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Th?s ytudy examined the effect of Interpersona)

‘ Apprehension The Personal Report of Commun\cation

e

‘f COmmun1cations coaching sess!ons on 17 Hanagement students‘

‘ at Saint Hary 5 Univers\ty suffer1ng from high‘cOmmunication ‘

‘ .Apprehens1on was administered beforﬁ and after the sess\ons

Yhe Related Heasures t test revea1ed that coaching produces

signif%cant results ¥1nd1ngs and 1mp11cations of the ‘

\l experiment are. discussed

it
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INTRODUCTION

Communicatian Apprehension (CA) 15 deftned as an 1nd1v1dua1 s 1eve1

of fear associated with an anticipated communication sﬁtuat$on with

another perton or persons Yhere are two types of CA according to
Spie?berger (1966) and Lamb (T§72) *One is ‘state' apprehension which
s re1ated to.such things as pub11c speaksng and 1nterv1ew1ng Th\s type
of apprehension 15 very common» Hany people fear commun%cating only for
,certa1n duress s!tuations State CA aff11cted 40 per cent of 2 ,543 adu]t
’ respondents of a nationa1 survey conducted in 1973 by R.H. 8rusk1n
 Associates, when requ1red to speak to a group The other Is "trait* 'ii’ \
‘apprehens1pn. It 15 characterized by anxiety with reSpect to many
q1fferent*co&mun1oation Situations. ’ o
‘; A study conducted on nearly twenty thousand co11ege students
N ; throughout the Un\ted States over an eight year period (1969 1977)

- revealed that~15 to 20 per cent‘suffer from deb111tat1ng or trait -

communication apprehens\on (HcCroskey, 1977) ]

 py 'deh111tat1ng" Is meant. apprehens\on of sufficient magnitude to

Interfere ser1ous}y w?th the*}nuiv1dua\fs funct1on1ng n normal hunan o

~ communications® (McCroskey, 1977 p. 28)  + - - o |

'There~are‘otherifo}ﬁs\of cﬁ‘besldes‘oral oral tommunic;t1on. Y

apprehension is the most common. Some pecp!e fear wr\tten ‘

;ommun1cation. Students suffer1ng from this type of apprehension w\l]u

avo\d\turn1ng;1n unitten‘assignments and will rarely enroll in courses

which require a‘great deé\ of writing. Another CA form Ys receiver

apprehension. Wheeless ()975} describes tﬁis as the fear of recuvv)ug

information. ind1v1duals affl‘cted‘w\fh‘this form of apprehension may "

have difficulty procgssing‘informat1on and psychologically adjusting to



. ‘. . ‘ .
LI b g iAok 44 =, .
2 € ey et i s i v i e A A L St S B R

L pmen s o .

© L I T s w e

L apvrehens1oh - \V ‘ o SR B

o a class designed to encourage comgunﬁcat\ons, Also w111 1t actua}ly

o f:fhe1p them ovarcome their aﬁprehens1ons? The. form of CA to be examtned 1s f

‘messages sent by others. .

‘been proven to be commun1catﬁon apprehznsives wil) be able to function ﬁn ;

[ e

‘ £ducat10n is -a communication process. Students must u3e speaking,~
Nstening and writing ski11s and demonstrate 1earn1ng " Yet, some
-students—are hand!capped 1n the classroom by severe agxtety about ;
communicat\ng (Barker 1982 p 122)

-

~ The prob)em goes even further than the c]assroum This aff)1ction‘i’sl‘5‘5\ak’

will follou 1ndiv1duals throughout the)r lives. in thesr Job(s), Sociai“‘l

events, etc \ This paper will offer a possib]e aid 1h curlng the1r ‘{*
/‘ ,~ RN B -
The intent of the study 1s to determtne uhether stude?ts that have o

-

N

“tra1t apprehension of oral) communicatﬁon The experﬁment 1nc1uded the

' "participation of BB students, whicb according to the Persona} Report of

‘Communication Apprehens1on (PRCA) are highly apprehensﬁve Each student

\attended one or. two 3 5 hour sessions

o
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Researchers have been concerned w;th a person S fear of commun1cat1ng
for almos{ four decades From the ear!y works of Lomas (}934) and
Henmng (1935) to the more recent work of ﬂcCroskey (IWO 1975 1976‘ .
1977) al? have focused an CA from the perspect1ve of the negative impact
1t causes on peop]es’ Tives. The term CA emerged'from McCroskey, other i;
terms referr1ng to the same- thing include shyness retﬁcehce, speech
anxiety etc Huch uf the research was on the deve%opment of a a

measurement t003 which wou\d prove effective 1n detect1ng CA The too)

" fk‘swhich was detérmined to' be most accurate according to faly & McCroskey

‘ was the Persona] Report of Communicat?on Apprehens1on (PRCA) whtch was -

o

v_Over 2 period of one year the 1nstrument was adm\nistered to bl 434
. college students at Michigan State Un!versity “Internal consistency e
-reYiability estimates (odd-even) ranged from .32 to .94. Test-retest .
reliability over a ten day periad (N-?&b) was ,83 _{McCroskey, 1970

o p.212) ; ; - T
‘ -

'~Da1y (1975) also tested the reHabthy of the)OR‘CA by .us-?ng 0

1

co cronbach s coeffictent a]pha (Cronbacb 1951) Results showed 1nterna1

consistency to be 946 The PRCA 15 a 25 1tem questionna\re {see

Appendtx A) Other tests deve]oped ¥nclude Burgoon 5 (1976)

Unwi]]ingness to COmmunicate Heasurement wh\ch consists of 26 1tems it

45 a two—factor measure assessing what’snp Jabels a reward factor and an

approach-avoidance to comhunication factor. Based on this two . factor

"mapproach two measures are derived from her.instrument, the Approaéh
" .

Factor (UN) and the Total Measure (UN-T). Lustig (1974) developed the

Verbal Reticence Instrument which consists of 23 items. A1l these

' 1nstrqments employ a questionnaire which p%fers the participant
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Test (RAT) ,‘\dxeloped by uneexess (1975) '
1

N

‘Situaiioﬁ§ hskiné reédérs‘to respond according to their

:avoidance/destre levei These ‘three 1nstruments were com?ared to’
‘uHcCroskey s PRCA by Daiy (1975), but they demonstrated lowgg re?\abi?lty

"‘ scores For this reason the PRCA was cbosen as the measurement for th\s

~

. SN
.‘\ ) . y“ - @g

:51 Other instruments c1ted 1n the )1terature 1nc1uded the Heasure of

o N .
1ementary Communitat?on Apprehension (HECA), des1gned by Garr1son and

‘ Garrisqn (]970); The Nritﬁng Apprehension Test (HAT) was designed by

‘1961yianéin313ér‘(3975) Another 1nstrument 15 the - Rece1ver Apprehension\

N1

‘J .

‘~Ppis?oﬁég al measupements mon}tor the bodi]y react#ons (heart rate

IR
‘;and degree of perspiration on the hands) dur\ng communﬁcat1on These
E ‘imeasures 1ndicate the level of stress the particlpant is. eXperiencﬁng in

“a given communicat#on situat1on Physiolog1ca] measurements are

bl
4

»accurate but very expens\ve

The students suffer1ng from CA do have dﬁsadvantages 5n the

classroom They are considered shy peop]e and may. get mistaken for

| disinterested students Accord?ng to Fre’muth {1978) the research that

bgst examines shy students' béhav\or 1n the ‘tlassroom was conducted by

Zimbar¢q in 1970. He suggpsted;that these people arg very relu¢tant to

;1n1tjatq‘tonversét30n add hew ideas, ask qdeﬁtion;,'or~vq1untper for

anything. ‘Df course ths commuhicét1on apprehensives~do not 1ntérrupt
&Qa!pre happier in situations where there 15 no snteraction between
others. . Shy students tend to use few hand gestures during 1nterv1ews

A Y-

Shy children spend more time in their seats because uander?ng may put

 themk1nto g\commun1cat}on encounter. Rarely does the teacher ass\gn

these doqﬁunicaiion appreﬁens?Ve§éngc1a1;dut1es nnd.théy often gét fewer

social.rewards. (ffe1mu¥h. 1976) ~_" e \

5

-
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These trajts have a negat1ve 1mpaci on the Tearning ebv%ronment
2
ccurd1ng to HcCroskey It Las }n effect upon the student's achievement

(Hctroskey, 1977c. ‘p., 29). The WQluctance to communicate generally leads .

to poor educat\ona} ach\evemen&.(earker. 198? p. )22)
H?gh apprehensives usual]y have er grade po1nt averages then those

who have low CA scores However. 1n a Iecture—only c]ass high

. communicat\on apprehensives do not appear to be d!sadvantaged (HcCroskey,

aemiey. - e N

' McCroskey and Anderson (1977) -have demonsirated that-high CA students

‘ ‘Qo not do as well on Sch61ast1cihptttude Testi as low CA studénts“knhrt ‘

.and Pre%s (1976) did extens#ve research on the effect high CA has on the

cagn!tive or 1ntel1ectual dimension of academic success. They also

reseqrched the affect\ve dimenson of academic success. Those ;tu ents
the

whd~are~high apprehens1ves pfobably do not )ike school, therefdre,

“chances for them be\ng high ach1evers are s\\m Hurt &~Preis*§
\kstat1st1ca1 ana]ysis proved that CA 15 signif\cantly negat1ve]y related

to both academ1c affect (attitude towards school), and academ!c

consequences {fina? grades)

The causes of CA are not ful!y knoun ‘Case studtes (Phi]lips and
Butt, 1966) and surveys (Hheeiess 1971) suggest the deve)opment of CA

during early childhood years. It 1s clegr that ymny children suffer from
o ; .

" high ieve\s of CA when enter?ng k1ndergarten However, a child 1s

probably not born with CA, so most likely it is a Jearned trait. A child
wilt) repeat behaviors that have been reinforced. The Skill ACqu1sit10n
Theory suggests that a ch1}d becomes apprehensive because he/she did not
develop the ski17ls necessary for successfu] commun\catjon‘ (Freimuth,

1976)

a h e



s

BV R
¥,

3

Cresult of 1m1tat1on (Fre1muth, 1976). s 1mplies that, high'

Cy

, ,‘ . X ‘\\ . . 14 . . o ] ‘ N N
. The modeling theory suggests that high CA may have deyejoped as a
;‘_
apprehensive parents w\]? have h1gh apprehensive chlidren Zimbardo

(1977) states that shy parents are ]1ke\y to have one shy thid and that

1t 15 usual]y’their f1rst born | Hhatever the cause, there is also the

PO,

posSibﬁlity that. the‘behaV10? Has re1nforced In school Quité’bften the :

3

‘"well behaved' student is one who 1s qu1et and non- disruptsve © The ch11d

that speaks out 1n c}ass nuy be punished whi\e the quiet ch11d will be
reinforced for silence Therefore 1nstead of the school he?ping the
ch11d to oVercome the problem, educat*nﬂiﬂ 1nst§t10ns reinforce the

behav\or ;N

: Unt11 the last decade only one method was emp}oyed and 1t s stind
the most widely employed. This is mos t unfortunate because the

method 3s demonstrab]y not only ineffective: but seriously harmfu] {o .

) the ind%vidua1 with high CA (HcCroskey. 1977 p 90)

, A . \ s b :
The method\HcCroskey~speaks\of is pub)ic speak1ng{ _Pub1ﬂc*speak1ng

has great Va]ue for peop1e with moderate or low CA ‘Howevgr; for people

1
4

‘ with h1gh CA such experiences are deep1y traunatic The PRCAffesf was

. used to exam\ne the Valﬂdity of the method (nCCroskey, 1977) The PRCA

-~

_was admin\stered to 0ver 600 students in a public speaking class. Over
ha)f the students who were 1dent1f1ed to have h1gh CA dropped out of the

class Those that did remain showed a signif1cant 1ncrease In CA as

. measured by. PRCA HoweVer, when censidering a}l of the students whok

completed the course, the average (A {eve? was found'{o drop
significantly. Thus, while 3t helped a nagd}1ty, Jt hurt these in the
greatest need 6? heWD‘(HcCreskey; }977b) “

" There s other research that Indicates that a course in public,

speaking does not reduce a student's CA (Brooks & P}atz 1968; Taylor and

Hami 1ton, 1974). Thfs,research_étates that when con;idering a1l students

-

ty
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>‘.emp1oys }earning a muscular relaxat10n procedure The 1naivﬁdual

énro\}ed in a public speak ing E}éss the impact Js a3 reduction in CA
(61fFF1n & rr{edr1ch,¥;gsa). However, Dymacek-{1971) found that an
\"1n¥er¢gr§3h§}\&ommghﬁcations class was at‘least aS‘effectiye\in‘redu;}ng .
,CA:  This cJass, héweQeiijdj:‘;equ\re seven speeches

The‘fredtmént Qhﬁch'Frp1 th (2976) says s the most wide]y used 15

~called Systemat1é‘Desensdiiiation (D). SO, has become a popu)ar metnog

K

_ of treatment because 1t is high]y effectﬁve easy to adm!n\ster. and

re]at1ve1y Snexpensive (Barker. 1982’ Q» 132) . ‘
N\th the utilizat1on of thﬁs method fre\muth (1976) recommends that a

person w1th a background in: c?lnica] psycho]agy be* 1n attendance

constructs a h1erarchy of fearful speak1n9 s1tuat1ons "Then the

1nd1v1dua1 1n a state of relaxation 15 to}d to 1magine the )east~

k

: \threatening s1tuat10n ‘and to continue re)axing This ¥s reqfated rigbt

up :to the most: threaten1ng situation \
' The theory behtnd SO s that one ellminates the anxiety response

thruugh a countercond\tioning process that pa1rs the threatening stimu]us

EE

- with a relaxation response rather than witp}he1ghtened\arousal ~

Variations: in the traditional SD _procedures, :such~as‘édmiﬁistration to

; fgroups rather than individuals, and aud!otaped self administered SD seem

to. be equa]]y effective (Freimuth, 1976) ‘ i

\ Rat1ona1 Embtive Therapy (RET) deve]oped by £1!is (1958) stresses
cognitive anx\ety because of irrational thinking. £119s belleves that 3f
th; irrational thsnk\ng can be‘décond\tioned, fhenxi@e anxiety will
d)iappearx RET s a\fherapeutTc technique which gmp1oys trgininq people

to substitute rational for irrational self-verbalizations. The technique

requires the supervision of a professional cliniclan (E111s, 1958).
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Other methods have been suggested 1n the research of recent years,

but most have yet to receive sufficient validation. These tnclude

re]axation 1nduced by biofeedback (Barter tegala Kibler, ) Hah?ér,- -
‘~1972), ‘group counse111ng (Giffen & 8rad1ey, 1969), rea11ty therapy

~(Ph5111ps & netzger, 1973) Two very prom1s1ng methods are Conditioned

Re]axatﬁon (Hea\d 1996) uhich 1s very similar to Systematic

Desensitizat?on and sk1115 tragning deve]oped by Fremouw (1975), and

A]though at thls po1nt on]y systemat1c desens!tizat\on been

c?early demonstrated by numerous researchers to ‘be -an effect1Ve method of

*‘reduc1ng CA for. peop1e with h\gh Weveis of CA it is reasonab1e to expect

that, from among the variety of nmthods. there w111 emerge several

effective methods 1n the near future {McCroskey, 1977)

Based on the ]1terature above the study attempts to test the

fo]10w1ng Hypotheses

: Hypofhesis 1- ‘The seif se}ection of c]asses does not slgn1f1cant1y
“affect the' randomness of the students in ‘the - sections
It s assumed that the CA scores w\l] not vary sign\f\cant]y from

c]ass to c]ass because the students chose their own sect\on-

Hypothes?s 2 Coacheng will decreese CA scbres

It is expected that the scores of the high commun\cation

apprehensives will decrease significantly. The coachjngkﬁs des igned
, to enhanceothedr sé]f#jmage. Because of this the participants-shod1d"
develop positive atfdtqdes about toeir'owm Feelings‘ The |

4

S

h) *
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“partiéipaﬁts' 1nh1b1tions tpwafds:coqmunlcax1on should be reduced

~ . s¥gnificantly.

: ﬁybo%hésﬁs\3£ Regular\teaching will hbi“dgﬁréésé‘the‘cg $tbres of )

b - . the control groups.

It s as}umeq that the scores of the control group will remain the
same, or change very lttle. Regular teaﬁﬁing should not aid
: studenté,iq deéreas1ng their scores because course content.does not

deal with 1ntgfpersqna) communications.

4
N ’ i
o
k]
¥
. N
;
¥
' .
' % )
.
' o
! .
N 1 n
i ]
i H 7
1
a
: " * B
; L]
N L N



10

Hethodq%ogy

The 'Personal Report -of Communﬁcation Apprehens\on' { PRCA) des!gned
hy McCroskey ?n 1970 was d\stributed twice to s¥x classes of introduct1on
to Hanagement (281.2) at Saint Hary s University The students were
instructed to 1dent1fy themselves by. us1ng the 1ast three digits of the\r
student numbers, so their questionnaires appeared to be anonymous.\ The -
two testé were 5§str1buted three‘ﬁbnfhs‘apaft, the first one before the:
experimental'tréétment séssﬁons and the’second‘;fter the sessions. One
‘ﬁéf the c\asses~uas'dsed'as a control ngUp, and was not approachedfwith ‘ U
~ regard io‘attendiné any tpqching sessions. A total of 135 students -
completed the PRCA. The‘PRéA scores:were_ca}cu}atéd aﬁd tﬁose who
recéived é score which was h1ghér thap:84 were‘apprﬁacpég fegarding'
attending the cqaéh}ng~sessions. It was determined that 46 had high CA
séqres, twq gf\whdm were n tbé control group, therefore they wereﬂnot T
recruited. These figures indicate that 33% of tﬁe-m&nﬁgemént.students» Y
;wére high communication apprehensiQeS. R

The recruitment offthe‘fﬁrtwaouf communication apprehensives was .
* achleved by going to each c]és§ and éa?}ing ;ut thelr  student numbers ‘f
' when_thekpfofessor was not‘preseﬁt. The students were instructed to
~remain after class if their number.wasjca1ied. Those that remained were
asked to atiénd sessions on cthunicatioﬁ. Théy‘were ﬁnforhed of-khe
,benef{ts associated with the é?asses, and encouraged té come‘a Cards were
completed which contained(their telephone numbers and their free time.
Thirty-three cards were turned in, seventeen were able to attend ejther -
one or two of the sessions. The others ‘either refuxed,‘or stated they

were unava11é§]e,
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"Four sessions were held 1n.order‘to accommodate all’of the
participants. Sesstons were "held on three Sundays. The first session

was held at two different times the same day. The other two classes were

" conducted on two consecutive.Sundays, It -was necessary to conduct the

second sessdon twice because of poor attendance.

. Participation was ent%fe?y yo?ungary, the only Influence invoivéd a

soft sell 355 on tne benefits of.attend1ngkthe sessions in relation to

~ their future needs: In other words, good communication sk111s are

Y

required for 1nterv1ews management pos!tions, and a]most every - job.

‘ Seven of the students attended two sessions, and ten came once. Each

session was 3.5 hours-long.. ~The classes conta\ned act1v1t1es bazed-on

Interpersona) Communications

There Qas no reference te there being any re)ationship between the

~

vrquestio naire and the attendance of the sess1ons The partie1pants were

informed that the cholce of students uas randomr No mention was‘made
that they fear communicating more than most of the students in
management .The explanation g1ven was that a]most everyone fears

communfcet\on of some form; howeVer,~the.way to overcome these fears are

- %o recognize them and take action. -Self-image enhancement was stressed

throughout the.3.5 hours. ‘Coecntng on recogniztng individual differences .

and accepting these incongruencies were used to come 1o terms with their

own charecter strengths~and weaknesses. The sessions did not require the

>

participants to stanQ‘hp and give a speech; however, the students were

prompted to express the1r opinions.
The f1rst class. began with an 1nterv1ew (Appendix 8) The students
chose their partner based onh the fact that they did not know this person

then an 1nterv1ew sheet was comp)eted Each participant was required to

introduce his/her partner to the rest of the class. Following the

11
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!nterview there was a discussion on commun\cat1on 1nc1ud§ng the
1mportance and the definition Two cartoons were used to encourage the
‘discussion(Appendix C &D). Then the part\c)pants‘ranked 10 s
éommunicat1on ;1tu§t10ns according to their own area of\diffﬁcdl?y. Tse
rankfng'eiercisq wés used»to‘check each student’s progressl“

Role plays were used:tO\get ihe\students to express‘tﬁeir‘feeiings in
various communication situations. The r§1e 51ays were desighed to |
invoive varying op1nions which were based on sex and up—br%ngﬁng. This
_ed to d§scuss1ons of hbﬁ3eommun1cat10n differs atéording to whom the
conversat1on s with The rema1nder of the class 1nv01ved further ;
discussions designed to set the part\cipants at ease.

k]

Those that were absent for the first c)ass came in early for -the

; second, They were 1nformed of the act1v1tﬁes they had missed The
" second sess¥on was more demané‘ng on the participants. The class began

"by demonstrating how difficult it ¥s toxcommuﬁ1cate without words with

the use of an exe;cise}§a1}ed»c9~operét1ve‘squarés.(Appendix E). This
éxercise (Hyeré‘& Hyers; )576)'requires each participant to work‘tow§rds
ﬁhe‘same goal through co»opératﬁbn.‘ ‘

- One way versus iwo way. commun1cat10n (Blubaugh & Quiggins, 1981) -

requ1red a spokespersqn. This was decided democratically. Two dﬁagrqms

were given to the. Yeader who was ‘instructed to explain how to draw the

first pibture (Appendik‘F~1) class. The particfpanis were not permitted

to ask any questions. For the second picture (Appendix F»?f the other

‘participants were allowed to ask gquestions on the accuracy of their

visidn.‘ The correctness‘uas checked on both drawings, and thenp the

outcome was discussed.

The class was divided into two groups. A story (B?ubauéh & Quiggins,

1981) was dictated to fhe first group (Appendix 6-1), then they were to

17
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tell the story to the second group. The exercise was repeated in

‘ reverse, {Appendix G- Q)Hhere the second group repeated their story to the

bl

first. This disp]ayed how easy it s to confusa 1ssues and leave out

. deta11s when communicating.

The next act1v1ty 1nv01Ved the class in a test of each 1nd1v1dua]'

)rea11st1c self- 1«wge Each student comp1eted a card on every .

‘ particﬁpant, which uas\to contain the food, colour, automob11e,\antmal,

PN

and famous character tha%~rem1nds him/her most of each person In the
class . The reason for <choosing that particular animal, food, etc.

should be explainable, because upon completion of the exercise each |

~1ndtv1dua1 received.the cards‘writtén on them and theb‘thé t1a§$

exchanged questions and opinions regarding others‘ selections.
Understanding one’'s se?f and acceptSng both the good and the bad

characteristics heips an individual restore confidence. Theiattempt at

‘-“‘1nst113ﬂng confidence involved the c]ass ¥n writing down their

perstéiﬁtﬁes pros and éghs.‘ Thé:partﬁcipants were ?equ)red to share

his/her characteristics and how they would like to change them with the

‘rest of the class. This 11lustrated to everyone that no one 15 perfect.
The class finished by fank&ng the 10 communication situations again. The

First set of scores was redistributed and compared Each‘participadt

found that h1s/her anx1ety regard1ng commun1cat1ng had dropped somewhat
Approximate]y three weeks Jater the PRCA was administered for the second

time.

13



Table I

{‘ The Scores of the High Commqn1cafjons Apprehensives

‘Who Attended the Sessions

Studént # First Test Mark ‘ ~Second Test' Mark Difference
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Table 11
. The Scores of the High Cmumu51catﬁon\Apprehens1veg
Who D1d Not Attend the Sessions

- i ‘ 7

Student ¥ . Firﬁt Tést Mark Se;ond Test Mark Difference
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- Results

A preliminary step in the ana]ysis was an assessmgnt of the

,probabi]ity of receiving a random d1str1bution even though students

choose the1r own c1asses {Hypothesis 1) This was: tested by using ‘the

~

| Independent ~ Measuyres t- test on the two c}asses with the 1argest

variance in their quest%onna?re scores. The djfference between the means
was not sign1f1cant' {('p>.10). Thus Hypothesis 1 was supported

‘Hypothesis 2 pred\cted that motivationa1 coaching wiltl produce o

.significant results in the differences between the 2 separate PRCA

questionna1re scores. Table 1 1llustrates the cqmmunﬁcation

B o . . . .
apprehensives' scores on the first test, the setonq test, and the

difference between the scores. The Related Measures t-test was used to

'detérhtné whethér the {WO means gathered on. this group of students were

sjgpffént?y a1fferent - The effect of coachﬁbg uas sﬁgnif1cant (t:B.B?,
p <.01). Hyppthesgs 2 was supported , \ ‘

o Hypothesis 3»sugggstedkthat regular teaching would not prove to
Qecseése the CA scores significantly. The‘Refatea—Heasures t-test was
used to measu}é she relationship Betweén thé first and second :
questlionnaire scores. “The t-test was conducted on threp different |
groups. fhe first group was the class out of six that disp1ayed the
3argest.variance between the two marks. ﬁowevef, the dﬂfferenée?between
thé(means was not significant; (txf.Q], p > .05). The second group
1nv01vgd those who were determined to have high CA on the first test, but

did not attend the communication ses§1on. Dut of a possible 29, response

on the second test was only recelved from 13. Table Il contains the PR&Q

scores and the difference between the two. The results Fajled tg reach

significance; (p>> .10). The control group's scores were examined last.

16,
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The dﬁfferen9e~betugen the means was hot significant;(p > .10).

Hypothesis 3 was supported.'

17
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. exact reason, for attending the sess\ons is unknown The participants

DISCUSSION
. : \ ‘ _ . . ‘ .
The data clearly support that Interpersonal Communication coaching
sess1ons,wi]? help students overcome the\r apprehensionlfegafding
communicating w1th ather; Communication apprehensives do find R
d1ff1cu]t to re]ate to others and tbey w111 avoid communicat1on

-situations whenever possjble This behavior»has many negat%ve aspects

‘ which have harmed and could cent\nue to harm the 1nd1v1dua\ “The

recognition of the prob}em and the desire to overcome 3t, can help the
1nd1v1dua} whu suffers from TA so1ve the problem The method of entﬁc!ng

the students to attend the Sess1ons was stat1ng the benef\ts of the

‘*'sess&ons This form of ent1cement may have encouraged on)y those to

attend who recognized their def1c1ency and had the desire to elim)nate

1t. The professors a]so encouraged the students to part1c1pate 50 thelr

were to)d they were chosen random]y, no reference was made to-the

e‘questionnaire. Therefore they could nut be certain why they were

RN

: approached. ‘However. the, students c1ear}y indicated~they rea]ized fhelr

 apprehens1on and be]ieved that 1mproving their communication ski11s would

be an asset

. The regu1ar‘c3assroom permits. the studentksufferjngefrom high Ce‘to

_ hide behind those with low CA. The discussions In the c1assroem tend to

. be dominated by thesefuho are not éhy- Therefore, 1tﬁcoﬁ)d‘be very !

important to group‘the communication apprehensives together., By putging

all those experlencing high CA in the same classroom where communica¥ion

15 required, they fee] compelled. to speak. This opportunity allows each

individual the\chanqe to feel at ease in discussions. There are fewer °

interruptions by the students and they listen to others' points of views
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mor e 1ntenf1y. Remov1qg the h?gh-CA‘fro% thelr regular cﬁassroqm setting
may~bave.been one of the reasons why the results were significant. The
sessions drew eéiﬁ“person ‘put of his/her shell®. kThey‘were‘requ\red to

- face their 1nﬁib1t10ns ahd they‘wére verbally retnforced‘for any 1npu{.

. Students cou1d re]ate to one another because they a}) entered the
‘sessions on the same level, High communication apprehensives should be

k encouraéeﬁ to‘express~$heif-opinions, and then reinforced for‘theﬂr

views. The regular {]assroom-ﬁs not really conducive for thjs'type of

. athosphere.‘ Afterall, outgoing student; will tend to continue to

~

dominate discussions. ‘However,‘remo§ing,tho§e ufth high CA, and
prbviding coaching sessions\for them,‘he1ps~to buiid a stronger

self- 1mage which prov\des them w1th the courage to relate to others

Another part of ‘the exper1ment 1nvestigated whether ‘students in the -

;six c]asses were self se]ect1ve becayse students at Saint Hary s select

their own c1asses The resu1ts 1ndicated no b1as Students most )1ke)y
chosg the1r c]qsses on“the ba§?§ of tjme. avayiabﬂ31ty,,and the
professor, aﬁd this may not correiate with whether they are shy,

‘outgoing, etc.

The resu}ts der1ved by test\ng Hypothesis 3 showed that regu!ar

teach\ng does fiot he?p to decrease CA scares The contro) group was used

‘n 3

because 1ts class was not approached to attend any sess!ons; Therefore,

the test scores could no§ havé‘chéhged. Those w1th‘high CA scores that

1d1d not attend the sessions were tested to determine whether the only

direction high scores could go was down. The qoniern was since all the
high CA scores were over'84,xaﬁd the:h\ghésf possible score was 125,
perhaps all scores woﬁid drop. ;his was not the case. The mean of the
CA scores for thase who were.not in attendance actually increased.

However, this increase was not significant. Self-image enhancement was

o3
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not encouraged in thelr regula?*class and;the students undoubtedly

behaved exactly the same’ as before.

Little can be done to cure communication apprehension in the regular
classroom. . Requiring the student to'participate will only aggravate
the student‘s problem. Requiring the student to give forma)
presentat1ons could have disastrous results.  But the classroom
teacher can avold hurting the comnunicat!on apgrehens\ve student
: (Hctroskey. 1977c, p 33) ' \ .. , .

N .
" It has been obserVed tha{)regu]ar classroom teaching does not provide

help for those with high CA. However, CA should not be- 1gnored The

real solution to the perlém can;onWy be coaching. Teachers shou)d be

~‘préparéd td detect CA, énd have 1t;tréated ' This paper offers another
~method of treatment uhich.\s 1nexpensive reiati&eiy easy to administer,

“and yields s&gn1f1cant results.
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. Recommendations & Conclusions,

Another -group of handicapped children is not included in the

HEW figures, nor are they provided the special .attention they -need in
our schools. These are.the thousands, probably mililons of chVldren
and young people who are “"Communication Apprehensives‘ (HcCroskey,
1977, p 32.)

Thé repearch studiés citéd\lp this paper\cieérly‘disp1py the

-~ existence of CA within the un1versity sett1ng Ear11er research 1nd\cated

that approx?mate1y 20-30% of un1Versity students in the United States

suffer from high CA The present study cpnducted on the management

students 1q§1cated that 33% suffer from high CA. These students are
‘ supposed to be at Saint Hary s to prepare themselves for e1ther the

-working wor]d or Fufther studies. Both of_these engeavors reqﬁ?re‘somep

excellense In communjcation. ' The.best recomﬁendét\on is d!rectéd dt

edueat&ona) 1nst1tuttons They should recognize this prob)em and make an

' attempt to he1p those who suffer from CA.

The purpose of th1s exper1ment was to supp1y an effect1ve tool to -

eliminate the prob]em of CA. The- stat1st1ca1 ana]ysis def1n1te]y proves

‘that communications coach1ng does help the communication apprehensives

ZRecommendatsons based on the exper1ment 1nc1ude the fact that the

partic\pants were vo]unteers It uou1d be very 1nterest1ng to see 1f the

"resu}ts were any different 1f part1c1pation were ob11gatory However,

one shou]d keep 1n mind the eth1ca1 cons1deratﬂons Ynvolved with coerc1on
The environment best suited to cbnduct the sess1ons shouid contain

only those suffer1ng from high CA. Low communication apprehensives may

overpower the others 1f‘they are iIn attendance. The environment should

encourEge‘participatTpn from those with high €A at all times, but should
not be so severe as public speaking. Concepts and activities should-be

used which allow the students tp explore their se)f-images.

o
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Future studies cod}d also 1nc10de‘e'1onger period of time between the
tests and the retest. This wohld determfne 1f the coaching sessyons have
a 1ést1ng'effec£ A retest of the exper1ment $ participants a. year from

now would be appropr1ate to ensure their conf1dence wﬁth communication

‘ st111 exists. -A longer per1od between the f?rst test the sessions.and

the second test may reveal d1fferent resu]ts

Longer sess\ons are recommended The experiment consisted of

5,

‘ sessions lasting 3.5 hours The participants either attended 1 or 2 of

these seé\qns, yet the sessions yielded s1gnificant results. Two people

did not Pecrease their CA scores. If there had been more'sessions to

‘"etfend;‘thét figg}e may have‘droppedktojzerd.\_Attendance]to many

sessions similar to the one carried out in this experiment cohld‘probube‘
thter resu]ts. '

There ¥s a mora] !ssue 1nvo]ved here -If a student prefers to be

e

N

siient and avo1ds a11 communicatien does the school have any right to

\

change that att1tude7 Schoo1s are ob]tgated to oFfer educat!nn to all,

‘The reason for this ob]1gation 15 that the 1nd1v1dua1s can contribute

1deas thoughts and experiences to the community (audy. 1974) If the’

Individual 1s a h?gh connmnication apprehens1ve h1s/her 1deas w111 not be

expressed and society w111 ]ose Therefore the school system shou!d

fee1 responsib]e to prov1de students with the ab111ty and the desire to"‘

express tbemse)Ves
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APPENDIX A

Birsctionn:

N T lnt 3 digits of your Studeat No.

This instrument |y comporad o7 twenly-7ive 1late-

manty CeACoralag favlings abovl comevnlcating with sther pesple,

Plaaze indicate the dugrer te which rach statement applies 8

ey by markiag whether you {a) Stroagly Agras, {2} Agrer,

re Gndocided,
statemant,

i

10,

.

1.

SR

0.
n.

2,

3.

24,

8.

W ily participating ia a 1

‘comversatisa with » aew

acquaiatants 1 fosd very

»ervess. :
1 have as Tear of Tacing 1
© s dudlence, ’
1 Ea1k Yass bocavse !'» H
wy.
3 Vesk Torvard ts axprav- )

|lu' ay spiatons at L LN
g3, .

U
1 am afraid ts maprasy 1
wyself in 2 grevp,

1 jni voruard te on
pPportumity to 3pesk in
pobdic.

1 7iad the proapect of . 1}
wpaaking ailddy plestent,

Ween comdentcating, my 1
pesture feris stralmed 3
\unuhrn.

I BB tenss Ind Rervews i

while participating ia
grovp ¢incuntien,

Althaugh | talk 7lumatly 1
with frieads, 1 o at 3 .
1s83 fer wrls on the 'lut-
torn, .

1 have as {sar of express- 1
ing wyself ia 2 prowp,

Wy hanés trembie whan 1. 1 N

try te handle cl}ncn oa.
e ‘nn tars,

1 alvays avali 1 an' h- 1
wllit H ’-u‘lby

b fn) Tht 1 am wore Tlur 1
et whes t3ikiag to people
‘thaw »!t sther poapis are,

1 ae huriﬂ sad tawie 1
alY the while 10w

.wnlhr b}(.n A provy
2

of pasp

Iy thsughty bachae CoN- i
fvawd amd Jumblas when
1 spuak dafars ap audlance

1 Vike to yat invelved dn 1.

rovp A1staslam,

ATthsugh | 4 Adrvsuy juss 1
wofore gatiing up, 1 yoon
Teryget my feabs and enjoy
tha suparisnce.

cunvnsh. with peopia wne 1}
held poritisny of aythority
wausay we 1a b feariul &
[TTTTN

] #isilhe uaing my bady ane }
yoicy uwnnuu.

1 tedd rolaxed amd ullor!- 1

_adle 'Mh Tpraking,

1 ftuel saif-conscisus wham i
T.am zadlad upen te answer

o quRstian ar pive an
spinion Ip clayy,

1 faca the prevgact of, mak- §
Ipg 3 3Pench with camplats
conildence,

1'm atedle to spyak up in 1
convarsarione,

‘1 wenld waloy pr"linl\n, a1

spuech on 3 lacal televia{on
Thow,

(4) Desagres, or (5}
"hort are ne right o7 wreag angswers,
quitkly, cirtle you first jmprnsios,

n.

)

treagly Ditagres with adch
Pieaze werk

4

)
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~Act1v;ty #1 - Tr

APPENDIX E :

cmwrsn 7
HlP AND. POWER B

g Cards - The instructor should not ptnnt out that all part-
ners can finish egually with the same cards they started with. That is, they do

'NOT have to trade, It -is possible to remain passive and not involved, and end up
where you started.' . “

;Actlvxty #3 - Cooperatlve Squares = Whlle the squares can be any size, we have

found that six inches by six inches makes a good size to work with and shove about,

‘If you intend to use this game often, it is impressive to have squares cut from

pressed wood and palnted {different colors for each of the letter groups: all "a"
triangles are ‘blue, one "c" should be red and another yellow, etc.) .,

_INSTRUCTIONS FOR MAKING A SET OF $QUARES - o

A set consists of five envelopes containing pieces of cardboard cut into different patiems
. which, when properly arranged, will form five squares of equal size. ©ne set should be provided for
~ each group of five persons.
To prepare a s¢i, cut out five cardboard squares of cqual size (six-br X mches) Placc squares
in a row and mark them as below, pencmng the lencxs 3, b,¢, d,etc. hg‘v ‘0 they can later he-
. erased. . ‘ )
The lines should be drawn $0 that ‘when cut out, all picces marked “a” will be of the same . -
size all pieces marked *¢” will be of the same size, ete. By using muitiples o( three inches, several
combinationy will be posnble 1o make two or three or four squares but only one combination will
make {ive squares of equal size. )
., After the lines are drawn and the parts marked, cut along the lmcs Mark t.he five envalopes
A, B C,D, and E. Dmnbute the picces as Follows:

,nvelopc A: i,h, ¢

4]

Envelope B:
Envciope C:
Envelope D;,
Envelope E:

a,a,a,C .

‘»j o . \ . . o X

d r . N . ; N N i . “
&b, fc )

Erase the penciled letter from each pwcc ‘and mark the envelope letter instead so the picces
can be returned to their envelope eawiy efter compietion of the exercise,

R a ‘A X
\T ,
b _.\6 3
l f
K}
;-;—3'—“*~ r*—-3—-{
RN S
o 3—o
z i -
h \
i
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APPENDIX F
II. "OfS:WAY VS, TWO-WAY COMMURICATION" ‘
Instructions
1. Before.class, on separate piecés of paper copy each of the .~
following two drauings and on the chalkboard make this
charc:
One-way communication Two—véy communication

Time Time

Actual
accuracy

 Estimated
_accuracy,

Actual
accuracy.

Estimated
accuracy

5

4

:

Frustraticn Level (high, med..lov)Frustrationlzvel(high med.,lov)
Other Feelings ‘ Other Feelings

Sender Sender

4

Receiver . Receiyver

2. Have the class choose a person who cam give directions
clearly to be the sendeir. Tell each student to have a pen-—
¢il and paper and t5 be prepared to follow the sender's in-
structions.

3. Place the sender out of sight, but within hearing of the
class. Cive him drawing 1, and instruct him €o try to de-
scribe the diagram so completely and clearly that each stu-
dent can make one exactly like it. Tell the students they
are to follow the sender’'s directions without any communica-
tion with him or with each other. Note the time when the
sender begins.

£

e Sgquare Arrangement I

AR

-

B it a Lodiie it B £

0 . P TN N

ot 92, 4 P 8 4 Y F YIS,

4, Wheu the sender has finished, record om the chart how long
he took. Then find out how many students think they have
drawn. all five figures correctly, four correctly, three .
correctly, and 8o on. Record the responses on the chart.

. 5. ‘Ask students to describe, in a word or -two, how they felt in
terms of frustrationm during the demonstration and how they
think the sender felt. “Have the sender do the same. Record
their feelings of frustration as high,” medium, or low. .

.To demonstrate’ two-way communication, give the sender draw-

. ing 2 and have him face the class. Again, his job is to .

describe the dlagram clearly “and completelya This time,
however, the receivers may ask questions ‘and’ the gender may
'reply, without gesCures. . .

Square Arrangement II 7

7. Repeat steps 5 and 6. Then show the drawings te the class,
. or copy ‘them one at a time on the chalkboard.
‘8. Have each student gcore his ,actual accuracy. To be co'rect,
a figure must be the right sHape and in the proper relation-
ship to the ocher figures

Typically, the following resuits can be observed: *

Two-way communication :akes wirch longer.

Two-way communication results in greater accuracy in the drawi

In one~way cormunicaticn, the sender feels~relatively relaxed. atc.
confident whilé the receiver is uncertain and fristrated.

©, In the twé~way communication, the sender often feels fruscraced

ot hasseled whilé the receiver feels relazivel; confident and re~
laxed.

-In one-way communication the sender usually describes the :ask as
relatively edsy.

In two-way communication the sgnder usually describes the task as
fairiy difficult. :

Processing the Exercise

- Have the class compatre the resuits of the one~way and the
two~way situations and discuss the advantages and/or disad~

. vantages of éach. Fa:fer<to the discussion vn pages 7 and
g.

2. As a3 class, discu33 the differences inherenc im each situ~
atfon gsuch as the absence of both verbal and nenverbal
feedback in the ote-way situation.

3., Compare thé yresults of your class with the typical observa-
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Approximate Time: 30 minutuy
.

, : - APPENDIX G
Inscructlons i ; )
1. Bave [ive voluntedrs lesve the classroom. Waile they ure

2.

3.

out, read one oI the followiny sturies Lo the rest uf the

classe,

The Knife Fight (By Ralph Nichols)

Yesterday cbout slx o'vlock 1 had a phone call from

a friend of mine who, as he was coming out a hamburger

shop at Washington and Marquette in Minneapolis, saw a

couple of men come out of a uwarby saloon Eighting. One

looked like a university vLudent. The other was a black

fellow of about the same unge, Just then be satd he saw

a man in a blue uyniform go aroun? the corner so he ran

down the block to try to get his help in stopping the

fight, When he vaught up with the wniformed man, wy friend

found that he was an off-duty fiveman who scaced he had wo

. police authoriry.,. By the ‘time my friend rerurned the white

fellow had drawn a knlfL und had tried to gtab the black
s.man. . But lust then a police car drove up and two burly.

pqlict junped ocut and stopped the fight. One of the on-

lookers wns the only vne Injured. He gol {po close and

was ¢ut badly with the knlfe. e was carxried by the two..

policeman to the squad car and was taken to the pollce

station. The whice fellow had evidently been drinking

heavily and had started a fight with the black man, ancordw

ing to witnesaes in the bar,

nduction Day (By John Gregory Dunne and Joan Didion, irom
The Saturday Evaning Post, May 18, 1)68
page 20.)

Shortly bafore sevea Richard Kunot cntcred thL induc—
tion center, He was a handsome boy vith’a trim blond beard.-
He had his wife and a friend with hiw. She was a quict,
atttacuin young woman with 2 bun—the-bomb emblem pinnod >
to her ¢oat. It was swveral moments before-anyone took
notice of Kunsr. Hu finally apoke tuv o sergeant who waved

~hls thumb over his shoulder and wmumbled, "Oh, yeab, you
want to talk ro the lieutcnunt.”" The serpeant yawned, the
lieutenant seemed embarrasscd. The of fleer informed Kusst
,of the penalties and asked him to,walt until an FBI agent
arrived at the station to witness his refusal to repoct.
¥unst clesred his thront. "I think wmy wile is as valid a
-witness as an FBI man," he said.  The lleatenant nhrugpud
A fev steps away Coloncl Cortez made a show of not paying
attention and examined hls harband. The Exlend and Kunst'

. wife signed as witnesses, but then Kunst himself refused
to sign the papers. - "No, I doo’t think I will,” he aaid.
Less than three winutes had passed. “Kunst looked arouwnd.
Colonel Correx was still examining his haotband. With hiy
friend and his wife, Kunyt walked out of the center.

- After you have read the story, ask sue volunteer back into
tha room. Have one of the students who hcazd you Yead tho
story tell it to cthe fdrst voludreer,

After the story has heen told to the [irst volunteer, have
a second voluntegr brought into the classroom ond the flrst
volunteer I1s Instructed to tell the story to the second as
he/ahe heard it. )
Afrer this a third volunivcer 1s broughc incto the room and
the secend voluntewr xolates the story as he/she heacd it
Ixom the first volunteer, Repeat this pxo:edurc until the
lant volunteer huv heard the stovy. ’

Bave the final volunteer repeat the story as hc/ahu heard
1t to the whole class, After the story has been told by
the final voluntaer, the orlginal utory should be”read:

aloud once again. : . ; -

Processing the Exercise

I. Have the class dlscuss any general observationy thuy have
wade concerning the nature of serial communication and lan-
guangs uveage during thia exeruise,

.2, What effecta occurred dd 3 result of atpcutiug the story
through six people? “Tromple: facts ware 'mitted and du-
. torted ) - ) -
3. What role did langu . luenecing the story?

Ware there - words n! - aeva that weras unalter
whiy ? .

30
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