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CHAPTER ONE 

INTRODUCTION 

Since the beginning of Canadian education, there 

have been debates about the status of teachers in 

Canada. The problem persists. Deep into the twenti­

eth century, the teachers themselves and other interes­

ted groups are still discussing unresolved questions 

concerning the status of teachers. 

A study of teacher status seems particularly 

appro.priate at the present timeo Provincial depart­

ment of education, schools, boards, teacher associ­

ations, committees, an~- an increasing number of public­

spiri t .ed citizens are giving thought, time, and energy 

to questions regarding the professional status of 

teachers. Timely subjects such as teacher selection, 

recruitment, standards, and retention capture the 

interest of the above mentioned groupso For the Quance 

Lectures of 1950, LaZerte discussed the development 

of Teacher Education in Canada.l He remarked on the 

differences in teacher preparation and he also deplored 

the disparities 1-n standards for teachers between 

provinces, and made a plea for raising the qualifi­

cations of teachers to professional levels. 

1 
M. E. LaZerte. Teacher Education in Canada. (Toronto: 

W. J. Gage Company, 1950) 
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Many criticisms are levelled against education; 

some well founded, others not. One of these criticisms 

is that education from a professionai standpoint does 

not meet the criteria of the established professions. 

Indeed to try to evaluate such a contention is a 

difficult task; however the purpose of this thesis is 

to determine to what e~tent the teaching profession 

compares with the two recognized professions of medi­

cine and law. 

It should be noted here that a complete analyti-

cal or historical development of medicine, law, and 

teaching would b~ beyond the scope of this t hesis. A 

study of this nature imposes certain restrictions; 

therefore measures will be taken to avoid the use of 

irrelevant data. In the following chapter, a number of 

headings have been selected to facilitate the understand­

ing of the status held by the above mentioned professions. 

A number of difficulties are encountered in this 

thesis: first, there is one of comparability. A cursory 

analysis reveals the marked differences in the training 

and preparation of the candidates of medicine, law, and 

teaching. In teaching, it would be much easier to con­

sider only that segment of the teaching body academical~ 

ly trained, those holders of degrees in education or 

some other degrees in specialized fields who would seem 

to be better suited for comparative purposes. 
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A second difficulty arises when we attempt to classi­

fy an individual as professional or non-professional. In 

fact, the number of professional occupations has tended 

to increase rapidly ip. the past fifty years. This develop­

ment is due to the higher status accorded to pro~essional 

work and to avocations that require long periods of for­

mal education following secondary school. Subsequent 

quotations will indicate that the term "profession" or 

"professional" is loosely used. No two persons agree on 
-
the same set of criteria. Furthermore, it is not unusual 

to hear the term used by those persons who have gained 

proficiency in sports or other occupations such as plumb­

ing, hairdressing, and even gambling. 

ebsterts New International Dictionary gives the 

following definition of a profession: 

'' •••. a calling in which one professes to have 
acquired some special knowledge used by way 
either of instructing, guiding, or advising 
others or of serving them in some art; o•• 
The three professions , or learned professions, 
is the name .often used for the professions 
of theology, law, and medicine.n 

and also from Funk & Wagnalls New Standard Dictionary: 

"An occupation that properly involves a liberal 
education or its equivalent, and mental rather ·•; 
than manual labor; especially, one of the three 
so-called professionso 11 

-

It will be noted that the sources previously quoted 

do not include teaching among the genuine professions 

such as medicine and law. Generally speaking however, 
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teachers are more often called professionals rather than 

tradesmen. In this thesis an attempt will be made to 

discover why teaching has not earned the right to be 
-

designated a true profession and specific recommendations 

will be made to raise the standard of teaching to pro­

fessional status. 

Carr-Saunders and Wilson have an authoritative work 

on the subject of professions. They describe the 

distinquishing characteristic of a profession as, 

"··· the application of an intellectual tech-
~ique to the ordinary business of life, ac-
quired as a result of prolonged and special-
ized training. 11 2 

In the same source,3 the authors state that a pro­

fessional man should be an educated man in the broad 

sense of the term if he is to play his part in the 

application of his technique to the needs of societyo 

Two tests must be imposed on entrants to a profession; 

the first, a test of general education, and the second, 

a test of professional competence. 

In the recently published book, "les inso.lences du 

Frere Untel", the controversial brother reduces the con­

trasts between a trade and a profession to four headings: 

2 
A. M. Carr-Saunders, P.A. Wilson, The Professions. 

(London: Oxford University Press, 1928). p. 492. 

3 
Ibid., pp. 372, 373. 
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"a difference based on preparation required: 
a difference based on the role of the intel­
lect in the practice of the one and the other: 
a difference in the type of service given, and 
a difference in the structure of their respec­
tive organization. 114 

Jerome summarizes his thought as follows: trades deal 

with matter, professions with men. The teach~r :·.1s a mem­

ber of a profession because he deals with men and not 

with matter. The use of intelligence as opposed to physi­

cal effort places the teachers work in the realm of 

liberal activities. However, the academic preparation 

of the majority of teachers does not put them in a pro­

fessional category. The author under discussion5 states 

that the teachers' efforts should be oriented towards 

improving the quality of their intellectual preparation 

do deserve the title and prestige attached to the liberal 

professions. The encouragement of academic excellence 

must be their first concern. They shall be respected 

and esteemed, when they possess the qualifications. 

In order to be consistent throughout the following 

chapter of this thesis, the same division of general 

titles and sub-titles will be used for each profession 

4 
Frere Pierre Jerome. HA Canadian View of the Teaching 

Profession," Teachers' Magazine (PAPT). Vol. XLI: 205, 
(February, 1961), p. 30 

5 
Ibid., p. 32. -



- 7 -

under discussion. It is not feasible to describe the 

proiession here, for in themselves they become separate 

thesis topics. 
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CHAPTER TWO 

A STUDY OF MEDICINE, LAW, and TEACHING 

I. Medical professionalism 

a) The professional person 

It is not difficult to find many books and pam­

phlets describing the function of the medical doctor. 

The following quotation is taken from the Guidance 

Centre Occupational Monograph. This is what it says 

in a concise form: 

,-Physician! Doctor of Medicine ; "M.D." 
A classif cation title for persons of 
recognized experience, educational and 
legal qualifications, who are engaged in 
such phases of medicine as diagnosing, . 
prescribing medicine for, and otherwise 
treating diseases and disorders of the 
human body and mind, and performing sur­
gical operations.l 

b) Nature of his work 

. About half the physicians engaged in private prac­

tice are general practitioners - often referred to as 

· "family doctors"; the others specialize in the treat­

ment of particular types of ailments. In recent years, 

there has been a marked trend towards specialization; 

thirty-two specialtiea are recognized by the medical 

l 
M. D. Parmenter, (ed.). uphysician,n G. C. Occupational 

Monograph, (Ontario College of Education, 1951+), p. 1 • . 
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profession. Among the largest fields of speciali­

zation are surgery, internal medicine, pediatrics, 

obstetrics, gynecology, psychiatry, radiology, 

opthalmology, and otolaryngology.2 

II. Qualifications of the profession 

a) Personal qualities 

In the Canadian Medical Associationts Code of Eth­

ics, the following quotation will give a clear descrip­

tion of the candidate's qualities: 

"He . should be modest, sober, patient, prompt 
to do his whole duty without anxiety; pious 
without going so far as superstition; conduct­
ing himself with propriety in his profession, 
and in all the actions of life. "3 · · 

Further quotations will indicate that the young 

person choosing the noble calling of medicine can ex-

pect an arduous and exacting career. An emotionally 

disturbed character would find it difficult to cope with 

the stress and strain of the practice of this art. Skill, 

mental ability, pleasing disposition, meticulous attention 

to the call of duty are but a few of the required traits. 

2 u. s. Dept. of Labour. Occupation Outlook Handbook, 
Edition Bulletin No. 1215, (1957), p. 70. 

3 
The Canadian Medical Association, Code of Ethics, 

p. 3. 
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Henry Galus states tha t the applicant should possess 

these personal qualities: 

"··• able to imagine yourself in somebody 
else's place, patience, unselfishness; and 
physically, a steady hand, nimbleness of 
fingers, superior endurance, unflinching 
fortitude."4 

Irresponsible individuals should not seek to enter the 

profession. The applicant must be aware of the f act 

tha t as a prospective doctor he must not be responsible 

for hasty and unconcerned decisions having the life of 

a patient at his mercy. The candidate must also have 

sound judgment combined with a natural curiosity to dis­

cover the symptoms of a disease and suggest appropriate 

cures. A student all his life, the physician, after a 

long period of hard studies and research, must continue 

to peruse the medical journals and other literature to 

keep in touch with the latest advances in diagnosis and 

prognosis enabling him to prescribe necessary treatments. 

It means a life of heavy responsibilities and no one 

ought to become a medical doctor unless his heart and soul 

are in his work. Harold Coy5 says that a doctor cannot 

4 
Henry s. Galus, Charting Your Course. (Philadelphia: 

MacRae Smith Company, 1957), p. 175. 

5 
Harold Coy, Doctors and What They Do . (New York: 

Franklin Watts, Inc., 1956), p. 151. 
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choose his patients as he does his personal friendse 

He must have sympathy and patience with all sorts of 

people and give his best efforts even to those who are 

unattractive and disagreeable. Above all he must be 

honest. People stake their life on what the doctor tells 

them. 

b) Academic training 

As opposed to former d~ys when the young doctor 

learned his profession through an apprenticeship with 

the old medical practitioner, nowadays, the preparation 

not only involves -practical experience but must also be 

backed up by a solid educational program. 

The basic educational background of the applicant 

compares with the training demanded of the other pro­

fessions. Elementary and secondary education consists 

of such courses as: English, Mathematics, Science, 

Languages, and Social Studies. After completing his 

matriculation, the student must follow a three year 

program in arts, or science, or the equivalent to obtain 

a degree in a recognized university in Canada. Upon 

satisfying the requirements of the university, only 

capable students are accepted to the medical profession. 

Candidates with good marks have to be recommended by 

the medical faculty to follow the prescribed courses 

that lead to the degree doctor of medicine, or in short 
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M. D. This degree is given after five years of 

successful work in theoretical studies followed by 

a period of practical experience known as internship. 

During the time spent in the medical school the student 

will concentrate mainly on anatomy, physiology, and bio­

chemistry. The practical stage of his training is 

spent on hospital wards and clinics under the super­

vision of graduate physicians. In the final phase of 

his training the future doctor will sample each of the 

specialities of medicine. The medical graduate wishing 

to specialize in a certain field, will need from one to 

five years of further studies and practical experience. 

c) Professional association 

The professional association will not permit the 

new physician to practice medicine until he has success­

fully completed licensing examinations. Provincial 

executives, responsible to the medical association make 

up the licensing board. The medical association's Code 

of Ethics6 requires the practitioner to give services of 

the highest quality to the patient under his care. It 

is the duty of the doctor to keep abreast of his art and 

science and refresh his knowledge constantly, and to give 

his patients treatment that is not only sympathetic, but 

The Canadian Medical Association, Code of Ethics., 
PP• 3, 4. I 
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the best possible in the circumstances - the greatest 

well-being of the sick person could be the whole study 

and care of the honourable physician. 

The physician should be jealous of the honour of 

his craft, for its devotion to truth, and the high 

quality of its service to mankind . No profession or 

calling should demand ·higher standards of integrity or 

more constant devotion to the common good.7 

The art and practice of medicine is traced as far 

back as Hippocrates, the founder of medicine. To ~his 

genius is attributed the famous medical oath. Sections 

of this oath serve as a valuable guide to all physicians: 

I swear by Appello Physician, by Aesculapius, 
by Health, by Panacea and by all the Gods and 
Goddes s es, ma~ing them my witnesses , that I will 
carry out, according to my ability and judgment, 
this oath and this indenture ••• But I will keep 
pure and holy both my life and my art ••• Now 
if I carry out this oath, and break it not, may 
I gain forever reputation among all men for my 
life and for my art; but if I transgres.s it and 
forswear myself, may the opposite befall me.8 

The Declaration of Geneva whi ch was adopted by the 

General Assembly of the World Medical Association at 

Geneva, Switzerland in 1948, states: 

7 

8 

AT THE TIME OF BEING ADMITTED AS MEMBER OF 
THE MEDICAL PROFESSION: 

Ibid., P• 7. -
~-, pp. 14, 15. 



- 14 -

I SOLEMLY PLEDGE myself to consecrate my 
life to the service of humanity; 
I WILL GIVE to my teachers the respect and 
gratitude which is thetr due; · 
I WILL PRACTICE my profession with conscience 
and dignity; 
THE HEALTH OF MY PATIENT will be my first 
consideration; 
I WILL RESPECT the secrets which are con-
fided in me; 
I WILL MAINTAIN by all the means in my power 
the ho~our and the noble tradition of the 
medical profession; 
MY COLLEAGUES will be my brothers; 
I WILL NOT PERMIT considerations of religion, 
nationality, race, party politics or social 
standing to intervene between my duty and my 
patient; 
I WILL MAINTAIN the utmost respect for life, 
from the time of conception; even under threat, 
I will not use my medical knowledge contrary to 
the laws of humanity. . 
I MAKE THESE PROMISES solemnly, freely and upon 
my honour.9 

III. Social Status 

The history of medicine serves as a guide to 

trace the social status of medical practitioners and medi­

cine as a science and art. Because the origin of disease 

was unknown for centuries its treatment was coupled with 

magic and superstition and therefore the early physician 

lacked scientific methods in their practice. 

9 

"In earliest times the natural crises of 
life, birth, illness, and death were atten­
ded by persons who combined religious and 
medical functions. Among primitive people 

ill.9:.·, p. 16. 
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today the medicine man enjoys a spe­
cial status ••• u10 

In early times, sickness and disease were attributed 

to the evil intent and actions of demons and devils. 

Consequently it was thought that the ailing patient would 

get better if blood was withdrawn from his system. The 

Greek's rational spirit of inquiry may be considered the 

starting point of medicine. In 460-370 B. c., Hippocrates 

held that disease could be explalned through natural causes. 

He introduced the practice of medicine and reasoning re­

garding disease. His interpretations and discussions 

with students eventually led to the formation of medical 

schools. 

A host of famous physicians are associated with the 

improvement of medical skills. Their contributions have 

gained for the practitioner a respected status in the 

community. In the sixteenth century, for example, 

Ambroise Pare introduced the technique of observation. 

He asserted that a doctor must learn to use his eyes, hands, 

and ears effectively in the practice of his art. 

Today, all physicians adhere to a medical juris­

prudence, the science that deals with the relationship 

of law and medicine. A registered practitioner is one 

whose name appears in the register of the medical society. 

The purpose of the register is to strike off the 

"History of Medicine", Encyclopedia Britannica, 24th. ed., 
Vol. XV. 
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unqualified and to deprive of their qualifications those 

whom the council finds guilty of malpractice. 

A numb~r of outside factors tend to add prestige to 

the doctor's profession. It has been suggested that the 

medical doctor is classed among the most respected members 

of society for a number of reasons, namely, because he 

serves the public on a twenty-four hours a day call; often 

he is forced to cancel social and recreational engagements 

when called by a patient in need of medical attention; and, 

the doctor ' s services are extended to all persons regard­

less of race, color, or creed. ~ometimes, ~s a coroner, 

he acts as an exp~rt witness when it is his duty to dis­

cover the exact cause of death . 
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THE LEGAL PROFESSION 

I. Legal professionalism 

- a) The professional 
~ 

The lawyer has always been acclaimed as a genuine 

professional. The following paragraph will give a des­

cription of the lawyer's activities, and the reasons why 

his profession has been aeeepted as one of the true pro­

fessions. 

A lawyer can be primarily an advocate - a trial man 

representing his elient in court. Or he can be chiefly 

an advisor, inform bis clients what right and duties they 
' 

have in the conduct of their affairs. Like many country 

lawyers, he can be a general practitioner and handle 

every sort of legal aetivity.11 

b) The nature of his work 

The greater percentage of lawyers are self-employed 

and engaged in the general practice of law. Others seek 

employment in teaching or researeb and writing. A great 

number of solicitors are hired by industry for admin­

istrative positions. As in the medical professio~, there 

11 
Roscoe Pound. "Should Your Child be a Lawyer''• 

New York Life Insurance Co., New York, N. Y. (1955), p. 1. 
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are also specialties or particular departments of law; 12 

Admiralty Law, International Law, Company Law, Real 

Property Law, Criminal Law, Constitutional Law, and the 

laws regarding Domestic Relations, Banking, Partnership, 

Wills, Torts, and Inheritance. 

The successful barristor, taking into consideration 

aptitudes and personal merits, may look towards highly 

competitive posts in finance and industry. It is not 

uncommon to find lawyers engaged in politics and other 

public services. Compared to other professions and occu­

pations the legal profession is unequalled for giving 

political leaders tQ the country. · 

III. Qualifications of the profession 

a) Personal qualifications 

Roscoe Pound states that prospective· lawyers, besides 

contemplating hard work must possess the followi-ng qual-

1 ties: 

12 

"Number 1 is character. A lawyer must have 
integrity, loyalty, and, above all, a keen 
sense of honor ••• 

Number 2 is common sense. Millions of dol­
lars may rest upon a lawyer's judgment. He, 
therefore, must be able to give solid advice. 

Number 3 is self-reliance. A lawyer must be 
the kind of a man who can keep his head in 
an emergency. The life, liberty, and for­
tune of many people may be contingent upon 
his level headedness in a crisis. 

Department or Labour. ttLawyer" Canadian Occupation 
Monograph 13, (Revised 1958). p. 4. 
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Number~ is patience. A lawyer frequently 
has to deal with rash, obstinate, persons. 
He cannot afford to lose his temper, if he 
is to persuade such people to do what is 

- best for them. 

Number 5 is the ability to think logically. 
A lawyer must be able to see through empt~ 
words and specious arguments to their true 
significance ••• 

Nwnber 6 is the ability to write clearly. 
The property of ·a lawyer's client may depend 
upon the manner in which he drafts wills, 
contracts, mortgages, and other legal docu­
ments~ •• 

Number 7 is courage. To be worthy of the 
name a lawyer must be ready to advocate the 
cases and the laboring under heavy burden 
or prejudice, discrimination, and public 
agitation, so _as to ensure them of a fair 
trial and adequate presentation of their 
case. Naturally, a boy contemplating a legal 
career must also have a genuine interest in, 
and respect for, the law. ,,13 

In the same article, Roscoe Pound, while holding that 

law is a noble calling, quotes a statement from the eminent 

lawyer and statesman Joseph H. Choate: 

13 

To establish justice, to maintain the rights 
of man, to defend the helpless and the oppres­
sed, to succor innoeence, and to punish guilt, 
to aid in the solution of those great ques­
tions, legal and constitutional, whieh are 
constantly being envolved from the ner~Yarying 
affairs and business of man are duties that 
may well challenge the best powers of man•s 
intellect ani

4
the noblest qualities of the 

human heart. 

Pound, op. cit., PP• 2, 3. 

14 
illg., p. 4 • 
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The lawyer should have a sound mind; he must know 

how to think critically and ac~urately. Great tact, 

inf-inite patience, a goo~ sense or humor, and a great 

capacity tor hard and for long sustained effort is re­

quired of the legal practitioner.- Indeed, it goes 

without saying that he must be or sound character, 

strong-principled, and well disciplined for the prac­

tice of his art. 

b) Academic training 

The curriculum of a prospective law student in-

eludes a number or general courses; the preparation be­

gins, as ,in ,all prof .. essions, early in ,high schoot. The 

student's contact and ·association in academie, athletic, 

and · social activities develop a basic understanding of 

human nature which is essential for the professional per­

son. Participation in debating and public .speaking _offers 

an excelle1,1t chance to ac·quire poise and to gain confidence 

before an audience. Along with a good knowledge or both 

rhetoric and logic, the lawyer ~ust be able to express his 

ideas ·clearly, convincingly, accurately, and pleasingly. 

At the University, the law student receives six 

years of full-time training, three years of pre-legal edu• 

cation followed by three years or formal legal education 

in a recognized law .. school. The law student• s pre-legal 

educatipn means three years of studies t~wards getting 

a -degree in arts, or commerce, and occasionally science. 
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His legal education requires three years of special-

ized courses, the first two years are devoted to study 

of eontracts, criminal law, property law, and tort·s. 

The third year is confined to courses in specialized 

fields such as taxation, labor, jurisprudence, and corpo~-

fation law. The future attorney also gains practical 

experience in the law school moot court where he conducts 

trials under the supervision of experienced p7ofessors 

and jurists. 

c) Professional association 

The professional association of each province ad­

heres to the principles and practices of the Canadian Bar 

Association. It 1s Code of Ethics outlines the duties 

to be observed by barristors ~owards the state, the court, 

the client, his fellow lawyer, and to himself. Various 

sections of the barristors and solicitors• act of 1952 

which promote professional status will be quoted here. 

One section of the act states that a law student must go 

through a period of clerkship with another barristor. 

To be enrolled as an articled clerk, a candidate is re­

quired: 

a) to hold a degree of Bachelor of Arts 
or equivalent degree from any college or 
University approved by the council; or 

b) to have successfully completed the 
examinations at a college or University 
approved by the Council ••• ; or 

• 
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e) to have been admitted as a regular stu­
dent in the Faculty of Law ••• ; or 

d) to be a member of the Bar of another 
Province of Canada or of some of Her 
Majesty's dominions, and have been re­
quired to serve a period under Art111es ot 
Clerkship persuant to regulation ••• ' 

Before being admitted as a barristor, an articled 

clerk must pass three examinations in professional sub­

jects prescribed by the Council called respectively, 

the First, the Second, and Third Professional Examin­

ations.16 

The regulations for admission to the bar further 

state that a Brit~sh citizen who is at least twenty-one 

years of age may be approved for admission to practice 

as a Barristor if he meets the requirements imposed by 

the Council to the satisfaction of the admission com­

mittee. The Oath of Admission to the practice of law 

contains the following words: 

1 

"I ...-----,,,--.----,,-=--' do swear that I will 
truly and honestly demean myself in the 
practice of a barristor and solicitor in 
each and every matter and proceeding in 
which· ! shall be employed as such, accord­
ing to . the be~t ot my knowledge and ability. 
So help me God."17 

The Nova Scotia Barristors' Society. The Barristors and 
Solicitors Act Ch. 7 .Acts of 1952. (Halifax 1954, rev. 1956, 
art~ 27), p. 11. 

16 
Ibid., p. 13. 

17 
Ibid., p. 25. 
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The barristor or articled clerk round guilty by 

the Association's Discipline Committee of misconduct 

will have his name struck from the roll of barristers 

and will be suspended until reprimanded by the Council. 

The Discipline Committee is protected by the Public 

Inquiries Act, and has the power to suspend or disbar 

a lawyer for unprofessional conduct. 

III. Social status 

The respect and prestige that the legal profes-

sion has acquired over the years cannot be easily des­

cribed. In the Association's Canons of Legal Ethics,18 

the lawyer is represented as a member of an Ancient, 

honorable and learned profession. It is his duty to 

promote the interest of the State, serve the cause of 

justice, maintain the Au'.thority and dignity of the Courts, 

be faithful to his clients, candid and courteous in his 

intercourse with his fellows and ~rue to himself. 

r The legal profession 1,s one of. the oldest learned 

professions. The human race needed to protect its 

interests,and law which is the body of rules to regulate 

man's community ass_ociations came into being. 'The exis­

tence of law can be traced as far back as the great 

Summerian King Hammurabi wbo lived one thousand years be-­

fore Moses was born. Moses himself who lived thirteen 

hundred years before Christ promulgated a code of laws. 

1S 
The Canadian Bar Association, Canons of Legal Ethics , p.3. 
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Also, the fa_mous Roman emper~r, Justinian enacted a eode 

of laws. 

- In Canada, the history of law begins with the French 

settlers. After the treaty of Pgris in 1759, the French 

Civil Law (sometimes ealled the Napoleonic Code) was re­

placed by the English Common Law excepting in the Province 

of Quebec. One of the duties of the British Governor was 

the granting of licenses to practice law. Legislations 

were later made delegating to the profession itself free• 

dom of action in matters pertaining to qualifications of 

its members, and the quality of service they rendered to the 

public. Following 'this freedom, lawyers demanded higher 

professional standards for their group. The Barristors' 

associations regulated the entry of new members to the pro­

fession, the legal training of the candidate became more 

exacting, and he was required t .o learn the procedure and 

etiquette of the Courts• Members of the Legal Profession 

adhered to a Canon of Ethics, and were empowered by the 

government to suspend members ,guilty of unprofessional con­

duct. The exacting nature of the lawyer's skills gained 

for its members an undisputed professional and social res­

pect. 

Laymen frequently think of lawyers as courtroom 

pleaders. Recently, the lawyer's intelligent analysis and 

decisions in lawsuits have been misconstrued by dramatic 

and unrealistic portrayals of lawyers and judges on tele-
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vision, radio programs, and in motion pictures. 

This protean image or the lawyer is attested to by 

w. A. MacDonald. 19 The general public views the law­

yer in many different lights. To some he is the man 

who can make words appear to mean one thing when in 

reality they mean another. To others he is the per­

son who can find a way of extricating any fool from a 

mess of some kind. He is supposed to supply clients 
/' 

with stories and witnesses as well as legal advice. 

He is almost universally regarded as the promulgator 

of a secret code in which the clear becomes dense and 

the simple incomprehensible. 

C 

19 w. A. MacDonald. "Lawyers and the Law'', Canadian Business, 
Vol. 25, No. 11, (Nov. 1952), p. 25. 
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THE TEACHING PROFESSION 

I. TEACHING PROFESSIONALISM 

a) The professional person 

Any person who teaches belongs to the profession. 

The term teacher is used in a variety of contexts. 20 

A general term applied to a worker who instructs stu­

dents, usually in an edu7ational institution. The most 

numerous group of teachers are those employed in the 

provincial educational systems. These teachers are usually 

classified as high school teachers and elementary school 

teachers. In some, provinces high school teachers are sub­

divided into teachers of junior high or intermediate 

school (Grades 7 to 9) and of the senior high school 

(Grades 10 to 12 or 13). Elementary school teachers are 

sub-divided into kindergarten teachers, primary teach-

ers (Grades 1 and 2), and teae~ers of higher grades, al­

though some elementary school teachers work in one-room 

rural schools, where the teacher has charge o.t all grades. 

There are other classification of elementary school teach­

ers: for example, auxiliary class teachers who deal with 

physically or mentally handicapped children, and teachers 

who specialize in such departments as music, art, physical 

20 
Charles E. Phillips, George E. Flower. "Teaching". 

Toronto G. c. Vocational Guidance Monograph, (rev. 1951), 
p. 1. 
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education, home economics, and industrial arts. High 

school teachers, especially senior high school teachers 

are even more frequently specialists in particular sub­

jects. Also included under the definition or teachers 

are college professors, and instructors in various , 

institutions operated by private enterprise. 

b) The nature of his work 

The majority of teachers are engaged in teaching 

students in the public school system, although many teach 

in tmivers1ties, private schools and ,other institutions. 

Teachers are professional workers who, after completing 

their own r ormal ed'uca tion and a further period of train­

ing, become qualified to direct the studies of pupils, 

supervise classroom activity, andcarry out a variety or 

other duties related to teaching.21 

There are more persons engaged in teaching than in 

any other professiono For, some writers, educating people 

is a most honorable and important task. John c. Almack 

and Albert R. Lang22 state that education 1s civilization's 

best investment; it is its only safe insurance. The great 

21 
Department of Labour. ''Teacher~. Ottawa: Queen's Printer 

Monograph 44, p. ,. 

22 
John C. Almack, Albert R. Lang. The Beginning Teacher. 

(New York: Houghton Mifflin Co., 1928), p. 5. 
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professions, such as law and medicine, the arts and the 

sciences, the contribution of genius, and all the advan­

tages~ of modern society have made possible through edu­

cation alone. 

nother influential person, prominent in educational 

circles, indicates that the teaching pro£ession is second 

to:none. These are the words of A. R. Brubacker: 

The forward movement in human welfare 
beoon:es possible only from correct teach- . 
1ng. Civilization advances with the 
quality of teaching ~ervice. The influ­
ence of the great teachers extends,through 
many generations doing high service beyond 
the limits of his material life. It trans­
cends geograph~cal and nati~ual boundaries. 
Witness Socrates and Jesus. j 

II. Qualifications of the profession 

a) Personal qualities 

Teachers must possess numerous personal qualities 

to be successful in their profession. Personality is 

the most important factor in a teacher's equipment. The 

teacher must be sound in mind, body, and character. He 

must have self-control and self confidence to cope effec­

tively with situations wh.ich may arise. He must possess the 

quality which enables a speaker -to hold his audience. Gooi 

judgment and adequate knowledge of the subject matter are 

23 
A. ,:Jt. Brubaeker. "Plain Talks to Teachers" in Holmes, 

H, W. and Fowler, B. P. 0 The Path of Learningtt, p. 451. 
Boston: Little, Brown, and Company, 1926. 
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two characteristics of an able teacher. He must be 

sincere, firm, and forceful when in the right, dependable, 

co-operative and tactful at all times. A good teacher 

shows an interest in the advancement of the profession, 

community affairs, and student activities. Additional 

qualities required of teachers are promptness, motivation, 

initiative scholarship, teaching techniques, justice, 

ability to mingle, and sound ethical· character. A teaeh­

er who possesses the qualities which have been mentioned 

would undoubtedly be successful in his work. On the other 

hand, a teacher will fail if he continually nags, shows a 

dislike for certain pupils, and fails to understand stu­

dents attitudes and behavior. 

b) Academic training 

As previously stated, the teacher is not required to 

hold a degree to enter the teaching profession. Unlike 

medicine and law, where the candidate must submit proof 

of his education prior to his acceptance in any one of these 

faculties, teaching does not demand the same standards. If 

any comparisons are to be made between teachers, lawyers, 

and doctors it is justifiable to select from the teaching 

body only those teachers who are holders of degrees either 

in education or other specialized fields of teaching. Proper 

academic training for the applicant in education should con­

sist of at least four or five years of study beyond secon­

dary schooling. This broad general education, basic "'for 
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professional recognition and the intellectual develop­

ment or applicants includes courses in history, 

po~itical science, economics, and the natural sciences. 

After succeeding in the liberal arts program, the candi­

date is ready to begin specialized training in edu-

cation~ __ _ 

In the school o~ education, the courses required in­

clude: Philosophy of_ education, General and Educational 

Psychology, Principles or Secondary Education, Methods or 

Teaching, Teaching Practice, and Tests and Measurements. 

All these courses are intended to be general in nature. 

Many take advantage of courses being offered by the 

Universities to become specialists. With an adequate 

academic background, the profession will gain in prestige 

and social recognition. There is a growing realization 

that the work or education in a democracy can be entrusted 

only to persons with high qualifications and extended 

training. The increasingly strong position of teachers 

professional organizations will raise the status or the pro­

fession. 

e) Professional association 

In Canada, standards of professional association for 

teachers vary in each or the provinces. For this reason, 

the aims or one provincial association will be described. 

Nova Scotia teachers, in 1896, formed an organization tor 

the advancement of the profession. Its aims are described 
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as follows: 

1. to endeavour to unify and elevate the 
teaching profession in Nova Scotia. 

2. to bring the claims of the profession 
before the public and the Legislature of 
Nova Scotia as occasion may require. 

3. to watch the educational outlook and 
the trend of thought in Canada and other 
countries with a view to keeping abreast 
or the times. 

~ 4. to use all legitimate means to increase 
the salaries of teachers and to develop 
among the profession an 'esprit de corps' 
and a high sense or professional ethics.24 

The services offered to holders of licenses in good 

standing by the teacher's association are also listed in 

this same handbook. Some of the services are: legal 

protection for the members, professional improvement 

opportunities (scholarships, Q Booklets, seminars), the 

credit union, the bulletin printed bi-monthly, medical 

service benefits, negotiations regarding salary and other 

working conditions, personal representations, affili­

ations, College of Teachers, and benevolent fund. 

III. Social status 

Until a century ago, men considered teaching as a 

stepping stone to the prof~ssion of medicine, law, or 

other fields. Women often worked as teachers until mar­

riage. Teaching was often regarded as a temporary oc­

cupation. Today education is chosen as a vocation by a 

21+ Nova Beotia Teacher's Union Handbook, 1960-61, p. 5. 

,. 
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large number of ambitious, interested, and capable 

persons. Thus the profession 1s gaining in prestige 

resulting in an improvement in the status of teachers. 

Many individuals see~ to avoid entrance into 

the teaching profession. The reasons are varied: 

some feel that the task of keeping children happy and 

purposively engaged in a classroom for a day is too 

exaeting; still others feel that monetary rewards are 

not commensurate with the responsibility of the work; 

again others propose that outside activities of teach­

ers are restricted because of lesson planning and 
-

correction of examinations after teaching hours; final-

ly, some question the judgments made by pupils, parents, 

and other members of the community on all aspects of 

teaching. 

Some persons feel that the teaching profession 

offers distinct advantages. The teaching day is short 

approximately five hours and working conditions have 

greatly improved. Week ends, holidays, recesses at 

Christmas and Easter plus the long Summer vacation at­

tract many persons. The teacher enjoys more security 

than those persons employed in business, industry, or 

some other occupation affected by the economic cycle. 

Many teachers command respect in their communities. 

Society recognizes that teachers favourably affect the 
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course of human development in economic, social, politi­

cal and religious lif'e. As a general rule however, the 

medical doctor and the barristor have greater prestige 

than the teacher. Why is this so? The following chapter 

will give a cross section of different attitudes and 

opinions. 

,). ' 

' 

.., 

'-
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CHAPTER THREE 

STATUS SEEKERS - TEACHERS 

Speaking with a lawyer or a doctor on the subject 

of professional recognition neither one hesitates to 

suggest that he belongs to an honorable profession. 

In comparison with teachers, barristors and physicians 

are accorded much more prestige in the practice of their 

art. One would therefore expect to find more information 

explaining the professional status of law and medicine, 

but this is not so. To substantiate this latter state­

ment the Canadian ~ar Association, questioned on pro­

fessional status, answered as follows: 

r 
''I am not aware of any articles which would 
be of any significance or assistance to you 
answering the questions which you raise."l 

Very little data de~cribing the professional status of 

doctors was found in a number of pamphlets suggested by 

the Canadian Medical Association. It appears that doc­

tors and lawyers feeling secure in their respective pro­

fessions are not the status seekers, this however, does 

not apply to teachers. Any serious study of professional 

status is best obtained from books and articles written 

by members of the teaching profession. 

Correspondence with Ronald C. Merriam, Sec'y-Treas., 
Canadian Bar Association, (December 20, 1960) 
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In support of this statement, no apology will be made 

for quoting at great length from educational texts. 

- The particular author under study, Professor 

Theodore Brameld has come out with some striking com~ 

ments in a book entitled ucultural Foundations of 

Education". A noted anthropologist himself, Brameld 

insists on culture as a springboard for a program in 

education. 

As will be evidenced by subsequent quotations, 

Brameld examines the weaknesses of our educational sys­

tem and offers suggestions to improve the situation. 

He speaks or a conflict existing between the liberal 

arts faculties and educational faculties in the 

University.2 For the teacher in training, liberal arts' 

spokesmen advocate a solid knowledge of the academic 

subject in the field in which he is to teach. Educational 

faculties are frequently criticized for promoting ''time­

wastingu and "repetitious" courses which could be elimin­

ated. Brameld contends that neither the liberal arts 

nor the education departments have sufficiently considered 

why its approach to the professionalization of education 

is defective.3 Brameld observes that the teacher through-

2 
Theodore Brameld. Cultural Foundations of Education. 

(New York: Harper and Brothers Publishers, 1957) p. 255-57. 

3 
Ibid., p. 257. 
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out Western history has been the "poor relation'' among 

such professionals as doctors and lawyers. Typically 

he- has worked as hard and often harder for a fraction 

of their compensation. Worst of all, he has fre­

quently entered upon his duties with limited background. 

Today, thousands of teachers are placed in charge or 

classrooms with little more than a second-rate high 

school education. The ~apid turnover of teaching 

personel that results from this situation continues to 

become one of the great stumbling blocks in the way of 

establishing a worthy profession. 

Professor Brameld constructs a framework for pro­

fessional training by selecting medicine for his analo­

gy;4 the means and end or medicine are achieved by pro­

fessional preparation which normally combines four 

essential parts. First, the prospective physician re­

ceives a general education so that he may understand, 

harmonize with, and contribute to the wider culture of 

which he is an important and respected member. Second, 

be acquires the fullest possible knowledge of all 

sciences. Third, he learns how to apply this knowledge 

in the art and science of healing - a kind of learning 

demanding constant observation and abundantfirsthand 

Ibid., p. 258. 
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practice. Fourth, he receives a grounding in the 

history of medicine and in the theory that undergirds 

it. He becomes aware of his personal goals as a 

physician and or the values that should govern his 

professional conduct toward the individual patient 

and toward the culture that he serves. 

Brameld further comments on his fourfold framework 

·where equal attention is given to eaeb component part. 

If the medical student, he points out, fails in one or 

the other unit an imbalance occurs which results in a 
' 

narrowness of outlook in one of the important sections 

of his training. The student needs to be well informed 

of' the problems and issues of his profession. In the 

process of operating, medicating, and curing patients, 

such courses as history, philosophy, and ethics ot 

medicine are essential in order to achieve competence 

in the medical arts. Medicine is an applied science 

as well as an art. Hence, the author makes a parallel 

between physician training and teacher training: 

"If', then, the typical teacher has not be­
gun to achieve a status approaching that 
of the physician, this 1s due at least in 
important measure to the fact that he has 
not thus far deserved to achieve i't."5 

Ibid., pp. 260, 261. 
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Brameld continues6 by saying that the teacher's 

influence and prestige in the average community are 

considerably lower because, by comparison with the 

physician, he is less secure, more easily intimidated 

and much less strongly organized either to protect or 

to advance his legitimate professional interests. He 

performs less capably because too often his skills 

are haphazard, untested, and clumsy. He cannot 

properly serve the human beings he wishes to serve be­

cause the .knowledge he acquires about them, about him ... 

self, or about his own field is frequently careless and 

superficial. Despite his conscientiousness he is as a 

rule less certain of either the assumptions that govern 

or should govern his own profession. 

The four important areas in teacher education as 

seen by Theodore Brameld are: (1) general education, 

(2) subject matter, (3) methodology, (4) a study of 

culture. The suggestions and recommendations whieh he 

makes under each or the above headings are of valuable 

assistance -in determining the professional status ot 

teaching. ~ 

In the development of general education, Brameld 

gives good advice on curriculum planning. He suggests 

ll!g.' 
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an integration of the sciences and the humanities in 

the program. He also contends that anthropological 

studies and research, rich in their cultural background, 

should be included. Also, history, as interpreted by 

historians, helps students to rid themselves of narrow 

identifications and broaden their outlook on life. 

The second area under study is subject matter. 

Brameld states that courses taken by teachers are weak 

and do not possess the necessary depth; they should en­

list in courses which broaden their cultural horizons 

and offer a challenge whether it be in language, science, 

mathematics, or any other chosen field of specialization. 

Physicians, he states, study physiology in depth 

before furthering their studies in neurology or · 

obstetrics. Similarly, the teacher needs to study anatomy, 

morphology, and · the development of culture before he 

specializes, say, in literature or physics. Consequently, 

knowledge of culture remains just as important for the 

qualified teacher as the knowledge or the human body is 

for the medical practitioner. Psychology as offered in 

the education of teachers, Brameld says, is somewhat 

superficially taught and neglects what he calls cllltural 

frames of reference. He sees these future educators get-

ting licenses to teach without a single course in 

anthropology, social psychology, or political philosophy. 
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These latter courses would promote better bwnan re­

lations in the teacher's educational practice. 

It is interesting to note that Professor Brameld 

recommends an interneship for trainees in education; 

h~re, they will acquire the essential skills under 

the supervision of experts. Education students, 

should participate in experimental ventures: role 

playing, sociometric t~sting, and similar frontier 

methoqs. Psychoanalytic theory combined with culture­

theory should be part or the training. The teacher · 

needs to understand and appreciate the variations be­

tween .himself and his students. Occasionally, dif­

ferent cultural backgrounds and value judgments gener­

ate difficulties and misunderstandings. The intern 

learns to cope with these problems through human-re-: 

lation projects and particularly by contacts with the 

different ethnological groups. Studies recommended 

for teacher-trainees to promote good relationships and 

mental hygiene include: present world crisis, history 

of invention, impact of religion in past and present 

cultures, problems of progress, values that should gov­

ern young people today, and local community problems. 

Opportunities of guidance in sehool administration, 

knowledge or surrounding political pressures, and the 

phases of planning, and evaluating will prepare the 
' future teachers to handle effectively situations whieh 

, 
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may arise. 

Brameld suggests the kind of courses aimed at 

improving general knowledge.7 He believes the student 

should be ramiliar with the concepts, questions, and 

findings gathered together and interrelated under the 

methods of cultural order, cultural process and cultu­

ral goals. Foundational courses given should be 

completely rather than only partially interdiscipli­

nary and accordingly synthesize the social and 

psychological sciences. The courses should include the 

study of cultural history, ·both methodologically and 

substantively; the study of cutting-edge issues such as 

the threat of obliterating violence or the theory and. 

practice of Communism; and the study of the fine and ap­

plied arts, of the great religions, and of the philoso­

phies as these affect and are affected by the dynamics 

and patterns of culture. 

.In the section on teaching practice, once again 

Theodore Brameld holds that courses in methodology out­

weigh the others in the teacher's preparation. Good in 

itself, teaching practice and methods need not be over­

stressed to the extent of sacrificing other important 

features of the teaching program. Basie knowledge, he 

states, is obtained by evaluating culture-and-personality 

illg,., p. 265. 
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theories: behaviorism, mechanism, freudianism, 

gestaltism, and transactionism. Theodore Brameld makes 

several suggestions to provide effective practice for 

the teacher-trainee.a There is a need to teach cultu­

ral history, this would be an indispensable resource 

in the solution of contemporary problems. Teachers, 

be feels, should become involved in cultural affairs, 

organized labor is one that will help them to reas-

sess their actual and potential power in the socio­

economic stratum on which they find themselves. The 

cultural process of different races must be studied by 

the teacher-trainee. This study becomes of great im­

portance in communities with many migrant children, 

also for in-service tr~ining of teachers preparing to 

participate in exchange program promoted by UNESCO. 

There is a definite need to operate on belief and at­

titudes to develop sensitivity, for example, to the 

cultural premises not only of students but of teachers 

as well. Related to this is another need--the subtle 

skill of teaching with, on the one hand, the descriptive 

objectivity that is a major axiom or scientific method, 

yet, on the other hand, normative convictions that are 

recognized and critically appraised for their lack of 

objectivity. Firstly, educational history presupposes 

,llli., pp. 268, 269. 
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a cultural history. The units or the table or con­

tents include quests: quest fon emancipation of 

slavery, superstition, deprivation. The course is 

aimed to discover in man, despite his weaknesses, 

what he wants and how best he can achieve these wants. 

Secondly, philosophy cannot be separated from history; 

one merges with the other. Contemporary philosophical 

movements and anthropological findings are not to be 

studied independently. Through a comprehensive pro­

gram or history and philosophy of education, the teach­

er will learn that some values are relative to particu­

lar cultures; he -will foresee different goals, moral 

attitudes, aesthetic appreciations, political issues. 

The teacher will respect new values and avoid 1ndoctr1~ 

nation, though he will not assume an indifferent at­

titude or drift away from responsibility when universal 

standards are endangered. 

A few sentences from Brameld illustrate his 

ideas: 

The goal or the entire teacher-training 
program will thus be the attempt to 
meet this challenge by crystallizing a 
philosophy of education to a meaningful 
conception or personal and cultural free­
dom. Purged or platitudinizing, the aim 
will be to weigh both the accomplish­
ments or education that expand the for­
ces of freedom and equally those that con­
tract it. Above all, if teachers are to 
avoid tender-mindedness so common to 
ideologists or contemporary education, 
they must learn to detect and estimate 
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the invisible but enormous power or 
cultural patterns in conditioning 
and limiting the role or the school.9 

Upon the graduating teacher 1s plaeed the 

responsibility or striving towards the goal of free­

dom. The need of teaching for freedom in everyday 

practice should be recognized. Cultural freedom 

has been described as the latent or actual experience 

of peoples of various races, creeds, and nations 

trying to fulfill by co~operative action the widest 

available range of their desires. As the goal of 

personal freedom becomes meaningful to the teacher, 

it becomes also the chief standard by which all methods 

and all contents at all stages of education are re­

evaluated. Every candidate for a degree will, before 

graduation, accordingly review his professional years 

of study. He will inquire as to the issues that have 

been clarified to his own satisfaction as well as those 

that have not. He will recognize that culture-theory 

in so rar a~ it has been a central concern of his edu­

cation is anything but a cure-all. He will realize that 

many questions raised by culture-theory cannot as yet 

be adequately answered. The. teacher however must strive 

to develop personai attitudes of respect . and tolerance 

9 . 
Ibid., pp. 27-l~, 272. 
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for the value.s or cultures different from his own. 

Later, he will encourage his students to develop 

similar attitudes. · 

In conclusion, Brameld states that many young 

teachers by means of study and experience throughout 

their training have come to believe that t ·o strive 

for human freedom will be worth both the hardships 

and rewards of their chosen life-work. 

.I. 

-

~ 
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Frank MacKinnon in his recent book entitled, 

''The Politics of Education," has come out with a 

stimulating and striking study of the public school 

system in Canada. He has examined the roles of' 

trustees, politicians, o~ficials and other groups 

who today wield power in the administration of 

schools, teachers, and curriculum. 

Doctor MaeKinnon strongly advises the removal 

of politics from education. He feels that education 

will only become effective when more responsibility 

and freedom is given to the sc-hools and the teach• 

ers. The changes suggested by the author under study 

to remove the short-comings in education will be des­

cribed in the next pages. 

It should be noted that MacKinnon•s book is 

designed to stimulate rather than criticize. He be­

lieves that the controversy in the educational system 

1s a5much political as pedagogica1.10 The state is so 

involved in every phase of education that education is 

a political activity, and its problems are, to a large 

extent, problems in governmental administration. 

Therefore, those w~o examine weaknesses in the school 

10 
Frank MaeKinnon. The Polities of Education. (Toronto: 

University of__Topento Press, 1960), p. 4. 
/ 
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system should take a look not only at the schools, 

the teachers, and the curriculum, but also at the 

p""oliticians and the pressure groups, the civil ser­

vants, and the trustees concerned with education. 

The author describes many issues that affect 

the professional status of teachers. One ean only 

hope to summarize some of his main ideas in these 

few pages. He complains that the public schools are 

dominated by all the levels of government: 

The school is thus suspended from the 
legislature by a long chain ef authority 
with many links: the cabinet, the minister 
or educati0n, the department of education, 
the municipal council, the school board, 
and numerous officials and committees 
associated with each one. Below a tail 
chain rattles incessantly, made up of 
such active bodies as political parties, 
Home and Schools associationsi and 
eeclesiastieal organizations. 1 . 

The school has virtually no power of its own. 

Education is state controlled, however, most pro­

fessions and institutions serving the public are with­

out control and interference from outside pressures. 

The thesis of Frank MacKinnon 1 s book favors state 

ownership of education, but he believes education should 

operate as tree enterprise. The British North America 

Act and subsequent legislation have given the authority 

of teacher education to provincial legislatures. Four 

II 
Ibid., p. 10. 



- 48 -

bodies: namely, the legislature, the cabinet, the 

munieipal council, and the school board share the 

authority over the schools. These same bodies respect 

public opinion, pass laws, appropriate funds according 

to the wishes or the people in the area. It is a 

principle of administration that the policy makers 

be advised by the teachers who carry out the policy; 

the teachers, however, receive their directions from 

higher officials who in turn are very sensitive to 

public demands. It is a one way communication exerted 

by political influences and motiv~tions. It is not 

urprising therefore to find a lack of both genuine 

interest and effective performance in education. This 

sad state of affairs is the result of political com­

mitments. Well intentioned politicians do their best, 

but party affiliations and swift changes in adminis­

tration bring incompetent people to responsible 

positions in education. 

MacKinnon observes that doctors controls medicine 

and the law is in the hands of lawyers, te~chers how­

ever, are not in charge or education. 12 Leadership 

is refused to teachers because it i_s assumed that 

government officials are best equipped to handle all 

12 
Ibid., P• 24. 
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the problems or education. He makes the observation 

that educationalooministrators have by far the most 

power among civil servants in general and within 

the educational system itself. These officers in­

clude deputy ministers, directors of various branches 

of the department of education and their assistants, 

school inspectors and school superintendents. They 

advise politicians and trustees and transmit executive 

authority to the schools, control the curriculum and 

the methods of teaching, and supervise construction, 

management and inspection of schools. These officers 

also have the function of speaking for education to 

the public. This impressive list of powers rev:eals an 

emphasis on administration in education which is with­

out parallel in any other activity in the modern state. 

The spotlight is on these officers, the author 

complains, rather than on the teachers. The old saying 

uchildren must be seen, not heard 0 could be said of 

teachers. To the public, no teacher regardless or 

ability, can command the respect given to a~ inspector 

or superintendant. Teachers wishing promotions and 

prestige look forward to positions in school adminis­

tration. MacKinnon sees the emphasis put in the wrong 

place, for surely teaching is the primary purpose in 

the school system. In many instances, officials over­

rule decisions made by teachers because they are not 
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in agreement with the policies of the department of 

education. It 1s a public misconception that things 

are always done properly by government officials. 

Appointed officials follow the party line and tend to 

keep everything quiet at all costs; they prefer a 

teacher who conforms rather than one who is a reformer. 

On .. :the contrary, society gives to doctors and lawyers 

a different sort of trust and freedom. While greater 

care is taken in the selection of candidates for medi­

cine and law, much power is given to the profession 

itself, and the members work with a minimum of direction 

and supervision. 

There is a tendency in education to recruit 

administrators from one source - educational graduates. 

The author states that the study or educational adminis­

tration can be useful, but degrees in education do not 

necessarily make an administrator. Other qualifications 

such as experience, personality, common sense, and 

responsibility to the profession are essential for ef­

fective supervision. MacKinnon believes that adminis­

tration should be or secondary importance int he school 

system, teaching should be the main power. This he 

feels is an essential feature for professionalizing 

teaching. 

Frank MacKinnon examines the school as subjected 

to direct state control. The individual school has no 
~ 
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power of its own. The turn-over in staff is high and 

replacements a~e difficult to find, many teachers lack 

ad~quate qualifications to teach. Frequently conditions 

in the school do not meet public approval. The reason 

for these unfavorable conditions may not be hard to 

find. With so much control from others, everybody runs 

the school but its staff, public officials control all 

academic and business matters. It is recognized that 

the position of the public school is one of subserviency. 

Each school has to obey regulations and orders from out­

side, it must follow the. directions of a departmental 

curriculum and adbere to the set of facts and opinions 

given in official textbooks. Teachers are under the 

close scrutiny o! inspectors, supervisors, and the home 

and school association, frequently the teacher is ob­

served while at work. This system or ·continued sub­

jection harms the intellectual freedom and professional 

pride so necessary to real teaching and restricts the 

exercise of responsibility and judgment. Other insti­

tutions do not allow similar management of their affairs. 

Doctors or lawyers are more or less independent, difficult 

indeed is it to imagine a government inspector observing 

a doctor during an operation. It is strange that the 

public should expect education to be administered proper­

ly under conditions which would not be tolerated in other 

professional activities. 
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A host of internal and external problems af­

fect the school system. Such misconeeptions and 

-slogans as "education is everybody's business, 

equal opportunities to all students in the schooln 

has diminished the prestige of teachers. For the 

pupil, it has brought a standardized curriculum 

and in many cases automatic grading. Individual dif­

ferences are not provided for in a set-up of_ this 

nature: 

HThe diligent preservation of an illusion 
of sameness at best encourages a dead aver­
age and at worst sustains weakness and 
discourages -exce4lence. 1113 

Teachers are subjected to the passing whims of 

outsiders. Public opinion, home and sch9ol organi­

zation, expect the teachers to direct every phase 

of the student's conduct but refuse the leadership 

ot teachers in educational matters. Unlike medi­

cine and law, teaching involves no mystery which keep 

the public at a distance. 

MacKinnon continue~ his criticism' of the State 

for its meddling in the teaching profession. With our 

hierarchical distribution of power in the educational 

system, the teacher holds the humble status of a low-

13 
llli•, p. 58. 
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ranking civil servant. The employer controls the 

teacher•s conditions of work because he is an em-

- ployee. On the contrary lawyers and doctors are not 

directly employed by those wishing his professional 

services. As an agent, the teacher performs a state 

service rather than a social service; he can never 

be assured that his patient (the student) wishes his 

services. This social outlook affects the status of 

the teacher. Also, certificates and licenses are 

issued to teachers who meet the set requirements laid 

down by the government, the teachers as a result, 

fall into a category and are appropriately labelled. 

In contrast, doctors and lawyers are not classified 

as first, second, or third rate professionals. 

Frank MacKinnon•s criticisms are extended to the 

training or teachers. The students who enter the 

school of education, he claims, fall below the level 

ot scholarship of those students in other departments 

of the university. A general opinion prevails among 

the students that the education course is the easiest 

to get into and get out or. The courses tagght to 

teachers in training ignore scholarship and competition. 

On the contrary, in other faculties, namely, medicine 

and law, courses taught are in content rewarding and 

offer a challenge to able and bright students. Conse­

quently, many students are refused if they do not qualify. 



- 51+ .. 

Teachers should use the same precautionary measures. 

MacKinnon made some observation on the school 

- curriculum and how it affects the professional sta­

tus or teachers. A pre-planned curriculum set-up 

has made -teachers masters of ceremonies rather than 

dispensors of knowledge. State curriculum, prescribed 

aims and procedures, and controlled examinations have 

virtually left teachers with no power of their own 
' 

to guide the learning process of students - the teaeh-

er•s status is one of submission. 

An educational reform is suggested by MacKinnon. 

Trust the school and it's staff and take away from 

the government and other agencies the administration 

of the public school ·system. The author suggests 

that schools should be operated as public trusts, 

which he describes as bodies owned but not directly 

managed by the government. The principle on which pub­

lic trusts operated were applied when the government 

as owner took on activities other than business such as 

public hospitals and broadcasting corporations and 

these were organized through government statute -as a body 

managed by a board of trustees and governors • . These 

people are allocated power and responsibility for conduct­

ing the business of the organization. Public audits 

and reports are annually submitted and after investi­

gations the government recommends the necessary financial 

,. '7'-C 
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appropriations. In these trusts, politicians and 

civil servants have no direct control. The 

- corporate body is permitted to act without politi­

cal interference. 

Education is a great exception to the above 

described organizations. The power and the 

responsibility has not been delegated to the pro­

fession itself but is directed by cabinets, minis­

ters, departments, and municipal school boards. 

The author suggests changing the state controlled 

public school to public trusts because this would 

give to teachers the same trust and confidence as is 

enjoyed in the other professions. The teaching body 

would have the same control as is granted to 

physicians and barristors. If schools became public 

trusts, they and the teaching profession could develpp 

such standards as are required. Standards would .de­

pend on the efforts of individuals and the demands of 

subjects. Able teachers of mathematics or history 

would then, like distinquished leaders in other fields, 

be able to influence standards and set an example among 

their colleagues. The demands of the various school 

subjects would be interpreted by the group concerned 

and met by those who benefit from them. Leaders are 

rare in the teaching profession and new knowledge 

takes a long time to pass through the school system. 
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MacKinnon feels that the obstruction in education 

is complete dependence upon officialdom which 

could be corrected by the release of personal 

initiative and professional respect. 

MacKinnon further maintains that teachers 

should be allocated authority in the following 

areas: teaching itself, training and licensing 

of their members, and their professional organi­

zation.14 The freedom to exercise these powers, 

the author holds, will acquire for teachers a 

respect that lawyers and doctors can justly claim 
' 

or their profession. 

Academic freedom demands that what goes on 

in the classroom be primarily the business of that 

school and the teaching profession. Freedom to 

teach and direct responsibility given to teachers 

would place them in the same category as surgeons 

and sollicitors in the practice of their art. In 

teaching, emphasis is often placed on seniority, 

hours of work and credits in training schools. None 

of the learned professions rely on these criteria 

. alone, ability is recognized agove all else. If 

teaching is to be respected, more emphasis must be 

11 
ll!g,., p. 158. 
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placed on the individual ability of teachers. 

The author suggests that teacher training 

- should be handled in Universities of recognized 

standing whose standards are acceptable to the 

teaching profession. Teacher-trainees are often 

given courses in methodology and theory at the ex­

pense of knowledge or subject. A solid academic 

background is necessary for the student in education. 

An internship and practice which prevails in law, 

and medicine should form an integral part of the 

teacher training sponsored jointly by the university 
' 

and the professional organization. The final certifi-

cation by the profession would be an official license. 

The teachers' federation should definitely partici­

pate in the policy making of their association. Like 

bar and medical associations, teachers federations 

should respect the freedom of the individual members. 

Finally, the author views the formation. of the 

Canadian College or Teachers as a step in the right 

direction. The qualified teacher only, i.e. with a 

University degree along with two years of specialized 

training and also two years of successful teaching, 

will be admitted to the College of teachers. The medi­

cal association and the barristors' association have 

the power and freedom to give leadership in their oc­

cupation. It would seem that teachers' associations 
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should be given power and freedom in the exercise 

of their duties in the public schools. 
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' The problem of raising the status of teaching 

to tlre level of a profession is not peculiar to 

this country. R. D. Goodman states that of the 

individuals in different occupations in Australia, 

the doctor bas the highest recognition and rating, 

followed by the solicitor, the clergymen, the engi~ 

neer, and the architect. Teachers are low on the 

scale; their position is described as follows: 

Teachers' ideas on the rating or their 
occupation are fixed on the status of 
professions, particularly of medicine 
and law. Apparently, professions con­
tain values which, according to the 
collective judgment of the public, 
merit respect and prestige, and these 
in turn lead to high remuneration and 
social status. Teachers have been try­
ing for along time to build their oc­
cupation in the likeness or a profession, 
hoping thereby to attain "professional 
status.14 · 

The present author under study suggests that 

medicine and law are at the centre of professional­

ism. Drawing out conclusions from an investi­

gation made of these two professions, the writer 

claims that any model built up by teachers must have 

reference to at least four characteristics of medi­

cine and law, these are: Training, The Professional 

] 
R. D. Goodman. "The Will-0 1 -The Wisp of Professional 

Status" The Austrialian Journal of Education IV, No. 2, 
(July, 1960), p. 1. 
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Association, Code of Ethics, and Income. 

If an occupation is to be called a profes-

sion, those conditions lowering the status of the 

members are to be removed; on the other hand cer­

tain standards are to be extablished. Goodman, 

in speaking, firstly, on the training of the pro­

fessional makes a number of observations and 

recommendations. There is an organized body of 

knowledge in the field which is. essential for 

background; training to acquire knowledge and tech­

nique requires a high degree of intelligence; train• 

ing takes place at a University with University 

standards; training requirements are laid down by· a 

statutory body working in liason with the training 

institution and the occupational association; the 

body is made up of representatives of the profession 

and must keep a register or the qualified, and strike 

off the unqualified. Lastly, members are to be 

trained, tested, and registered before entering the 

profession. 

Secondly, the teacher's professional organi­

zation is described as follows: It.,. 'i sl a comprehensive 

organization in each province, and has· a federal 

body to co-ordinate the work; the membership is volun­

tary; all qualified members of the .profession are 

eligible for membership the professional associations 
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are incorporated; the major aim is to improve the 

standards and therefor~ improve the service of 

the individual; the associa~ion is not connected 

with trade unionism, nor a political party. Its 

purpose is to improve the standard of se~vice and 

provide facilities for keeping members informed; 

it regards itself as the best qualified to give ad• 

vice to its members. 

Thirdly, the members of the profession adhere 

to a strict Code of Ethics. The professional man 

is a position of trust and responsibility, therefore 

a high standard of conduct is expected of him; the 

profession itself supervises the standard of conduct 

of its members. The association has a disciplinary 

body to check the incompetent; the association lays 

down general principles to guide its members; the Code 

of Ethics is well observed, there is only one as­

sociation, and expulsion from that association affects 

the status of the member; there is an obligation on 

the part of all members to act professionally at all 

times and to avoid dishonor to the profession. 

Fourthly, the income of the member is another 

factor to consider. There is a wide range of income 

among the professionals; if the member is self-em­

ployed, usually, his s~lary is higher than the other 

member who is employed by the state. 
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In conclusion, society refuses to recognize 

teaching as a profession, because it does not pos-

- sess the characteristics required for professional 

status, particularly, in training, association, 

code of ethics, , and income. While there remain 

obstacles facing teachers in their efforts to 

raise their occupation to a professional status 

comparable to that of medicine and law Goodman sees 

"teaching progressing towards professional character­

istics; training is giving rise to professional 

standards; however, only a small group have taken 

advanta~e of this training. No great ef fort is be­

ing made by the teaching group to free itself from 

government control and to become self-sufficient 

like the physician and the lawyer,teachers do not 

control and direct education; it is controlled by 

the department of education; teachers do not super­

vise their own standards of conduct; teachers are in 

the employee category; teachers rarely own schools, 

nor can they form partnerships for the purpose of 

providing an educational service; the province is also 

llhe training authority for teachers and determines 

the length and standard of their tr.aining. 

Goodman questions the future status of teachers. 

He wonders if there wiil always be a gap in terms 

of lower standards of training, less remuneration, 
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as well as differences in organization and code 

of ethics which hurt the prestige of teaching, 

or will it adjust to modern trends as medicine 

and law have done. He notes that the members 

of these two latter professions have long been 

recognized as accepted professionals but this 

cannot be said of teachers. 
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CHAPTER FOUR 

CHARACTERISTICS OF A PROFESSION;, 

In the preceed~ng chapter, Brameld, MacKinnon, 

and Goodman, after analysing educational problems 

concluded that teachers were not accorded the same 

status as the doctor and the lawyer. The authors named 

above stated that various conditions are needed to meet 

the criteria of a profession. The requirements are as 

follows: a profession calls for goals, knowledge, 

skills, and personal qualifications. The members of the 

profession are bound together in a common discipline 

which creates a spirit of fraternity, scholars.hip, 

and public service. Professional codes recognize duties 

to the cause of learning, to client and patient, and to 

the public in general, as well as to colleagues. 

''Second-class professions'' do not rest on the same intel­

lectual basis and their members are not primarily driven 

by a motive of service to humanity. In our bu~iness 

minded world financial gain is the yardstick for success 

and status in the occupations which cannot be placed 

among the true professions. 

The characteristics of the professions of law, 

medicine, theology, and advanced teaching, are outlined 

as follows by Horton: 
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1. A profession must satisfy an indis­
pensable social need ••• 

2. It must demand an adequate pre-pro­
fessional and cultural training. 

3 •••• the possession of a body of 
specialized and systematized knowledge. 

4. It must give evidence of needed 
skills which the general public does 
not possess ••• 

5. It must have developed a scientific 
technique which is the result -of tested 
experience. · 

6. It must require the exercise of 
discretion and judgment as to the time 
and matter of the performance of duty. 

7. It must be a type or beneficial 
work • • • · 

8. It must ~have a group consciousness 
designed to extend scientific knowledge 
in technical language. 

9 •••• its members liMe up to an established 
and accepted code of ethics. 

10. It must have sufficient self-impel­
ling power to retain its members through­
out life.l 

Myron Lieberman has proposed a set of criteria neces­

sary f~r a professional framework in education in the 

following manner: 

l. A unique, definite, and essential 
social service. 

1 ' 
Byrne J. Horton, uThe Professor; Ten Criteria or Earmarks 

of a Genuine Professionu, Scientific Monthly, (February, 
1949), p. 164. 
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2. .An emphasis upon intellectual techniques 
in performing its service. 

3. A long period of specialized train-
- ing. 

l+. A broad range of autonomy for both 
the individual practitioners and for the 
occupational group as a whole. 

,. An acceptance by the practitioner of 
broad personal responsibility for judg­
ments made and acts performed within the 
scope of professional autonomy. 

6. An emphasis upon the service to be 
rendered rather than the economic gain to 
the practitioners, as the basis for the 
6rgan1zat1on and performance .of the social 
service delegated to the occupational 
groups. 

7. A comprenensive self-governing organi­
zation of practitioners. 

8. A code of ethics which has been clari-
fied and interpreted at ambiguous and , 
doubtful points by concrete cases.2 

Teaching has never been classed amongst the great 

professions of mankind. Certainly, it has not arrived 

yet at the status where it can be included within any 

classification that embracesei:itb.1e~the legal or the medi­

cal profession. Mr. Arnold Edinborough, the editor of 

Saturday Night, had described the seven criteria of a 

Professional3: There exists a difference between the 

2 
¥ron Lieberman. Education as a Profession. (Engle­

wood Cliffs: Practice-Hill Inc., 1956), pp. 2, 6. 

3 
Patricia Maybury. "How Professional Are We?". Teachers' 

Magazine, (PAPT of Quebec), Vol.XL:199 (Dec., 1959), p. 22. 
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amateur and the professional in the vocational world 

as between the amateur and the professional · in sports; 

a professional knows his business so well that no lay­

man can challenge him; a professional must be a research 

person; a professional should be very well paid; a pro­

fessional is often self-employed but this is not es­

sential; a professional organization which controls the 

conduct of the group; a professional is a leader in his 

own community. 

In a recent issue of the bulletin of Ontario Second­

ary School Teachers' Federation, T. B. Ide, suggests for 

a professional fr~mework4: a body of specialized know­

ledge and techniques; an in-service training; control of 

standards of admission and practice by the association; 

a Code of Ethics. 

The Canadian Conference on Education for 1962 plans 

to examine the professional status of teachers. From a 

survey made by the group and from many Canadians who sub­

mitted opinions to the inquiries of the Association, six 

characteristics of a professional person emerge: 

1. Specialized Knowledge and Skill: 
He has intellectual competence and 
superior skill ••• 

T. B. Ide. nrs Teaching a Profession?", The Bulletin,_ 
Ontario Secondary School Teachers' Federation, Vol. 3ti, 
No. 2, (March 1958), p. 112. 
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2. Service to Others Paramount: The 
welfare of client or patient is his 
first consideration ••• 

- 3. Autonomy and Independence: He is 
self-reliant, requiring little or no 
close supervision in his work. 

4. A Scholarly, Inquiring Attitude: 
He is a well-educated person, an 
intellectual type ••• 

5. Membership in a Professional Organi­
zation: He participates in (or sup­
ports) the work of an organized group 
of professional colleagues ••• 

6. Status in the Community: He is 
accepted in the community (local, pro­
vincial, or national) as one who is 
well above aver

5
age in intellectual 

attainment ••• 

M. E. LaZerte also outlines the criteria of a 

profession.6 A profession he says, must demand an ade­

quate pre-professional training. It must have self• 

impelling power to retain its members. Its members honor 

an established code of ethics. John L. Prior in describi~ 

the distillation of a four day discussion of LaZerte's 

criteria summed up the specific suggestion that arose 

from the discussion in this manner: 

(a) There is need of more knowledge about 
the teacher training policy of British 
Columbia Teachers• Federation. 

Canadian Conference on Education. 11The Professional 
Status of Teachers". edited by James M. Paton, Mutual 
Press, Ottawa. 1961. pp. 6, 7. 

6 
The B. c. Teacher, Vol. 39, No. 2, (November, 1959), 

pp. 85, 86. 
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{b) There is need of more knowledge about 
procedure in ethicscases or in situations 
that involve possible unethical acts. 
(ttWhat should we do?" was a frequent ques­
tion) • 

{c) Research projects of teachers should 
receive more general publicity--especially 
among teachers ••• 

(d) Some steps towards recognizing different 
levels of training among teachers is desir~ 
able. Only those with an agreed minimum of 
training should be designated as teachers ••• 

(e) The proliferation of supervisory 
personnel is an indication that teaching 
is not a profes s ion. The professional 
knows when he needs help and seeks advice 
or consultation. There is a danger that 
the referred-to proliferation may not be 
consistent with the development of profes• 
sional statu~... · 

(f) Consideration should be given the 
use of degree initials in official 
correspondence. 

(g) One group listened with interest to 
the member's proposal to have the Feder­
ation seek power to grant letters after 
the name of "professional teachers". 
Whether this could be obtained thro~gh 
legislation or arranged through the 
Canadian College of Teachers was not 
decided.7 

.a 

·t 

('; ~ ~f! 

Ibid., p. 87. 
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CHAPTER FIVE 

CONCLUSION 

It has ' been evidenced from the sources used that 

teaching does not possess the characteristics which are 

required for professional recognition. In seeking to 

raise teaching to a professional level, teachers will 

have to discover what is essential and what is acciden­

tal to the definition of a profession, unless they wish 

to remain "second-ratedu in professional status. 

There seem to be three distinct areas where im­

provements are ne~essary to elevate teaching to a status 

equivalent to that of medicine and law; these are: 

the candidate's training and preparation, self-determin­

ation for the profession, and the professional behavior 

of the members. 

A number of opinions have been submitted for the 

training of the candidate. There is a general belief 

that a need exists to promote academic excellence and 

scholarship. Teachers must be persons of culture and be 

recognized as such. Professional status will be attained 

only when the teaching body as a whole has achieved a 

superior level of education.l Low entrance requirements 

too often result in an inferior quality of teachers. 

1 
The Cameron Report. Alberta Royal Commission on Education. 

p. 182. 
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Medicine and law, respectively, place the emphasis first, 
' 

on the careful screening of candidates before they are 

accepted to the profession. The students have to pass 

through a probation period at the termination of which 

incompetent students are dismissed. Prior to their 

acceptance to the association, lawyers and doctors are 

required to meet a set standard of education, this can­

not be said of teachers. The corps of teachers is 

heterogeneous. In teaching, a number of the members are 

qualified and therefore can be classed as professional, 

but an even greater number are partially qualified and 

still others are unqualified with no professional am­

bitions. To complicate the situation, bewildering 

certificates and puzzling licences are issued to teach­

ers under the name of regular, special, temporary, or 

permanent and in some cases emergency permits. To sum 

it up, teaching lacks one of the main attributes of a 

true profession, i.e. a clearly defined standard of ad­

mission. 

The professional association has been subjected to 

a number of criticisms. It has been said that the key 

criterion in measuring any group's degree of professional­

ism is the amount of eff ective control it exerts over itts 

own practice. To meet this criterion, the teaching body 

should have some control on determining standards of ad­

mission, licencing and certification, discipline and 
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regulation of it's members. However, constitutionally, 

the power of establishing professional standards for 

teachers lies with the government of the Provinceso 

This legal basis for professional control is derived 

from Section 93 of the British North America Act. 

While Provincial authorities retain control over teach­

er education and certification, professional standards 

will only be achieved by co-operation and consultation 

through teacher advisory boards. It has been stated 

that a greater number of able students would be attract­

ed to the profession if the members had more professional 

freedom in their work and if more control existed with­

in the school with less departmental supervision. Teach­

ing as we see it today does not have self-determination 

as one of it•s characteristics. 

Teachers have often been criticized for their unpro­

fessional behavior. In some provinces, the teaching pro­

fession continues to use collective bargaining and other 

weapons commonly used by the trade unions. Also, in 

dealing with students and their parents, and with one 

another, teachers often fail to act in a professional man­

ner and consequently they are not respected by the public 

as true professionals. For many years, lawyers and doc­

tors as a group have shown strong initiative in upholding 

standards which have made medicine and law genuine pro­

fessions. Teachers as a group however, because of their 
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varied educational backgrounds and individual abilities 

have not shown similar strong leadership in the advance­

ment of their profession. Teachers seek to build a 

status for themselves by emphasizing the security of tenure, 

automatic membership, improved salaries and pensions, 

and other material interests; these activities alone will 

never raise teaching to the desired level. 

It is somewhat ironical that the art of teaching 

which in itself appears so noble is not accepted as a true 

profession. It must be recognized however, that only by 

formulating policies re~uired to meet such criteria as 

have been reached ' by medicine and law will teaching at• 

tain professional status. 
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