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THE EVALUATION OF INDIAN DEGREES 
BY INSTITUTIONS OF HIGHER EDUCATION 

IN NOVA SCOTIA 

A B S T R A C T 

This study was undertaken primarily to survey the 

policies of the universities in Nova Scotia regarding the 

evaluation of Indian degrees for purposes of admission and 

to make some specific recommendations. 

Questionnaires were sent to the following: (a) the 

admissions officers of six universities in the province, 

(b) Indian faculty members at Nova Scotian universities, and 

(c) Indian immigrants living in Nova Scotia. 

The returns revealed that: 

1. At present there appear to be no well-defined 

policies concerning the admission of Indian 

university graduates; 

2. The majority of Indian professors felt that 

holders of Indian Bachelor's degrees in the 

first or second division (class) should be 

admitted to a Master's degree programme. 

However, there was no consensus regarding 

degree holders in the third division; 
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3. A large majority of the responding immigrants 

equated Indian certificates, diplomas, and 

degrees with similar credentials obtainable in 

Nova Scotia, and felt that all desirous candidates 

should be given the opportunity to further their 

education. 

Recommendations based on the questionnaire results 

and on studies of Indian university education include the 

following: 

1. Applicants with Bachelor's degrees in arts, 

science, or commerce in the first or second 

division should be admissible to a two-year 

Master's degree programme, although the candi

dates should be encouraged to register in the 

final year of an undergraduate Honours programme; 

2. Those applicants who hold degrees in the third 

division and reside in Nova Scotia should, upon 

formal screening and recommendation of a member 

of the faculty, be admitted to the final year of 

an undergraduate degree programme. 
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C H A P T E R 0 N E 

INTRODUCTION 

The problem of evaluating Indiant educational 

credentials has prevailed in Canada and the United States 

of America for quite some time. The students from India 

in both these countries form the largest single group of 

all foreign students. In recent years large numbers of 

people have migrated to Canada, perhaps due to the more 

liberal policies on immigration. Indian immigrants gener-

ally possess degrees, obtained in India, in their respective 

fields. However, one can appreciate and respect the fact 

that they are eager to familiarize themselves with the 

Canadian educational and/or professional scene and thus 

alleviate the natural sense of insecurity that arises upon 

taking up residence in a new country. This raises the 

problem of evaluation of educational credentials, a problem 

which prompted this study. This writer's interest in such 

a project was aroused as a result of the courses taken in 

comparative education at Saint Mary's University and the 

University of Calgary. 

tfor purposes of this thesis, the term " Indian" implies 
from India, of India, or relating to India, as the case 
may be. 



PURPOSE OF THE STUDY 

The Association of Universities and Colleges of 

~;ada completed a pilot study in 1969 on the equivalence 

egrees obtained in five countries, namely, India, 

~:JCistan, South Korea, the Philippines, and the United Arab 

?e?ublic. The study was sponsored by the Department of 

.:anpower and Immigration. However, the report of the 

~ssociation of Universities and Colleges of Canada prepared 

as a result of this pilot study is not in the public domain. 

The present thesis has been prepared with the 

=ollowing principal objectives in mind: 

1. To investigate the policies and practices 

of universities in Nova Scotia with respect 

to the evaluation of Indian degrees and 

diplomas for purposes of admission. 

2. To investigate the attitudes and experiences 

of Indian immigrants in Nova Scotia in the 

matter of admission to advanced university 

study. 

3. To clarify and assess issues raised in the 

pursuit of objectives (1) and (2) and to 

make recommendations on levels of placement 

at Nova Scotian universities in the case of 

Indian Bachelor's degree holders, utilizing 
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the literature that deals with higher education 

in India. 

DESCRIPTION OF METHODS 

3 

In June of 1969, this writer interviewed admissions 

fficers at six universities in Nova Scotia to explore the 

ature of difficulties experienced by them in the evaluation 

of Indian educational credentials. As a result of these 

interviews, it was decided to investigate the admissions 

?Olicies only as they related to applicants seeking admission 

to graduate studies on the basis of Bachelor's degree(s) 

obtained in India. The fields of engineering, law, and 

edicine were excluded from this study for the following 

reasons: 

1 . The Registrar of Nova Scotia Technical College 

indicated that a Bachelor's degree in 

engineering from an Indian university was 

considered equivalent to a similar degree 

awarded by the Nova Scotia Technical College 

and that requirements for admission to graduate 

studies were the same for Indian university 

graduates as for those who obtained their 

degree(s) at a Canadian institution . The 

responses to a questionnaire completed by 

the Registrar have, however, been included 

in this thesis. 



11 . The number of law graduates among Indian 

immigrants was small .t 

iii . Until recently an Indian Bachelor's degree 

in medicine has been acceptable in this 

province for the purpose of granting a license 

to practice, and further training in this 

profession does not involve admission to 

universities . 

To pursue the inquiry, the following methods of 

investigation were used: 

1 . A questionnaire ( appendix A) was directed 

to each of the six universities in Nova Scotia 

seeking information on policies , procedures, 

and practices with respect to the evaluation 

of Indian Bachelor's degrees . College 

St . Anne's was not included in this study since 

French is not among the fourteen official 

languages of India . It is, therefore, highly 

unlikely that Indian university graduates would 

seek admission to an institution to receive 

instruction in French . 

t of the eighty-four respondents, only two were law 
graduates . 
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2. A different questionnaire (appendix B) was 

sent to a representative sample of faculty 

members of universities in Nova Scotia who 

are from India, to obtain information on how 

they would evaluate Indian credentials. 

3. A third type of questionnaire (appendix C) 

was mailed to Indian immigrants in this pro

vince. The recipients included all immigrants 

from India to the extent that it was possible 

to identify them, with the following exceptions: 

1. Persons trained in engineering or medical 

professions, since these two categories 

were outside the scope of this study, 

ii. Faculty members of universities in Nova 

Scotia as they received a different question

naire. 

4. A considerable part of the investigation relied 

upon the published sources of information listed 

in the bibliography section of this thesis. 

LIMITATIONS OF THE STUDY 

This thesis is aiming at recommendations on levels 

of placement for Indian university graduates. The different 

levels of placement recommended for the holders of Indian 

Bachelor's degrees in the first, second, or third division, 

reflect only the degree of preparation and readiness to 

5 



,...su e further studies at institutions of higher learning 

ova Scotia. The recommended levels of placement do 

t, for example, indicate the category of teacher's 

~cense that an Indian Bachelor's degree holder should 

_ualify for. 

Finally, it has not been feasible to extend the 

ata gathering phase beyond the end of summer, 1970, and 

include information on developments that may have since 

ccurred. 

6 



C H A P T E R T W 0 

ADMISSION OFFICERS' VIEWS ON THE 
EVALUATION OF INDIAN DEGREES 

7 

To investigate the admissions policies and practices 

iversities in Nova Scotia with respect to applicants 

obtained their Bachelor's degree(s) in India, a question

et was directed to the admissions officers at: 

1) Dalhousie University, Halifax, (2) Nova Scotia Technical 

-c ilege, Halifax, (3) Saint Mary's University, Halifax, 

-) Mount Saint Vincent University, Halifax, (5) Saint 

=~ancis Xavier University, Antigonish, and (6) Acadia Uni

ersity, Wolfville. 

The information received as a result of the 

estionnaire is contained in this chapter. The question

~aire was intended to seek information on the following main 

points: 

a. whether universities in Nova Scotia received 

applications for admission to graduate studies 

from those who obtained their Bachelor's 

degree(s) from an Indian university; if so, 

how were the applications evaluated and what 

criteria were used. 

b. whether the universities in Nova Scotia equated 

degrees/diplomas/certificates awarded by 

See appendix "A'.' 



universities/examining boards in India at par 

with their Canadian counterparts; if not, 

what level of university education was the 

applicant admitted to, if he were accepted 

to study at a university in Nova Scotia. 

c. whether applicants holding third, second, or 

first division Bachelor's degree(s) from 

universities in India were admitted to the 

same or different levels of university 

education. 

d. a general estimate of achievement of those 

students who were admitted to universities 

in Nova Scotia on the basis of Bachelor's 

degree(s) obtained from Indian universities. 

e. whether any findings were available to the 

admissions officers and if any studies were 

in progress on the question of the general 

achievement of Indian university graduates 

admitted to universities in Nova Scotia and/or 

other provinces in Canada. 

f. the nature of problems experienced by the 

university admissions officers in the eval

uation of educational credentials obtained 

from universities in India. 

During the period 1964-69, all six universities in 

ova Scotia received applications for admission to graduate 

8 



~~ies from Indian university graduates holding Bachelor's 

The authorities indicated that statistics on 

exact number of applications received each year were 

- k ept. Dalhousie University received approximately two 

.ousand applications each year from Indian university 

aduates, Nova Scotia Technical College received "hundreds", 

-c the remaining four institutions received very few. 

The admissions officers were also requested to 

i cate the number of Indian university graduates actually 

· · tted each year to the universities in Nova Scotia. Only 

l ava Scotia Technical College, Saint Mary's University, and 

. . ount Saint Vincent University supplied some information 

n this point, and the same has been included in Table 2.1 

TABLE 2 .1 

Number of Indian University Graduates 
Admitted to Nova Scotian Universities 
during 1964-69 

9 

.~aine of the University 1964-65 1965-66 1966-67 1967-68 1968-69 

.iova Scotia Technical (a) (a) (a) (a) (a) 
College 4 8 10 12 15 

Saint Mary's University (b) (b) (b) (b) 4 

ount Saint Vincent None None None 2 2 
" niversity 

(a)The figures relate to those who actually registered at the 
Nova Scotia Technical College. According to the information 
received from the College Registrar, notices of admission 
were sent to a few more who did not report for registration 
through lack of finance. 

(b)No statistics were available for this period. 
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From Table 2.1, one notices that there was a steady 

increase in the enrollment of Indian university 

~,,ates at the Nova Scotia Technical College during the 

~od 1964-69. However, sufficient information was not 

-ilable to indicate a similar trend at other institutions. 

lack of figures makes it impossible to ascertain the 

of applications received from Indian Bachelor's degree 

to those actually admitted. 

Table 2.2 provides a list of factors considered 

the university admissions officers in the evaluation of 

received from Indian Bachelor's degree(s) 



TABLE 2.2 

Factors considered in the evaluation of 
applications for purposes of admission 

C o n s i d e r e d 

11 

Yes No No response 

* er of years of Dal, Tech, SMU, 
completed Mount, SFX, Acadia 

ision (i.e. ,Class of Dal, Tech, SMU, 
:egree, I,II,or III Mount, SFX, Acadia 

er of courses 
in Bachelor's 
program 

content 

~.!CS obtained in 
~ject area( s) in 

-:-::..ch the applicant 
_eks admission 

~iversity in India 
f!:"om which the degree 
-as obtained 

-Je type of degree 
arts, science, edu

cation, law, medicine, 
engineering, etc.) 

~ge of the applicant 

• Former teachers'/ 
.rofessors' 
recommendations 

pplicants' proficiency 
in: 
a) spoken English 

(b) written English 

Dal, Tech, SMU, 
Mount, SFX , Acadia 

Dal, Tech, SMU, 
Mount, SFX, Acadia 

Dal, Tech, 
SMU , Mount, 
SFX, Acadia 

Dal, SMU, 
SFX, Acadia 

Dal, Tech, 
SMU , Mount, 
SFX, Acadia 

Tech, Mount, 
SFX 

Tech, SMU, Mount 
SFX, Acadia 

Dal, SMU, Mount 
SFX, Acadia 
Dal, SMU, Mount 
SFX, Acadia 

Tech 

Dal, SMU, 
Acadia 

Dal 

Tech 

Tech 

Mount 

*The abbreviations Dal, Tech, SMU, Mount, SFX, and Acadia 
represent Dalhousie University, Nova Scotia Technical College, 
Saint Mary's University, Mount Saint Vincent University, Saint 
Francis Xavier University, and Acadia University respectively. 
The same abbreviations shall be used throughout in presenting 
tables etc. 



With some exceptions to factors 6, 8, 9, and 10, 

~ecorded in Table 2.2, the six universities considered 

en factors listed in the questionnaire in the process 

evaluation to determine whether or not an applicant would 

accepted at a university in Nova Scotia. It might be 

that the authorities were requested to include any 

factors that received consideration in the evaluation 

-~cess, but nothing to this effect was noted in the returns. 

Following the check list, the university author

~~ies were asked to respond to some specific questions 

:iciting further and detailed information on the factors 

_sed in evaluation. Given below are a few observations 

=--iout these factors. 

1. Five of the six universities did not have a 

method of equating the number of courses taken 

in an Indian Bachelor's degree program with 

course requirements at Nova Scotian institutions. 

Only Saint Mary's University replied to the 

question in the affirmative. However, no 

details of the method used were provided, 

although authorities were requested to elaborate 

on the subject. 

2. The universities did not have any usable infor

mation on the content of courses offered at 

various universities in India. Mount Saint 

1 2 



Vincent University added that in one instance 

the applicant supplied some information on 

the course contents, while Nova Scotia Technical 

College had received calendars from some Indian 

universities. 

3. Although Dalhousie, Saint Mary's, Saint Francis 

Xavier, and Acadia universities had indicated, 

in the initial check list of factors, that they 

considered the Indian university from which the 

applicant obtained Bachelor's degree(s), in 

response to the specific question Dalhousie 

University pointed out that they did not distin

guish among Indian universities in terms of 

standards of education. Saint Mary's University, 

Saint Francis Xavier University, and Acadia 

University put "NIA" for their response. Nova 

Scotia Technical College and Mount Saint Vincent 

University did not provide any answer to the 

question. 

4. The responses with reference to the letters of 

recommendation from applicant's former teachers/ 

professors in India varied from "moderately 

helpful" to "not helpful". Acadia University 

mentioned that "most letters comment on applicant's 

character; it is only when they comment on his 

13 



academic merit that they are helpful." 

_5_ Most universities in Nova Scotia required that 

applicants, whose mother tongue was not English, 

take one of the following tests: 

i . The English Language Institute Examination, 
University of Michigan, Ann Arbor, 
Michigan, U.S.A. 

ii. University of Cambridge Examination. 

14-

iii. The Test of English as a Foreign Language (TOEFL) 
of the Educational Testing Service of Princeton, 
New Jersey, U.S.A. 

Instead of requiring a written test, Nova 

Scotia Technical College used applicants' corres

pondence and the medium of instruction at the 

Indian university as an indicator of proficiency 

in English . It may be added that no provision was 

made at any of the six universities to test this 

proficiency . 

Further, the universities, with the exception 

of Saint Francis Xavier, encouraged applicants to 

re-apply after their English had improved in case 

they were unsuccessful in seeking admission due 

to insufficient knowledge of the English language . 

While no specific or particular facilities existed 

at any of the six institutions to help applicants 

improve their English, Dalhousie University 

authorities recommended that they take a credit 



or non-credit course in English. This recommend

ation was made only in the case of those appli

cants who, the authorities believed, qualified 

for admission to Dalhousie University. 

6. Three universities considered the age of the 

applicants as one of the factors in the total 

evaluation process. Their comments with regard 

to the bearing an applicant's age has on the 

evaluation of his application for admission, are 

reproduced below: 

"We find in general that students of (say) 25 
and over have more chance of success." 

"No more bearing than would that of a Canadian 
applicant." 

"If a person has been out of the university for 
six or more years, and has not been engaged 
in research, he needs a refresher in under
graduate subjects." [edited] 

It may be noted that no details or data sup

porting their beliefs were provided. 

7. An inquiry regarding the importance placed on 

the number of years of education completed brought 

the following responses: 

15 

Dalhousie University 

Nova Scotia Technical 
College 

"The area is important." 

Saint Mary's Univer
sity 

"It shows some measure 
of the content of a 
professional degree." 

"Very little." 



Acadia University "The more years com
pleted - without 
repetition - the 
better." [edited] 

16 

Mount Saint Vincent and Saint Francis Xavier 

universities did not answer the question. 

8. The universities were requested to indicate the 

level of marks on Indian transcripts which they 

considered equivalent to a Canadian pass. The 

responses were as follows: 

Dalhousie University ... "B or 70%" 

Nova Scotia Technical 
College ... "60%" 

Saint Mary's University .. "Unknown - rely on 
divisional standards." 

Mount Saint Vincent 
University 

Saint Francis Xavier 
University 

Acadia University 

"50% (if specified), 
60% (otherwise)." 

• II 6 0 % tO 7 0 % I! 

"We accept the Indian 
university's grading 
at face value if the 
other factors appear 
to be satisfactory." 

It may be noted that the pass mark at most 

universities in India is between 33 and 35 per 

cent. 1 Second division starts between 45 and 50 

per cent, and first division begins at 60 per cent. 

:ranees M. Willard, The Republic of India: A Guide to the 
~cademic Placement of Students from the Republic of India 
tn United States Educational Institutions, Washington D.C.: 
_ne American Association of Collegiate Registrars and 
~dmissions Officers (1964) pp. 33 - 91. 



The foregoing discussion suggests that the univer -

au.thorities in Nova Scotia did not have clear and 

policies with regard to factor numb ers 1, 3, 4, 6, 

9 referred to previously in Table 2 . 2. This leads 

infer that division of the degree, mark s in the 

t area(s) in which the applicant sought admission, and 

s the type of degree were considered to be among the 

alid factors in the selection of Indian Bachelor's 

~ee holders for admission to graduate studies at Nova 

universities . 

17 

To provide a basis for assessment of Indian degrees, 

niversities were requested to equate various certifi

~es/diplomas awarded in India with certificates/diplomas 

--:nable in Nova Scotia . The following conclusions emerged : 

1 . Saint Francis Xavier University equated a 

Higher Secondary School Certificatet with 

Nova Scotia grade 11 . 

2. Two universities remarked that the Matricul

ation Certificate, and the Intermediate (Arts 

or Science ) diploma were not equivalent to 

either grade 11 or grade 12 certificates of 

the province of Nova Scotia. 

The remaining three universities did not 

provide usable information . 

ee Table 5 . 1 for educational pattern in India . 
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Also, the universities were requested to indicate 

not Indian Bachelor's degrees were considered 

to similar degrees obtainable at Nova Scotian 

A summary of responses has been presented in 

TABLE 2. 3 

iews of Nova Scotian Universities on Parity ~= Indian and Canadian Bachelor's Degrees. 

.-.!'ts 

_cience 

;::ducat ion 
. : . ) 

;:::igineering 
. /B.Engr. I 

.edicine 
· -urgery 

C o n s i d e r e d 
e q u i v a 1 e n t 

Yes 

SMU 

SMU 

No 

Dal, Mount, 
SFX. 

Dal, Mount, 
SFX. 

Dal, SMU, 
Mount, SFX. 

Tech Dal, 
SFX. 

,'d: 
Dal 
SFX. 

i:* 
Dal 
SFX. 

, 

Not 
Applicable 

Tech. 

Tech. 

Tech. 

SMU, 
Mount 

Tech, SMU, 
Mount. 

Tech, SMU, 
Mount. 

Others 

Acadiai: 

Acadia* 

Acadia* 

Acadia* 

Acadia 

Acadia* 

pointed out that evaluation was done on 

~.cian Bachelor's degrees in medicine and law were 
equivalent, usually some advanced standing 



Also, the universities were requested to indicate 

whether or not Indian Bachelor's degrees were considered 

equivalent to similar degrees obtainable at Nova Scotian 

universities. A summary of responses has been presented in 

Table 2 . 3. 

TABLE 2.3 

Views of Nova Scotian Universities on Parity 
of Indian and Canadian Bachelor's Degrees. 

C o n s i d e r e d 
e g u i v a 1 e n t 

Not 

18 

Indian Degrees Yes No Applicable Others 

3achelor of Arts Dal, Mount, 
( B. A. ) SMU SFX. Tech. Acadia 1: 

3achelor of Science Dal, Mount, 
(B.Sc.) SMU SFX. Tech. Acadia,': 

3achelor of Education Dal, SMU, 
(B.Ed./B.T.) - Mount, SFX. Tech. Acadia* 

Bachelor of Engineering Tech Dal, SMU, 
(B.E./B.Sc./B.Engr./ SFX. Mount Acadia* 

B. Tech.) 
,h': 

~achelor of Law Dal ' 
Tech, SMU, 

(LL.B.) - SFX. Mount. Acadia 

3achelor of Medicine ** ~ Bachelor of Surgery - Dal 
' 

Tech, SMU, 
( M. B . , B . S . ) SFX. Mount. Acadia 1: 

* Acadia University pointed out that evaluation was done on 
individual basis. 

~~ 

AA Although Indian Bachelor's degrees in medicine and law were 
not considered equivalent, usually some advanced standing 
was granted. 



Table 2.3 indicates that most universities did not 

equate Indian Bachelor 1 s degrees with their Nova Scotian 

ounterparts. The following exceptions were noted: 

1. Saint Mary 1 s University considered Indian 

Bachelor's degrees in arts and science equivalent 

to similar degrees obtainable in Nova Scotia. 

2. Nova Scotia Technical College considered an 

Indian Bachelor's degree in engineering equivalent 

to a similar degree obtained at that institution, 

and that they were not concerned with other degrees 

mentioned in the questionnaire. 

19 

It may be appropriate to add that the judgment of 

the university authorities regarding Indian Bachelor's degrees 

given in Table 2.3 confirms the impression that the writer 

~ad formed as a result of the interviews with the admissions 

officers, held prior to mailing the questionnaire. 

On the issue of the parity of degrees, the univer

sity authorities were requested to indicate the level(s) to 

-•hich holders of third, second, or first division Bachelor's 

degree(s) would be admitted at institutions of higher educa

tion in Nova Scotia. A summary of the results is presented 

in Table 2.4. 
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Table 2.4 reveals that Dalhousie University would 

applicants holding a third, second,or first division 

degree from an Indian university into their 

year of undergraduate program. The admissions office 

generally speaking, an M.A. degree holder from 

cia would be admitted to a graduate program at the M.A. 

Nova Scotia Technical College would deny admission 

applicants holding a third or second division Bachelor's 

egree in engineering. However, they would admit to their 

.e year Master's degree program an applicant holding a 

second division degree with better than second division 

standing in the subject area_( s) in which he seeks admission. 

~pplicants holding a first division Bachelor's degree would 

~e admitted to a one year Master's degree -program. 

21 

Saint Mary 's University would deny admission to 

applicants holding second or third division Bachelor's degree 

to any program. Applicants holding a first division 

Bachelor's degree would be admitted to the undergraduate 

program, but the level was not indicated. It may be noted 

that the policy at Saint Mary's University to admit a first 

division Bachelor's degree holder to undergraduate level 

contradicts the earlier contention* that they consider Indian 

B.A. and B.Sc. degrees equivalent to similar degrees obtained 

in Nova Scotia. 

* see Table 2.3 



Mount Saint Vincent University would admit appli

cants holding a third, second, or first division degree into 

the first year of an undergraduate degree program. 

Saint Francis Xavier University would only admit 

a?plicants holding a first division Bachelor's degree to a 

?reliminary or qualifying year toward a Master's degree. All 

~tbers would be denied admission to any program at any level. 

Acadia University would admit applicants holding 
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a third division Bachelor's degree to the second year of an 

~.dergraduate program. First and second division degree 

·orders would be admitted to a preliminary or qualifying year 

toward Master's degree. 

Thus, one might say, there is a considerable 

divergence in admissions policy among Nova Scotian universities 

as is clearly indicated by the fact that Dalhousie, Acadia, 

and Mount Saint Vincent universities would admit a third 

'ivision degree holder into their 3rd, 2nd, and 1st year 

.~spectively, while the remaining three institutions would 

ceny admission. 

A divergence in policy is also noted with respect 

applicants holding second division degrees. Acadia 

Jniversity would admit a second division degree holder to a 

aster's degree program but the other five institutions 

~~uld maintain the same position as they did for third 

ivision applicants. Nova Scotia Technical College would, 



make exception in case of applicants holding second 

degrees but better than second division standing 

-~ the subject area(s) of further study. Applicants in this 
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be admitted to a one year's Master program 

ova Scotia Technical College. 

The extent of divergence in admissions policy seems 

be the greatest for first division degree holders. 

though none of the six universities would deny admission 

a first division degree holder, the levels to which 

in this category would be admitted range from a 

~e year Master's course at Nova Scotia Technical College 

the 1st year of undergraduate degree program at Mount 

Vincent University. 

In the event of denial of admission, the univer

did not presume to give the applicant any advice on 

~at he might do to qualify to pursue further studies at a 

~~adian university. In some instances, applicants were 

apply to another university. 

With reference to the evaluation process, it may 

pointed out that some universities sought the assistance 

the Association of Universities and Colleges of Canada 

at least two of the six institutions had taken note of 

directivet issued by the Nova Scotia Department of Edu

ation regarding Indian degrees. 

.~e Provincial Department of Education as well as the uni
ersities did not wish to provide information on the nature 

and/or the contents of the directive. 



In addition to the above, an attempt was made to 

information on the role of interviews in the evaluation 

ce ss and whether or not university teaching staff who 

= studied and/or taught at Indian universities were con-

24 

The responses indicate that very little consideration 

s given to interviews and that holding interviews prior 

admission was not a common practice since most applic-

_ions were received directly from India. The authorities 

~ ~ova Scotia Technical College held interviews with 

__ licants after they had actually registered to help them 

~~ermine the field of study. Mount Saint Vincent and Acadia 

n~versities expressed the desirability of holding interviews 

ith applicants residing in the area. 

Regarding the role of faculty members who were 

~miliar with Indian education, one gets the impression that 

~~ey were consulted where possible. At Saint Mary's Univers

i~y , a faculty member with degrees from more than one Indian 

-,iversity was a member of the Admissions Committee. 

In response to the question requesting a general 

estimate of achievement of those students wh o were admitted 

~o various faculties on the basis of their qualifications 

btained in India, Mount Saint Vincent University felt that 

such an estimate could not be made due to the small number 

of students involved. This perhaps would be true of Saint 

.ary's, Saint Francis Xavier, and Acadia universities as 



A summary of responses compiled from the returns is 

below: 

Very Good Nil. 

Dal. 
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Good 

Satisfactory 

Poor 

Unsatisfactory 

Problem Not 
Studied 

SMU, Mount, SFX, Acadia 

Mount, Acadia 

Mount 

Tech. 

It may be noted that Mount Saint Vincent University 

Acadia University checked more than one alternative. The 

estion relating to the comparison of applicants under study 

ith native-born Canadians was not responded to. Also, all 

indicated that no research findings were 

ilable to them on general performance and achievements of 

~ose students who had been admitted to other Canadian uni

ersities on the basis of Bachelor's degree(s) from India. 

Finally, the university admissions officers were 

.equested to list problems that they had experienced in the 

evaluation of Indian educational credentials. The problems 

entioned by the admissions officers may be divided into four 

- road categories: (a) curriculum, (b) letters of recommend-

ation from applicants' former teachers/professors, 

(c) communication with universities in India, and (d) authent

i city of Indian transcripts. A synthesis of the problems 



is given below: 

a. Curriculum 

1. The authorities felt that it was rather difficult 

to determine the nature and extent of course 

contents which a holder of a given type of 

Bachelor's degree had covered. 

2. Universities in Nova Scotia had experienced a 

great deal of difficulty in obtaining calendars 

from various universities in India. 

b. Letters of Recommendation 

26 

Generally, the letters of reference from applicants' 

former teachers/professors referred to their 

character and integrity rather than the academic 

ability. 

c. Communication with Universities in India 

At least three universities expressed a great dis

satisfaction over the matter of correspondence 

with universities in India. The universities in 

India, the authorities stated, either did not 

respond at all to the inquiries initiated by the 

admissions officers of different universities in 

Nova Scotia or the replies were received so late 

as to be of little use and value. 
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d. Authenticity of Indian Degrees/Transcripts 

The university authorities in Nova Scotia expressed 

a general concern over Indian transcripts. As 

a rule, universities here received transcripts 

directly from the institution concerned in case 

of applicants from other parts of Canada or from 

countries such as the United States of America, 

and the United Kingdom, but this did not seem to 

be the case with Indian universities. The trans

cripts and other documents were submitted by the 

applicants themselves. The admissions officers 

felt that the paper and the condition of degrees/ 

transcripts raised doubts as to the authenticity 

of the documents. 

This chapter leads one to conclude that there are 

no uniform policies among the universities in Nova Scotia with 

respect to the evaluation of Indian educational credentials 

and admission of applicants holding Bachelor's degree(s) from 

Indian universities. It also reveals puzzlement and caution 

n the part of authorities responsible for admissions, at 

-ost Nova Scotian universities. 

The conclusion leads one to ask whether persons 

~ore familiar with the Indian as well as the Nova Scotian 

system of education share a similar view. 



C H A P T E R T H R E E 

INDIAN UNIVERSITY PROFESSORS' VIEWS 
ON THE EVALUATION OF INDIAN DEGREES 

While the previous chapter contained information 

v~tained by means of the questionnaire completed by the 

aomissions officers, this chapter is a summary of the 
~ 

responses to the questionnaireft directed to all teaching 
.. , ... ,. 
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staffft• known to have come from India, at the six universities 

in Nova Scotia. 

Of the twenty seven questionnaires mailed, nineteen 

··ere returned duly filled in. Of the remaining eight, three 

faculty members did not fill in the questionnaire due to 

personal and/or health reasons, one had left Nova Scotia, 

ne had gone to Europe on sabbatical leave and the other 

just did not respond.t 

The nineteen who returned the questionnaire repre~ 

all six institutions of higher education in Nova 

and taught one of the following subjects: biology, 

economics, English, geology, mathematics, physics, 

r psychology . 

see appendix "B." 

Of the nineteen who returned the questionnaire, four were 
?Ost-doctoral fellows and all four taught natural or 
_hysical sciences. 

n il three were contacted twice after the initial request. 



Although the questionnaire relating to this 

er was essentially similar in nature to t h e one com

eted by the university admissions officers, it was felt 

an assessment of Indian educational credentials by 

f aculty members who had studied and/or taught in India 

ere currently teaching at one of the universities in 

Scotia was essential in view of their experience with 

systems. 
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Table 3.1 shows the factors which the Indian faculty 

should be considered in the evaluation of applicants 

Bachelor's degree(s) from Indian universities and 

_ admission into one of the six Nova Scotian institu

ions to pursue studies at the graduate level. 



TABLE 3.1 

.ractors Considered in the Evaluation of Applicants 
Holding Bachelor's Degree(s) from India for Purposes 
of Admission to Nova Scotian Universities to Pursue 
Graduate Studies, by Indian Faculty 

of Factor 

. .;ourse Content 

ivision (i.e. Class I, II, 
or III) of the Degree 

arks in the subject area(s) 
·n which applicant seeks 
admission 

• number of courses completed 
in the Bachelor's degree 
rogram 

Proficiency in English: 
Spoken 
Written 

Indian university from which 
the degree was obtained 

. The type of degree (arts, 
science, law, medicine, etc.) 

. Years of education completed 

. Applicants' former teachers1/ 
professors'recommendation 

. Age of the applicant 

Percentage of Indian Faculty 
N=l9=100% 

89.5 (17) 

84.2 (16) 

84.2 (16) 

84.2 (16) 

7 3. 7 ( 14) 
68.4 (13) 

68.4 (13) 

68.4 (13) 

68.4 (13) 

57.9 (11) 

52.6 (10) 

1: 

=~gures in parenthesis indicate the number of Indian faculty 
ho considered the factor. 

30 



From Table 3.1, one can see that a large propor-

.. of the respondents would consider course content, 

the degree, marks in the subject area(s), and 

number of courses completed, while a relatively small 

ortion felt that proficiency in English, the university, 

degree, the years of education completed, 

icants' former teachers' recommendations, and the age 

applicants should be considered too. 

Following the initial check list, the respondents 

requested to supply some additional informationt 

some of the factors considered in the evaluation 

Table 3.2 summarizes the results. 

TABLE 3.2 

Practicality of Factors Considered 
in the Evaluation Process. (Percentages) 

N=19=100% 

:escription of the question. 

you feel that you have a 
ethod of equating the number 

cf courses taken in an Indian 
3achelor's degree with the 
~umber taken in a Canadian 
3achelor's degree? 

you feel that you have 
sable information on the 

content of courses offered 
at Indian Universities? 

R e s p o n s e 
Yes No 

47.4(a) 
(9) 

68.4 
(13) 

52.6 
(10) 

31. 6 
( 6) 

No 
Response 

(a)The numbers in parentheses are absolute and out of a 
possible of nineteen. 

see question numbers 5, 6, 9, 10, and 11 in appendix "B. 
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The information in Tables 3.1 and 3.2, and the 

~vm.ments contained in some of the completed questionnaires 

~eveal the following: 

1. While 84.2 per cent respondents considered the 

number of courses completed in a degree program, 

only 47.4 per cent indicated that they had a 

method of equating the number of courses taken 

in an Indian Bachelor's degree with Canadian 
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course credits. The comments and remarks, how

ever, did not point to any exact method of equating 

the number of courses. The popular suggestion 

was that some rough estimation could be arrived 

at by comparing the course content. 

2. Again, while 89.5 per cent considered course 

content as a factor, only 68.4 per cent indicated 

that they had some usable information to deter

mine the extent of knowledge already acquired in 

a subject by the applicants. The information 

provided in the comments was general in nature. 

Typical remarks were: "We ask the student to 

supply a copy of the content of courses" and 

"Study the syllabus of the particular university". 

3. No definite or significant conclusions could be 

drawn from the responses received with reference 

to the question on the number of years of 



education completed in India. The remarks 

made tended to the view that the more years of 

education completed in India, the better was 

the potential performance in Canada. 

4. Opinions on the ideal age for a graduate student 

varied among those who suggested that the age of 

the applicant should be considered as a factor 

in the evaluation of his application for admis

sion. While a few indicated that they preferred 

younger, unmarried students to do graduate work 

at universities in Nova Scotia, others said that 

"a mature mind goes with age" and that they would 

prefer applicants in the age group of 25-40 for 

optimum results. 

5. 57.9 per cent of the respondents felt that 

applicants educated in India generally possessed 

sufficient knowledge of the English language. 

Another 16 per cent indicated that it depended 

on the medium in which they received instruction 

and also the university attended in India. 

6. Reproduced below are the results relating to the 

question on letters of recommendation from 

applicants' former teachers/professors: 

33 



Type of Response Number N=l9=100% 

Very helpful 2 

Moderately helpful 5 

Slightly helpful 5 

Not helpful 5 

No response 2 

The above figures seem to indicate that letters 

of recommendation from applicants' former teachers 

were of some help but a great deal of importance 

could not be attached to the letters. The reasons 

mentioned were that most letters of recommendation 

reflected on the applicant's character rather 
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than his academic ability and that much depended 

upon the credentials of the writer. The conclusion 

appears to be that the letters of recommendation 

were not very helpful in judging an applicant's 

academic ability . 

The foregoing account suggests that a number of 

=actors, although considered, were inconsequential in the 

.... otal evaluation . In the absence of other valid criteria, 

it might be concluded that the division of the degree, marks 

..... the subject area(s) in which the applicant sought admis-

sion, and the university from which the degree was obtained 

constituted important factors in the evaluation process. 



To provide a comparison with the responses of 

university admissions officers, the Indian faculty were 

to : 

a . indicate the level of marks ( in percentage) 

on Indian transcripts considered equivalent to a 

Canadian pass, 

b . indicate the equivalence of certain Indian 

certificates /diplomas with Canadian certificates/ 

* diplomas, 

c . indicate whethe r or not a g iven Indian Bachelor's 

degree was considered equivalent to a similar 

Canadian degree , and 

d . indicate the level to which applicants holding 

3rd, 2nd, or 1st division Bachelor's degree(s) 

from India would be recommended for admission to 

universities in Nova Scotia. 

The results to the above are presented in the 

pages . 

with possible alternatives was provided in either 
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TABLE 3.3 

Level of Marks on Indian 
Equivalent to a Canadian 
by Indian Professors 

?ercentage of Marks 

33 per cent . 
35 per cent . 
36 per cent . 
40 per cent . 

~1 - 45 per cent . 
~6 - 48 per cent . 

50 per cent . 
-1 - 59 per cent . 
.. 0 - 69 per cent . 
~o per cent and over . 

No response . 

Transcripts Considered 
Pass (50 Per Cent)t 

N=l9 

Number of Respondents 

. . 2 

. . 2 

. . 1 

. . 5 

. . 1 

. . 1 

. . 3 

. . 1 

. . 1 

. . 1 

. . 1 

3 6 

Opinions on a pass mark on Indian transcripts varied 

··ith the subject area of the professor concerned. Ten of the 

ineteen considered a mark between 33 and 40 per cent equiv

alent to a Canadian pass. The averages for all respondents 

n the basis of subjects are shown below: 

Mathematics . . . 49.2 per cent 

Economics, English, 
and Psychology . . . 4 3 . 0 per cent 

Biology, Chemistry, 
Geology, and Physics. . . 39. 0 per cent 

Overall average . . . 44. 9 per cent 

As stated in the preceding chapter, the pass mark in India 
at most universities is between 33 and 35 per cent. 



-I 

TABLE 3.4 

* Equivalence of Indian Certificates/Diplomas 
with Certificates/Diplomas obtainable in Nova 
Scotia, as Judged by Indian Professors 

N=l 5 
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"~ ~•: 

Certificates/ 
Diplomas 

Nova Scotia 
Grade 11 

Nova Scotia 
Grade 12 

1st year com
pleted on a 
3-year Bachelor's 
degree program 

~omas 

t~iculation 
::ificate 

Secondary 
Certificate 

_ermediate (Arts 
,...cience) Diploma 

3 

in 
Nova Scotia 

1 

6 (a) 4 

1 

.. me had indicated that the given equivalence applied only 
~o subjects taken in India, and one other qualified the 
judgment by adding that Indian Intermediate (Arts or 
Science) was equivalent to N.S. grade 12 only if it were 
a two year course after High School Leaving Certificate 
r Matriculation . 

~he type of degree mentioned under "any other" was pro-
ided by the respondent. Although the respondent con

siders an Indian B. A . equivalent to N. S . grade 12 he would 
~ecommend admission of a 2nd division Bachelor's degree 
holder to a qualifying year toward Master's degree . 

·~iews of Indian university professors regarding equival
ence to Certificates/Diplomas are included since they 
tand to help in the evaluation of degrees. 

-!woof the nineteen who returned the questionnaire did 
not answer this question . Two others indicated that they 
could not answer the question because they were not 
+amiliar with grades 11 and 12 certificates in Nova Scotia. 
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Table 3.4 is significant in the sense that almost 

- faculty members who replied to this question considered 

igher Secondary School Certificate and Intermediate 

-~s or Science) Diploma either equivalent to or better 

junior and senior Matriculation Certificates awarded 

the province of Nova Scotia. This, incidentally, is in 

contrast to what the admissions officers said. 

With reference to the question relating to the 

of Bachelor's degrees, the results are given 

TABLE 3.5 

Equivalence of Indian Bachelor's Degrees with 
Canadian Bachelor's Degrees as Judged by Indian 
Professors N=l9 

E g u i v a 1 e n t No 
Degrees Yes No Uncertain Response 

of Arts 7 6(a) 2 4 

of Science 8 7(a) 1 3 

of Engineering 12 1 3 3 

of Medicine and 
-~helor of Surgery 6 2 5 6 

(M. B . , B. S . ) 

elor of Law 2 3 5 9 

of Teaching/ 4 8 4 3 
(B.Ed./B.T.) 

the respondents added that an Indian B.A ./B.Sc. 
degree is equivalent to one year short of a Canadian B.A./ 
B.Sc . degree and suggested that an Indian B.A./B.Sc. degree 
holder should be admitted to the final year of a B.A ./ 
B.Sc. program at a Canadian university. 



Tables 3.4 and 3.5 seem to suggest that university 

=ation in India is lacking in some respect because a large 

?ortion of university professors equated Indian certifi

~es/diplomas either at par or better than Nova Scotian 

.~ol certificates but in case of Bachelor's degrees, with 

exception of the degree in engineering, the proportion 

- hose who equated Indian degrees at par with Nova Scotian 

of the same designation was less than 50 per cent. 

With reference to Table 3.5, it may be noted that 

larger proportion expressed, in clear terms, whether or 

an Indian B.A., B.Sc., or B.E. (Bachelor of Engineering) 

equivalent to similar degrees obtainable in Nova Scotia: 

ereas in case of Bachelor's degrees in law, medicine, and 

·~cation the greater proportion of responses were recorded 

titles "uncertain" and "no response". 

The following table indicates the levels to which 

:ders of a third, second, or a first division Bachelor's 

egree from an Indian university would be recommended for 

~-~ssion at universities in Nova Scotia. 
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From Table 3.6, it is apparent that six faculty 

(31.6%) would recommend applicants holding a third 

_:ision Bachelor's degree from an Indian university for 

·ssion to a preliminary or qualifying year toward a 

ster's degree, while seven professors (36.84%) would 

~commend third division degree holders for admission to 

41 

-e undergraduate level. Of these seven, two faculty members 

~ld recommend admission to the final year of the under

aduate degree course, three to the second year, and one 

the first year of a 3-year program, while one did not 

the level. Five faculty members (26.3%) would, 

recommend that applicants holding Bachelor's degree 

third division be denied admission. Of these five, one 

_ofessor would make exception for applicants holding third 

ision degrees but better than third division standing 

the subject area(s) in which they seek admission, and 

uld recommend their admission to a Master's program. 

·~ilarly, one other faculty member would recommend applicants 

second division standing in the subjects 

_r admission to a Master's program as against the final 

undergraduate degree. 

In case of applicants holding a second division 

_achelor's degree, fourteen university professors (73.7%) 

v~ld recommend admission to a Master's degree program: 

~:even recommended admission to a preliminary or qualifying 



() 

~-, one to a two-year Master's program, and two to a one-

;::r program. Of the remaining five respondents, three 

_:d recommend admission to an undergraduate program: two 

the final year of a 3-year course and one to either the 

or the final year depending upon applicant's ability. 

-y one of the nineteen respondents would recommend that 

·ssion be denied to applicants holding a second division 

However, he would make an exception in case of 

~licants holding a second division degree but better 

second division standing in the subject area(s) in 

42 

.~ch they seek admission, and would recommend such applicants 

~ admission to a qualifying year toward the Master's 

Similar exception was noted by one other faculty 

er who would otherwise recommend admission of second 

degree holders to the undergraduate level. 

It is interesting to note that all recommendations 

admission to the undergraduate level or for denying 

~~ission came from the faculty members teaching mathematics, 

~ysical and/or natural sciences. All those who taught 

.::onomics, English, or psychology would recommend admission 

applicants holding a second division Bachelor's degree 

~ a Master's program. 

With reference to applicants holding a first 

~vision Bachelor's degree, eighteen respondents (94.74%) 

-ould recommend them for admission directly to a Master's 
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The remaining one indicated, as he did in 

of applicants holding third or second division 

that recommendation for admission or otherwise 

!d be made on individual basis. 

The most interesting point revealed by Table 3.6 

-~e fact that recommendations regarding levels to which 

:cers of Indian Bachelor's degrees should be admitted, and 

so the recommendations for denying admission, change 

0 . ,ificantly with the di vision of the degree. 
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Regarding ratings of Indian universities in terms 

standards of education, while 68.4 per cent of the faculty 

ers indicated that they considered the university from 

~ch the degree was obtained as a factor in the evaluation 

= applications for admission, a significant proportion of 

.e respondents did not wish to distinguish among Indian 

.iversities specifically. A sample of comments made by the 

and reproduced below seems to support the 

" One can't grade them [universities] as such. 
At graduate level, one has to go after 
subject and field of specialization." 

" I have seen very good students and very bad 
students from the same university." 

"Such an ordering depends on many factors. It 
is not possible to order them in a general 
fashion." 

However, to present the ratings that were given 

y the university professors, the writer computed the 
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ts of a seven point scale assigning seven points each 

a university was rated as the best, six points for 

d best, and so on. The list of universities thus pre-

presented below. 
~': 

It might be added that the 

faculty members who returned the questionnaire 

fair cross section of the regions of India. 

be mentioned that the five Institutes of 

:mology (Delhi, Bombay, Kanpur, Kharakpur, Madras), the 

s~itute of Sciences at Bangalore, the Indian Statistical 

stitute, Tata Institute of Fundamental Research were 

classified as "the best" but they do not appear 

- the list to follow because many of the professors did not 

them with the universities since they are institutes. 

:I: 

List of Universities Rated as the Best, in 
Descending Order 

l. University of Delhi 

2 . University of Bombay 

3. University of Calcutta 

4. Madras University 

5. Panjab University 

6. Banaras Hindu University 

7 • University of Allahabad 

8 • Annamalai University 

9. Utkal University 

10. Patna University 

11. University of Rajasthan 

12. University of Poona 

13. Andhra University 

~o list of universities was provided. The faculty members 
supplied the names of the universities themselves and some 
i nstitutions have clearly emerged as "good". 
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In addition to the factors discussed heretofore, 

•"':'iter made an effort to determine if the following 

a. 

b. 

receive any consideration in the evaluation 

for purposes of admission: 

whether an applicant attended university as a 
"full-time" day scholar, 

whether he attended university as "part-time" 
student while working "full-time" to earn a 
living, 

c. whether he obtained the degree "by parts", i.e., 
by successfully completing one subject at a time, 

d. whether he obtained the d~gree in the capacity 
of a "private candidate"," 

e. whether the degree obtained was in physical and 
natural sciences, or mathematics, or liberal arts. 

The returns indicate that a large proportion of the 

members preferred to leave most questions unanswered 

few recorded "No" for an answer. However, the 

sponses do point out that twelve professors (63.2%) pre

!'red applicants who had attended university as "full-time" 

'1 scholars. No significant conclusions could be drawn 

~garding factors (b), (c), (d), and (e) listed above, for 

responses to the related questions. 

45 

Finally, in the case where they wished to pursue 

ther studies, the writer wondered whether Indian immigrants 

=Homen, teachers, and members of the border police are 
eligible to take a degree examination (Arts) without 
completing the prescribed courses of instruction at an 
affiliated college or a university department. For further 
details see appendix nn." 
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receive special consideration in view of the fact that 

y were already in Canada. While nine respondents (47.4%) 

:~ ·the question unanswered, and five (26.3%) indicated 

, the remaining five (26.3%) replied that they would 

priority to "landed immigrants" to pursue studies at 

ate level since financial aspects, cultural adaptation, 

-·, were better looked after in their case and such 

:icants were likely to possess a better command of the 

~:ish language as compared with those who apply directly 

India. 

With regard to some of the strong points of Indian 

~versity graduates, which would enable them to complete 

ir studies successfully at universities in Nova Scotia, 

_ general consensus of the faculty members seemed to be 

~r students from India were hard-working, sincere, well 

-ivated, and took academic achievement seriously, although 

supervision was perhaps necessary. , 

Among the weak points, the following were listed: 

46 

1. Knowledge of the English language was deteriorating 
since more and more universities in India were 
replacing English with regional languages for 
media of instruction. 

2. Some students lacked initiative, capacity for 
independent work and thinking. 

3. Some good students had a weaker "will" and they 
slipped into drinking and dating, etc. 
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This chapter has placed Indian educational cre

~entials and the level(s) to which holders of Bachelor's 

~egrees from Indian universities should be admitted in a 

~ifferent perspective, although the relative importance of 

_ach of the various factors considered in the evaluation 

~as not changed significantly from the previous chapter. 

Chapter four provides still another point of view 

the subject of evaluation and admissions policies at 

_;ova Scotian universities regarding Indian university 

sraduates. 

4- 7 
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C H A P T E R F O U R 

INDIAN IMMIGRANTS' VIEWS ON THE 
EVALUATION OF INDIAN DEGREES 

As in the case of university admission officers 

and university teaching staff, the questionnaire method was 

~sed for eliciting information from Indian university 

:;:raduates in Nova Scotia. 

48 

In preparing the list for the mailing of the question

.. aire, it was decided not to include the names of engineers, 

-tudents of engineering, members of the medical profession, 

-tudents of medicine, lawyers, and students of law for 

reasons explained in the introductory chapter. Also, it was 

=elt that non-degree-holders could not be expected to express 

~heir opinions authoritatively on university education in 

:ndia and/or Nova Scotia. * Similarly, recent immigrants 

-~uld be at a disadvantage in so far as their exposure to 

~he educational system in Nova Scotia was concerned. There

:ore, the names of non-degree-holders as well as of recent 

i..""Uiligrants did not appear on the list. The names of the 

:ndian university teachers, too, were not included in the 

:ist since a different questionnaire was sent to them, as 

~escribed in chapter III. 

To prepare the list of Indians in Nova Scotia, 

~he following sources were utilized: Register of teachers' 

immigrants who had migrated to Canada within the preceding 
twelve month period at the time of mailing the questionnaire 
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icensest relating to t h e period 1963-68 maintained by the 

Jepartment of Education, Province of Nova Scotia, and 

membership lists of the India Students' Association and 

the Indo-Canada Association in the province. Also, the 

•.JT'liter approached friends in different parts of the province 

to seek names and addresses of other Indians, living in 

ova Scotia, who were neither teachers nor members of 

either association. 

The list thus prepared contained 121 names, and 

* a questionnaire was mailed to each of them. Of the eighty-

.J. ·'· 
~our questionnaires returnedn: one contained only the 

~emarks given at the end of the questionnaire, two were not 

filled-in due to personal and/or health reasons, and one 

··as completely blank. In addition, letters were received 

along with two separate questionnaires stating that " My 

·-•ife did not fill in a separate questionnaire since her 

.:eelings on the subject are the same as mine." 

Of those who returned completed questionnaires, 

seventy-four (92.5%) were "landed immigrants" and the 

The register contains the names of all persons who were 
issued a license during the period 1963-68 to teach in the 
public schools of Nova Scotia. 

see appendix "C." 
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'he questionnaires were first mailed in August, 1969 and the 
completed ones kept coming in until the end of August, 1970. 
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...-aining six were in the country on a "student visa". 

cent of the respondents had been living in Canada 

more years; the average length of stay for all 

spondents was 4 years and 3 months. Nearly eighty per 

~t were between the ages of 30 and 39 years, and only ten 

_ cent were below the age of twenty-nine. Seventy-five 

_ cent were male. Information regarding the degree(s) 

ssessed by the respondents and the university attended 

s contained in Tables 4.1 and 4.2. 

.••. (Hons) 

• -vOmm • . 

. Sc . 

• Ed. 

TABLE 4.1 

Degrees Held by Indian 
University Graduates 

Last degree earned 

1 . . 

3 . . 
. . . 

48 . . 
14 . . 

2 . . 

8 . . 

N=80 

holding 

34 

4 

21 

1 

56 

34 

8 

8 

50 

.. ,. s .. 

- .Phil. 1 . . 1 

2 

** response 3 

¼ 
~ally of the total number of respondents possessing each type 
of degree is incomplete since a few listed the last degree only. 

* I n formation on the degrees possessed was not provided. 
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TABLE 4.2 

N=80 
Universities Attended by the 
Indian University Graduates 

~ No . of respondents No. of respondentsA 
who obtained last who obtained any 

of the University degree from the degree(s) from the 
university shown university shown 

of Agra 5 

of Allahabad 

~6arh Muslim University .. 2 

11 

1 

4 

1 

1 

5 

University 

of Bhagalpur 

.:-:ersity of Calcutta 

-::-:.ousie University, 
- :..fax, N. S. 

.:._,.ersity of Delhi 

.:~ersity of Indore 

-versity of Iowa, USA 

-:;mr University 

~a Milia Islamia 

of Jammu and 

~ of Kerala 

···ersi ty of London, U. K. 

·-ow University 

as University 

ersity of Maine, USA 

;-.-:: Saint Vincent 
ersity, Halifax, N.S. 

··ersity of Mysore 

~ab University 

of Rajasthan 

of Ranchi 

~~ Mary's University, 
.:=ax, N.S. 

*-.', 

1 

4 

3 

6 

1 

2 

1 

1 

1 

4 

1 

1 

1 

37 

2 

5 

3 

3 

21 

1 

1 

1 

1 

2 

1 

1 

1 

7 

1 

1 

1 

59 

2 

1 

5 

::y of the total number of degrees is incomplete since not all 
S?Ondents listed all the degrees they had earned. 

=ormation on the university attended was not provided. 



Table 4.1 indicates that at least seventy per 

of the respondents were trained in the teaching 

Nearly seventy-four per cent (59) had obtained 

one degree from Panjab University, about thirty

cent (31)t had obtained degrees from or were known 

have been studying at various North American universities 

addition, twenty-six per cent (21) had either com

leted diploma programs, or were registered in one of the 

Programs" at the Nova Scotia Summer School. 

Although the questionnaire was similar in most 

to the ones completed by university admissions 

and the university teaching staff, it followed a 

different pattern. 

Table 4.3 gives the equivalence of some of the 

certificates/diplomas/degrees with educational 

_edentials obtainable in Nova Scotia. 

= the thirty-one respondents, twenty-two attended a 
.. iversity in Nova Scotia to obtain a Master's degree. 

-~ these twenty-two, fourteen already held a Master's 
~egree from one of the Indian universities. It is 
c?parent, therefore, that a large proportion were 
~dmitted on the basis of an Indian Master's degree. 
I~ might be appropriate to add that a few applicants 
~~o were refused admission to a Master's degree program 
:~ universities in Nova Scotia, were accepted at univers
~~ies outside the province to pursue graduate studies . 

52 
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Table 4.3 reveals that over forty-~ix per cent of 

respondents equated an Indian Matriculation Certificate 
-
ova Scotia grade 11, and the same proportion equated 

,'( 

~ Higher Secondary School Certificate to Nova Scotia 

However, nearly thirty-four per cent of the 

~spondents equated the Higher Secondary School Certificate 

grade 11. 

A large proportion of the respondents felt that 

Intermediate (Science) diploma was either equivalent to 

_ade twelve or to the first year of a 3-year Bachelor's 

Regarding Intermediate (Arts) diploma, the 

rather dubious, and no definite conclusions 

54 

an be drawn since the proportion of those who were "uncer

-ain" or did not supply the equivalence was forty-five per 

ent. Possibly, a large number of the respondents themselves 

~~ssessed the Intermediate (Science) diploma. It is plaus

le, too, that they considered the Intermediate (Science) 

-6. 

?ollowing the Report of the Secondary Education Commission 
(1952-53), about 25 per cent of the secondary schools in 
Tndia had been converted to higher secondary schools by the 
end of the Third Five Year Plan (1969). 
ource: Report of the Education Commission 1964-66. 

Preparation for Higher Secondary School Examination required 
an additional year as compared to the number of years spent 
to prepare for Matriculation Examination. 

furthermore, prior to the introduction of the Higher Secondary 
pattern at Panjab University, for example, a student spent 
two years at a university-college to prepare for the Inter
mediate (Arts or Science) Examination and a further two years 
to qualify for a Bachelor's degree (Arts or Science) examina
tion. On obtaining a Higher Secondary School Certificate, 
however, a student spends three years to prepare for a Bachelor's 
degree in arts or science. 



'i 
/ 

:~ogram better than the Intermediate (Arts) program in terms 

academic preparation. 

55 

As was the case with the university professors, a 

nificantly large number of Indian university graduates in 

va Scotia considered Matriculation, Higher Secondary, Inter-

~diate (Science), Intermediate (Arts) certificates/diplomas 

equivalent to or better than the Nova Scotia grades 

and twelve certificates. 

In the case of Bachelor's degrees, an average of 

-.9 per cent equated B.A. or B.Sc. degrees with a similar 

obtainable in Nova Scotia and 16.8 per cent indicated 

B.A. or B.Sc. degree from India was equivalent to the 

year of a 3-year Bachelor's degree program in the same 

:ield. The proportion of responses relating to the equival

..... ce of B. Comm. degree was very small. Seventy per cent 

either did not indicate the equivalence or checked "uncertain" 

:or their response, probably due to the unfamiliarity with 

-::'le program. 

Also, an effort was made to determinet whether a 

second division degree in one field was equivalent to a 

econd division degree in another field. For example, a 

second division degree in Arts might be considered lower, 

equivalent, or higher in terms of accomplishment than a 

second division degree in natural and physical sciences, math

ematics, etc. The results have been summarized in Table 4.4. 

see question# 14 appendix "C." 
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As may be seen from the Table (4.4), the number 

those who checked all the items provided in the question 

rather small. It may be noted, however, that 41.7 per 

57 

t of those responding felt that a second division Bachelor's 

in arts (B.A.) represented a higher accomplishment 

~an a second division Bachelor's degree in science (B.Sc.), 

~eluding mathematics. A majority of the respondents felt 

~at degrees in other fields, referred to in Table 4.4, 

~presented an equivalent accomplishment in comparison to a 

science subjects, including mathematics. 

The respondents were also requested to rate Indian 

~ofessional degrees vis-a-vis Canadian degrees in the same 

=ield. The results have been presented in Table 4.5 

TABLE 4.5 

Rating of Indian Professional Degrees in 
Comparison with Canadian Degrees in the 
Same Field by Indian University Graduates 

(N=80=100%)Percentagei 

Rating 

_egrees 

z.achelor's 
.::.egree in 
:::ducat ion 

3achelor's 
:.egree in 
- gineering 

3achelor's 
::.egree in 
_'.edicine & 
Surgery 

=,achelor's 
c:.egree in Law 

No 
Equivalent Superior Inferior Uncertain Response 

73.75% 6.25 7.50 6.25 6.25=100% 

33.75 5.00 5.00 31. 25 25.00=100% 

32.50 6.25 3. 7 5 31.25 26.25=100% 

2.50 2.50 5.00 45.00 45.00=100% 



0 

~ 

,. 

) 

The preceding table reveals that almost seventy-

per cent of the respondents (59) rated the Bachelor's 

ee in education (B.Ed./B.T.) at par with a similar 

obtainable in Nova Scotia, 6 . 25 per cent (5) rated 

~-~em as " superior", and 12 . 5 per cent either did not respond 

the question or were " uncertain" . In case of Bachelor's 

egrees in engineering, medicine, and law, the proportion 

58 

= those who did not check any of the alternatives provided 

those who were " uncertain" was high . This may be explained 

·r the fact that only 2. 5 per cent ( 2) of the respondents 

::ursued studies in these fields. 

As was the case with the university admissions 

~fficers and the university professors, the Indian university 

::_.1-·aduates were requested to indicate the level of marks 

~ppearing on Indian transcripts that they considered equival

ent to a Canadian 11 p ass 11 mark . The results presented in 

~able 4 . 6, disclose a sharp contrast with the views of the 

university admissions officers. 
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While the proportion of respondents providing an 

alence to a Nova Scotian "average" mark (60-65%) is 

Table 4.6 reveals that 77.5 per cent (62) considered 

between 33 and 36 per cent on Indian transcripts 

_ivalent to a Nova Scotian "pass" mark and another 12.5 

~ cent equated a mark between 37 and 40 per cent to a 

·a Scotian "Pass" mark. Nearly two-thirds of the 

-~ondents considered a mark between 55 and 60 per cent, 

60 

on Indian transcripts, as "superior" and equivalent 

80 per cent or over obtained at Nova Scotian universities. 

10 per cent equated a mark between 51 and 55 per 

to 80 per cent or above obtained at a university in 

Scotia. 

The preceding account reveals, to a certain 

the feelings of Indians in NovaScotia as to how they 

·iew their certificates/diplomas/degrees obtained in India 

~~d the level of marks earned in comparison with educational 

-redentials obtainable in Nova Scotia. 

The following paragraphs deal with the factors 

"hich, the Indian university graduates believed, should 

receive consideration in the evaluation of applicants for 

_urposes of admission to a university in Nova Scotia. The 

~esults are as follows: 



61 

TABLE 4.7 

Factors Which Should be Considered in 
the Evaluation of Applicants for Admission 
to Nova Scotia Universities, in the Opinion 
of Indian University Graduates N=B0=l00% (Percentages ) 

Should not be 
considered 

Should be 
considered 

umber of years of 
education completed 

Division of the degree 

Jumber of courses completed 
in Indian Bachelor's degree 
held by the applicant 

Course content 

Marks in the subject 
ar..ea(s) in which applicant 
seeks admission 

Indian university attended 

Applicants former teachers'/ 
professors' recommendations 

Age of the applicant 

Applicant's personal 
circumstances 

* Capacity in which the 
applicant appeared in 
the examination 

-I; "4'~ 

Number of attempts 

Proficiency in: 
(a) spoken English 

(b) written English 

71. 25 

46.25 

66.25 

70.00 

56.25 

47.50 

56.25 

27.50 

27. 50 

2 8. 7 5 

22.50 

86.25 

90.00 

. 

. 

. 

. 

. . 

. . 

. . 

. . 

2 8. 7 5 

53.75 

33.75 

30.00 

43.75 

52.50 

43.75 

72.50 

72.50 

71. 25 

67. 50 

13. 7 5 

10.00 

<::1ether the applicant attended university college as a "full
-::ime day scholar", "part-time student", etc. 

~he number of times the applicant had failed in the final 
examination, i.e., how many times an applicant wrote the 
=inal examination for the same degree before successfully 
_ assing it. 



The Table reveals that a large proportion of 

university graduates would recommend such factors 

he number of years of education completed, the number 

courses completed in the Bachelor's degree program, the 

se content previously covered, and proficiency in spoken 

- T-~ell as written English, for consideration in the 

of applicants for purposes of admission to 

iversities in Nova Scotia. A smaller proportion - 56 per 

the respondents - believed that marks in the subject 

in which the applicant seeks admission, and his 

-=rmer teachers'/professors' recommendations should also 

consideration. 

62 

On the other hand, a substantial to large proportion 

such factors as division of the degree, university 

~tended, age of the applicant, whether or not an applicant 

a..s a "full-time student", the number of times he had 

-reviously failed the final examination, and his personal 

ircumstances should not form a part of the evaluative 

~~iteria. These provide a rather interesting contrast to 

·~at the university admissions officers and the university 

~rofessors from India would consider pertinent factors. 

A brief account follows concerning factors that 

-~e respondents believed should receive consideration. 

1. While 66.25 per cent (53) of the respondents 

recommended the number of courses completed as 



a factor in determining the suitability of an 

applicant for admission, only 50 per cent felt 

that there was a method of equating the number 

63 

of courses completed in Indian Bachelor's degree 

with the number of courses required for a similar 

degree at universities in Nova Scotia. The 

suggested method coincided with what the university 

professors had indicated, that is, some estimation 

could be made by comparing the course content. 

The alternative suggestions were: the number of 

course completed could be appraised by taking 

into account the text books prescribed in the 

course and the number of hours spent in each 

course. At least one individual suggested that 

a joint committee of Canadian and Indian professors 

should look into the problem and make recommend

ations. 

2. Regarding proficiency in English, nearly 92 per 

cent felt that Indian university graduates gener

ally have an adequate knowledge of the English 

language to carry on successfully a program of 

studies at universities in Nova Scotia. However, 

27.5 per cent of the respondents had some reser

vations in view of the fact that some Indian 

universities were changing the medium of 



instruction from English to a language of the 

region in which the university was located. 

3. Although less than 50 per cent of the respondents 

recommended consideration of the university 

attended in India and of personal circumstances 

under which the degree was taken, it is con

sidered useful to present the ratings as 

collated from the responses in Tables 4.8 and 

4.9. 

TABLE 4.8 
* List of the Rated Universities in Descending Order 

(Opinions by Indian University Graduates) 

1. University of Delhi 

2. University of Calcutta 

3. Madras University 

4. Panjab University 

5. University of Bombay 

6. Banaras Hindu University 

7. Aligarh Muslim University 

8. University of Gauhati 

9. Jadavpur University 

10. Annamali University 

11. Patna University 

12. Utkal University 

~he ratings were computed by weighted frequency, assigning 
seven points each time a university was rated as the best, 
six points for second best, and so on. 

64 



ay be noted that the first six universities in Table 

are the same as the top six in the estimation of the 

~ian university professors, although the order varies, 

that three other universities are common to both lists. 

TABLE 4.9 

Potential Causes for Failure and/or Low Achievement 
at Indian Universities by Weighted Frequency of 
Mention*, by Indian University Graduates 

tential cause 

System of External 
Examinations 

Lack of guidance at 
home 

Lack of guidance at 
university/college 

Weighted frequency 

388 

322 

304 

-. Financial factors 241 

240 

... 

Failure to adjust rapidly 
to the college situation 

Lack of close teacher
student relationship 

Immaturity (chrono
logical age) 

Family demands 

213 

202 

194 

The method for computing the weighted frequency was the same 
as used in rating the universities, that is, seven points 
were assigned each time a factor (cause) was rated as number 
1 potential cause, six points as number 2, and so on. 

65 



66 

_ the reader's guidance, mention may be made here of the 

that the university admissions officers did not indicate 

they considered these factors in evaluating the 

Once again, as was the case with university 

ssions officers and the university professors, Indian 

graduates were ~lso asked to indicate the level 

a Bachelor's degree in the third, second, or first 

~vision should entitle the holder to admission at Nova 

~otian universities. The opinions have been summarized 

the form of Table 4.10. 
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From the Table, one can see that 27.5 per cent 

:~) of the respondents felt that a third division degree 

:.der should be admitted as a "special student" on proba

n to determine the level of placement. About 51 per 

t (41) felt that third division degree holders should 

- admitted to a qualifying year toward Master's degree. 

In the case of second division degree holders, 

_ proportion of those recommending a probationary year 

per cent ( 5 ). About 59 per cent felt that 

degree holders should be admitted to a 

alifying year toward a Master 's degree . Nearly 23 per 

ent of the respondents indicated that second division 

should be admitted to a one-year Master's 

gram. 

In the case of first division degree holders, 

hty-nine per cent of those responding felt that applicants 

this category should be admitted to a Master's program. 

all respondents, 40 per cent recommended admission of 

:irst division degree holders to a one-year Master's 

;:ogram. The proportion of those recommending a probationary 

ear was down to 5 per cent. 

The possibility of placement in an undergraduate 

·ear was another major alternative besides admission to a 

ster's program or to a probationary year . Fifteen per 

_ent of the respondents felt that third division degree 
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be placed at the undergraduate level. This 

down to 11.25 per cent in the case of second 

ision degree holders. Only 5 per cent recommended that 

st division degree holders should be admitted to an 

ergraduate year. None of the respondents felt that 

·ssion should be denied to any one, regardless of the 

in which the degree was obtained. 

An effort was also made to determine if the 

either obtained degrees from, or were 

-~aying at, the various North American universities felt 

subject. As may be seen from Table 

.~l, a proportion of the respondents greater by about 10 

as compared to those given in Table 4.10, favour 

:acement of applicants holding Bachelor's degrees in 

ivision I, II, or III at the undergraduate level. There 

is no significant shift in the percentage of respondents 

~ecommending admission to a probationary year. Once again, 

.one of the respondents felt that admission should be 

~enied. 
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With reference to the skills and attitudes which 

respondents felt would help or hinder the Indian 

~iversity graduates in the completion of their studies, 

•. e views were quite similar to those of the university 

However, a few additional points were noted 

ch, some of the respondents felt, would stand in the way 

successful performance of potential students . These 

reproduced below: 

Non-recognition of applicant's previous satis
factory academic performance by the universities 
in Nova Scotia. 

Repetition of the work already completed could 
lead to personal frustration. 

Home sickness at the beginning, shyness to speak 
up leading to the lack of participation in 
seminars, etc. 

Lack of critical approach. The examination system 
in India and the methods of teaching do not lead 
the student toward developing a process of 
critical thinking. On the contrary, the system 
encourages verbal memorization of the facts, etc. 

Difficulty at the beginning in meeting the 
requirements in the area of writing term papers, 
etc. and use of Canadian idiom . 

This chapter reflects the feelings of Indians in 

-~Va Scotia regarding the recognition of Indian educational 

~edentials obtained by them. A large majority of the 

~espondents feel that their certificates/diplomas/degrees 

:re better or equal to similar credentials obtained in Nova 

-cotia. Since 70 per cent of the respondents are trained 
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profession of teaching and the majority of them have 

both in India and Nova Scotia, there is reason to 

some reliance on the validity and authenticity of 

judgment. However, it is plausible that the criteria 

_ an Indian educator for judging a "good" student might 

different from those of Canadian educators. It is 

sible that an individual who produces a large quantity 

facts on paper, might be considered a "good" student by 

Indian educator while the same student might not be as 

~ghly rated by a Canadian educator, due to a lack of 

approach, etc. 

One point that the contents of this chapter have 

~ot yet indicated is the anxiety and strength of feeling 

Indians regarding the admissions policies and practices 

-- Nova Scotian universities. The requirement of an 

:ndian Bachelor's degree in the first division for admis

~ion to the first year of a 3-year undergraduate degree 

:-rogram was termed "too high" by almost all the respondents. 

The account of the factors that the Indians felt 

s nould be considered to evaluate an applicant, and the 

:evel to which the holder of a third, second, or first 

civision Bachelor's degree should in their opinion be 

admitted, point out clearly that all potential applicants 

~eel they should be admitted to universities in Nova Scotia 

-·ith less emphasis on their past academic achievement. 
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--e pertinent and frequently-noted commentst indicating 

~e views of the respondents to the questionnaines are 

_produced below: 

.•. the authorities [the admissions officers] 
should be very considerate to the immigrants . 
They should appreciate the interest of the 
applicants rather than close their doors on them. 

. . . apart from one's past academic background, 
it is important to see one's interest in a 
particular course. 

•.. the university authorities in Nova Scotia 
hesitate in admitting Indians to their institutions 
for higher studies. I feel, denying admission 
is not the solution. Nearly eighty per cent 
(perhaps more) of the Indian professionals in 
Nova Scotia are teachers. If they are encouraged 
to pursue studies at Nova Scotian universities, 
their pupils would benefit. 

From what I have heard, I sincerely feel that 
Nova Scotian universities, and Saint Mary's in 
particular, are trying to limit the number of 
Indian students who would be admitted. The 
basis for doing so is certainly not academic 
excellence since Indian students have generally 
done well [ ed] . 

With regard to the admissions policies, may 
I ask if the authorities have adopted thessame 
policies in case of students from China, Taiwan, 
Singapore, Hong Kong, Lebanon, etc., since their 
mother tongue, too, is not English. It is inter
esting that students from the countries mentioned 
above are admitted unconditionally to Master 's 
and Doctoral programs. 

Attitude toward Indian students in the matter 
of admission stems mainly from facile and quick 
generalizations by the university authorities. 
The Indian students, generally, compare favourably 
with Canadian students ... 
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C H A P T E R F I V E 

THE EDUCATIONAL SYSTEM IN INDIA 

A careful analysis of the information recorded 

~ chapter two indicates a great deal of confusion and 

zzlement on the part of the Nova Scotian universities 

_garding admission of Indian university graduates. The 

blem of assessing Indian education is a complex one, 

~ the more because education in India is a state respons

Each of the sixteen states has a separate and 

:ightly varying system. 

This chapter attempts to present an overview of 

educational system in India. It will include an account 

* : the pattern of schooling and university organization, 

appraisal of education in India with emphasis 

higher education, so as to arrive at some conclusions 

~~d to offer suggestions accordingly. 

PATTERN OF SCHOOLING AND UNIVERSITY ORGANI ZATION 

As stated above, education in India is a state 

_esponsibility. The Constitution of India, adopted in 1950, 

.'., 

Sources regarding university organization: 
Frances M. Willard, op.cit., pp.22-23. 

India, Ministry of Education, 
Directory of Institutions of Higher Education 
(1967). 

3. V.K. Kohli, Current Problems of Indian Education, 
Jullunder, India: Krishna Brothers (1970). 
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.arges each state with the organization and administration 

= its system of education. There is also a Ministry of 

n•cation at the Union (federal) level which acts as a 

body and is responsible for dealing with educational 

--ters for the country as a whole. Since 1947, several 

_::::unissions, for example the Radhakrishnan Commission (1948-

~), the Mudaliar Commission (1952-53), and the Education 

were appointed by this Ministry. 

As a result of the Report of the Secondary Educa

Commission (the Mudaliar Commission, 1952-53), a 

ecision was taken to develop a national pattern of school 

:asses covering eleven years five years of lower primary, 

:"'l!'ee years of upper primary, and three years of higher 

econdary classes. This was to be followed by a three-year 

ourse for the first degree in arts, science, or commerce. 

Report of the Education Commission (1964-66) 1 states: 

. while the three-year degree course 
has been introduced everywhere except in 
the State of Uttar Pradesh and the Uni
versity of Bombay, the same success has 
not attended the efforts to convert high 
schools into higher secondary schools. 

Table 5.1 illustrates the pattern of school and 

college classes, as in 1965-66, in different states of India 

~nd the Union territory of Delhi. 

-rndia, Ministry of Education, Report of the Education 
ommission, (1964-66), Education and National Develo ment, 

:; ew Delhi: Government o India Press 1966 , pp.24-25. 
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Students preparing for university education pro

_eed through high school or higher secondary school. Under 

-ne new system, the higher secondary school includes grade 

eleven and leads to the Higher Secondary School Certificate 

(H.S.S.C.). Under the old system, the high school prepares 

students for the Matriculation Certificate. These latter 

students then have to take a one-year course leading to the 

?re-University Examination (P.U.E.) and Certificate (P.U.C.) 

~hich is accepted as the equivalent of the H.S.S.C. 

Candidates who have passed P.U.C. or H.S.S.C. go 

irectly into the three-year program leading to a first 

77 

degree CB.A., B.Sc., or B.Com.) in arts, science, or commerce. 

~hose aspiring to a degree in medicine, engineering, or 

another technical field must first complete the equivalent 

of an Intermediate Science Certificate. To obtain a 

certificate equivalent to the Intermediate Science, holders 

of H.S.S.C. or P.U.C. have to take a one-year program, 

offered at most universities, called pre-medical and pre

engineering. 

The responses to the questionnaire indicate that 

the length of school and university programs in India is a 

source of great deal of confusion to those responsible for 

evaluating Indian degrees. In an attempt to offer some 

clarification on the subject, it may be stated that the B.A., 

B.Sc., and B.Com. degrees represent a total of fourteen to 
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sixteen years of schooling, depending upon the state in which 

~~e student attends school and the university. Fourteen 

?ears of schooling for a first degree does not necessarily 

ean an inferior or lesser training as compared with those 

·ho receive 15 or 16 years of instruction as in the states 

f Andhra Pradesh and Assam. Graduates of the University 

f Delhi and Panjab University seem to have done as well as 

~tudents from any other university in India, although a 

=irst degree in arts, science, or commerce in both the 

niversities represents only fourteen years of instruction. 

:ncidentally, a reference by Leo J. Sweeney2 as well as the 

_atings of both the university professors and the Indian 

~niversity graduates indicate that the University of Delhi 

is one of the best, if not the best, in India. 

To complete the requirements for a B.Ed. degree, 

students have to re-enroll for an additional year and take 

a program consisting almost entirely of education courses. 

~nother year after the B.Ed. degree leads to an M. Ed . degree. 

2Leo J. Sweeney, Evaluation of Indian Higher Education, A 
speech presented at the May, 1969, Conference of the 
National Association for Foreign Student Affairs 
(mimeographed), p.8. 

Sweeney is a former Fulbright Lecturer-Consultant (1967-68, 
and 1969) with the U.S. Educational Foundation in India, 
and currently the Director of Admissions and Registrar, 
University of Missouri, Kansas City. 
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?or a Master's degree in languages, mathematics, natural, 

:~ysical, or social sciences, etc., the program is spread 

~ver two academic years. 

A B.Sc. or B.E. degree program in engineering and 

~echnology requires, in addition to the above-mentioned 

:ntermediate Science or Pre-engineering Certificate as an 

admission qualification, four years of university study for 

~ompletion. Thus, these degrees represent two additional 

/ears of education in comparison with a degree in arts, 

science, or commerce in the same educational jurisdiction. 

With reference to the university organization, 

~hree federal universities were founded in 1857, namely, the 

~niversities of Bombay, Madras, and Calcutta. These were 

_ainly examining boards, the actual instruction being given 

in affiliated colleges in each area. Each university 

administered so wide a territory that its task became 

~nwieldy. Two universities were added before 1900 - the 

-·niversity of Allahabad and University of the Panjab. 

Since 1913, the trend has been in the direction 

7 9 

of providing residence and instruction at the university 

campuses as well. Several such institutions were established 

before 1940 by the British and Indian commissions on educa

tion. The process has been accelerated since 1947 when India 

gained independence. 
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Almost all Indian universities are conglomerates 

- on-campus teaching departments and affiliated colleges. 

___ eon-campus university departments (sometimes referred to 

as constituent colleges) are often the graduate and/or the 

:rofessional faculties of the institution. The affiliated 

_alleges, located within the jurisdiction of each university, 

are centres in which students prepare for the examinations 

_onducted by the affiliating university. Some of the affil

iated colleges are run by private organizations such as the 

.eligious bodies, and most others by the local and/or the 

state governments. 

EDUCATION IN INDIA - A CRITICAL APPRAISAL 

On education in India, Louis G. Geiger3 observes: 

. education in India is just at a state 
of transition from an elitist limited pur
pose orientation to one that is directed to 
opening opportunities for the masses and to 
filling the manpower needs of a developing 
industrial society. 

Since India became independent, the trend has been 

to emphasize the provision of extensive education, justified 

not only on the grounds of social justice and democracy, but 

also for raising the competence of the average citizen. 

3Louis G. Geiger, "The Indian Universities and the American 
Experience 11

, American Association of University 
Professors Bulletin, Vol. 53 (March, 1967) p.16 



However, educators both in India and abroad feel that this 

expansion due to social pressures has led to the lowering 

of standards. This section deals with some of the Indian 

and non-Indian comments on the system. The topics discussed 

are: the system of external examinations, student-teacher 

ratios, teaching staff salaries and qualifications, student 

characteristics, and recent developments in Indian higher 

education. 

The System of External Examinations 

The system of external examinations adopted from 

the British system has been severely criticized by educators 

and students alike, and is considered to be the most serious 

?roblem. It may be recalled here that almost all Indian 

niversities are affiliating and act as examining boards. 

?he system of examinations closely resembles the once 

?Opular provincial examinations conducted by the Nova Scotia 

Jepartment of Education for grades eleven and twelve. The 

system assumes that high academic standards can be main

~ained only if examinations are directed by authorities 

outside of the immediate college setting. The question 

.aper, in each subject, is set by one individual for all 

students within the educational jurisdiction of the univers

ity. The system of external examinations dictates both the 

.. ature of the curriculum and the teaching process. 
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In his book, The Indian University, Robert L. Gaudino4 

.aracterizes the external examination system as follows: 

To understand education in India, one 
must be aware of the apparatus of examina
tion, this built-in system of question
asking outsiders, hectic memorization, long 
halls with rows of writers. The first, 
most important, primary fact to stress is 
that the system of examination is ingrained, 
unashamedly, and unflinchingly ingrained. 
It is an anchored fact, a down-to-the-depths 
and heavy-sinking fact of the student's 
life. It is not just a technique. It is 
the definition, the everyday-familiar 
assumption, the preconditioning of learning. 
The unformed infant student is nursed on 
the examination, takes it as his mother's 
milk, is seldom weaned away to other edu
cational nourishment ... All educators 
admit that examination marks are an inexact 
criterion, but they are the strong founda
tion, too much so, on which opportunities 
open up or narrow after graduation •.. It 
is not surprising to find the student tense 
about his examinations, apprehensive about 
their results, prime to riot about any in
convenience in their functioning. 

Also on the subject of external examinations, the 

_-;eport of the Committee on Examination Reform5 states: 

The student confines his study to those 
portions of the course which are likely to 
be covered by the questions, memorises 
stock material, and makes little attempt to 
acquire deeper understanding of his subject. 
Colleges, in their turn, become agencies for 
the supply of stereotyped information. They 
may instruct their students, but they fail, 
ver_y_l~rgely, to educate them. 

4Robert L. Gaudino, The Indian University, Bombay: 
Popular Prakashan (1965), cited by Leo J. Sweeney, op.cit., p.5 

5
university Grants Commission [India], Re~ort on 
Examination Reform, New Delhi: The Commission (1962) p.27 



In the same context, Everetta Sims Rutherford, 6 

a Fulbright scholar at Madras Christian College in 1963-64, 

adds: 

... a professor can not allow free 
investigation aimed at discovering new 
or possibly conflicting truths. He is 
expected to prepare and deliver formal 
lectures based directly on the content 
of the textbook. Any attempt to intro
duce outside material, upsets and confuses 
the students. Thus entire work of the 
course is directed toward preparing the 
students to pass the public examination. 

In the words of Benjamin S. Bloom, 7 the examina

~ions are "viewed [by students] as a dreaded experience, 

·7ith great anxiety and emotional tension . . 

explains: 

ti 

Since examinations are the major 
bases on which the rewards of the Uni
versity and ultimately the prizes of 
the society are awarded, they [the 
students] believe the person with good 
sense must concentrate on the examina
tions.8 

He further 

Insofar as the type of questions asked in the exam

~nation are concerned, the Report on Examination Reform 

Everetta Sims Rutherford , ''The Indian University - As Seen 
by a Fulbright Professor", The Journal of Higher Education, 
Vol. 37 (1966) p.145. 

Benjamin S. Bloom, Evaluation in Higher Education, A Report 
of the Seminars on Examination Reform, New Delhi: 
0niversity Grants Commission (1961) p.13. 

Ibid., p.13 

83 



points 9 out: "By and large the written essay type examina

tion dominates the present system of examination in India." 

10 The Report goes on to state: 

The essay type of examination which 
prevails at the degree stage as elsewhere 
suffers from such major defects as lack of 
clearly defined objectives, arbitrary 
sampling and subjective scoring .•• As 
no credit is given for class work, students 
do not apply themselves regularly to their 
studies ... Students experience consider
able mental strain under the present system 
under which a final examination is held at 
the end of the degree stage on the result 
of which the future of the students depend. 

In view of the above observations, it seems clear 

that the present system of examinations in India has far 

reaching repercussions. The Committee on Examination 

11 1eform contends: 

If examinations are, as at present, mainly 
a test of memory and do not satisfactorily 
measure the critical power and intellectual 
development of students, it is not surprising 
if students and teachers do not approach their 
work in the right spirit. 
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The Committee also points out that "The examination 

system has become a barrier to changes in the curriculum." 

In this respect, the Report on Evaluation in Higher Education12 

notes that many a syllabi are obsolete by over a decade. 

9Report on Examination Reform, p.11 

lOindia, Ministry of Education, Report of the Education Commis
sion (1948-49), and quoted in the Report on Examination 
Reform, p .7 

- 1Report on Examination Reform, p.l 
2Benjamin S. Bloom, op.cit., p.5 

,u, 



Briefly, the foregoing comments and discussion 

·hereof indicate that the present system of examinations 

l.Illposes a narrow scope upon learning and restricts subject 

atter. The instructor can not teach new developments in 

~is subject, unless they are incorporated in the syllabus, 

:or he lacks the time and the cooperation of his students. 

~he students' sole aim is to pass the examination and to get 

the stamp of success. Therefore, they resent the introduc

tion of any material which is not prescribed in the syllabus. 

he system, in its present form, fails to develop the pro

cess of rational thought, sense of inquiry, and the art of 

~uestioning and criticism. It would seem that the purpose 

of the present examination system is not organically related 

to the process of education. 
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It should, however, be pointed out that the essay 

type examinations, which dominate the Indian university scene, 

although they suffer from major defects, have some favourable 

. Th . . 13 f points too. e essay type examinations assess, or 

example, student's ability to select, organize, and integrate 

subject matter. The expressional ability of the student 

comes to the forefront. The essay type of examination re

quires students to produce an answer and not just recognize 

13Robert L. Thorndike and Elizabeth Hagen, Measurement and 
Evaluation in Psychology and Education (Second Edition), 
New York: John Wiley & Sons, Inc. (1966) pp.41-56 

it 
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·t, as may be the case in the objective type questions. 

lso, the essay type examination is free from guessing and 

requires students to acquire factual knowledge. 

On the existing system of examination, however, 

the University Education Commission (1948-49) stated, "We 

are convinced that if we are to suggest one single reform 

in university education, it should be that of the examina

tions.1114 As a result of the Commission's (1948-49) report, 

questions15 such as the following have been raised: 

1. How can the conventional examination be modified 
so as to make it a better instrument of measure
ment and selection? 

2. What is the level of reliability of these examina
tions and by what technique can it be improved? 

3. What is the present level of error attributable 
to subjectivity on the part of the examiner and 
by what technique can this error be reduced? 

4. What are the most sound procedures for combining 
marks from internal and external assessments? 

5. What is the relationship between the student's 
performance in various papers and how should the 
results be combined? 

14Report of the University Education Commission (1948-49), 
New Delhi: The Ministry, Vol. 1, p . 328 

15H.J. Taylor, Three Studies in Examination Technique, 
New Delhi: University Grants Commission (1964) p.l 

Benjamin S. Bloom, op.cit., pp.3-24 
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6. What is the relationship between the student's 
examination marks and the teacher's judgment 
of his competence? 

7. What kind of questions should the students be 
asked to measure the level of their knowledge, 
critical power, and intellectual development? 

What is being done in response to these questions? 

few answers are supplied by H.J. Taylor: 16 

To this end much research is being done 
on the analysis of question papers, to 
determine the difficulty index and discrim
inating power on different items. Other 
studies are concerned with the design of 
more efficient and objective methods of 
testing, and the means of putting such methods 
into practice . 

The Committee on Examination Reform17 notes that 

-he University Grants Commission had 

. drawn the attention of the universities 
to the desirability of reducing the burden of 
the final examination, distributing the work 
of the students uniformly throughout the course, 
instituting tutorial work, and trying out 
experiments of using objective tests and improv
ing examination. 

Benjamin S. Bloom held a few seminars in India on 

~he reform of the examination system. In his report Evalua

~ion in Higher Education, Bloom has high-lighted some of the 

~eficiencies of the external system of examinations and has 

roposed some remedial measures. In the light of the 

- 6H.J. Taylor, op.cit., p.l 

~7Report on Examination Reform, p .4 
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educational objectives listed by the seminar participants, 

~his report illustrates sample questions in many fields and 

also provides evaluation techniques. 
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1:ions, 

On the subject of reforms in the system of examina-

18 Leo J. Sweeney states: 

The adoption of the semester system by a 
number of Indian universities might become 
the vehicle for some of the badly needed 
changes in higher education. That the Uni
versity of Delhi, perhaps India's best all
round university today, goes on the semester 
calendar effective with the 1969-70 academic 
year may induce other universities to follow 
its lead. How can a mere change in calendar 
effect significant changes in an institu
tion? ... in some places the adoption of 
the semester calendar meant the replacement 
of annual examinations by semester ones, 
the meaningful use of sessional marks (grades 
for lecture and laboratory work, term papers, 
etc.) in the semester's final marks, and even 
the revision of the syllabi (curricula). 

The foregoing statements lead one to conclude that 

authorities in India are aware of the defects in the existing 

system of examinations and that efforts are being made to 

improve the system to achieve such desired objectives of 

education as instruction in skills, promotion of the general 

powers of the mind, the advancement of learning. One might 

get the impression that educators in India are aiming merely 

at more objectivity but the fact remains that they are 

18 
Leo J. Sweeney, op.cit., p.8 



examining all aspects of education. Professor Samuel Mathai 

of the University Grants Commission and indeed the Committee 

on Examination Reform emphasizes the point that "any reform 

in examination would be unavailing without a corresponding 

reform in the teaching and learning processes. 1119 

Student-Teacher Ratios, Staff 
Salaries and Qualifications 

* It has been claimed by many educators, such as 

~orraine D. Eyde, Gaudino, Geiger, Sweeney, that another 
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ajor problem at universities in India is the ineffectiveness 

fa large proportion of university teachers. Several of 

the writings point out that Indian educators are wrestling 

·~ith the problem of quality versus quantity. The above-named 

critics contend that high student-teacher ratios, and low 

staff salaries and qualifications, afflict almost all Indian 

universities and their affiliated colleges. 

However, facts and figures, published annually by 

the University Grants Commission, simply do not bear out 

19Report on Examination Reform, p.vi 

* Many printed sources on Indian higher education, published 
both in India and abroad, reveal a great deal of repeti
tion. The Report of the Education Commission (1964-66) 
is very comprehensive and covers almost all aspects of 
Indian education that many others have written about. To 
avoid repetition, this writer has extracted the various 
points of criticism and information pertinent to the same 
from the articles and other sources listed in the 
bibliography. 
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this contention. On student-teacher ratios, for example, 

the Committee 20 on Colleges reports: 

It is true that the pupil-teacher ratio 
in our universities has been deteriorating 
somewhat over the past few years. From 
15.5 in 1961-62, it went down to 16.3 in 
1962-63 and to 17.3 in 1963-64. But it is 
not as alarming as it is made out sometimes. 
Pupil-teacher ratio in France is 30:1 and 
in Germany (F. R.) it is 35:1. U.S.A., 
U.S.S.R., Sweden and Netherlands have a 
pupil-teacher ratio between 12:1 and 14:1. 
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The pupil-teacher ratios, given above, are for all 

faculties. A further breakdown of pupil-teacher ratios for 

professional colleges, faculties of arts, science, and com

merce, published in 1969 by the University Grants Commission, 21 

is as follows: 

Professional Colleges (such as colleges 
of medicine, law, engineering, 
technology, etc.) 

Arts 

Science 

Commerce 

9. 8 : 1 

18.1:1 

19.7:1 

. 37.8:l 

20u . . G C . . [ . ] niversity rants ommission India Report of the 
Committee on Colleges, New Delhi: Tfie Commission (1967), 
p.12 

21university Grants Commission [India], University Develop
ment in India: Basic Facts and Figures (1966-67), 
New Delhi: The Commission (1969), pp. 134-36. 
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Regarding status of the university/college teachers, 

. thona Ghate
22 

in an article, "Indian Universities in Transi

tion", describes the situation as follows: 

Since the war the disparity between the 
monetary rewards of teaching, on one hand, 
and of government service or busine ss, on 
the other hand, have become so great that 
it is hardly unfair to say that the average 
college is staffed equally by the very young 
who hope soon to go on elsewhere and the 
rather old who have given up hope of going 
elsewhere. Though devoted and conscientious, 
neither group make ideal teachers; and few 
consider it their business to undertake 
research. 

The foregoing comment seems to imply that univers

ity/college teachers' salaries and/or their status were not 

satisfactory at the time Rhona Ghate made the observations . 

Except in the case of top administrative positions at the 

* federal level, the alleged disparity, in the writer's 

opinion, simply does not exist. Even matrimonial advertise

ments in daily newspapers (an Indian characteristic) since 

the early 1950's do not support Ghate's observations. 

Advertisements wh ich run something like this - "Wanted a 

medical doctor, engineer, or a college lecturer for a 

22Rhona Ghate, "Indian Universities in Transition", 
Universities Quarterly, London: Vol. 14 (February/ April, 
1960) p.154 

~ 

•selection of personnel for these limited positions is made 
on the basis of all-India competitions. Successful candi
dates, then, undergo a very rigorous training program 
extending over t wo or three years. 



·eautiful tall, slim girl. Excellent family connections." -

indicate to a great extent the respectable status that 

edical doctors, professional engineers, and college 

_ecturers command in the Indian society. 

In reference to salaries, the University Grants 

~ornrnission Report 23 for the year 1964-65 points out: 

. the Commission has been providing 
assistance to Central and State univers
ities for the introduction of the following 
scales of pay for their teaching staff: 

Professor 

Reader/Senior Lecturer. 

Lecturer 

~': 
. Rs.1,000-50-1,500 

700-40-1,100 

• 400-30-640-40-800 
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The same report states that 42 universities and 

their affiliated colleges, at the time of writing, had agreed 

to introduce the recommended scales of pay. The Report on 

Standards of University Education 24 indicates that thirty

eight of the forty-eight universities listed in the report, 

~3university Grants Commission [India], Report for the Year 
1964-65, New Delhi: The Commission (1966) 
pp.24-25. 

24
university Grants Commission [India], Report on Standards 
of University Education , New Delhi: The Commission (1965) 
pp.201-209. 

~ 
0

The figures denote a basic salary of Rupees 1,000 per month 
and an increase in salary at the rate of Rupees fifty per 
year until a maximum of Rupees 1,500 per month is reached. 



~ad implemented the said pay scales.t The Report of the 

:ducation Commission (1964-66) recommends still higher 

* salaries for teachers in the university departments. It 

should be stated, however, that the scales of pay in India 

.::o not usually include dearness and other allowances. While 

-ne scales of pay noted herein would represent, if converted, 

_ small amount in dollars, they do ensure a "decent" stand

;~d of living in India. In this writer's recollections, 

-~e salaries of university/college teachers in the 1950's, 

::hough lower, were also considered "respectable" , besides 

::he fact that the position of university/college teacher was 

itself looked up to. 

The teaching load of teachers at universities, for 

example Delhi and Panjab, ranges from 12 to 15 hours per 

'"eek .
25 

At most universities, the number of lecture hours 

:or Professors, Readers /Senior Lecturers, and others engaged 

in research is slightly lower. 

--Report on Standards of University Education , 
pp .215-219 

tThis writer during his visit to India in the summer of 1971, 
learned that still higher scales of pay recommended by the 
University Grants Commission sometime in 1968-69 were in 
effect at the University of Delhi and Panjab University, 
and their affiliated colleges. 

On-campus departments usually impart instruction at the 
graduate level. 

9 3 
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To qualify for a lecturer's position at an affil

iated college, the applicant must at least have a first or 

igh second class Master 's degree. Qualifications required 

~or appointment to teaching posts at the University of Delhi 

and Panjab Universityt are listed in Table 5.2 

TABLE 5.2 

Qualifications Required for Appointment to Teaching Positions 

.osition 

_rofessor 

_,eader/ 
enior Lecturer 

:,ecturer 

University of Delhi 

A scholar of eminence. 
Independent work of high 
standard and experience 
of teaching post-graduate 
classes and guiding 
research for a consider
able period of time. 

Good academic record with 
first or high second 
class M.A./M.Sc. with a 
doctor's degree or equi
valent published work. 
Independent work with at 
least 5 years teaching 
experience. 

Panjab University 

Brilliant academic 
career followed by out
standing research. Ten 
years teaching exper
ience of post-graduate 
classes or post-doctoral 
research and competence 
to guide research. 

At least a second class 
Master's degree with 
Ph.D. or D.Litt. 
Research experience and 
teaching experience of 
5 years. 

Good academic record with A I or II class Master 's 
first or high second degree. 
class M.A./M.Sc. degree. 
Evidence of published 
work, advanced studies 
or experience of teach-
ing for not less than 
2 years. 

Source: The Report on Standards of University Education (1965), 
New Delhi : University Grants Commission, pp.186-200. 

+university of Delhi and Panjab University were selected 
because a large number of Indian immigrants, living in 

ova Scotia, are graduates of these two universities 
(Table 4 . 2). 



In view of the unemployment situation in India 

::nee the late 1950's, it is conceivable that universities 

ave had no difficulty in hiring personnel who meet at least 

required qualifications for appointment to 

-eaching positions. 

Student Characteristics 

1. Chronological Age. Many American and English 
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26 educators (for example, Margaret Cormack, Lauwerys, Sweeney) 

_.ave found Indian students to be chronologically younger 

~~an their American and English counter-parts at the univers

~ty level, and to this they attach some importance. 

The Education Commission (1964-66) recommends 27 

~hat "The age of admission to Class I should ordinarily be 

;Ot less than 6+." According to this recommendation, when 

implemented, holders of a first degree in arts, science, or 

commerce will be at least twenty years of age. 

2 • Guidance and Counselling. Generally, students 

receive little or no counselling at any school level. The 

argaret Cormack, She Who Rides a Peacock, New York: 
Frederick A. Praege r (1961) 

J.A. Lauwerys, formerly Professor of Comparative Education 
and Chairman of the Board of Studies at the University of 
London, Institute of Education, is currently the Director 
of Atlantic Institute of Education. 

27 Report of the Education Commission (1964-66), p.616 

~' 
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they do receive is informal, haphazard, and mostly 

~ the form of vocational information. Counselling is an 

curricular activity. That is, counsellors usually 

their normal teaching load as well. Under the circum

stances, students continue to select academic curricula and 

?~ofessional goals without reference to their aptitudes or 

~he opportunities available. Most of the time, selection 

academic curricula and professional goals is influenced 

y popular stereotypes, and by associates and peers. 

. h . . h Ed . C · · 2 8 To improve t e situation, t e ucation ommission 

1964-66) recommends that Guidance and Counselling should 

~e regarded as an integral part of education and that guid

ance should begin in the primary school. 

3 • Imposition of Early Specialization. In early 

adolescence students are required to choose between a special

ization in arts or the sciences. Switching between the two 

is difficult at a later stage. Students thus prepare:lnot only 

:ack a well-rounded education but may not have been trained 

~n the area of their interest and aptitude. This may well 

~ea factor contributing to the high failure rates at 

* niversity examinations. 

28 Ibid., p . 639 
A 

•The failure rate both for the Intermediate Certificate 
Examinations and first degree in arts, science, or commerce 
is nearly fifty per cent. The failure rate is discussed 
at length later in the thesis. 

/ 



The recommendation to stream students at the end 

G= grade eight was made by the Mudaliar Commission (1952-53). 

;_owever, the implementation of the recommendation brought 

~o the forefront the inherent defect of early specialization. 

:oncerning this, the Education Commission recommends that 

The system of streaming in schools of general education 

:rom class IX should be abandoned and no attempt at special

::.zation made until beyond class X. 1129 

Recent Developments in Indian University Education 

In reference to recent developments, the observa-

-ions of Leo J. Sweeney 30 are : 

••. The University Grants Commission (UGC) 
under the leadership of its dynamic Secretary 
is exerting increasing influence in the area 
of higher education. The UGC, copied somewhat 
from the British model, was established in 
1945, and by the UGC Act of 1956 was charged 
with the general duty of taking "all such steps 
as it may think fit for the promotion and co
ordination of University education and for the 
determination and maintenance of standards of 
teaching, examination and research in Univers
ities." Its establishment of Centres of 
Advanced Study has been one of its most imagina
tive moves . This plan is "to give active 
support and substantial assistance to promising 
departments in the universities ... 11 The 
realization of "international standards" in 
specific fields, both in postgraduate (graduate) 
teaching and research, is another way of des
cribing the objectives. A total of twenty-nine 
such centres now are in operation ... 

29 Ibid. , p. 616 

301eo J. Sweeney, op.cit., p .7 
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The University Grants Commission is increasingly 

_--:ressing the visitation of universities to assess their needs 

their quality. The Union Government is becoming more 

more involved in all aspects of Indian education. The 

Standards of University Education points out, "The 

=act that the business of coordination has been entrusted to 

central agency [UGC], in spite of education being a state 

b . . I ct· . . "f. "31 -·· J ect in n 1a, is s1gn1 icant. 

Another central agency, the National Council of 

ucational Research and Training (NCERT) is doing cornmend

-~le work in the promotion of educational research and experi

=entation, the training of high-level educational experts 

~ad administrators, the production of better text books and 

~nstructional materials, and in general the provision of 

:eadership for the pursuit of excellence in education. 

~ctivities of the Department of Curriculum and Evaluation 

f the N.C.E.R.T. include examination reforms, training of 

=Xaminers and question paper setters in order to help them 

~o improve the technique of questioning, marking, etc. 

In terms of new strategy at the primary and second

ary levels, Gulab Chaurasia and Gopi Nath Kaul in their 

ticle, 32 "Recent Trends and Developments in Primary and 

31Report on Standards of University Education, p.99 

2Gulab Chaurasia and Gopi Nath Kaul, "Recent Trends and 
Developments in Primary and Secondary Education in India", 
International Review of Education, Vol. 13 & Supp. (1967) 
p.346 
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_econdary Education in India," have stated some of the import

i,t aspects of the new strategy of education planners, such 

~s adoption of small class size or pupil-teacher ratios, 

:arger allocation of funds, and imrpovement of teaching 

~ersonnel. Although the new strategy relates to elementary 

;nd secondary education, this will feed academically better 

~repared students to institutions of higher learning. 

The recommendations 33 of the Education Commission 

'1964-66) encompass almost every facet of Indian education. 

~ome highlights are: stricter conditions for granting 

~ffiliated status to colleges; policies to admit only those 

students to universities who are sufficiently interested in 

:earning and acquisition of knowledge; introduction of addit

~onal vocational courses for those who will not gain admission 

to universities; introduction of a longer (11-12 years) and 

...... niform period of instruction to the end of secondary educa

~ion; enrichment and updating of course contents; application 

f new, modern methods of teaching and learning; introduc

~ion of new techniques to evaluate students in an effort to 

~istribute learning over the year rather than the three or 

=our months before the final examinations. 

The recommendations of the Education Commission 

,,964-66) give promise that degrees awarded in future years 

y universities in India will compare more favourably in terms 

f "international standards" than they do now. 

~3Report of the Education Commission (1964-66), pp.613-673 



SUMMARY AND OBSERVATIONS 

The current educational process in India seems to 

afflicted by many defects which tend to force students 

·ards conformity, away from investigation, and critical 

~nking. The most serious shortcoming is the system of 

~ernal examinations . However, there are promising trends 

Indian higher education. There is growing evidence of 
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e fact that universities in India are implementing recommend-

~ions of both the University Education Commission (1948-4 9 ) 

the Education Commission (1964-66 ) as fast as their 

~nancial resources permit. 

The fact that the University Grants Commission has 

the responsibility for the determination, promotion, 

d maintenance of standards of teaching, examination, and 

~esearch, is significant. The whole process of education 

.as been reviewed by the various committees and the commis

-ions appointed by the University Grants Commission and the 

inistry of Education, Government of India. 

The introduction of the semester system at some 

~f the renowned universities has distributed the academic 

:oad evenly over the year compared with the traditional sys

~em under which the tendency of the students was to "wake 

-:.ip" only three or four months before the final examinations 

.. eld annually or once in two years. Also, improvements in 

the examination techniques and stricter control on admissions, 

are a few among the several signs of hope . Although further 



-.provements are highly desirable, it should be recalled 

~jat the pupil-teacher ratios at Indian universities and 

a:=filiated colleges, the salaries of the teaching personnel 

=LLd their qualifications are not as alarming as they are 

~~uited by the critics. 

While not considered essential to the analysis 

·emanded by the objectives of this thesis, it may be said 

. . . N h Am • • ' 34 ~~at it is not correct to apply ort erican criteria 
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to evaluate Indian universities as they existed in the 1950's 

~~d the 1960's (and thus the degrees awarded during that 

:eriod), simply by converting rupees into absolute dollars 

.. ~thout reference to the difference in the cost of living. 

:J.though operating budgets, physical facilities, etc., pro

-.,ided for at most universities are inadequate, as pointed out 

~y the Indians themselves through various committees and 

~eports of the University Grants Commission, a comparison of 

~he funds spent on Indian education with those of the North 

.~erican universities may be misleading. Yet, a few American 

and English writers have done exactly this, for example, in 

~heir contention of low salaries paid to university/college 

teachers in India. 

34william K. Seldon, Accreditation : A Struggle over 
Standards in Higher Education, New York: Harper & Bros . 
( 19 6 0) pp . 7 0-71. 
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Finally, despite all the criticism directed at 

:ndian education, it may be said that everything about Nova 

:cotian universities is not "superior or even sound", nor 

everything about Indian universities "inferior or unsound." 

~uditionally, the observations of Sanford Cohen are worth 

~oting. According to Cohen: 35 

Indian college-university system is presently 
one of the more promising aspects of the · 
current scene in all South Asia. With few 
exceptions, no countries in the belt stretching 
from Indonesia across South Asia, the Middle 
East, Africa, and South America have anything 
nearly as good. 

5sanford Cohen, "Problems of Bolivian Higher Education," 
The Journal of Higher Education, Vol. XXXVI (Feb., 1965), 
pp.80-86. 
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C H A P T E R S I X 

TOWARD DEVELOPING GUIDELINES FOR EVALUATIVE CRITERIA 

The previous chapter outlined the pattern of educa-

-ion in India and discussed some aspects of the system which 

reatly influence the educational process . This chapter 

evelops suggestions for the evaluation of Indian Bachelor's 

egrees, on the basis of data and information presented in 
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-he preceding chapters, and published and unpublished material 

n higher education in India . At the outset some general 

_eflections on the standard of Indian university degrees are 

resented, and then there is an examination of specific 

··ariables that might be included in the evaluation process, 

.. amely, age of the applicant and his marital status, Indian 

--niversity attended, former teachers' recommendations, 

?roficiency in English, course content and years of education 

~ompleted, and the division of the Degree. Suggestions as to 

-~ether and how these variables should be taken into account 

e offered in each case. 

STANDARDS OF UNIVERSITY EDUCATION 

On the subject of educational standards, the Report 

n Standards of University Education1 states: 

Standards have to be judged by inter
national comparisons . .. The general 
opinion among university teachers seems 
to be that the quality of the best students 
has not deteriorated, but that the average 
student of an Indian university does not 

-~eport on Standards of University Education, pp. 12-13 



compare favourably with his counter-part in 
the well-known universities of the rest of 
the world . This is indicated by the fact 
that some of our students find it increasingly 
difficult to obtain admission to them . 
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On the same issue, the Education Commission 2 (1964-66) 

~oo states that the existing standards,judged on the basis of 

~dequacy in relation to the task for which they are intended, 

_ynamism, and international comparability,do not appear to 

_e satisfactory . The Commission3 adds: 

The main purpose of the first degree should 
be to bring students to the frontiers of know
ledge and to the threshold of the world of 
research; and that of the second degree to provide 
a high level of specialization or to initiate the 
student into research itself. Our first and second 
degrees in arts, commerce and science do not gener
ally come up to these standards . Moreover, our 
degrees should be internationally comparable in 
the sense that those given by our best centres 
should be as good as those of similar institutions 
in any part of the world . But by and large,it is 
our second degree in arts, commerce and science 
that introduces the student to the world of research 
and is comparable to the first degree in the 
educationally advanced countries . 

A careful look into the statement by the Committee 

on Standards of University Education reveals that its basis 

f comparison is the admissions policies at some of the "well

:,cnown universities of the world". The basis of these admis

sions policies is one of the issues examined in this thesis . 

Similarly, an analysis of the observations of the 

Education Commission (1964-66) indicates that the Indian 

niversity degrees are being compared with similar degrees 

2Report of the Education Commission (1964-66), p.41 

3Ibid., p . 41. 



some of the best and very reputed universities 

The composition of foreign membership of the 

* ission and the institutions they represent seem to have 

-en an influencing factor . It is plausible that the 

concern of the Education Commission points to 

or ideals that should be achieved in terms of 

~ternational comparability . The judgment of the Commission 

"
11 ld thus have to be called a conservative view of the 

of Indian university standards . 

Continuing with international comparability of 

egrees, it might appear that levels of equivalence indicated 

·· university professors from India (chapter three) are 

:.ased by "nationalist" sentiment. Their judgment, however, 

_s more pertinent to the local scene due to their close 

~ssociation and involvement . Almost all faculty members have 

ad experience as students and/or as teachers at institutions 

higher learning both in India and Nova Scotia. Similarly, 

may be argued that the judgments of Nova Scotian school 

~eachers from India are valid with respect to the equivalence 

~ Nova Scotia grades eleven and twelve with Indian certif-

:.cates/diplomas/degrees . It may be added that the university 

-rofessors as well as school teachers from India would be 

ix of the seventeen members of the Education Commission 
and two member s of the Task Forces represented institutions 
such as Columbia University, Harvard University, Mowcow 
University, U. N.E.S.C. O., University of London, and Waseda 
niversity in Tokyo . 
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fairly careful in their assessments due to their position 

as a minority at Nova Scotian institutions. 

In the light of the foregoing discussion and the 
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ack of any definite criteria for evaluation of Indian degrees, 

·t would appear that the problem is one of drawing up a set 

of procedures and policies for admission of Indian university 

graduates to the institutions of higher education in Nova 

cotia.t The requirements for admission should be such as 

~ould take into consideration the applicant's strengths and 

-·eaknesses, his background, and academic achievement . This 

=ill ensure proper placement of the student at a level at 

-·hich he will profit most, without having to repeat what he 

has already learned and without the danger of lowering the 

quality of educational standards. 

Having briefly examined the general question of 

the standard of Indian Bachelor's degrees in the perspective 

of higher education in Nova Scotia, we may now examine some 

of the factors that the three categories of respondents (the 

+rt has been established in chapter two that the policies 
on admission of Indian university graduates to institutions 
of higher learning in Nova Scotia are not definite. These 
policies are rather haphazard and suggest wariness in 
accepting Indian university graduates. In 1968, this 
writer visited Universities of Alberta , Calgary, Ottawa, 
Toronto, Minnesota , and Michigan to gather information on 
their admissions policies, and was given to understand that 
no explicit rules and regulations had been formulated 
regarding admission of Indian university graduates . 
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~amissions officers, university professors from India, and the 

:ndian university graduates living in Nova Scotia) have indicated 

~hould be considered in evaluating an applicant for admission . 

EVALUATION FACTORS 

The factors that receive specific attention are: 

~nronolo gical age and marital status of the applicant, Indian 

~niversity attended, applicant's former teachers' recommendations, 

roficiency in English, equivalence of Indian Certificates/ 

~iplomas/Degrees, course content and the years of education com

_leted, and the division of the degree . 

Chronological Age and Marital 
Status of the Applicant 

While comments on the age factor recorded in chapters 

~wo, three, and four do not point to any definite recommendation, 

some of the university professors from India have shown prefer

ence for the age group between 25 and 40 years for graduate work 

at universities in Nova Scotia. They have suggested that students 

of this age group are potentially better, implying that they are 

intellectually mature and more sensitive to their obligations 

and responsibilities. 

It has been stated in chapter five that some American 

and English educators have found Indian students to be chrono

logically younger than their American and English counter-parts 

at the university level,and they appear to be apprehensive about 

admitting relatively younger students to institutions of higher 

learning . Leo J. Sweeney, in his paper "Evaluation of Indian 

Higher Education" ,
4 

states: 

4
Leo J. Sweeney, op.cit., p .11. 



At the freshman level, the age of the 
applicant is an important consideration, 
for he may be as young as age 16. Whether 
such a youth should be transferred into a 
different culture and educational system at 
a higher level of education, deserves careful 
analysis. Even at the master's level, the 
U.S. admissions officer often needs to con
sider the appropriateness of the admission of 
a 20 year old Indian master's holder to a 
program where his U.S. counterparts are more 
mature and generally age 22. 
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J.A. Lauwerys, in his letter to this writer regarding 

admissions policies at the Institute of Education (London, 

-- . K.) states views similar to those of Sweeney. 

The foregoing statements on the age factor imply 

that an applicant seeking admission at graduate level should 

at least be twenty-two years of age. 

In reference to marital status, comments of some 

of the Indian faculty favoured admission of married applicants 

and a few others indicated that unmarried students were more 

evoted to their studies. Arguments, however, may be brought 

out in favour of and against both categories. While unmarried 
•••: 

students might indulge in excessive "dating", those who are 

u~rried may lose a great deal of time in worrying about the 

~ultitude of problems that their wives/children might 

encounter, as most do, especially at the beginning due to 

change in the cultural and physical environment. A study on 

' Indian University Students in Britain 115 points to the fact 

5A.K. Singh, "Indian University Students in Britain", 
Political and Economic Plannin , Vol. 456, London: 
P.E.P., 16 Queen Anne s Gate November 13, 1961), p.298 .•. 

'"In India "dating" is not socially accepted. A very large 
majority of the marriages are arranged by parents so that 
boys and girls do not find their life partners themselves. 



~hat those married students who leave their families in India 

:or the duration of the course of their studies are not free 

:rom worries and problems either . They worry about their 

:amilies when, for example, letters are delayed for unknown 

!"easons . 

On the basis of what has been said it would appear 

~nat the age of the applicant for admission to graduate 

studies should be twenty-two years and that his marital 

--atus should not be a criterion for admission. 

Indian University Attended 

The writer did not find any published material t 

~hat rated Indian universities according to standards and 

~uality of education . To construct a list of this nature 

is rather difficult since almost all universities tend to 

,ave strong and weak departments in them . This argument 

applies to most universities across the world. 

The writer understands that the " Guidelines for Canadian 
Equivalences!!, prepared by the Association of Univers-
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ities and Colleges of Canada, may carry a list that rates 
Indian universities by academic fields . The Department of 
Manpower and Immigration, which financed this study, labelled 
the report "highly confidential " . A copy of the letter 
received from the Department of Manpower and Immigration, 
in response to the request for a copy of the report, is 
attached as appendix "E" . 

For the sake of reference, it may be mentioned here that a 
list of Indian universities together with their location, 
year of first establishment, type (affiliating, teaching, 
residential, etc . ), and territorial jurisdiction is to be 
found as Table III in the University Development in India, 
pp . 11-19 . 



The problem of rating Indian universities is 

_ompounded by the fact that there were 2,749 colleges 6 

~~filiated to seventy universities as of 1966-67. In 

:ddition, there were ten institutions deemed to be univers

~ties under the University Grants Commission Act. 7 Lists 

~repared from questionnaires returned by the university 

:rofessors and Indian university graduates in Nova Scotia, 

~ating universities in order of standards of education, are 

y no means exhaustive although they perhaps contain some 

~op ranking institutions of higher learning in India. Because 

f their incomplete nature, it is suggested that the ratings, 

?rovided in the form of the above mentioned lists, should 

ot be used as a basis for excluding graduates of sixty or 

~ore other universities. 

With reference to the popular belief that older 

universities in India are better, Lee Wilcox
8 

observes, 

•·certainly size and age alone do not of themselves assure 

quality." He indicates that "a young institution may have 

6university Development in India: Basic Facts and Figures 
1966-67, p.20 

7 Ibid., pp . 270-271 

8LeE Wilcox, The Evaluation of Asian Educational Credentials: 
A Worksho Re ort (India, Japan, Philip ines, Taiwan), 
New York: National ssoc1at1on ore1gn Student airs 
(1966) p.9 
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odern ideas and a young ambitious faculty. Among old 

~nstitutions, there are some that seem to be doing little 

-O mo-dernize their programs, facilities and faculties." 

Furthermore, a large majority of the students 

egister at a university or an affiliated college located 
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ear their normal residence. A desire to enroll at a univers

ity of one's own choice, unless located in the area of normal 

residence, may amount to great financial burden in the form 

of boarding and travelling expenses. Financial aid, in the 

=orm of bursaries, student loans, etc., available to students 

·n Nova Scotia at the undergraduate and graduate levels, is 

practically non-existent at universities in India. Remit

tances of tuition fees is perhaps the only form of financial 

· elp available to a very small number of students. 

In the absence of a clear and authentic rating of 

universities, and in view of the fact that the lists pre

pared from questionnaires are at best incomplete, a -decision 

to refuse admission on the basis of university attended in 

India may not be completely justified. 

Applicant's Former Teachers' Recommendations 

Chapters two and three indicate that letters of 

recommendation from an applicant's former teachers/professors 

are of little or no use, for they reflect on his character 

rather than the academic potential. The letters are always 

enthusiastic. As one of the university teachers from India 
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put it, "To go by these letters, it would seem that practic

ally every student in India is a genius ! " The report of the 

NA FSA India Seminar 9 also discounts letters of recommenda-

tion by a student's Indian professor. 

It seems reasonable to state that letters of refer

ence from an applicant's former teachers/professors should 

not be considered as an important factor in determining his 

suitability for admission unless the writer is known to the 

faculty members of the admitting institution. 

Proficiency in English 

While the professors from India as well as the 

Indian university graduates in Nova Scotia indicated that 

Indians (university graduates) generally have adequate 

knowledge of the English language, a few added that their 

assessment applied only to those who obtained degrees five 

to ten years ago. Also, some of the respondents had reser

vations in view of the fact that universities were adopting 

the language of the region as the medium of instruction. 

Sweeney 1 s 10 observations on the subject of profic

iency in English are as follows: 

9Margaret L. Cormack, NA FSA India Seminar 1965, 
New York: National Association of Foreign Student Affairs 
(1965) p .43 

10 . 
Leo J. Sweeney, op.cit., p .6 

I 
I 

ft 
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The medium of instruction is still English 
at the master's level with rare exception. 
But, at the bachelor's level, this is changing 
and at an acceleratingrate. Now , it is not 
unusual for a student to be allowed to write 
his external examination in his regional lan
guage, and increasingly he may receive his 
classroom instruction likewise in his mother 
tongue (which is rarely English). 

He further adds: 

At the moment, India seems to be drifting 
to the so-called "three-language formula." 
Under this formula the student would study 
at the primary level in his regional language. 
At the secondary level, he would continue to 
have that language as his medium of instruc
tion, and would begin the study of a link 
language (most probably Hindi ) and an inter
national language (most likely English). 

In conclusion, Sweeney states, "One aspect of the 

issue seems crystal clear: the quality of English is deter

iorating and will continue to do so." It is profitable to 

recall here what was said on this subject by the University 

Ed . C . . 11 ucation ommission: 

English, however, must continue to be 
studied. It is a language which is rich in 
literature - humanistic, scientific and 
technical. If under sentimental urges we 
should give up English, we would cut ourselves 
off from the living stream of evergrowing 
knowledge .... 

The Review Committee on English
12 

a ppointed by the 

University Grants Commission also has expressed a similar 
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11Report of the University Education Commission (1948-49) p . 325 

12university Grants Commission, Report of the English Review 
Committee, New Delhi : The Commission, p .7 
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view. The Report on Standards of University Education adds, 

"A student or teacher, who wants to migrate from one Univers

·ty to another, would be able to do so only if instruction 

is provided through a common medium [English]. 

14 same report recommends: 

1113 The 

The teaching of English should begin suffic
iently early at the school stage. Special 
methods which have been evolved recently for 
teaching English as a foreign language should 
be widely introduced in our institutions. 
Teachers of English should also be given 
special training at such places as the Central 
Institute of English at Hyderabad . 

Until such time, however, as educators in Nova 

Scotia feel that graduates of Indian universities have a reason

able command of the English language, a language test require

ment, such as T .O.E.F.L., might be in order, since facility 

in the language is necessary, for example, to write essays, 

term papers, and to participate actively in class discussions. 

Equivalence of Indian Certificates/ 
Diplomas/Degrees 

Tables 3.4 and 4.3 indicate that almost all 

university professors and Indian university graduates (of 

whom at least seventy per cent were trained in the profession 

of teaching) considered the Higher Secondary School Certifi

cate and Intermediate ( Arts or Science) either equivalent 

13Report on Standards of University Education, p.73 

14Ibid., p.117 



~o or better than the Nova Scotia grades eleven and twelve 

~espectively. Wilcox
15 

equates the Intermediate certificate 

"'ith the completion of the twelfth grade in the U.S.A. 

S 16 f h U . . f M' . . weeney o t e n1vers1ty o 1ssour1 seems to agree with 

~his assessment as the following would indicate: 

Care should be taken in the evaluation 
of Indian credentials to insure that the 
quantity of the formal schooling of the 
Indian applicant is at least equivalent to 
that of his U.S. counterpart. This means 
for freshman admission a minimum of twelve 
years as signified by the First Year B.A., 
B.Sc., or B.Com.; Pre-professional; Pre
Engineering; or Intermediate. 

As a result of the above, one may conclude that 

~he entrance requirement for applicants from India for a 

3-year Bachelor's degree program should be Intermediate 

(Arts or Science) or its equivalent rather than a Bachelor's 

degree. 

115 

While sixty-five per cent of the Indian university 

graduates considered the B.A./B.Sc. degree from India equival

ent to similar Nova Scotian degrees, universities (with the 

exception of Saint Mary 's University ) do not share this 

opinion. The responses of the university professors, too, 

are so distributed that they do not lead to a clear and definite 

conclusion. 

151ee Wilcox, op.cit., p.6 

161eo J. Sweeney, op.cit., p.9 



To recall what has been stated earlier in this 

chapter, the "toughest" reliable source, the Report of the 

Education Commission (1964-66) equates the second degree in 

arts, commerce, or science obtained at an Indian university 

with the first degree obtainable in "educationally advanced 

countries." The observations of Lee Wilcox seem to run on 

similar lines. He recommends, "An applicant for graduate 

admission should have completed the B Engr, B Tech, B Sc 

(Engr ), M A, M Sc, M Com, or M Ed." Wilcox
1 7 

further adds: 

Some graduate schools will consider 
holders of the BA and B Sc Honours from 
curriculums that require an extra year . 
Similarly, some graduate schools will 
give consideration to a candidate with a 
B Ed who wishes further teacher training. 
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Leo J. Sweeney18 also recommends that an Indian 

Master 's degree be required for admission to graduate programs 

in arts and science at American institutions. However, the 

assessment of an Indian first degree by the Education Commis

sion and the requirements for admission suggested by Wilcox 

and Sweeney need not necessarily apply to our universities 

in Nova Scotia. The enforcement of these recommendations 

would mean that the holders of Indian Bachelor's degree(s) 

17 1ee Wilcox , op.cit., pp.13-14 

18 1eo J. Sweeney, op.cit., p .11 



should be admitted to the second or the final year at the 

undergraduate level. Yet, in this writer's knowledge and 

recollections, a fair number of the holders of Indian 

Bachelor's degree(s) have been admitted to Master's programs 

in arts and science at Dalhousie University and have 

successfully completed all requirements for the degree. 

It appears that several related factors other than 

the mere title of the Indian degree provide a more accurate 

measure of equivalence. Conclusions about the relative value 

of each factor in determining equivalence appear later in 

this paper. 

Course Content and Years 
of Education Completed 

The responses to the questionnaires (administered 

to the admissions officers, university professors from India, 

and the Indian university graduates living in Nova Scotia) 

do not point to a clear method for comparing the curricula 

covered in the B.A., B.Sc., and B.Com. degrees at Indian 

universities with those prescribed at universities in Nova 

Scotia. They do indicate, however, that by examining the 

calendar of the university concerned, it is possible to com

pare the content of the courses covered as well as to deter

mine the number of courses in a degree program in India 

vis-a-vis a similar degree obtainable in Nova Scotia. 
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Among the factors considered in the evaluation 

process, the university admissions officers in Nova Scotia 

also take into account the length of school and university 

program in India. However, as stated in chapter five, people 

who receive fourteen years of schooling are not necessarily 

inferior in training as compared with those who receive 

fifteen or sixteen years of instruction. One might question 

the value of a prolonged course of study in terms of the 

intellectual benefits derived. In the words of William H. 

St . 19 rain 

Are we measuring the person's ability to 
go on from where heis, or the number of steps 
he took to come from where he started? ... 
Most of us are set enough in our American way 
to want to count up the years, but most Indians 
are bright enough to demand acceleration •... 

It would seem that a comparison of the course con

tent and determination of the number of courses completed 

may not be easy because of the lack of a precise method, and 

as such these factors may not be a useful criterion in the 

evaluation of applications. It is desirable, though, to ask 

applicants to provide some indication of their academic back

ground in the required subjects so that the committee on 

19william H. Strain, Admissions and Foreirn Credentials, 
A Speech at Workshop on the Admission o Indian Student. 
Chicago, Ill. (Mimeographed) p.43 

William H. Strain is the Admissions Officer and Registrar 
at Indiana University. 
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admissions and/or the university department concerned can 

~ake a recommendation on the proper placement of the applicants . 

The Division (Class of the Degree) 

It has been pointed out in chapter two that the 

class or division of the degree is viewed as the most import

ant factor by the admissions officers in the evaluation of 

applications received from Indian university graduates for 

admission to institutions of higher learning in Nova Scotia . 

This section attempts to clarify some of the issues relating 

to the importance attached to the division of the degree. 

On equating Indian grades with those obtained at 

d . 1 . . . . N h Am • W'l ZO e ucationa institutions in ort erica, i cox suggests: 

Any effort to convert Indian examination 
grades to U. S. grades can be only partially 
successful . Indian teachers and professors 
use philosophies and grading practices that 
are different in many ways from the philos
ophies and grading practices used in the 
United States; particularly, they give little 
thought to "grading on the curve" and they 
seem to have less compunction about failing 
large numbers of students .. . . If the 
Indian grades appear as 1st, 2nd, and 3rd 
class, the process is simpler, ... the 
writer suggests that 1st Class be equated to 
A, 2nd Class to B, and 3rd Class to C. 

According to Leo J . Sweeney, "The final degree exam

ination often carries overwhelming weight in the determination 

of the student's division or class (i . e . First, Second, or 

201ee Wilcox, op . cit . , p.10 



Third). Generally 60% of marks or higher is required for 

First Division, 45-59.9 for a Secondt Division, and 33-44.9% 

for a Third Division. 

A, B, and C grades, . 

These might be equated roughly to our 

1121 

With reference to the equivalence of grades, it 

should be recalled here that the level of marks on Indian 

transcripts considered equivalent to a Canadian pass by the 

admitting authorities was too high in comparison with those 

indicated by the university professors and the Indian 

university graduates living in Nova Scotia. 

The following tables are provided to indicate the 

failure rate at Indian universities and to give some idea 

about the distribution of divisions. 

Year 

1956 

1957 

1958 

1959 

1960 

Average 

Source: 

TABLE 6.1 

Percentage of Failures in B.A., B.Sc., B.Com., 
Examinations at Indian Universities 

B.A. B.Sc. B.Com. -- --
54.4% 52.9% 53.9 96 

52.1% 53.8% 50.5% 

52.2% 51.4% 54.0% 

53.3% 44.4% 50.8% 

57.0% 49.0% 50.8% 

53.8% 50-3% 52.0% 

Report on Examination Reform, U.G.C., New Delhi 
(1962), pp.49-50 

J. Sweeney, op.cit., p.6 
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21 Leo 
t As stated in chapter two, Frances M. Willard points out that 

the second division starts between 45 and 50 per cent. During 
his recent visit to India, this writer learned that the 
second division begins at 50 per cent at most universities, 
at 48 per cent at many others, and at 45 per cent at a few 
universities. 
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TABLE 6.2 

Percentage of Divisions( I, II, III ) awarded 
in B.A. , __ B.Sc. _De~rees __ by Indian Universities 

Year B .A. B.Sc -
I II III I II III 

1952 1. 2% 28.8% 

1957 0.8% 26. 4% 

70.0% 6.3% 

72.8% 7.1% 

35.0% 

34.8% 

58.7% 

58.1% 

1962 1.0% 24.2% 74.8% 8.5% 39.6% 

Source: Report on Standards of University Education , p.9 

TABLE 6.3 

Percentage of Divisions (I, II, III)_ awarded in 
B~A./B.Com., B.Sc. Degrees (1 964-65) by Indian 
Universities 

Division 

Class I 

Class II 

Class III 

B. A./B.Com. 

1.0% 

24.0% 

75.0% 

B.Sc. 

13.0% 

41. 0% 

46.0% 

Source: Technical Manpower, Bulletin of the 
Division for Scientific and Technical 
Personnel, CSIR, Vol. XI, No.3, 
March, 1969. 

Table 6 .1 and other information contained in the 

Report on Examination Reform reveal that the failure rate 

51. 9% 

at the Indian universities is alarmingly high, over fifty 

per cent at the Intermediate and Bachelor's levels. Although 

it is a grim picture from the educational point of view, it 

might be stated that a person who obtains a degree even in 



the third division has demonstrated his academic ability 

over the other fifty per cent or more who did not pass* the 

examination . 

Tables 6.2 and 6 .3 indicate that only one per cent 

of the students writing the B. A . examination obtain degrees 

n the first division . While the percentage of B.A . degrees 

awarded in the first division in 1964-65 does not change 

from those in the previous years, the percentage of B.Sc. 

degrees awarded in the same division shows a considerable 

improvement. Accordingly, a requirement of B. A./B. Com . de

gree in the first division for admission to a Nova Scotia 

university seems too strict. The difference in the percent

age of first division awarded in B. A./B.Com. and B.Sc. 

degrees may be explained by the fact that science disciplines 

can include objective measurement in marking procedures so 

that marks in these disciplines tend to be higher. The 

explanation might also lie in better methods of teaching, 

provision of better equipment, better laboratory facilities, 

etc., as against the lecture method still dominating the 

* It may be recalled that Indian universities require a mark 
between 33 and 36 per cent for a pass . However, many 
universities, such as University of Delhi and Panjab Uni
versity, also require an average of 40% in the aggregate so 
that students who have passed all subjects may still fail 
the degree examination for lack of the required average in 
the aggregate. 
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courses in arts, social sciences, and humanities. Equally, 

his difference may result from the fact that professional 

~ields such as engineering, medicine, natural and physical 

sciences, and mathematics are prestige fields and, there

ore, tend to attract the "able" students. Lorraine D. 

~yde, 22 on the subject of student selection, observes, 

. science and medical students are usually among the 

... ost highly selected students." 

The foregoing account gives the impression that 

arts programs tend to attract the less "able" students. 

owever, it should be pointed out that arts programs do 

attract some- of the very best students since disciplines 

such as political science, economics, history, and English 

offer excellent preparation for competitive examinations 

conducted by the Union Public Service Commission of India 

and the state civil service commissions. These examinations 

serve to select candidates for some of the top administra

tive positions both at the national and provincial levels. 

degree, 

On the subject of marks and the division of the 

Taylor 23 points out that a mark assigned to an 

answer script is "very ill-defined". He states: 

22 1orraine D. Eyde, "Characteristics and Problems of Indian 
Universities and their Students", International Review of 
Education, Vol. 9 (1963-64) pp.469-70 

23 H.J. Taylor, op.cit., pp.3-5 
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The mark may be a measure of the candidate ' s 
ability, or knowledge, or memory, or intel
ligence, or power of expression, or even of 
his handwriting . .. . The uncertainty involved 
can be reduced only by re - designing the exam
ination until it becomes a more precise tool 
for the measure of specific attainments. 

H.J . Taylor also observes, " ... a true mark for 

each script can only be assigned by an ideal examiner, who 

certainly does not exist." As a result of his study, Taylor 

comments: 

. there are remarkable differences between 
the mark of different examiners. Th e mean 
mark assigned to a s e t of scripts may vary 
by as much as 10, and the difference on 
particular scripts may be much larger . .. 
Large variations in standard of marking seem 
to be the rule rather than the exception . .. 
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In the same context, Benjamin S. Bloom24 observes, 

" Boredom, fati gue, irritation, desire to get the job done 

quickly, and even variation in the competence of the examiners 

may mark edly affect t he appraisal of the pap ers . 11 Bloom 

adds, "One might expect some students with a first class in 

one paper to receive a third class or even failure in the 

other. . . 11 
• 

The comments and observations contained herein 

indicate that the system of examinations, marking, and in 

fact the whole process of teaching and learning is rather 

24 Benjarnin S. Bloom, op . cit . , pp.4--9 



~omplex, and to pass examinations, and thus to obtain a 

egree even in the third division, is a real challenge for 

students in India. 

With reference to the requirement of a first 

division degree for admission to a university in Nova Scotia, 

the findings of a study,
25 

The Foreign Graduate Students 

at 22 American Universities, reveal an interesting fact. 

he report states: 

The difference in academic achievement 
at American institutions by holders of First 
and Second Class degrees is less than might 
have been expected ... Second Class degree 
holders did better in the humanities and 
social sciences than First Class degree 
holders. Certainly the exclusive requirement 
at some American graduate schools for "First 
Class Only" might be reexamined on the basis 
of this evidence. 

Charts I and II from the appendix section of the 

report, referred to above, are reproduced below as Tables 

6.4 and 6.5 
TABLE 6.4 

Indian Graduate Students by Class (Division), 
Age, and Indian & American Academic Achievement 

Indian Number Average Average 
Class of Average Grade Grade 

(Division) Students Ag_e (Indian) (American) 

I 150 27 66.33% 81. 5% 

II 57 26 54.40% 7 8. 54 % 

25Mark L. Peisch, The Foreign Graduate Students at 22 
American Universities, (Unpublished Paper) 1964-65. 
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TABLE 6. 5 

Academic Achievement by Class 
and Area of DisciQline 
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Students in Humanities 
& Social Sciences 

Students in Pure 
Sciences & Engineering 

:ndian Number Average Average Number Average Average 
Class of Grade Grade of Grade Grade 

~ivision) Students (Indian) (American) Students (Indian) (American ) 

I 

II 

34 

18 

64.36 % 

53.09 

80.00% 

83.12% 

116 

39 

66.59% 

55 .73 % 

Source: Charts I & II, The Foreign Graduate Students at 22 
American Universities . 

81.94% 

80.56% 

Also , on the performance of Indian students abroad, 

another study 26 reveals that graduate students from Asia 

(including those from India and Pakistan) had a much better 

record at the London School of Economics(L.S.E.) than those 

from Canada, United Kingdom , and the U.S.A. 

As far as the holders of a Bachelor's degree in 

the third division are concerned, the Studies in Examination 

Results 27 include the following observations: 

26 Howard Glennerster , Graduate School: A 
Work at the London School of Economics~ 
Oliver and Boyd (1966), pp.42-43. 

Study of Graduate 
London: 

27 r.c. Auluck and R.P. Gupta, Studies in Examination Results 
( Delhi University): A Project Report, New Delhi: 
University Grants Commission (1966) p.9 



It is interesting to note that out of 
7 candidates who secured a III class at 
the B.A./B.Sc. examination and were admitted 
to the M.A. course, one got a I class, two 
II class, and four III class. 
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The report concludes, ''More than 50% of the students 

are not able to improve their division at the final examina

tion." Although the sample included in the study was 

rather small and perhaps inadequate, one may not ignore the 

fact that none of the seven failed the examination and that 

three out of seven improved their division, which must have 

meant a significant boost in their career possibilities. 

It should be noted that the University of Delhi, where the 

above mentioned study was conducted, requires a mark of fifty 

per cent or more in the subject area only in which the applic

ant seeks admission, regardless of the division of the 

degree. 

The statements and discussion of the division 

point out that degrees in the first and second division are 

awarded quite sparingly by the universities in India, and 

that graduates of Indian universities have performed rather 

well at American and British universities. Although in an 

indirect way, this fact is borne by the observations of 

William H. Strain 28 made at a workshop on the admission of 

Indian students: 

28william H. Strain, op.cit., p.43 



... I think the reason that people with 
Indian bachelor's degrees have done so 
well in American universities is that they 
are primarily intellectually bright ... 

Levels of Placement by the Division 
of the Degree 

* While the placement levels indicated by the 

university admissions officers to which applicants holding 

Bachelor's degree(s) in arts, science, or commerce would 
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be admitted appear to be conservative, those suggested by 

Indian university graduates living in Nova Scotia are liberal 

and may not be realistic in the light of the limited physical 

plant, the budget problems facing the universities, and the 

large number of applicants who apply for admission directly 

from India. 

In view of their experience with both the Indian 

and Nova Scotian institutions of higher learning, the 

recommendations of t he university professors seem to be 

valid and more practical . Tables 3.6, 4.10, and to some 

extent Table 2.4 reveal that recommendations regarding the 

level of placement for Bachelor 's degree(s) holders vary 

with the division of the degree. The reason for this prob

ably lies in what has already been said about the relative 

frequency of each division. The observations of Frances M. 

Willard 29 are: "Class I is usually given quite sparingly 

* Table 2.4 
29 Frances M. Willard, op.cit ., p . 94 



and is a mark of real quality. A high Class II may be con-

sidered a good showing." 

points out: 

On the same subject, Sweeney 30 

Low Second Division in the sciences, 
engineering, and mathematics represents 
risks, especially where Second Division 
is the lowest passing level awarded as 
is often the case. High Second Division 
applicants, especially in the humanities 
and social sciences, usually deserve 
further consideration since often that 
is the highest level awarded in these 
areas. 

According to the recommendations of the university 

professors, holders of Bachelor's degrees in the first 

division should be admitted to the Master's degree pro-

gram. Of those responding, 47.4 per cent recommended 

admission to one year Master 's program. The authorities 

at Dalhousie University, however , point out that the number 

of students (including Canadians) who complete all require

ments for a Master's degree in one year is rather small. 

Most students complete the course work in one year and spend 

another six to eight months to meet the thesis requirement. 

In case of the holders of Bachelor's degrees in 

the second division, 73.65 per cent of the responding 

university professors recommended admission to the Master 's 

program. Nearly fifty-eight per cent of the respondents 

30 Leo J. Sweeney, op.cit., p . 9 
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indicated that applicants holding degrees in the second 

division should be admitted to a preliminary or qualifying 
~': 

year. It might be repeated that the recommendations for 

admission of the second division degree holders to the 

undergraduate level, or for denial of admission, came from 

those faculty members who taught mathematics, physical 

and/or natural sciences. All those who taught English, 

economics, or psychology recommended that applicants holding 

degrees in the second division should be admitted to a 

Master's program. 

Regarding applicants holding degrees in the third 

division, the recommendations of the university professors 

from India were fairly well distributed in three categories: 

"Deny Admission", "Admit to the second or the final year of 

the undergraduate degree program", and "Admit to the prelim

inary or qualifying year toward a Master's degree. 11 The 

distribution is reproduced below: 

,,~ 
Chapter three. 
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TABLE 6.6 

Level of Admission Recommended by University 
Professors from India for Holders of Bachelor's 
Degree(s) in the Third Division 

Level of Admission 
Recommended 

Preliminary or qualify
ing year toward a 
Master's Degree 

Third year of an under
graduate 3-year degree 
program 

Second year of an under
graduate 3-year degree 
program 

First year of an under
graduate 3-year degree 
program 

Undergraduate program 
(level not indicated) 

Deny admission 

* Others 

* 

Percentage of 
University 
Professors 

31. 60 

10.51 

15.81 

5.26 

5.26 

26.30 

5.26 

100.00 

Number=19=100% 

6 

2 

3 

1 

1 

5 

1 

19 

The recommendation will be made on individual basis 
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From Table 6.6, it is difficult to form any definite 

conclusions. The U.S. admissions officers, such as Sweeney 

and Wilcox, are of the op inion that third class de grees are 

not adequate preparation for further study.t However, 

tcanadian university graduates with a 'C'averag e are not 
usually admitted to graduate studies. 



Dalhousi~ Acadia, and Mount Saint Vincent universities would 

admit applicants holding Bachelor's degrees in the third 

division to 3rd, 2nd, and 1st year respectively on a 3-year 

undergraduate degree program. 

At this point, it is proper to mention that the 

third division degree holders applying directly from India 

do not represent a large number due to the foreign exchange 

restrictions imposed by the Government of India .
31 

However, 

those residents of Nova Scotia who hold Indian degrees in 
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the third division often try to seek admission to universities 

in the province . The number of applicants in this category 

increased from a few in 1965-66 to perhaps twenty or thirty 

in 1968-69, and still more in later years . This trend may 

have been triggered by a feeling of insecurity and anxiety 

on the part of immigrants, which in turn, might have been 

sparked by the decision of the provincial Department of 

Educationt not to recognize Indian degrees at par . 

31Margaret L . Cormack, op . cit . , p.43 

t Basis of Acceptance of Indian Degrees for the Purpose of 
Issuing Nova Scotia Teachers Certificates, appendix "F". 

It should be added that the "basis" of the circular is 
not applicable to those who obtained or applied for a 
teacher's certificate before December 1, 1968 

i 



SUMMARY AND OBSERVATIONS 

While discussion in this chapter on standards of 

university education in India does not lead to any definite 

conclusions, statements in chapter five point out that 

there are indeed certain serious shortcomings in the Indian 

education. However, the data and information recorded in 

this thesis also indicate that there are a few promising 

and compensating features in the system as well as the 

* applicants themselves to make it possible for a good pro-

portion of Indian university graduates to achieve the 

competence necessary for success at institutions of higher 

learning in Nova Scotia. The past performance of Indian 

students at American and British universities bears testi-

mony to that effect. 

A majority of the university professors from India 

recommend that the holders of Indian Bachelor's degrees in 

the first and second division should be admitted to a 
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Master 's degree program. However, there is no clear consensus 

as to the level of placement in case of the holders of degrees 

in the third division. 

* Strengths of Indian university graduates, chapters three 
and four. 



Part of the discussion in this chapter suggests 

that the use of multifaceted criteria - the division of the 

degree, the university last attended, letters of recommenda

tion, etc. - in the evaluation of applications of Indian 

university graduates seeking admission to universities in 

Nova Scotia is not practical. The reasons for this and 

suggestions/recommendations on admissions policies are 

included in the next chapter. 
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C H A P T E R S E V E N 

CONCLUSIONS, SUGGESTIONS, AND RECOMMENDATIONS 

In considering the application of a Canadian uni

versity graduate, institutions in Nova Scotia and across 

the country use several criteria: the student's academic 

record, the reputation and status of the university attended, 

the letters of reference, the reputation of student's former 

professors in their respective fields, and occasionally a 

personal interview. This multifaceted approach can not be 

applied advantageously in the selection of Indian university 

graduates for several reasons. Among these reasons, a few 

are: 

1. The letters of reference from applicant's 

former teachers/professors are unreliable 

in that they reflect mostly on student's 

character rather than his academic ability 

and potential to engage profitably in 

graduate studies. 

2. It is difficult to go by the status and rating 

on standards of education of Indian univers

ities since a very large majorit y of the 

students in India have to attend affiliated 

colleges in the area of their normal residence. 

Attendance at a college/university of one's 

own choice involves a great deal of financial 

13 5 



commitment in the form of tuition fee, 

boarding and travelling expenses. 

3. It is not feasible for an applicant from 

India to appear for an interview because 

of the great distance and travel expenses 

involved. 

4. The admissions officers have found it diffi

cult to establish direct channels of 

communication between universities in India 

and Nova Scotia. 

The procedures, policies, and practices followed 

by the admissions officers, in the absence of other valid 

criteria, are not uniform. They reflect caution on the part 

of the university authorities. However, there is sufficient 

evidence, on the basis of what has been said in the earlier 

chapters, that applicants holding Indian Bachelor 's degrees 

deserve serious consideration in the matter of admissions 

to universities in Nova Scotia. 

As brought out in chapters three and four, Indian 

students are generally serious about the business of 

education. They are very competitive in view of the fact 
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that the job situation in India is rather tight under the 

existing economic climate. The competitive spirit to succeed, 

whatever the criteria may be, is readily transferred to other 



areas in the case of Indian students. Indians who come 

abroad to seek further education are more highly motivated 

since the venture involves a heavier financial stake, 

apart from the social stigma of failure, and they perform 

* quite well. The remarks of William H. Strain made at a 

conference of American Re gistrars and Admissions Officers 

speak highly of Indian students at American universities 

both in terms of their intellectual ability and academic 

performance. 

It is also clear that degrees awarded in future 

years by the universities in India will compare more favour

ably in terms of "international standards" than they do now. 

In the light of the findings of this thesis, it 

would seem that a reasonable policy that our universities 

can and should follow is to give Indian university graduates 

a chance to demonstrate and prove their ability and compet

ence necessary for success at institutions of higher learning 

in Nova Scotia. The adoption of this policy would reflect 

the current democratic process and educational philosophy 

according to which an individual is encouraged to develop his 

potential to the maximum. It is heartening to note that 

Dalhousie University has already taken a step forward in this 

A 

nchapter six, p.128. 
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direction. The writer knows of a few instances where Indian 

university graduates, who did not meet the stipulated 

requirements, were admitted as "special students". Also 

in 1970-71, Dalhousie University initiated an orientation 

programt for Canadians who do not possess the grade require

ments, but wish to pursue university education. 

To determine appropriate levels of placement and 
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to develop reliable guidelines for the future, it is suggested 

that student records by division of the degree possessed 

by Indian university graduates at the time of their admission, 

should be carefully examined. The performance of Indian 

university graduates admitted to universities in Nova Scotia 

should be reviewed periodically, say, every two or three 

years. This writer feels that the number of Indian univers

ity graduates admitted to Dalhousie University and Saint 

Mary's University should lead to the development of some 

guidelines regarding admissions policies and proper levels 
A 

of placement in the case of Indian applicants.· 

+This orientation program is designed to bridge the gap 
between applicant's current knowledge and/or competence 
and that required for successful completion of a univer
sity program . 

* Information on academic performance of those Indian uni-
versity graduates who had previously been admitted to 
universities in Nova Scotia had been requested, but due to 
t he non-availability of the requested information, it has 
not been possible to form and incorporate any guide lines, 
on the suggested basis, in this thesis. 



Until universities in Nova Scotia have developed 

their own guidelines on the basis of the suggested study, 

the following recommendations and suggestions may be found 

useful in the admission and placement of Indian university 

graduates . The recommendations and suggestions are not 

necessarily listed in order of priority, and while some do 

not indicate specific action they provide elements which 

might determine the specific action. The writer does not 

claim that the recommendations and suggestions are necessar

ily the best . Many of the proposals may require further 

investigation and revision in the light of experience . The 

recommendations are divided into two parts : recommendations 

on levels of placement, and general recommendations . 

RECOMMENDATIONS ON LEVELS OF PLACEMENT 

1 . The holders of Indian Bachelor's degrees in arts, 

science, or commerce in the first or second division ( that 
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is, fifty per cent or more marks in the aggregate as well as 

the subject area in which the applicant seeks admission) may 

be admitted to a Master's degree program, although applicants 

should be encouraged to register in the final year of an 

Honours + program at the undergraduate level . Students wishing 

+The decision to register at the Honours or Master's level 
should be left to the discretion of the applicant himself . 

' 



to pursue further studies at the end of the Honours courses 

should be admitted to a one year Master 's degree program. 

The applications of candidates desiring admission directly 

into graduate studies should be referred to the department 

concerned to determine the length of the program at the 

Master 's level. A period of two academic years would seem 

reasonable to meet the requirements of "make-up courses", 

such as quantitative methods in social sciences, four or five 

courses at the graduate level, and the completion of a 

thesis. 
.. ,. 

2. Those immigrants" who hold Bachelor's degrees in 

the third division should upon formal screening and recom

mendation of a member of the faculty, be admitted to the 

final year of the undergraduate degree programme. It should 

be recalled here that to obtain a degree even in the third 

division is a real challenge for most students in India. 

Considering the fact that people in India have to go through 

* The probability of holders of the Bachelor's degrees in 
the third division coming from India as students and not 
as immigrants is virtually zero since such students, 
being obliged to complete the final year of the Canadian 
undergraduate program, would not have the approval of 
the Government of India to study abroad. According to 
Margaret L. Cormack (1965), the Government of India is 
opposed to sending Indians abroad for undergraduate studies 
and the number of those who manage to get approval for 
such study will be reduced in the coming years. 
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very stringent measures of screening to migrate to Canada, 

it is logical to say that the immigrants form a select 

* group . 

The number of courses, whether five or more, that 

a student admitted to the final year of an undergraduate 

program is required to take, should be determined by the 

advising faculty in conjunction with the applicant in view 

of the knowledge and skills he may have already acquired in 

different subjects . 

It may be added that a policy to admit third divi

sion degree holders to the undergraduate degree program 

could help in the screening of those who are not intellectu

ally and psychologically capable of pursuing further studies 

at the graduate level. t Considering the average age of the 

Indian immigrants living in Nova Scotia and their financial 

f; 
India being a country with a large population, the absolute 
number of applicants from that country intending to migrate 
to Canada for permanent settlement here is also very large. 
This has the effect of creating a very keen competition 
amongst the intending applicants for the relatively small 
numbers that India (itself a developing nation in need of 
skilled and educated manpower) would allow without a frown . 
It is in this sense that the people who finally make it to 
Canada from India are among the ones with greater initiative 
and higher potential . 

t nuring the summer of 1968, this writer learned that the 
University of Calgary, Faculty of Education, admitted 
those degree holders in the third division who were avail
able for interview . 
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obligations, it is probable that most of the applicants would 

be quite happy and perhaps satisfied with a " local" Bachelor's 

degree, since a Master's degree would involve at least three 

years of full-time study including the requirements at 

the undergraduate level. It seems reasonable to assume that 

a Bachelor's degree obtained at a "local" institution should 

help immigrants regain their sense of security, if indeed 

that is the reason for the increase in the number of applica

tions received from the holders of degrees in the third 

division. 

An immediate reaction to this recommendation might 

be one of burdening the already difficult financial situation 

of universities in Nova Scotia. It might, therefore, help 

to suggest that the number of Indian immigrants in this pro

vince is very small and that all of them do not possess 

degrees in the third division. This is not to suggest that 

universities admit all applicants without any screening 

whatever. 

3. Those applicants who in the degree program elected 

an Indian language besides English, should be required to 

take two make-up courses and then be admitted to the final 

year of the undergraduate degree program. 

4. Applicants should be encouraged to attend a summer 

school prior to assuming a full year's academic load. The 

summer should, therefore, serve as an orientation period 
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during which the applicant has the opportunity to know people, 

to learn how to write term papers, essays, etc., in accord

ance with North American practices, and to improve upon his 

spoken English, besides providing for an adjustment period 

to a new physical and cultural environment. 

5. In determining the level of placement, no distinc

tion should be made between applicants who attended 

university/college as full-time students and those who were 

part-time students; for syllabi for all candidates taking 

an examination for a similar degree are the same. 

Similarly, the number of times an applicant has 

had to write examinations for a Bachelor's degree should not 

be considered as an important factor unless he has been 

failing consistently in more than one subject. To quote 

Benjamin S. Bloom, "If a student fails in one paper he is 

usually expected to retake the entire examination even though 

he may have been very high in other papers . 11 This practice 

is quite unlike what prevails at the universities in Nova 

Scotia. However, a record of marks obtained at each 

attempt may be required from applicants. 

GENERAL RECOMMENDATIONS 

1. In view of the increasing emphasis on regional 

languages of India as medium of instruction, a Test of English 

as a Foreign Language (T.O.E.F.L.) administered by the 



Educational Testing Service, under the direction of the 

College Entrance Examination Board (U.S.A.), should be 

required. The language test is particularly recommended 

for those who apply directly from India and have obtained 

degree(s) since 1965. This, however, is not to be inter

preted as another "black mark" against Indian applicants 

since institutions of higher learning in Nova Scotia admit 

many students from several other countries too where English 

is neither the mother tongue nor the medium of instruction. 

Also, there is reason to argue in favour of the immigrants 

in that they do pick up "Canadian idiom" in their job 

situations. 

2. An effort should be made, as far as possible, to 

ensure that the applicant is at least twenty-two years of 

age at the time admission to graduate studies. 

3. In admitting applicants directly from India, a 

proof of their financial ability for the duration of the 

program of studies must be considered seriously, except where 

the admitting institution is granting some sort of assist

antship, scholarship, bursary, etc. The regulations of the 

Reserve Bank of India are quite stringent in the matter of 

foreign exchange, as has been pointed out earlier. 
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4. Although as a procedural matter, the admissions 

officers at universities in Nova Scotia require the transcripts 

\I 
, I 
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to be sent to them directly by the Indian university concerned, 

it is recommended that "certified copies" of the same and 

those of the certificates and degrees should be accepted. 

American educators and admissions officers, such as Willard, 

Sweeney, and Wilcox, point out that universities in India 

do not supply transcripts directly to other institutions. 

The applicant must himself obtain the record of marks usually 

at an outrageous cost both in terms of money and time. The 

above-named educators and administrators suggest that 

"certified copies" of the transcripts and certificates are 

usually authentic. However, the applicants should be required 

to produce original certificates and degrees soon after the 

registration. 

5. Finally, it is humbly suggested that Nova Scotian 

universities should obtain university calendars to represent 

as many institutions of higher learning in India as possible, 

and at least those which were attended by most immigrants 

as shown in Table 4.2. It is realized that the admissions 

officers have had difficulty if establishing a meaningful 

two-way communication with universities in India. However, 

in view of the fact that the University Grants Commission 

of India is increasingly assuming the role of a co-ordinating 

body, such a communication may be possible in the very near 

future. Also a reference to the Commonwealth Universities 

Yearbook is suggested. In addition, the admission officers 



may find the following reference material useful. 

A. 

B. 

Universities Handbook, India and Ceylon (1968) 

In this volume the information on jurisdiction, 
constitution, medium of instruction, library 
and other research facilities in each institu
tion and its constituent colleges and teachers 
may particularly be found useful. 

Directory of Institutions of Higher Education, 
1967, Ministry of Education, Government of India. 

This publication gives information about the 
courses of study available at universities, 
institutions of higher education in India. Also, 
it gives information about the set-up, juris
diction, departments of study, academic terms 
and medium of examination at each university. 
The section on minimum admission requirements 
and the duration of the first degree courses 
in various professional subjects may be found 
useful. 

I 
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APPENDIX "A" 

Q U E S T I O N N A I R E 

1. Have you received applications for admission to graduate 
programs from candidates who obtained their Bachelor's 
degree in India? 

Yes No 
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---- ----
Where possible, would you please indicate the approximate 
number of applications received per year since 1964-65 and 
the number actually admitted. 

applications received actual number admitted 

1964-65 

1965-66 

1966-67 

1967-68 

1968-69 

2. Have you or your staff sought assistance of any outside agency 
in the evaluation of Indian academic qualifications? 

If yes, please name the agency. 

Remarks. 

Yes No ----

3. What aspects do you take into consideration in the evaluation 
of applications received from candidates who obtained 
their Bachelor's degree in India? 

i . Age of the candidate 

ii. Number of years of education 
completed 

iii. Division (i.e. class of 
degree - I, II, or III) 

iv. Marks obtained in individual 
subject area in which the 
candidate is seeking admission 

Yes No ---- ----

Yes No ----

Yes No 

Yes ___ _ No ----



v. Number of courses taken Yes 

vi. Course content Yes 

Vll. The particular type of degree 
(i.e., faculty in which the 
degree has been obtained - Arts, 
Science, Education, Law, 
Medicine, Engg., etc.) Yes 

viii. Indian university from which 
the degree was obtained Yes 

lX. Former teachers' recommendations Yes 

x. Proficiency in 

----
----

----

----
----

(a) Spoken English Yes ___ _ 

(b) Written English Yes ----
Any further aspects? 

Remarks. 
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No ----
No ----

No ___ _ 

No ----
No ----

No ----
No ----

4. What role (if any) is played by an interview in the evaluation 
process? 

5. What role (if any) is played in the evaluation by members 
on faculty who have studied in India or have spent some 
time teaching at the Indian Universities? 

6. Please list a few members of the faculty, in descending order, 
in terms of their involvement in the evaluation process. 

7. Listed below are a few Indian diplomas/certificates. Would 
you please indicate their equivalence with Canadian diplomas/ 
certificates? 

INDIAN CANADIAN 

Matriculation at par with 1. Nova Scotia Grade 11 

Yes No ---- ----

ii. Nova Scotia Grade 12 

Yes No 
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INDIAN CANADIAN 

Higher Secondary School 
Certificate at par with J. • Nova Scotia grade 11 

Yes No -
J.J. • Nova Scotia grade 12 

Yes No 

Intermediate (Science 
& Arts) at par with i. Nova Scotia grade 11 

Yes No -
J. J. • Nova Scotia grade 12 

Yes No 

iii. First Year degree program 
in Nova Scotia on a 
3-year degree course 

Yes No 
Others. (Please specify) ----

Remarks. 

8. As a rule do you consider the following Indian degrees 
equivalent to Canadian degrees? 

Bachelor of Arts 

Bachelor of Science 

Bachelor of Education 

Bachelor of Engineering 

M.B. ,B.S. (Bachelor of Medicine 
and Bachelor of Surgery) 

LL.B (Bachelor of Law) 

Any Others. (Please specify) 

Remarks. 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

No ---- ----
No ---- ----
No ---- ----
No ---- ----

No --~ ----
No ----

lti 



9. What level of marks (in percentage) on Indian transcripts 
do you consider equivalent to a Canadian pass? 

Remarks. 

Do you have a method of equating the number of courses 
taken in an Indian Bachelor's degree program with the 
number taken in a Nova Scotian degree program? 

Yes No 

If yes, please elaborate. 

Remarks. 

Do you have usable information on the content of courses 
offered at Indian universities? 
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Yes____ No ___ _ 

If yes, how is this information utilized? (Kindly explain) 

If you distinguish among Indian universities, could you 
list, in descending order, those which you consider to 
have the best standards? 

In the evaluation of an application, do you find letters 
of recommendation from candidates' former teachers/ 
professors in India? 

Very helpful -------- Moderately helpful -----
Slightly helpful ------ Not helpful ---------
Remarks. 
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14. How do you assess the candidates' knowledge of the English 
language? 

By administering: 

(a) The English Language Institute 
Examination, University of Yes 
Michigan, Ann Arbor, Mich., U.S.A. 

(b) University of Cambridge 
Examination. Yes 

(c) The Test of English as a Foreign 
Language (TOEFL) of the Educational 
Testing Service of Princeton, Yes 
New Jersey, U.S.A. 

(d) A written test set by your 
institution 

(e) Performance in an interview 

(f) Others. (Please specify). 

Yes 

Yes 

No ----

No ----

No ----

No ----
No 

15. If a candidate is rejected because of his insufficient know
ledge of English, what courses of action are available to 
him to remedy his deficiency? 

(a) at your institution 

(b) elsewhere 

16. Is the applicant invited to re-apply after his English has 
improved? 

17. What bearing (if any) does the age of the applicant have on 
the evaluation of his application for admission? 

18. What bearing (if any) does the number of years of education 
completed have in the evaluation of an application? 
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Would you admit an applicant holding a third division Bachelor's 
degree in arts, science, or commerce from India into a 
graduate program of studies? Yes No ----
If yes, at what level: 

(a) Preliminary or qualifying year towards a 
Master's degree Yes No ----

(b) One year Master's degree program Yes No ----
If No, is an exception made for applicants with a third division 
degree but better than a third division standing in the subject(s) 
in which they wish to do further study? 

Yes ____ No ___ _ 

If yes, please indicate the kinds of exceptions made . 

If the response has been 'no' to this question so far, is the 
applicant admissible to an undergraduate program? 

Yes No 

If yes, at what level? 

Would you admit an applicant holding a second division Bachelor's 
degree in arts, science, or commerce from India into a 
graduate program of studies? 

Yes No ----If yes , at what level: 

(a) Preliminary or qualifying year towards 
a Master's degree Yes ---- No 

(b) One year Master's degree program Yes ---- No 

If No, is an exception made for applicants with a second division 
degree but better than a second division standing in the subject(s) 
in which they wish to do further study? 

Yes ____ No ___ _ 

If yes, please indicate the kind of exceptions made . 

If the response h as been 'no' so far, is the a pplicant 
admissible to an undergraduate program? 

Yes ____ No ___ _ 

If yes, at what level? 
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21. Would you admit an applicant holding a first division Bachelor's 
degree in arts, science, or commerce from India directly into 
a graduate program of studies? 

Yes 

If yes, at what level: 

(a) Preliminary or qualifying year towards 
a Master's de gree Yes ----

(b) One year Master's degree program Yes 

No 

No 

No 

If No, is the applicant admissible to an undergraduate program? 

If so, at what level? 

22 . Are any research findin g s available to you on how well Indian 
students have done at Canadian universities? 

If so, please elaborate . 

23. Please give a general estimate of achievement in your institution 
by candidates wh o obtained their basic qualification in India. 

Very good ----- Good Satisfactory -----
Poor Unsatisfactory --------- ---------
Remarks . (A comparison of the a pplicants under study with 

native-born Canadians is requested) 

24 . The AUCC may have requested you some statistical information 
on the performance of students included in my study . If 
this type of information is availab le, please includ e the 
same below . 

25. If a candidate is unsuccessful in his application, what course 
of action (if any ) is he advised to take? 



26. Would you list some of the major problems faced in the 
evaluation of Indian degrees/diplomas/certificates? 

27. General Remarks. 
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APPENDIX "B" 

Q U E S T I O N N A I R E 

1. What aspects do you take into consideration in the evaluation 
of applications received from candidates who obtain their 
Bachelor's degree in India? (For purposes of admission to 
graduate program at Canadian Universities) 

1. Age of the candidate 
ii. Number of years of education completed 

iii. Division (I, II, III) 
iv. Number of courses taken 
v. Course content 

vi. Marks obtained in individual subject area 
in which the candidate is seeking admission 

vii. Indian university from which the degree was 
obtained 

v111. The particular type of degree (i.e., faculty 
in which the degree has been obtained - Arts, 
Science, Education, Law, Medicine, Eng., etc.) 

ix. Former teachers' recommendations 
x. Proficiency in (a) Spoken English 

(b) Written English 

Any other aspects? 

Remarks. 

2. Listed below are a few Indian diplomas/certificates. Would 
you please indicate their equivalence with Canadian diplomas/ 
certificates. 

INDIAN CANADIAN 

Matriculation at par with i. Nova Scotia grade 11 

Yes No 

11. Nova Scotia grade 12 

Yes No 
Higher Secondary School 
Leaving Certificate at par with 1. Nova Scotia grade 11 

Yes No 

ii. Nova Scotia grade 12 

Yes No 



INDIAN 

Intermediate (Science 
& Arts) at par with 

Others (Please specify) 

Remarks. 
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CANADIAN 

l. Nova Scotia grade 11 

Yes No 

ii. Nova Scotia grade 12 

Yes No 

iii. First year degree 
program in Nova Scotia 
on a 3-year degree 
course. 

Yes No ----

3. As a rule do you consider the following Indian degrees 
equivalent to Canadian degrees? 

Bachelor of Arts Yes No 

Bachelor of Science Yes No 

Bachelor of Education Yes No 

Bachelor of Engineering Yes No 

M. B. , B.S. Yes No 

LL.B. Yes No 

Any others (Please specify) 

Remarks. 

4. What level of marks (in percentage) on Indian transcripts do 
you consider equivalent to a Canadian pass? 

Remarks. 

'1 ·, , 
• 
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5. Do you have a method of equating the number of courses taken 
in an Indian Bachelor's degree program with the number taken 
in a Canadian degree program? 

Yes No ----If yes, please elaborate. 

Remarks. 

6. Do you have usable information on the content of courses 
offered at Indian universities? 

Yes No 

If yes, how is this information utilized? (Kindly explain) 

7. If you distinguish among Indian universities, could you 
list in descending order, those which you consider to have 
the best standards. 

Remarks. 

8. In the evaluation of an application, do you consider letters 
of recommendation from candidates' former teachers/ 
professors in India? 

Very helpful ______ _ Moderately helpful ------
Slightly helpful ----- Not helpful ---------
Remarks. 



9. Do you feel that applicants educated in India, generally 
have acquired adequate knowledge of the English language 
to carry on successfully a program of studies at Canadian 
universities? 

Remarks. 

10. What bearing (if any) does the age of the applicant have 
on the evaluation of his application for admission? 
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11. What bearing (if any) does the number of years of education 
completed have in the evaluation of an application for 
admission? 

12. Would you suggest/advise/recommend admission of an applicant 
holding a third division Bachelor's degree in arts, science, 
or commerce from India into a graduate program of studies? 

If yes, at what level: 

(a) Preliminary or qualifying 
Master's degree 

(b) One year Master's degree 
program 

Yes ----

year towards a 
Yes ----
Yes 

No 

No ----
No ----

If No, is an exception made for applicants with a"thi.rd division 
degree but better than third division standing in the subject(s) 
in which they wish to do further study? 

Yes No ----
If yes, please indicate the kind of exceptions made. 

If the response has been 'No' so far to this question, is the 
applicant admissible to an undergraduate program? 

Yes No ----
If yes, at what level (i.e., what advance standing do you 
recommend on a 3-year Bachelor's degree program)? 
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Would you suggest/advise/recommend admission of an applicant 
holding a second division Bachelor's degree in arts, science, 
or commerce from India into a graduate program? 

If yes, at what level: 

(a) Preliminary or qualifying year 
towards a Master's degree 

(b) One year Master's degree 
program 

Yes 

Yes 

Yes 

No ----

No ----
No 

If No, is an exception made for applicants with a second division 
degree but better than second division standing in the subject(s) 
in which they wish to do further study? 

Yes No 

If Yes, please indicate the kind of exceptions made . 

If the response has been 'No' so far to this question is the 
applicant admissible to an undergraduate program? 

Yes No 

If Yes, at what level (i . e., what advance standing do you 
recommend on a 3-year Bachelor's degree program)? 

Would you suggest/advise/recommend admission of an applicant 
holding a first division Bachelor's degree in arts, science, 
or commerce from India directly into a graduate program? 

If Yes, at what level: 

(a) Preliminary or qualifying year 
towards a Master's degree 

(b) One year Master's degree 
program 

Yes 

Yes 

Yes 

No ----

No 

No ---- ----
If No, is the applicant admissible to an undergraduate program? 

If so, at what level? 

.. 

~ 
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Do the following receive any consideration in the evaluation 
of an application? 

(a) Whether the candidate attended day college (full time) 
to obtain the Bachelor's degree? 

(b) Whether the candidate attended evening college while 
working during the day? 

(c) Whether the candidate obtained the degree by simply writing 
an examination in the capacity of a full time teacher/an 
Armed Force Personnel/a government employee or any other 
such category who may be permitted to do so by the Indian 
universities? 

(d) Whether the degree was obtained "BY PARTS"? 

(e) Whether the degree obtained is in 11 Pure Sciences" or 11 Math 11 

or "Pure Arts"? 

Please include your comments. 

Would you consider any other criteria for evaluating 
applications from'~anded immigrants 11 or their immediate 
dependants - because they are already in Canada? 

If so, please include your comments and remarks on this. 

What are some of the strong points of applicants from India 
which you consider would enable them to carry on successfully 
at Canadian universities? 

Remarks . 

What may be considered the weak points of the category of 
students mentioned above that would stand in the way of their 
successful performance at Canadian universities? 

Remarks. 
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Q U E S T I O N N A I R E 

1. Please check your status in Canada: 

Landed immigrant 
Student on a student visa 
Other (Please specify) 

2. How long have you been in Canada? 

3. Please indicate: Your Nationality 
Your age 
Your sex 

___ years 

Male Female 
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months . 

----
4. Kindly list below your educational and professional qualifications . 

Certificate /diploma/ 
degree 

University (where 
obtained) Country 

5. 

i. 
ii. 

iii. 
lV. 
v. 

By checking the appropriate 
what you regard as the Nova 
certificate/diploma/degree. 

N.S. Certificate/diploma/ 
degree 

N.S. Grade 11 certificate 

N.S. Grade 12 certificate 

I year completed in a 
3- year degree program 

II year completed in a 
3-year degree program 

Equivalent to a N.S. Bach-
elor's degree in the same 
field 

A N.S. Bachelor's degree 
in the same field plus some 
postgraduate work completed 

Uncertain 

box in each column, please indicate 
Scotia equivalent of the Indian 

Indian certificate/diploma/ 
degree 

~-Please answer this question as completely as possible resorting to 
the "uncertain" response only when necessary. ( Question continued 
on the next page ). 



Remarks. 

6. As a rule do you consider the following Indian degrees 
equivalent, superior, or inferior to the degrees in the 
same field obtained at the universities in Nova Scotia. 

Bachelor of Education Superior Equivalent 

Inferior Uncertain 

Bachelor of Engineering Superior Equivalent 

Inferior Uncertain 

M.B.,B.S. Superior Equivalent 

Inferior Uncertain 

Bachelor of 1aw (LL.B) Superior Equivalent 

Inferior Uncertain 

Others (Please specify) Superior Equivalent 

Inferior Uncertain 

Remarks. 
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7. Please place a check mark next to the aspect(s) which, in your 
opinion, should be considered by the admissions officers in 
evaluating an application of a candidate who obtained his/her 
basic qualifications in India. 

i. Number of years of education completed 
ii. Division (i.e., class of degree - I, II, III) 

iii. Number of courses completed 
iv. Course content 

v. Marks in the subject area in which the 
candidate desires admission 

vi. Indian university from which the degree(s) 
was obtained 

vii. Former teachers' recommendations 
viii. Present age of the candidate 

ix. Applicants personal circumstances (financial, 
health, lack of guidance, etc.) which may have 
contributed to his/her low achievement 

x. Capacity in which the degree was obtained 
(i.e., whether as a regular or private 
candidate) 

xi. Number of attempts made to secure the degree, 
i.e., on first attempt or by having to re
write one or more papers. 

xii. Proficiency in (a) Spoken English 
(b) Written English 
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Any other aspects. (Please specify). 

Remarks. 

8. What percentage of marks obtained in India would you consider 
equivalent to the following Nova Scotian averages in a 
Bachelor's degree programme? 

CANADIAN 

50% 

55% 

60% 

65% 

70% 

75% 

80% and above 

INDIAN 

9. Do you believe that there is a method (or that one can be 
devised) to equate the number of courses taken in an Indian 
Bachelor's degree programme with the number taken in a 
Canadian Bachelor's degree programme? 

Yes No Uncertain --- ---

If yes, please elaborate. 

Remarks . 



10 . If you distinguish among Indian universities, would you 
please list in descending order those which you consider 
to have best standards . 
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11. Do you believe that Indians, generally, have adequate knowledge 
of the English language to carry on successfully a programme 
of studies at universities in Nova Scotia? 

Yes No 
Remarks . 

12 . Listed below are a few potential causes of failure (and/or low 
achievement) at Indian universities . Would you please rate 
the importance of these factors by placing numbers (in descending 
order) next to the ones which you consider significant? 

NOTE : You may add other causes of failure and/or low 
-- achievement and rate them too . 

Financial factors 

Family demands 

Failure to adjust rapidly to the change from 
High School to college/university 

Immaturity (in terms of chronological age) 

Lack of guidance/counselling 

(a) at home 

(b) at college/university 

Lack of close teacher-student relationship 

The system of external examinations being the 
sole criterion of success 

Other (Please specify and rate) . 

Remarks . 

,: 
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13. When a university in Nova Scotia requires an Indian Bachelor's 
degree in class I for admission to the first year of a 3-year 
B.A./B.Sc./B.Com. programme, do you feel that this requirement 
is: 

Please check 

Remarks. 

too high 

all right & justified 

not high enough 

14. The table below is intended to make possible a comparison of 
the significance of the second division obtained in different 
fields - pure science as opposed to pure arts, arts and 
mathematics, B.Cornm., B.Sc. with English. 
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represents a lower accomplish
ment in comparison with a 
second division degree obtained 
with pure science subjects 
(including mathematics). 

represents an equivalent accom
plishment in comparison with a 
second division degree obtained 
with pure science subjects 
(including mathematics). 

represents higher accomplish
ment in comparison with a 
second division degree obtain
ed with pure science subjects 
(including mathematics). 

Remarks 
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15. In your view should a third division Bachelor's degree in 
arts, science, or commerce from an Indian university entitle 
the holder to admission at universities in Nova Scotia to: 

Note: PLEASE CHECK 

(a) Preliminary or qualifying year towards a Master's 
degree to be followed by a two year programme. 

(b) The preliminary or qualifying year towards a 
Master's degree to be followed by a one year 
program 

(c) A one year Master's program 

(d) A two year advanced standing on a 3-year 
Bachelor's degree program 

(e) A one year advanced standing on a 3-year 
Bachelor's degree program 

(f) No advanced standing on a 3-year Bachelor's 
degree program 

( g ) A probationary year as a special student to 
determine the level to which the candidate 
should be admitted 

Any other (please specify). 

Remarks . 

16. In your view should a second division Bachelor's degree in 
arts, sqience, or commerce from an Indian university entitle 
the holder to admission at universities in Nova Scotia to: 

(a) The preliminary or qualifying year towards a 
Master's degree to be followed by a two year 
programme 

(b) The preliminary or qualifying year towards a 
Master's degree to be followed by a one year 
program 

(c) A one year Master's degree program 

(d) A two year advanced standing on a 3-year 
Bachelor's degree program 

(e) A one year advanced standing on a 3-year 
Bachelor's degree program 

(f) No advanced standing on a 3-year Bachelor's 
degree program L, 

( g ) A probationary year as a ~~ ecial student to 
determine the level to which the candidate 
should be admitted. 

(h) Any other (please specify). 

Remarks. 
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17. In your view should a first division Bachelor's degree in 
arts, science, or commerce from an Indian university entitle 
the holder to admission at universities in Nova Scotia to: 

(a) The preliminary or qualifying year towards a 
Master's degree to be followed by a two year 
program 

(b) The preliminary or qualifying year towards a 
Master's degree to be followed by a one year 
program 

(c) A one year Master's degree program 
(d) A two year advanced standing on a 3-year 

Bachelor's degree program 
(e) A one year advanced standing on a 3-year 

Bachelor's degree program 
(f) No advanced standing on a 3-year Bachelor's 

degree program 
(g) A probationary year as a special student to 

determine the level to which the candidate 
should be admitted 

(h) Any other (Please specify). 

Remarks. 

18. What are some of the skills and attitudes of Indian university 
graduates which you consider would help them in the successful 
completion of their studies at universities in Nova Scotia? 

19. What may be considered the weak points (skills and attitudes) 
of Indian university graduates that would (or are likely to) 
stand in the way of their successful performance at universities 
in Nova Scotia? 

Remarks. 

20. General Remarks. 
purpose). 

(An additional sheet is attached for this 



17 6 

APPENDIX "D" 

REGULATION REGARDING PRIVATE CANDIDATES 

Subject to regulations 1 and 9, the following classes 

of candidates may be permitted to appear in a University 

examination in the Faculties of Languages, and Arts without 

having completed the prescribed courses of instruction, in a 

college affiliated to the University or in teaching department 

of the university if they are otherwise eligible to appear 

under the regulations for the examination. 

(a) Women appearing in the Pre-University (Humanities), 
B.A., and M.A. examinations 

(b) Teachers who are working as paid members of the 
whole teaching staff in the institution specified 
below, and have been in such service either for a 
period of two years in the aggregate, or for a 
period of twelve months continuously, on the date 
of application, and are recommended by the Head 
of the institutions concerned: 

(i) schools recognised by Panjab University or 
by the Education Department of Punjab, 
Haryana, H.P., or Union Territory of Chandigarh, 

or 

(ii) colleges, university departments, 

(iii) educational service of t h e Army, Air Force, or 
Navy, 

(iv) civilian schools or Masters in the Army service. 

(c) Late college students who completed the prescribed 
courses of instruction for an examination, and are 
recommended by the Principal of the college for 
admission to such examination within the period 
allowed by the relevant regulations. 

(d) Members of the Border police, etc. 

Source: Panjab University Calendar, Volume I (1969). 



(COPY) 

APPENDIX "E" 

LETTER FROM THE DEPARTMENT OF 

MANPOWER AND IMMIGRATION 

OTTAWA 2, July 16, 1970. 

Dear Mr . Chopra: 

I have discussed your request of borrowing our 
'Guidelines for Canadian Equivalences' of selected foreign 
university degrees with senior management. 

Unfortunately, we are unable to let you have the 
report, since it is of highly confidential character. 

The report is limited to the use within our 
Department. 

Yours sincerely, 

(signed) E. Ziegler 

E. Ziegler, Chief, 
Immigration and Foreign Manpower 

Division 
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