  th in k in g .  E l l i s  b e l iev es  th a t  If 

the  i r r a t i o n a l  th ink ing  can be decondi t ioned ,  then t^e  anx ie ty  w i l l  

disappear*. RET Is a th e ra p e u t i c  technique which employs t r a i n i n g  people 

to s u b s t i t u t e  r a t i o n a l  fo r  i r r a t i o n a l  s e l f - v e r b a l i z a t i o n s . The technique 

requ i re s  the superv is ion of  a p ro fe s s iona l  . c l in ic ia n  ( E l l i s ,  1958). .



other.methods have been suggested In the r esearch  o f  r ece n t  y e a r s , . 

but most have yet  to  rece ive  s u f f i c i e n t  v a l i d a t i o n .  These Include 

r e l a x a t io n  Induced by biofeedback (B a r te r ;  Cegala K ib le r ,  & Mahler,

1972), group c ounse l l ing  (G i f fen ,  Si Bradley,  1969), r e a l i t y  therapy 

( P h i l l i p s  & Metzger,  1973).  Two very promising methods a re  Condit ioned 

Relaxation (Heald,  1996), which I s  very s im i la r  to  Systematic 

D e s e n s i t i z a t io n ,  and s k i l l s  t r j^ln lng developed by Freroouw (1975), and 

Schwalb (1976).  \

Although a t  t h i s  po in t  only systematic de s e n s i t i z a t i o n  jia-r been 

c l e a r l y  demonstrated by numerous researchers  to be an e f f e c t i v e  method of 

reducing CA fo r  people with high l e v e l s  of CA, I t  I s  reasonable  t o  expect  

t h a t ,  from among the v a r i e t y  of m e t h o d s . t h e r e  w i l l  emerge several  

e f f e c t i v e  methods I n ' t h e  n ea r  fu tu re  (McCroskey, 1977).

Based on the l i t e r a t u r e  above,  the study at tempts t o  t e s t  the 

following Hypotheses:

Hypothesis  1: The s e l f - s e l e c t i o n  of  c l a s s e s  does not s i g n i f i c a n t l y
\  ' '■ 

a f f e c t  the  randomness of the s tudents  In the  s e c t i o n s .

I t  Is assumed th a t  the CA scores  w il l  not vary s i g n i f i c a n t l y  from

cla ss  to  c l a s s  because t h e  s tuden ts  chose t h e i r  own s e c t io n .

Hypothesis 2: Coaching w i l l  decrease CA s c o r e s .

I t  1s expected t h a t  the  scores of the  high communication 

apprehensIves w i l l  decrease s i g n i f i c a n t l y .  The coaching Is designed 

to  enhance t h e i r  s e l f - im age .  Because of t h i s  the p a r t i c i p a n t s  should 

develop p o s i t i v e  a t t i t u d e s  about  t h e i r  own f e e l i n g s .  The

8



p a r t i c i p a n t s '  I n h ib i t i o n s  towards commuolcai^lon should be reduced 

s i g n i f i c a n t l y .

Hypothesis  3; Regular teach ing  wil l  not decrease the CA scores  of  

the c o n t r o l  groups.

I t  I s  assumed t h a t  the  scores  of the con t ro l  group w i l l  remain the

same, or change very l i t t l e .  Regular teaching  should not  a Id

s tuden ts  In decreas ing  t h e i r  scores because course conten t  does hot
■ ' ' " ' . ' '
deal with In te rpe r sona l  communications.
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Methodology

The "Personal  Report -of Communication Apprehension" ( PRCA) designed 

by McCroskey In 1970 was d i s t r i b u t e d  twice to  s ix  c l a s s e s  of In t roduc t ion  

to Management (281.2)  a t  Sa in t  Mary's U n ive rs i ty .  The s tudents  were 

In s t ru c te d  to  I d e n t i f y  themselves by .using  the l a s t  th ree  d i g i t s  of the i r ,  

s tuden t  numbers, so t h e i r  ques t ionna i res  appeared t o  be anonymous. The 

two t e s t s  were d i s t r i b u t e d  th r e e  months a p a r t ,  the  f i r s t  one before the

experimental t r ea tment s e s s io n s  and the second a f t e r  the  sess ions .  Ohe

of the c l a s s e s  was used as a cont ro l  group,  and was not  approached with 

regard to  a t tend ing  any coaching s e s s io n s .  A t o t a l  of 135 s tuden t s  

completed the PRCA. The PRCA scores 'were  c a l c u l a t e d  and those who 

received a score wh^ch was higher than 84 were approaches regard ing  

a t tend ing  the coaching s e s s i o n s . I t  was determined th a t  46 had high CA 

scores ,  two of whom were In the  cont ro l  group, t h e r e f o r e  they were not  ‘ •

r e c r u i t e d .  These f ig u re s  In d ica te  t h a t  33% of the-management.s tudents  x

were high communication apprehens ives .

The recru i tm ent of  the  fo r ty - f o u r  communication apprehensives was 

achieved by going to each c l a s s  and c a l l i n g  out t h e i r  s tudent  numbers 

when the p ro fesso r  was not  p r e s e n t .  The s tudents  were In s t ru c te d  to 

remain a f t e r  c l a s s  I f  t h e i r  number was c a l l e d .  Those t h a t  remained were 

asked to a t t end  sessions  on communication. They were Informed of the 

b e n e f i t s  a ssoc ia ted  with  the c l a s s e s ,  and encouraged to  come. Cards were 

completed which con ta ined  t h e i r  telephone numbers and t h e i r  f ree  t ime.  

T h i r ty - th r e e  cards were turned In, seventeen were able  to  a t tend  e i t h e r  

one or  two of th e  s e ss ions .  The o thers  e i t h e r  re fused ,  or s t a t e d  they 

were unava i lab le .
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Four sess ions  were held In order to  accommodate a l V o f  the

Î, p a r t i c i p a n t s .  Sessions were held on th ree  Sundays. The f i r s t  sess ion
& ' ' . ' ' . ' 
i  was held a t  two d i f f e r e n t  times the same day. The o ther  two c l a s s e s  were

I conducted on two consecut ive  Sundays, I t  was necessary '  t o  conduct the

I  second sess ion  twice because of poor attendance. .  ■ .

I '  P a r t i c i p a t i o n  was e n t i r e l y  voluntary ,  the  only Inf luence  Involved ai ' ' ' ' 'I s o f t  s e l l  job on the b e n e f i t s  o f . a t t e n d in g  the s e s s ions  in r e l a t i o n  to

t h e i r  fu tu re  needs; In o the r  words, good communication s k i l l s  are 

w required for  In te rv iews,  management p o s i t i o n s ,  and almost every job.

I Seven of the s tudents  at tended two se s s io n s ,  and ten came once. Each
I ' .
1 sess ion  was 3.5 hours long. The c la s s e s  contained a c t i v i t i e s  based on
t .  '  ' ■ '  • ■ ■ ■

I In te rpe rsona l  Communications.
f ' , ' . ' - ’

There vias no re fe renc e  to  th e re  being any r e l a t i o n s h i p  between the

V. , .ques t ionnaire and the a t tendance  of the s e s s i o n s .  The p a r t i c i p a n t s  were
: Er ! '
I '  Informed th a t  the choice of s tudents  was random. No mention was made
I ■ ' - ' ■ ■ ;■

tha t  they f e a r  communicating more than most of the s tudents  In

s management. ..The exp lana t ion  given was t h a t  almost  everyone fears

communication of some form; however, the, way to  overcome these f ea r s  are

■to  recognize them and take  a c t io n .  Self-Image enhancement was s t r e s sed

throughout the 3,5 hours.  Coaching on recognizing Ind iv idual  d i f f e r e n c e s

and accepting  the se  Incongruencies were used t o  come to terms w,1th t h e l f

own c h a ra c te r  s t reng ths  and weaknesses. The sess ions  did not  r eq u i re  the

p a r t i c i p a n t s  to  s tand up and give a speech; however, the s tuden ts  were

prompted to  express t h e i r  op in ions.  .
. - .

The f i r s t  c l a s s  began with an In te rv iew (Appendix 8 ) .  The students

chose t h e i r  pa r tne r  based on the  f a c t  th a t  they did not know th i s  person,

then  an in te rv iew  sheet  was completed. Each p a r t i c i p a n t  was required to

In troduce  h i s / h e r  pa r tne r  to  the r e s t  of the c l a s s .  Following- the
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. . .  "  J  .
4 '/ . -  . ' . '

- In te rv iew th e re  was a d is cuss ion  on communication. Inc luding  the
k  -  - . . - ' . - . ' -
& ■ . Importance and the d e f i n i t i o n .  Two cartoons were used to encourage the

I , '  d1scuss1on(AppendlX C & D ) . Then the  p a r t i c i p a n t s . ranked 10

I  ^Communication s i t u a t i o n s  accorcjlng to  t h e i r  own area of d i f f i c u l t y .  The

I  r a n k in g 'e x e rc i s e  was used to  check each s t u d e n t ’ s progress '.

I Role plays were used to get  the s tuden ts  to express t h e i r  f e e l in g s  In

I various communication s i t u a t i o n s .  The ro le  plays were desighed to

T Involve varying opinions which were based on sex and up-b r ing ing .  This

I led to d iscuss ions  of how,communication d i f f e r s  according to  whom the
I ;
: conversa t ion  Is with.  The remainder of the  c l a s s  Involved f u r th e r
t ' , . '  '
I ■ d iscuss ions  designed to  s e t  the p a r t i c i p a n t s  a t  ease.

S' . ' Those t h a t  were absen t  f o r  the f i r s t  c l a s s  came In ea r ly  fo r  the

second. They were Vnforlned of the a c t i v i t i e s  they had mVssed. The

' second sess ion  was more demanding on the p a r t i c i p a n t s .  The c l a s s  began

' by demonstrat ing how d i f f i c u l t  I t  Is t o  communicate without  words with
X -

the use of an e x e r c i s e , c a l l e d . c o - o p e r a t i v e . s q u a r e s  (Appendix E ) . This 

exerc ise  (Myers & Myers, 1976) r eq u i re s  each p a r t i c i p a n t  to  work towards 

the same goal through co -opera t ion .

One way versus two way communication (Blubaugh & Quigg lns , 1981) ■ 

required a spokesperson.  This was decided dem ocra t i ca l ly .  Two diagrams 

were given to  the leader  who was In s t ru c t e d  to  e x p i a i n how t o  draw the 

f i r s t  p i c tu r e  (Appendix F-1) c l a s s .  The p a r t i c i p a n t s  were not  permi t t ed  

to ask any ques t ions .  For the  second p ic tu r e  (Appendix F-2) the o ther  

p a r t i c i p a n t s  were allowed to  ask ques t ions  on the accuracy of t h e i r  

v i s io n .  The co r rec tness  was checked on both drawings ,  and then the 

outcome was d iscussed .

; The c l a s s  was divided  Into two groups.  A s to ry  (Blubaugh & Quigglns,

; 1981) was d ic t a t e d  to  the f i r s t  group (Appendix 6-1),  then they were to
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i.

t e l  1 the  s tory  to  the second group. The ex e rc i s e  was repeated In 

r e v e r s e ,  (Appendix G~2)where the second group repeated t h e i r  s to ry  t o  the 

f i r s t .  This d isp layed  how easy 1t  1s to  confuse Issues and leave out  

d e t a i l s  When communicating.

The next a c t i v i t y  Involved the  c l a s s  In a t e s t  of  each I n d iv id u a l ' s  

r e a l i s t i c  s e l f - im a g e . Each s tudent  completed a card on every , •

p a r t i c i p a n t ,  which was to  con ta in  the  food,  co lou r ,  automobile,  animal,
\  ■ V

and famous ch a rac te r  t h a t  reminds him/her most of each person In the

c l a s s  .' The reason for  -choosing t h a t  p a r t i c u l a r  animal,  food,  e t c ,

should be exp la inab le ,  because upon complet ion of the  e x e r c i s e  each

ind iv idua l  received the cards w r i t t e n  on them and then the c lass

exchanged ques t ions  and opinions regarding o t h e r s '  s e l e c t i o n s .

Understanding one 's  s e l f ,  and accepting  both the good and the bad

c h a r a c t e r i s t i c s  helps an Individual  r e s to r e  confidence.  Thej;attempt at

I n s t i l l i n g  confidence involved the c l a s s  In w r i t ing  down t h e i r

p e r s o n a l i t i e s  pros and cons.  The p a r t i c i p a n t s  were S^equlrçd t o  share

h i s / h e r  c h a r a c t e r i s t i c s  and. how they would l i k e  t o  change them with the

r e s t  of the c l a s s .  This I l l u s t r a t e d  to everyone t h a t  no one Is  p e r f e c t .

The c l a s s  f i n i s h e d  by ranking the 10 communication s i t u a t i o n s  .again. The

f i r s t  s e t  of scores was r e d i s t r i b u t e d  and compared. Each p a r t i c i p a n t

found t h a t  h i s / h e r  anx ie ty  regard ing communicating had dropped somewhat.

Approximately th ree  weeks l a t e r  the  PRCA Was admin is te red  for  the second

time.
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t a b l e  I

/  The Scores of the Hl.gh Communications Apprehensi ves 

Who Attended the Sessions  . ■

Student  # F i r s t  Test Hark

I

I

I

1

2

3

4

5

6

7

8

9

10 

11 

12

13

14

15

16 

17

no

100

90

,107

88

98

93

86

85

88

97

85

88

97

85

102

107

Second Test  Mark 

84 •

8e

91

83 

74

' 94 '

87

84

■8S , '

57’

97

■ 78

78

92 

90 

76 

105

Difference

26

12

-1

14 

■ 4

6 

2 

20 

- 31 

0 

7 

10 

5 

-5 

26

Means 94.47 83.71 10.76

Î
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Table II

The Scores of the .High Coirwunlcatlon Apprehens Ives 

Who Old Not Attend the  Sessions

Student  # f 1r s t  Test Mark Second Test Mark Dif ference

96

94

86

90

.91

89

99

89

106

95 

84

87

88

100

83

94

92

90

73

119

94 

106

86

86

83

95

-4

11

-8

- 2

1

16

-20

-5

0

9

-2

4

-7

Means 91.95
\ ' 

92 )38 .54
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Resul ts

A prel iminary  s tep  In the an a ly s i s  was an assessment of the 

p ro b a b i l i t y  of rece iv ing  a random dist r1b,utIon even though s tuden ts  

choose t h e i r  own c l a s s e s  (Hypothesis  1) .  This was t e s t e d  by using the 

Independent -  Measures t - t e s t  on the  two c l a s s e s  with the  l a r g e s t  

variance  in t h e i r  q u es t io n n a i re  scores .  The d i f f e r e n c e  between the means

f was not s i g n i f i c a n t ;  ( p .10 ) .  Thus Hypothesis  1 was supported.  . '
{
•1 Hypothesis é p red ic ted  t h a t  mot iva t ional  coaching w i l l  produce
r ' " . ' ' ' 'I ■ * ■ ' . '

s i g n i f i c a n t  r e s u l t s  In the  diffei jences between the 2 s e p a ra t e  PRCA 

j; ques t io n n a i re  scores .  Table I I l l u s t r a t e s  the communication

T apprehensIves '  scores on the f i r s t  t e s t ,  the second t e s t ,  and the
: ' ' ■ ' ' '

d i f f e r e n c e  between the scores .  The Related Measures t - t e s t  was .used to

f determine whether the two means gathered o n . t h i s  group of s tudents  were

? s ig n l f a n t l y  d i f f e r e n t .  The e f f e c t  of coachlhg was s i g n i f i c a n t ;  ( t=3 .82 ,

, p < . 0 1 ) .  Hypothesis 2 was supported.

Hypothesis  3 suggested t h a t  r egu la r  te ach ing  would not prove to  

decrease the CA scores s i g n i f i c a n t l y .  The Related-Measures t - t e s t  was 

used t o  measure the r e l a t i o n s h i p  between the  f i r s t  and second 

ques t io n n a i re  scores .  The t - t e s t  was conducted on th ree  d i f f e r e n t  

groups. The f i r s t  group was the c l a s s  out of s ix  t h a t  d isp layed  the 

l a r g e s t  var iance  between the two marks. However, the  d i f f e r e n c e  between 

the^means was not s i g n i f i c a n t ;  ( t» 1 .9 1 ,  p ' ^ . 0 5 ) .  The second group 

Involved those who were determined to have high CA on the f i r s t  t e s t ,  but 

did not a t t end  the communication sess ion .  Out of a p o ss ib le  29, response 

on the second t e s t  was only received from 13. Table I I  con ta ins  the  PRC<̂  

scores and the d i f f e r e n c e  between the  two. The r e s u l t s  f a i l e d  t o  reach 

s ig n i f i c a n c e ;  (p^?- .10),  The cont ro l  g roup 's  scores  were examined l a s t .



&

17

The d i f f e r e n c e  between the  means was not s1gn1f1cant ;(p  ] > , 1 0 )  

Hypothesis 3. was suppor ted . '

*



DISCUSSION

|> The da ta  c l e a j l y  support  th a t  I n te rp e r s o n a T Communication coaching

| r  se ss ions  ,w i l l  help s tudents  overcome t h e i r  apprehens ion- regarding
I"
I communicating with o th e rs .  Communication apprehenslves do f ind  i t

; . d i f f i c u l t  t o  r e l a t e  to  o the rs  and they w i l l  avoid communication

f  s i t u a t i o n s  whenever p o s s ib le .  This behavior has many negat ive  a spec ts

I  which have harmed and could cont inue  to  harm the In d iv id u a l .  The

. ÿ recogn i t ion  pf  the problem, and the d e s i r e  to  overcome i t ,  can help the

> Ind iv idual  who s u f fe r s  from CA solve the problem. The method of e n t i c in g
t  . 1 - ' . - . ' -
r  the s tudents  t o  a t t en d  the sessions  was s t a t i n g  the  b e n e f i t s  of the
I -
Î sessijOns. This form of enticement may, have encouraged only those to
r ' ' . . . . .  -. ' ' '
f a t tend  who recognized t h e i r  de f ic iency  and had the d e s i r e  to  e l im in a te

V ■ I t .  The p ro fesso rs  a l so  encouraged the s tuden ts  to  p a r t i c i p a t e  so t h e i r

‘ . . exac t  r e a s o n , fo r  a t t en d in g  the sessions  is  unknown. The p a r t i c i p a n t s

were to ld  they were chosen randomly, no re fe rence  was made to  the

q u e s t io n n a i re .  Therefore ,  they could not be c e r t a i n  why they were 

■ approached.  However, the, s tuden ts  c l e a r l y  Indica ted  they r e a l i z e d  t h e i r  

apprehension and be l ieved  th a t  Improving t h e i r  communication s k i l l s  would 

• ■ be an a s s e t .

The regu la r  classroom permits- the s tuden t  s u f f e r i n g  from high CA to  

hide behind those with low CA. The d is cuss ions  In the classroom tend to 

.. be dominated by th o s e  who a re  not shy. Therefore,  I t . c o u ld  be very

important  t o  group the communication apprehenslves to g e th e r .  By p u t t ing

ITa l l  those  exper ienc ing high CA in the same classroom where commun1ca|1on 

i s  re q u i re d ,  they f e e l  compelled t o  speak.  This oppor tun i ty  al lows each 

^ Indiv idual  the  .chance to fee l  a t  ease In d i s c u s s io n s .  There are  fewer

- I n te r ru p t io n s  by the s tuden ts  and they l i s t e n  to  o t h e r s '  po in ts  of views

\
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more I n t e n t l y .  Removing the high CA from t h e i r  regu la r  classroom s e t t i n g  

may' have been one of the reasons why the r e s u l t s  were s i g n i f i c a n t .  The 

I sess ions  drew each person "out of  h i s / h e r  s h e l l " .  They were required  to

I  " face  t h e i r  I n h ib i t i o n s ,  and they were ve rba l ly  re in fo rced  for any Input .
T -
I  Students  could r e l a t e  to  one another  because they a l l  entered  the
Î  '  \ -  ' ' : ' ' '| ,  sessions  on the  same l e v e l .  High communication apprehenslves should be

I- encouraged to express t h e 1r o p in i o n s , and then re in fo rced  for t h e i r
I  'I , views. The regu la r  classroom 1s not r e a l l y  conducive for  t h i s  type of 

} . atmosphere,  A f t e r a l l ,  outgoing s tudents  w i l l  tend to  cont inue  to

dominate d i scu ss io n s .  However, removing those  with high CA, and 

providing coaching sessions  for  them, helps to  bu i ld  a s tronger  

i- se lf - im age  which provides them with the courage to r e l a t e  to  o th e rs .

1 Another pa r t  of the  experiment In v es t ig a ted  whether s tudents  1n the

six c l a s s e s  were s e l f - s e l e c t i v e ,  because s tuden ts  a t  Sa in t  Mary's s e l e c t  

i t h e i r  own c l a s s e s .  The r e s u l t s  Indica ted  no b ia s .  Students  most H k e l y

•  ̂ . chose t h e i r  c l a s s e s  on the baVts of t ime ,  a v a i l a b i l i t y ,  and the

p ro fe s s o r ,  and t h i s  may not  c o r r e l a t e  with whether they a re  shy , 

outgoing, e t c . '

The r e s u l t s  derived by t e s t i n g  Hypothesis 3 showed t h a t  r egu la r
.i. ' ■ ' .

te ach ing  does hot help to decrease CA scores .  The con t ro l  group was used 

because I t s  c l a s s  was not approached to  a t tend  any ses s ions .  Therefore,  

the t e s t  scores could not have changed. Those with high CA scores t h a t  

did not a t tend  the  sessions  were t e s t e d  to  determine whether the only 

d i r e c t i o n  high scores could go was down. The concern was s ince a l l  the 

high CA scores were over 84, and the h ighes t  p o s s i b l e  score was 125, 

perhaps a l l  scores would drop.  This was not the case.  The mean of the 

CA scores for  those who were not In at tendance a c t u a l l y  Increased .  

However, t h i s  Increase was not s i g n i f i c a n t .  Self-Image enhancement was
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not encouraged in t h e i r  regu la r  c l a s s  and the s tuden ts  undoubtedly 

behaved exac t ly  the same as before .

L i t t l e  can be done t o  cure  communication apprehentlon  In t h e  regu la r  
classroom. . Requiring the  s tuden t  t o ^ p a r t i c i p a t e  w i l l  only aggravate 
the s t u d e n t ' s problem. Requiring the  s tuden t  t o  give  formal 
p re s e n ta t io n s  could have d i s a s t ro u s  r e s u l t s .  But the  classroom 
te acher  can avoid hu r t ing  the  communication apprehensive s tuden t .  
(McCroskey, 1977c, p . 33) .

I t  has been observed t h a t  r egu la r  classroom teaching  does not provide 

help for  those with high ÇA. However, CA should not  be Ignored . the 

re a l  so lu t ion  to  the problem can ,only  be coaching- Teachers should be 

prepared to  d e t e c t  CA, and have I t  t r e a t e d .  This paper o f f e r s  another 

method of t r ea tm ent which I s  Inexpensive,  r e l a t i v e l y  easy t o  adm in is te r ,  

and y ie ld s  s i g n i f i c a n t  r e s u l t s .
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■ Recommendations & Conclusions,

Another group of handicapped c h i ld ren  Is not Included In the 
HEW f i g u r e s ,  nor a re  they provided the spec ia l  a t t e n t i o n  they need In 
our schools .  These a r e  th e  thousands,  probably m i l l ions  of ch i ld ren   ̂
and young people who are  "Communication Apprehensives"; (McCroskey, 
1977, p 32.)

The r e s e a r c h , s tu d i e s  c i t e d  In t h i s  paper c l e a r l y  d i sp la y  the

e x is tence  of CA w ith in  the Univers i ty  s e t t i n g .  E a r l i e r  research  Indica ted
' ■

t h a t  approximately 20-30% of u n iv e r s i t y  s tuden ts  In the United S ta tes  

s u f f e r  from high CA. The presen t  s tudy conducted on the management 

s tuden ts  Indica ted  t h a t  33% su f fe r  from high CA. These s tuden ts  are 

supposed to be at  Sa in t  Mary' s to prepare themselves for  e i t h e r  the 

working world or f u r th e r  s tu d i e s .  Both of  the se  endeavors requ i re  some 

excellen&e In communication. The bes t  recommendation Is d i r e c t e d  a t  

educa tional  I n s t i t u t i o n s .  They should recognize t h i s  problem and make an 

at tempt to help those who s u f f e r  from CA.

The purpose of t h i s  experiment was to supply an e f f e c t i v e  too l  tp 

e l im ina te  the  problem of CA. The s t a t i s t i c a l  a n a l y s i s  d e f i n i t e l y  proves,  

th a t  communications coaching does help the  communication apprehens ives .  

•Recommendations based on the experiment Include the f a c t  t h a t  the 

p a r t i c i p a n t s  were v o lu n te e r s .  I t  would be very I n t e r e s t i n g  to see If the 

r e s u l t s  were any d i f f e r e n t  I f  p a r t i c i p a t i o n  were o b l ig a to ry .  However, 

one should keep In mind the e t h i c a l  cons ide ra t ions  Involved with coerc ion .  

The environment bes t  su i ted  to conduct the ses s ions  should conta in  

only those s u f fe r in g  from high CA. Low communication apprehenslves may 

overpower the  o the rs  If  they  are  In a t tendance .  The environment should 

encourage p a r t i c i p a t i o n  from those with high CA a t  a l l  t i m e s , but should 

not be so severe as public  speaking.  Concepts and a c t i v i t i e s  should-be 

used which al low the s tuden ts  to  explore t h e i r  self-images-.

o  ■ '



2 2

I

&

Future s tu d ie s  could a l so  Include a longer per iod  of  time between the 

t e s t s  and the r e t e s t .  This would determine 1f the  coaching sessions  have 

a l a s t i n g  e f f e c t .  A r e t e s t  of the exper iment 's  p a r t i c i p a n t s  a. year from 

now would be a p p ro p r ia t e  t o  ensure t h e i r  confidence with  communication 

s t i l l  e x i s t s .  A longer period between the f i r s t  t e s t ,  the s es s io n s .an d  

the second t e s t  may reveal- d i f f e r e n t  r e s u l t s .

Longer sessions  are recommended. The experiment cons is ted  of 

sess ions  l a s t i n g  3.5 hours The p a r t i c i p a n t s  e i t h e r  a t tended  1 or 2 of 

the se  s e x t o n s ,  ye t  the sessions  y ie lded  s i g n i f i c a n t  r e s u l t s .  Two people 

did not # t r e a s e  t h e i r  CA scores .  I f  t h e r e  had been more sess ions  to 

a t t en d ,  th a t  f ig u re  may have dropped to  zero. A ttendance , to  many 

sessions  s im i la r  to the one c a r r i ed  out In t h i s  experiment could, produce 

h o t t e r  r e s u l t s .

There i s  à moral Issue Involved here .  If  a s tudent  p r e f e r s  t o  be 

s i  l e n t  and avoids , a l  l  communication, does t h e  school have any r ig h t  to  

change t h a t  a t t i t u d e ?  Schools are ob l iga ted  t o  o f f e r  education to  a l l .  

The reason for  t h i s  ob l ig a t io n  Is th a t  the in d iv id u a l s  can c o n t r ib u te  

Ideas ,  thoughts ,  and experiences to the community {Judy, 1974). I f  the 

Ind iv idua l  Is a high communication apprehensive h i s / h e r  ideas  w i l l  not be 

expressed and s o c i e t y  w i l l  lo se .  Therefore,  the school system should 

f e e l  respons ib le  to provide  s tudents  w ith  the a b i l i t y  and the  d e s i r e  to 

' express themselves-
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I ) NAME : _  _______________

2 )  A D D R E S S :  ■■

3 )  R fA S O N  VOR B E I N G  H E R E :

4 )  TEN YEA RS EROM NOW I HOPE TO B E :

!)) SATURDAY N1UHÎ I WILL' BE:

6) )THIS UNIVERSITY IS:

7 )  . A S S O C I A I I UNS-“' r T : i ü ü S  I  BELONG TO INCLUDE

r
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INTERVIEW CUNf'i).

8)  MY HOBBiES S EXTRA - CURRICULAR ACTIVITIES INCLUDE;

9) MY THOUGHTS OF COMMUNICATION. ARE:

10) THE COURSE OUTLINE IS ;

( . .

11)1^1 FEEL THIS COURSE WILL HELP MF:

' "V"

12) I EXPECTED THE COURSE WOULD ALSO INCLUDE:
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TER 7
LEADERSHIP AND POWER
Activà^ty #1 -  TrAfeng Cards -  The in s t r u c t o r  sh o u ld  n o t p o in t  o u t  t l ia t  a l l  p a r t ­
n e r s  can  f i n i s h  e q u a lly  w ith  t iie  same ca r d s  th ey  s t a r t e d  w ith .  T hat i s ,  th ey  do 
NOT have t o  t r a d e . 
where you s t a r t e d . <

I t  i s  p o s s ib l e  to  rem ain p a s s iv e -a n d  n o t in v o lv e d , and end up

A c t iv i t y  #3 -  C o o p era tiv e  Squares - ■ W hile th e  sq u a res can be any s i z e ,  we have
found t h a t  s i x  in c h e s  by  s i x  in c h e s  makes a  good s i z e  t o  work w ith  a n d  shove a b o u t.
•If you in te n d  to  u se  t h i s  game o f t e n ,  i t  i s  im p r e ss iv e  to  have sq u a res  c u t from
p r e s s e d  wood and p a in te d  ( d i f f e r e n t  c o lo r s  fo r  each o f  th e  l e t t e r  grou p s: a l l  "a"
t r ia n g le s  are b lu e ,  one "c" sh o u ld  b e red  and an o th er  y e l lo w , e t c . ) .

INSTRUCTIONS FOR MAKING A SET OF ̂ UÀJtÉS

A set conust* o f five envelopes containing pieces o f  caidboird cut into different pattemj 
which, when property arranged, wiil form five squares of equal size, ©ne set should be provided for 
each group o f  five persons. s

To prepare a s$t, cut out five cardboard squares of equal size ($ix-b’ ;ix inches). Place squares 
in I row and mark thern as below, penciling the letters a, b. c, d, etc., light. o they can later be-

• erased. " ? . . ' • - ,
The lines should be drawn so that, when cut out, ill pieces marked "a” will be o f the,same -

size, ail pieces marked “c” will be of the same size, etc. By using multiples o f  three inches, several 
combinations will be possible to make two or three or four squares, but only one combination will 
make five squares o f equal size

, After .the lines are drawn and the parts marked, cut along the litres. Mark the five envelopes 
A, B, C, D, and E. Distribute the pieces as foUcwî.’

Envelope A: i ,h , e ,
Envelope B; a, a, a, c . . ‘ -
Envelope C,: a, j -
Envelope D;, d, f  -

• Envelope E: g. b , f, c

Erase the penciled letter from each piece and mark the envelope letter instead so the pieces 
can be returned to their envelope eavriy gfter completion of the exercise.

3—

\; /
c C

‘
—  3 —

h " - 6 -------"
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"ORE-WAY VS. TWO-WAY CCWMIIRICATIOR"
f  ,

I n a t ru c t t c m a
1. B e f o r a - c l a a a ,  on s e p a r a t e  p i e c e s  o f  p ape r  copy each o f  Che 

following cwo drawings and on the chalVboard make th is  
ch a re :  •

One-way commtmlcaclon Two-way communication

Time Time

Esclm^Ced A c tua l  
accu racy  accitracy

E s t im a te d  
' a ccu ra cy

A ctua l
accuracy

5

3 Î

2

1

0

F r u s t r a t i o n  L ev e l  (h ig h ,  t i e d . ,  
O th e r  F e e l in g s

low) F r u s t r a t i o n  L eve l (h ig h ,  « é d . ,  low) 
O the r  P e e l in g s

Sender R e c e iv e r  .
r

Sender R ece iver

Have th e  c l a s s  choose a person  who can g ive  d i r e c t i o n s  
c l e a r l y  to  be th e  s e n d e r .  T e l l  each s tu d e n t  t o  have a pen­
c i l  and p a p e r  and tG be p re p a re d  t o  fo l lo w  th e  s e n d e r ' s  i n ­
s t r u c t i o n s .
P l a c e  Che s e n d e r  o u t  of s i g h t ,  bu t  w i th i n  h e a r in g  of the 
c l a s s .  Give him drawing 1, and i n s t r u c t  him to  c ry  to  de­
s c r i b e  th e  diagram so  com p le te ly  and c l e a r l y  t h a t  each  s t u ­
d en t  can make one e x a c t ly  l i k e  i t .  T e l l  th e  s tu d e n t s  they 
a re  t o  fo l lo w  th e  s e n d e r ' s  d i r e c t i o n s  w i th o u t  any communica­
t i o n  w ith  him o r  w i th  each o t h e r .  Note th e  tim e when th e  
s e n d e r  b e g in s .

4. When t h e  Sender has f i n i s h e d ,  r e c o rd  on th e  c h a r t  how long 
be took .  Then f i n d  ou t how many s t u d e n t s  th in k  th ey  have 
drawn- a l l  f i v e  f i g u r e s  c o r r e c t l y ,  f o u r  c o r r e c t l y ,  th r e e  , 
c o r r e c t l y ,  and so on . kecord  th e  r e s p o n s e s ,o n  th e  c h a r t .

5 . Ask. s t u d e n t s  to  d e s c r i b e ,  i n  a word o r  two, how they  f e l t  in  
terms o f  f r u s t r a t i o n  d u r in g  th e  d e m o n s tra t io n  and how they 
ch ink  th e  s e n d e r  f e l t . Have th e  s e n d e r  do the  same. Record

' t h e i r  f e e l i n g s  of f r u s t r a t i o n  as h igh, 'm edium ^ o r  low.
6 . To dem onstrace  two-way com m unication , g iv e  th e  s e n d e r  draw­

in g  2 and hâve him fa c e  th e  c l a s s .  A gain , h i s  j o b  i s  to  .
d e s c r ib e  th e  d iagram c l e a r l y ' a n d  c o m p le te ly .  T h is  t im e,  
however, the  r e c e i v e r s  may ask  g u e s t  io ns  and t h e  s e n d e r  may 

• re p ly ,  w i th o u t  g e s t u r e s .

Square Arrangement I I
■Ti'

Square Arrangement I

7.

■8.

Repeat s t e p s  5 and 6,. Then show th e  draw ings to  th e  c l a s s ,  
o r  copy them one a t  a  tim e on th e  ch a lk b o a rd .
Have each s t u d e n t  s c o re  h i s  a c t u a l  a c c u ra c y .  To be c o r r e c t ,  
a f i g u r e  must be Che r i g h t  shape and in  th e  p ro p e r  r e l a t i o n ­
s h ip  to  Che o th e r  f i g u r e s .

T y p ic a l l y ,  th e  fo l lo w in g  r e s u l t s  can be o bse rv e d :  '

1. Two-way communication ta k e s  miuch l o n g e r . . .
2. Two-way communication r e s u l t s  In  g r e a t e r  a c c u ra c y  in  th e  drawi
3. In  one-way conmiunicatlcn, th e  s e n d e r  f e e l s  . r e l a t i v e l y  r e l a x e d  ah , 

c o n f id e n t  wh'ild Che r e c e i v e r  i s  u n c e r t a i n ' a n d  f r i i s t r a t e d .
4. In  t h e  two-way comm unication, th e  se n d e r  o f t e n  f e e l s  f r u s t r a t e d  

or h a s s e le d  w h i le  th e  r e c e i v e r  f e e l s  r e l a t i v e l y  c o n f id e n t  and r e ­
la x e d .

5. - In  one-way communication th e  s e n d e r  u s u a l ly  d e s c r ib e s  the  cask as
r e l a t i v e l y  e a sy .

6. In  two-way communication th e  s e n d e r  u s u a l l y  d e s c r ib e s  the  cask as 
f a i r l y  d i f f i c u l t .

P ro c e s s in g  th e  B x erc is e
1. ■Have th e  c l a s s  compare th e  r e s u l t s  of the  one-way and the 

two-way s i t u a t i o n s  and d i s c u s s  th e  ad v an tages  an d /o r  d i s a d -  
. v a n ta g e s  of e ach .  E i f o r ' t o  th e  d i s c u s s i o n  on pages 7 and 

8 . ' , '
,2. As a c l a s s ,  d i s c u s s  th e  d i f f e r e n c e s  i n h e r e n t  in  each s i t u -  

, a t i o n  such  as th e  absence  of b o th  v e r b a l  and nonverba l 
feedback  In  the  one-way s i t u a t i o n .

3. , Compare th e  r e s u l t s  o f  you r  c l a s s  w i th  th e  t y p i c a l  o b se tv a -

rvtto
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o u t ,  re # d  on* o f  th e  lo l low ii i i ;  s t o r i e s  to  th e  r e s t  of tl\c 
clmsm.

1 -  The K nife  F ig h t  (By Ralph N ic h o l i )
Y e s te rd e y  abo u t  e l x  o ' c l o c k  1 hao a phone c a l l  from 

a f r i e n d  o f  mine who, 3 3  he was coming out a hamburger 
•hop * t  W#»hlngton and Harciu.ette i n  K in n e a p o i i s ,  saw a 
coup l*  o f  man come out Of a iiunrby s a lo o n  f i g h t i n g .  One 
lo (* a d  I l k a  a  u n i v e r s i t y  s t u d e n t . The o t h e r  was a b lack  
fe l lo w  o f  a b o u t  th e  same h g c .  J u s t  th e n  he s a i d  he saw 
a mao i n  a b lu e  un ifo rm  go around th e  c o rn e r  so  he ran 
down th *  b lock  to  c ry  t o  g e t  h i  s ' h e l p  In s to p p in g  the 
f i g h t ,  VBien he caught up w i th  th e  un ifo rm ed  man, my f r i e n d  
found t h a t  ha was an  o f f - d u t y  f i rem an  who S t a t e d  he had no 
p o l l c #  a u t h o r i t y .  By th e  time my f r i e n d  r e t u r n e d  the  w h ite  

- f e l lo w  had dr«vn a  k n i f e  and had t r i e d  to  s t a b  th e  b lack  
■ h u t  JuaC th e n  a p o l i c e  c a r  drove up and two b u r l y

p o l l c *  jumped Out mid « topped  Che f i g h t .  One of Che on­
lo o k e r s  was th e  on ly  one i n j u r e d .  Me g o t  y jo  c lo s e  and 
was Cut b ad ly  w ith  th e  k n i f e ,  lie was c a r r ie d ,  by th e  two,, 
p o licem an  t o  th e  squad c a r  and was ta ken  t o  th e  p o l i c e  
S t a t i o n .  The w h i te  f e l lo w  had e v i d e n t l y  been d r in k in g  
h e a v i l y  and had s t a r t e d  a f i g h t  w i th  th e  b la c k  man, a c c o rd ­
in g  to  u i t n e a a e s  i n  th e  b a r .

2  _ I n d u c t io n  Day {By John  Gregory Dunne and Joan  Did i o n ,  from
The S a tu rd ay  Evening P o s t ,  Hay 18, 1968, 
page 20 .)

S h o r t l y  b e fo r e  seven R ich a rd  Kunse e n t e r e d  th e  ind uc­
t i o n  c e n t e r ,  Hu was a  handsome boy w i th  ’a t r im  b lond  bea rd .  
He had h l a  wife, and a f r i e n d  w i th  him. She was a q u l u t ,  
a t t r a c t : ^ , young woman w i th  a b an - the -b om b  emblem pinnc.d > 
to  h e r  « o a t .  I t  was s e v e r a l  moments b u fo r e  anyone took 
n o t i c e  of Kunsc. Hu f i n a l l y  spoke to  a s e r g e a n t  who waved 

, , h i e  thumb o y t r  h i s  s h o u ld e r  and tpuinbled, "Oh, y e ah ,  you
want to  t a l k  t o  th e  l i e u t e n a n t . "  The s e r g e a n t  yawned, the  

. l i a u t e n a n t  •earned e m b a r ra sse d .  Xho o f f l ,c u r  in form ed Kuhsc
,» ,of th*  p e n a l t i e s  and asked  him to .  w.iic u n t i l  an  FBI agent

a r r i v e d  a t  .the s t a t i o n  to  w i tn e s s  h i s  r e f u s a l  to  r e p o r t .  
Kunat c l e a r e d  h i»  t h r o n e . "1 th in k  my w ife  i s  as v a l i d  a
w i tn e s s  as W FBI m an,"  bo s a i d .  The l l e a t s n a n t  shrugged'.
A few s t e p s  away C o lon e l  Ç o r te z  made a show o f  no t paying 
a t t e n t i o n  and examined h i s  l iu tb a n d ,  Thu f r i e n d ' a n d  K u nsc 's  

. w i fe  a ig n e d  aa w lcnes 'scs ,  but th en  Kunsc h im s e l f  r e f u s e d  
to  s ig n  t h e  p a p e r s ,  "fib, I d o n ' t  t h i n k  I  w i l l , "  he s a i d ,  
b a s s  th a n  th r e e  w in u tu a .h a d  p a s s e d . Kunst lo o ked  a round. 
C o lo n e l  C o r te s  was s t i l l  exam in ing  h i s  h a tb a n d .  With h i s  
f r i e n d  and h i s  w i f e ,  Kmwt walked out of th e  c o n te r .
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3.

4.

5.

A f te r  you have re a d  th e  s t o r y ,  ask  auo v o lu n t e e r  back i n t o  
th e  room. Have one of th e  s t u d c o ta  who h ea rd  you re a d  th e  
s t o r y  c e l l  i t  to  t h e  f i r s t  v o lu n t e e r .
A f te r  th e  s t o r y  has  b een  c o ld  t o  th e  f i r s t  v o l u n t e e r ,  have 
a second  v o lu n t e e r  b rough t i n t o  th e  c las s roo m  and the  f i r s t  
v o lu n t e e r  i s  I n s t r u c t e d  to  t e l l  th e  s t o r y  to  th e  second  ua 
he /ah a  h ea rd  i t .
A f te r  t h i #  a  t h i r d  v o lu n t e e r  i s  b ro u g h t  i n t o  t h e  room and 
th #  second v o lu n t e e r  r e l a t e s  th e  s t o r y  us h e /s h e  he.nrd i t  
f r o *  t h a  f i r # t  v o l u n t e e r .  Repeat t h i s  p ro ced u re  u n t i l  th e  
l a s t  v o lu n t e e r  has h e a rd  t h e  s t o r y .
Have th e  f i n a l  v o l u n t e e r  r e p e a t  ti ie  s t o r y  as h e / s h e  heard  
i t  to  th e  whoi* c l a s s .  A f t e r  th e  s t o r y  haa been to l d  by 
th #  f i n a l  v o l u n t e e r ,  th e  o r i g i n a l  e to r y  sh o u ld  bu '  read 
a lo u d  once ag a in .

f r o e e t a l n g  th e  E xerc lau
1. Haw# th a  c l  as# d ie  c u ss  any g e n e r a l  o b s e r v a t io n s  they have 

mad* c o n c e rn in g  th*  n a t u r e  of s e r i a l  communication and lo n -  
guag* Uaag# d ur ing  t h i s  e x e r c i s e .

2, What e f f e c t #  o c c u r r e d  us ,1. re  au  f t  o f  r e p e a t i n g  th e  s t o r y
th ro ug h  •!% peop le?  

. . t o r t e d . )
3. Wliat r o l e  d id  langue 

War# t l .e re  word’,
wi.y?

"Xample : f a c t a  were em itted  and ,H;>-

luencinK  th e  s t o r y ?
I-to t h a t  oevu una 'lcor
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