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INTRODUCTION 2 

This study had origin_s in a program initiated at Prince Arthur 

Junior High School, Dartmouth, Nova Scotia, in 1972. As vice-principal of 

this school, the researcher was very much aware of the increasing number 

of students who were experiencing difficulties in coping successfully 

with their school work. These students were showing up as failures on 

progress reports, report cards, and other evaluation forms. 

It is not the intent of this study to examine causes of failure 

at the Junior High level and then offer possible solutions for such causes. 

The intent of the study is to see if a program designed to improve stuey 

habits and skills would be useful at the Junior High level, or if similar 

results might be achieved without such a program. 

The concept of developing a study skills program resulted from 

an in-service program conducted by Dr. Barry Jackson of Dalhousie University 

in 1972. Following this in-service program, Mr. John Chisholm decided to 

begin a stuey skills program at Prince Arthur Junior High, using the study , 

skills booklet he helped to construct along with Allan Burke, Gwen Erving, 

Merle MacLeod, Mac Taggart and Dr. l3~rry Jackson. Each student who 

participated in the program was given a copy of the study skills booklet. 

In December of 1972, ~s an initiation of the study skills pro­

gram, it was decided to present the program to a group of grade eight 

students at Prince Arthur. These students, although they bad the ability, 

did not meet a reasonable level of achievement duri,ng the first term of 

the school year. Fifteen students participated in this initial program 

conducted by Mr. Chisholm during regular school hours. 



3 
During the third term of 1972 it was decided to present the 

same program to a group of students who would be willing to meet outside 

of the regular school day, and who would be likely to implement many of 

the ideas and concepts presented during the program. With these guidelines 

in mind, three grade seven classes were approached about participating in 

the program. Forty-five grade seven students expressed their willingness 

to enter the program. In addition to this group were two grade eight 

students who had expressed an interest in the program. 

For the academic year, 1973-74 the study skills program was pre­

sented during the first term to the entire grade seven population of the 

school. The philosophy behind this decision was the strong belief that 

students often find the transfer from the last year in an elementary school 

to the first year in a junior high school rather difficult and they could, 

therefore, benefit from an organized study skills program. It was hoped 

that the students who participated in the program would, as a result, make 

better use of their study time and possibly improve upon their performance. 

This program was conducted during regular school hours and was administered 

by the grade seven English teachers who incorporated the program into their 

regular English course. 

Due to the concern of some of the English teachers involved as to 

the actual effectiveness of the program, it was decided to conduct the 

study skills program once more but to run two other groups, a "supervised 

study" group and. an "interview" group, to determine if the results of the 

study skills program could be achieved by some other method. 
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REVIEW OF RELATED LITERATURE 

As the search of the literature progressed it became quite 

apparent that a great number of studies have been conducted in the field 

of study habits and skills. Doris Entwisle (1960) stated that, "There 

has been an increased tendency in the past ten years for colleges and 

universities to offer courses in study techniques. The notion that improved 

study habits, leading in turn to increased academic effectiveness, might 

result from study skills courses is intuitively appealing". 1 

Topics were researched but the concentration was at. the 

university or college versus school levels, and although the number of 

studies was quite high, there was a sufficient degree of disagreement on 

the effects of such courses to warrant further study. 

The conflicting conclusions were quite evident in those investi­

gations which dealt with the effectiveness or the predictive validity of a 

study habits questionnaire at the university level. Although it appeared 

that questionnaires such as the Survey of Study Habits and attitudes, (SSHA), 

developed by Holtzman and Brown, could be effective in predicting a student's 

academic performance at university, there were other studies which proved 

otherwise. Holtzman and Brown, (1953), stated that the SSHA, "••• can 

contribute appreciably to the prediction of success", 2 at the university 

level, and their investigation in 1955 further supported their earlier 

1 Doris R. Entwisle, Evaluations of Study-Skills Courses, Journal 

of Educational Research, Vol. 53, No. 7, March 1960. P. 243 

2 W.H. Holtzman and W.F. Brown, Study Habits and Attitudes in the 

Prediction of Academic Success, American Psychologist, 1953, 8, P. 369 
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conclusion. Michael (1952) and Anderson and Kuntz (1959) also supported 

the effectiveness of a study habits questionnaire in predicting academic 

behaviour; "The SSHA could well be used for the early classification of 

students who are likely to have difficulty in adjusting to college academic 

life." 3 Chahbazi (1957), however, recommended that there should be fur­

ther research conducted in this area, while Ahmann, Smith and Glock, (1958), 

stated that, "It was concluded, therefore, that in this instance, the SSHA 

did not display predictive validity to any noticeable degree". 4 

Several investigations were conducted in the area of study habits 

and corrective or remedial reading programs with varying conclusions being 

reached. :Barbe (1952) found that the grade-point-averages of his experi­

mental groups improved significantly, and his conclusions were supported 

by Kilby (1945), Mclnnis (1951), Willey and Thompson (1956), MacDonald, 

(1957) and Smith and Wood (1955); " ••• significant superiority in academic 

status, (increasing with time), is demonstrated by experimental subjects 

over both control and representative freshmen subjects when study and 

examination skills are emphasized during the training period." 5 

3 
Robert Anderson and James Kuntz, The Survey of Study Habits and 

Attitudes" in a College Counseling Center, Personal and Guidance Journal, 

1959, 37, P. 367 
4 

Stanley Ahmann, William Smith, Marvin Glock, Predicting Academic 

Success in College by Means of a Study Habits and Attitudes Inventory, 

Educational Psychological Measurement, 1958, 18, P. 856 
5 D.E.P. Smith and R.L. Wood, Reading Improvement and College 

Grades: A Follow Up,Journal of Educational Psychology, 1955, 46, P. 158 
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Mouly (1952) and Robinson (1950), however, did not find that there was any 

significant improvement in the grade-point-averages of their subjects as a 

result of their participation in a remedial reading program. 

The search of the related literature also revealed studies 

questioning the wisdom of many how-to-study courses and their manual 

formats. Maddox (1963), in his study of sixty-four Arts and Science 

students in Birmingham, England, found that the majority of the students 

whose academic performance was satisfactory or bet.ter actually did not 

display the characteristics usually recommended in the various how-to-study 

manuals. Maddox's conclusions were similar to those of Lum, (1960); ''Not 

only were underachievers indistinguishable from overachievers in their 

reported use of effective study procedures, but the obtained means indicate 

that even the better students do not use so-called 11goodu study habits 

with the consistency that how-to-study manuals would have them". 6 Newman 

(1957) found that, "Students who use their own study techniques did better 

on specific learning tasks than students who followed psychologically sound 

study techniques suggested by the teacher", 7 while Gladstein, (1960) stated 

that, "a counselor might be most helpful by encouraging the students to use 

techniques suitable to their personalities rather than attempting to force 

them into the mold of "good study habits". 8 

~abel Lum, A Comparison of Under and Overachieving Female College 

Students, Journal of Educational Psychology, 1960, 5, P. 112. 

7 S.E. Newman, Student vs Instructor Design of Study Method, 

Journal of Educational Psychology, 1957, 48, P. 333. 

8 Gerald Gladstein, Study Behaviour of Gifted Stereotype and Non­

Stereotype College Students, Persone.l and Guidance Journal, 1960, Feb., P. 473 
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Other investigations, although not suggesting the inappropriate-

ness of how-to-study courses, did suggest that many of the courses in how­

to--study were placing their emphasis on impertinent factors. These 

studies suggested that a student's attitude, motivation, interest and 

other such attributes were being ignored or given insufficient regard in 

the construction of how-to-study courses and that too much time and effort 

were being given over to the mechanics and conditions of studying. Lum 

(1960), stated that, "The resu.l ts of the study offer support to the 

hypotheses that the difference between successful and less successful 

students of similar aptitude is primarily one of attitude and motivation, 

rather than of reported study habits. Underachievers did not differ from 

overachievers in their professed study habits. This may suggest to 

counselors and instructors of classes in"how-to-study" the importance of 

working on attitudes as well as the mechanics and conditions of studying". 9 

Daniel Norton (1959) found that, "while the more mechanical aspects of 

learning are easiest to note, this does not preclude that they may be more 

extraneous than basic. Learning may proceed more from the less tangible 

factors such as attitude and aptitude than is comnonly conceded, IO while 

Berg and Rental (1966), concluded that, "Format and content do not seem to 

be nearly as important as motivation and interest." 11 

9Mabel Lum, op cit, P. 112 

10 Daniel Norton, The Relationship of Study Habits and Other Measures 

to Achievement in 9th Grade General Science, Journal of Experimental Education, 

1959, 27, P. 217. 

11 P. Berg and V. Rentel, Improving Study Skills, Journal of Reading, 

1966, 9(5) P. 346. 
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The diverse findings arising from these studies are typical of 

the findings connected with study habits investigations. Some studies 

support the use of study habits, others question the effectiveness of 

how-to-study courses and still others reserve judgement and recommend 

further research. One of the more comprehensive studies was the investi­

gation conducted by Doris Entwisle (1960). Entwisle conducted a search of 

the related literature in the field of study habits and then carried out 

an evaluation of the studies she found. A total of twenty-two evaluations 

are contained in her study. Entwisle concluded from her evaluations of 

these studies involved with the use of study skills courses that, 11 ••• some 

kind of improvement following a study skills course seems to be the rule, 

although the improvement varies from a very slight amount to a very consid­

erable amount. 11 12 However, Entwisle does suggest that, ''overall judgement 

of the benefits occuring from these courses needs to be tempered somewhat, 

in spite of the uniformly positive results, by the awareness that negative 

results are much less apt to be published than positive results." 13 

Entwisle is supported in this conclusion by the results of a study con­

ducted by Cristantielle and Cribbin (1956) which involved a survey of study 

skills courses. Thirty-nine colleges were asked to report on the results 

of study skills courses conducted by their faculties. Although the colleges 

which replied did report varying degrees of improvement in the academic 

12 Doris Entwisle, op cit, P. 248 

13 Ibid 
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performance of the students who participated in the study skills courses, 

"One college respondent volunteered t~e information that his college had 

conducted two controlled studies of the how-to-study course and had found 

it to be ineffective as a means of helping students with their problem." 14 

Jackson and Van Zoost (1972) conducted a study with forty-seven 

freshmen who viewed a videotaped presentation on study skills which included 

practice exercises. Although significant increases in study habits were 

displayed by all participants, "No condition produced a gain in academic 

performance beyond chance." 15 Jackson and Van Zoost concluded that, "The 

lack of significant difference in marks found in this study and others 

(Kuayszyn 1970) leads to the obvious conclusion that there is more to 

academic output than knowledge about study skills." 16 

James Shaw (1955) concluded that the results of his investigation 

suggested students who had the benefits of a course in how-to-study improved 

their academic grades; "The analysis of the experimental and control 

groups' results indicate the beneficial effects of the study skills program 

on students' grades. The statistically significant difference of improvement 

between prior and subsequent grades for the groups makes it highly improbable 

14 Philip Cristantiello and James Cribbon, The Study Skills Problem, 

Journal of Higher Education, 1956, 27, P. 36 

15 :B. Jackson and :B. VanZoost, Changing Study :Behaviours Through 

Reinforcement Contingencies, Journal of Counseling Psychology, 1972, Vol. 19, 
No. 3, P. 192. 

16 Ibid 
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that such differences could have arisen by chance." 17 Conclusions 

supporting Shaw's findings include those resulting from investigations 

conducted by 0:f'lnan (1964), McCausland and Stewart (1974), Haslam and Brown 

(1968), and to a lesser extent, Dimichael (1943); "One may conclude from 

the research data that the study skills instruction given to the sample of 

high school sophomores did increase their knowledge about effective study 

procedures, did improve their overall study orientation and did improve 

their subsequent academic achievement." 18 

However, conclusions questioning the effectiveness of a study 

skills course in increasing academic :p~rformanee were reached by Hervey 

( 1971) and Mccurdy et al, ( 1954), ''When canpared to the average marks of 

students who constituted a control group, the difference in the G.P.A.'s 

was not statistically significant; 019 and "The difference in the means 

of the two groups may, therefore, be a result of chance only". 20 

The overall question of the effectiveness of study skills courses 

improving academic performance is further clouded by the position held by 

17 James Shaw, An Evaluation of a Stud.y Skills Course, Personal 

and Guidance Journal, 1955, 33, P. 468. 

18 
Warren Haslam and William Brown, Effectiveness of Study Skills 

Instruction for High School Sophomores, Journal of Educational Psychology, 

1968, Vol. 59, P. 226. 

19 McCurdy et al, Can We teach Them How To Study?, School Review, 

Vol. 62, (5'54) P. 360. 

200 Ibid. P. 359 
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Kinzer (1964), 11 It is generally believed by those in the how-to-study 

field that the desire to improve is an important ingredient in the 

development of better study habits and the hoped for consequence, better 

grades. The desire to improve is a necessary but not a sufficient condition 

for improvement;" 21 and the conclusions of Chabassol (1959), ttThe findings 

suggested that habits of underachievement, once learned, are difficult to 

break. It is quite possible that those factors which make for under­

achievement in the child at grade 5 might still operate when the child is 

in grade 10. It is not certain that the underachiever can easily divest 

himself of the habits of underachievement." 22 

21 John Kinzer, in a Critique in the Journal of Counseling 

Psychology, Vol II, No. 2, 1964, P. 159 

22 D.J. Chabassol, Correlates of Academic Underachievement in 

Male Adolescents, Alberta Journal of Educational Research, 1959, 

June, P. 144 
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DESIGN OF STUDY 

LIMITATIONS OF STUDY DESIGN 14 

For the purposes of this report it was decided to conduct the 

study skills program with a group of grade eight students who were 

unsuccessful in their first term's work. A questiormaire, Appsndix I, 

page34 on study skills and habits was administered to seventy-three 

grade eight students who had failed their previous exams that year. This 

questionnaire was administered on the third and fourth days of January, 

1974. This same questionnaire was given to these students upon the com­

pletion of their second term's work on the eleventh of March. The intent 

of re-administering the questionnaire was to determine if any positive or 

negative changes occurred in their study habits and skills after participating 

in the study skills program. 

The seventy-three grade eight students who completed the 

questionnaire did so voluntarily. Having completed the questionnaire, the 

students were then asked to consider joining one or two study groups. 

Four options were open to them; they could reject both study group "A" or 

they could state their preference for study group "B". 

Group "A" was set up as a study skills program similar to those 

conducted earlier at Prince Arthur Junior High; each student received a 

copy of the Study Skills Booklet (App~ndix II) and met twice a week for 

four weeks under the leadership of Mr. John Chisholm,. 

The Study Skills Booklet covered a wide range of study habits 

and skills. Not only did the Booklet contain suggestions for improving 

the student's study habits and skills, it provided practice exercises and 

work sheets for the students as well. Examples of this approach can be 

found on pages eleven to fifteen of the Study Skills Booklet, (Appendix II). 
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The Study Skills Booklet begins with material on such topics as 

the study area, study schedule and study plan. The middle sections deal 

with the problems of motivation, concentration and reading. This section 

also discusses the well-known SQ3R Method of study. The Booklet concludes 

with sections on the taking of class notes, writing of essays, and the 

preparation for and writing of examinations and tests. 

The final meeting of group ."A" was comprised of a two-part 

film-strip-record presentation used to reinforce the lessons covered by 

the students during the previous eight meetings. This presentation, 

entitled "Developing Your Study Skills", consisted of two filmstrips with 

accompanying long-play records. The total running time of the presentation 

was twenty-six minutes and was produced by Guidance Associates of 

Pleasantville, New York, a subsidiary of Harcourt, Brace, Jovanovich, Inc., 

1969. 

The following exerpts from the Teacher's Manual which accompanied 

the filmstrips are presented to give an idea as to the aims and content of 

the presentation. For most people, st~dying does not come naturally. 

Studying is not like breathing - you have to learn how. This program 

attacks the problem of study skills as a universal problem, recognizing 

that most students do not do as well as they eould because they do not 

know how to study efficiently. Even for the good student, how to study 

is the number one problem. 

This program attacks the problem in practical tenns, letting 

only the tone convey the message, 'This is a problem you can lick'. Every 

phase of studying is covered, from the physical environment at home to 

how to listen in class. 

Advice is specific - for example, the section on note-taking 
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includes what size paper to use as well as how to identify the most 

important points in a lecture. The material on planning the study day 

includes actual schedules that include time for after-school jobs, sports, 

musical practice, etc. 

The point is emphasized that acquiring good study habits is of 

necessity an individual do-it-yourself job. But there are certain 

techniques experts have evolved over the years, and common sense demands 

giving them a chance. Techniques are discussed for creating a good 

atmosphere and orientation for study, establishing work habits, creating 

one's own study pattern, and organizing total time realistically. 

The twelve members of Group ''B" met with myself twice a week for 

five weeks. The last meeting occured the week before their second term 

examinations. Following consultations with the teachers of these students, 

a schedule of meeting times and places was arranged. Although some 

teachers preferred not to have a student excused from class for this 

purpose, it was possible to set up a schedule whereby a student did not 

miss out on any one subject more than two periods over the five week 

span. The location of these meetings was made possible by the movement of 

classes to special sµbjeets such as Industrial Arts and Home Economics; 

there were always at least three empty classrooms which we could utilize 

for our purposes. 

The students involved with this group embarked on a study program 

of their own. The subjects they worked on and the approach to that study 

were of their own choosing. The only directions they were given by the 

researcher were that they follow the schedule regarding time and place of 
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our meetings and that they come prepared to study on their own during 

those time periods. Group "B" then, can best be described as a "super­

vised study group''. 

The third group, ncn, also consisted of twelve students.. These 

students were selected from among those who had expressed their willingness 

to participate in the Study Skills Group and the Supervised Study Group 

but were not chosen for either of these two groups. The members of 

Group "C" were seen by me in my office or some other convenient place in 

the school (empty classroom, Guidance Office, etc.)on the average of 

three or four times during the second term. During these interviews, the 

student received what could be described as a "pep-talk". Prior to 

each interview I checked with his teachers to see how the student was 

performing. If the student, in the teachers' assessment, had been putting 

forth an effort and performing at least adequately, that student received 

praise and encouragement during the interview. If, on the other hand, 

the teachers felt that the student was exercising minor effort, that 

student was reprimanded for his lack of effort and instructed to "pull up 

his socks" and start making better use of his class time as well as of 

his study time at home. 

The final group, "D" consisted of those students, twenty-nine in 

all, who had stated their willingness to participate in Groups "Att and "B" 

but were not selected for those groups, nor were they selected for Group "C". 

These students would act as a control group; that is the students in grade 

eight who had failed their first term examinations but were not to be 

members of a study skills group, a supervised study group, nor a "pep-talk" 

group, during the second term of the school year. 
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The members involved in the "A", "B", and nc 11 groups were 

chosen at random by Mrs. Eileen Humphrey, secretary at Prince Arthur 

Junior High. The Intelligence Quotients of the seventy-three students 

who had expressed a willingness to participate in the groups were recorded 

and four classifications were arranged: 

Section I - Intelligence Quotient range from 70 to 89 
Section II - Intelligence Quotient range from 90 to 99 
Section III - Intelligence Quotient range from 100 to 109 
Section IV - Intelligence Quotient range from 110 and over 

The first and fourth sections of the Intelligence Quotient 

Classifications have a wider spread due to the fact that there were too 

few students at either end of the scale to permit groupings of a size 

similar to those of Sections two and three. 

The names of the students willing to join Mr. Chisholm's group 

categori zed into four containers corresponding to the four classifications 

of the students' Intelligence Quotients. Mrs. Humphrey then drew out 

three names from each container, providing a total of twelve students for 

that group. 

The same method was employed in selecting the twelve students 

for Group 11B", the Supervised study group. 

To choose the members of Group "C", the names of the forty-nine 

students not selected for groups 11A" or 11B11 were placed in four containers 

corresponding to the classification of Intelligence Quotients used in 

select i ng the members of the earlier groups, and Mrs. Humphrey then drew 

three names from each container. 

Once the names had been selected for Groups 11A11 and "B" the 
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students involved were approached to confirm their willingness to parti-

cipate in the programs. One change was necessary due to the placing of 

one of the students selected for Group "B" on an indefinite suspension. 

Mrs. Humphrey selected the name. of another student from a similar class­

ification as a replacement. 

The members of Group "D'' were those students whose names were 

not selected by Mrs. Humphrey for Group "A", Group "B", or Group 11C11 • 

Following the completion of the second term examinations, 

statistics were compiled, on the basis of standard deviations from class 

norms on the first and second term examinations. Also considered were 

student responses on the Questionnaire on Study Habits, and teacher-reports 

of the student's over-all effort during the second term. Finally, con­

clusions based on the comparisons of the group statistics were formulated. 
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ANALYSIS OF DATA AND CONCLUSIONS 

The purpose of this investigation was to determine if a program 

designed to improve study habits and skills would be beneficial to 

students who had experienced failure in their first t .erm examinations at 

the grade eight level, or if similar results could be achieved without the 

use of such a program. 

Four groups were involved in the investigation: Group ''A" consisted 

of the eleven students who participated in the Study Skills Program; Group "B" 

included the twelve students who participated in the Supervised Study section; 

Group "C" consisted of the twelve students who received "pep-talk!.' interviews 

during the second term; while Group "D" was comprised of the twenty-nine 

students who had expressed a willingness to participate in the investigation 

but were not chosen for Groups "Att, "B'', or "C". All the students involved 

with the four groups were grade eight students who had failed their first 

term examinations. 

Statistics were calculated on the first and second term examination 

results of the grade eight student population at Prince Arthur Junior High. 

The mean score for the first term was 68.1% for the two-hundred and seventy­

two students writing the examinations, while the second term mean score was 

64.3% for two-hundred and sixty-nine students. The standard deviations were 

then calculated, 12.32 for the first term and 13.36 for the second term. 

Each student's grades were then expressed as the number of standard devia­

tions from the class nonns and comparisons were made tetween the first and 

second term results to determine if any change occurred over the student's 
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first term performance. The mean change of each group was expressed in 

the- number of standard deviations. 

The statistics of Groups "Au, "B", "C" and "D" are as follows: 

GROUP "A" STUDY SKILLS GROUP 

Class 1st term grade 1st term grade 2nd term grade 
raw score (:t) expressed as No. raw score ( r%)) 

of S-D's from 

2nd term grade Change 
expressed as No. 
of S-1)1 s from 

class norm class norm 

802 46.8 - 1.73 56.4 - .59 +1.14 

802 49.2 - 1.53 54.6 - .73 + .80 

802 54.8 - 1.08 46.2 - 1.35 - .27 

802 64.0 - .33 54.8 - .71 - .38 

804 61.4 - .54 58.2 - .46 + .08 

805 68.2 + .01 74.6 - .77 + .76 

806 41.4 - 2.17 35.0 - 2.19 -.02 

806 56.4 - .95 49.4 - 1.12 - .17 

807 54.8 - 1.08 52.2 - .91 + .17 

807 47.8 - 1.65 46.4 - 1.34 + .31 

807 57.6 - .85 48.6 - 1.18 - .33 

804 74.6 + .53 

++ Diane did not write her second term examinations due to illness. 

Group mean (expressed in 50•units) change .. +0.18 

Number demonstrating positive change a 54.5~ (6 students) 
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GROUP II :a ti SUPERVISED STUDY GROUP 

Class 1st term grade 1st tenn grade 2nd tenn grade 2nd term grade /Jhange 
raw ~core (%) expressed as No. raw score (%) expressed as No. 

of S-D's from of S-D' s from 
class norm class norm 

a{ I 
801 71.6 + .28 82.8 + 1.38 + 1.10 
802 64.2 - .32 53.4 - .82 - .50 
804 60.4 - .63 57.8 - .49 + .14 
805 60.2 - .64 66.8 + .19 + .83 
806 49.2 - 1.53 38.8 - 1.91 - .38 
806 57.2 ' - .88 41.6 - 1.70 - .82 
806 62.0 - .50 50.2 - 1.06 - .56 
806 55.8 - 1.00 55.0 - .70 + .30 
807 45.0 - 1.88 32.2. - 2.40 - .52 \I 1'-!, -- 808 58.7 - .76 61.4 - .22 + .54 
808 66.2 - .15 60.6 - .28 - .13 
809 57.8 - .84 54.6 - • 73 + .11 

$,. ' - Group mean (expressed in 50 units) change +O .01 = 
Number demonstrating positive change = 50 % (6 students) 
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GROUP 110 11 - PEP-TALK GROUP 

Class 1st term grade 1st tenn grade 2nd term grade 2nd term grade Change 
raw score % expressed as No. raw score % expressed as No. 

of S-D' s from of S-D' s from 
class norm class norm 

802 65.8 - .19 52.4 - .89 - .~o 
802 59.2 - .72 57.8 - .49 + .23 

804 68.6 + .04 65.0 + .05 + .01 

805 53.8 - 1.16 62.6 - .13 + 1.03 

805 62.4 - .46 68.2 + .29 + .75 

805 43.8 - 1.97 49.2 - 1.13 + .84 

805 45.8 - 1.81 50.0 - 1.07 + .74 

806 44.0 - 1.96 41.2 - 1.73 + .23 

806 59.0 - .74 42.0 - 1.67 - .93 
806 55.2 - 1.05 52.8 - .86 + .19 

808 58.7 - .76 57.8 - .49 + .27 

809 43.2 - 2.02 J6.8 - 2.06 - .04 

Group mean (expressed as 50 units) change ... +0.23 

Number demonstrating positive change = 75% (9 students) 



GROUP "D" - (Those willing to participate but not chosen) 
Class 1st term grade 1st term grade 2nd term grade 2nd term grade Change 

raw score (%) expressed as No. raw score (%) expressed as No. 
of S-D' s from of S-D' s from 
class norm class norm 

802 57.8 - .84 59.0' - .40 + .44 

802 54.4 - 1.11 61.0 - .25 + .86 

803 59.8 - .71 38.0 - 1.97 - 1.26 

;Trf~ ~ 804 49.0 - 1.55 47.6 - 1.25 + .30 
805 49.6 - 1.50 57.8 - .49 + 1.01 

805 49.6 - lo50 47.2 - 1.28 + .22 

805 42.2 - 2.10 49.4 - 1.12 + .98 

805 51.8 - 1.32 55.4 - .67 + .65 
805 55.2 - 1.05 53.0 - .85 + .20 
806 51.0 - 1.39 54.0 - .77 + .62'. 
806 53.0 - 1.23 66.6 + .17 + lo40 
806 45.2 - 1.85 44.8 - 1.46 + .39 
806 50.6 - 1.42 41.6 - 1.70 - .28 

807 57.8 - .84 54.6 - .73 + .11 
807 42.2 - 2.10 43.6 - 1.55 + .55 
807 49.6 - 1.50 46.2 - 1.35 + .15 
807 54.4 - 1.11 55.6 - .65 + .46 
807 45.8 - lo81 52.0 - .92 + .89 
807 43.8 - 1.97 39.0 - 1.89 + .08 
807 50.2 - .1.45 54.8 - .71 + .74 
808 6.,:3.2 - .40 62.0 - .17 + .23 
808 61.7 - .52 51.8 - .94 - .42 
808 60.2 - .64 59.2 - .39 + .25 
808 61.3 - .55 55.4 - .67 - .i-2 
809 61.4 - .54 46.6 - 1.32 - .78 
809 60.0 - .66 37.8 - 1.98 - 1.32 
809 34.2 - 2.75 26.8 - 2.81 - .06 , 

8P9 52.6 - 1.26 45.8 - 1.38 - .12 · 

809 62.2 - .48 53.0 - .85 - .37 

Group mean (expressed in 50 units) = +0.20 

Number demonstrating positive change• 691, (20 students) 
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Although the mean changes demonstrated by each of the four groups 

were not significant, they did provide directions to the original question. 

The statistics of the four groups suggest that a program designed for 

improving study habits and skills will not necessarily bring about 

improvement in the performance of students who had experienced failure in 

their previous term's work. 

The students who participated in the Study Skills program, Group "A", 

did not perform significantly better than their counterparts in the other 

groups. In fact, the results of the four groups were quite close regarding 

their mean change. These statistics suggest that students who did not re­

ceive any special treatment, be it in the fonn of a study skills program, 

a supervised study program, or an interview-oriented approach, will perform 

as well as thos.e students who did receive such special treatment. 

The fact that the students involved in Group "D" compared favour­

ably in their second term results with the students of Group "A", gives 

support to the contention that a study skills program will not necessarily 

be an effective method of improving student performance. The statistical 

information produced by the four groups would not recommend the implemen­

tation of a study skills program at the grade eight level. 

Investigation was made to determine whether the study skills 

course altered students study habits or motivation. The results ar~ 

summarized in the following table. 



Student 

Kelly 

Glenn 

Pam 

Stev:en 

Bill 
Carrie 

Elizabeth 

Ken 

anda 

Faye 

Carole 

t ' .. 
++ 

Group Change Improvement in 
Study Habits!! 

A + 1.14 No 

A + .80 No 

A - .27 No 

A - .38 No 

A + .08 No 

A + .76 Yes 

A - .02 No 

A - .17 No 
A + .17 No 

A + .31 No 

A - .33 No 

2:6 

Teacher reports as making 
an effort during second term 
re school work ++ 

No 

No 

No 

No 

No 

Yea 

No 

No 

Yes 

No ~ 

No 

:Based on a positive change on questions 12, 23, 42, 51, 52 

Based on teacher comments contained on second term evaluation reports. 
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It can be seen from this chart that although eleven students 

completed the study skills program, only one student gave evidence of 

changing her study habits for the better. Ten of the eleven did not, 

whether it was because of a lack of effort on their part or simply due 

to the fact that their efforts at change were unproductive can not be 

detennined from their answers on the questionnaire. This statistic does 

raise the question of whether the level of low improvement by these 

students negates the use of a study skills program, or whether it was the 

quality of the students which caused the lack of improvement to a signifi­

cant extent. Also, the fact that two-thirds of the members of Group "A" , 

who demonstrated a positive change in their second tenn work, did not, in 

the judgement of their teachers, try any harder during the second term, 

suggests that their positive change could very well be incidental to their 

effort during the second tenn and to their participation in the study skills 

program as well. 

On the basis of the statistics of the four groups, indications 

are that a student's participation in the study skills program did not 

benefit him anymore than had he been a member of a supervised study group 

or a pep-talk group. It must also be accepted that, in the limits of this 

investigation, students who had failed their first term examinations but 

participated in the study skills program, the supervised study group, or 

the interview-oriented approach. 

It is the opinion of the investigator th~t the statistics of the 

four groups suggest that the implementation of the specified program 

designed to improve the study habits and skills of grade eight students 
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who had failed their previous examinations will not be an effective means 

of improving the perfonnance of such students. However, it is felt that 

further study is necessary on the question of study skills and habits at 

the junior high level, if only to determine whether or not the changes 

demonstrated by the students are typical of the results which can be 

expected from such a program at the junior high level. Rather than have 

students undertake a study skills program similar to the program employed 

~ 

in this study, perhaps it would be more beneficial to work on individual 

subjects or specific weaknesses. 
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QUESTIONNAIRE ON STUDY HABITS 

This questionnaire may be used to diagnose general study habits, 

or it may be used to check stucy habits in a particular subject. 

Read the questions carefully, and answer them honestly by writing 

"yestt or "no" in the space at the left. There is no time limit. Please 

answer all questions. 

_____ 1. Do you have a definite place to study - a desk or table all 
your own? 

_____ 2. Do you have a definite time for study? 

_____ 3. Do you have a stucy schedule? 

_____ 4. Is your study schedule in written form? 

_______ 5. If you answered 11Yes" to question 3, do you follow your schedule? 

_____ 6. Do you keep your study room cool and well ventilated? 

_____ 7. Do you read and study by indirect (diffused) light? 

_____ 8. Do you read and study under a colored light? 

_____ 9. Are you neat and orderly in your work? 

_____ 10. Do you keep all necessary study materials together? 

____ 11. Are you neat and orderly in doing your homework? 

___ __;,_12. Do you study when you are fresh, nQt tired? 

_____ 13. When you are studying, are you easily distracted by every little 
noise? 

_____ 14. Do you usually smoke wnile you study? 

____ 15. Do you usually eat while you study? 

____ 16. Do you generally study with the radio turned on? 

____ 17. Do you generally study with other persons talking in the same room? 

____ 18. Do you often sit down to study at home and discover that you do 
not have the exact assignment clearly in mind? 

_____ 19. Do you usually wait for a mood to strike you before you attempt 
to stucy? 

_____ 20. Do you tend to daydream when you should be studying? 
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____ 21. Do you study only to get through the next day's lessons or to 
Pass a test? 

____ 22. Do you try to study with others whenever possible, rather than 
alone? 

____ 23, Do you concentrate when you study? 

____ 24. Do you make an effort to get off to a good start in each subject 
each term? 

____ 25. Do you do the hardest job first when you study? 

26. Do you do the least interesting job first when you study? ----
____ 27. Do you take "rest breaks11 during your study time? 

____ 28. Do you complete what you start? 

____ 29. Do you complete one job before going to another? 

______ 30. Do you frequently make simple charts or diagrams to illustrate 
points in your reading? 

______ 31. Do you generally take your notes on reading assignments in 
outline form? 

______ 32. Do you mark down page numbers of important or difficult passages 
in your textbooks as you study, so that these points can receive 
special attention when you review? 

_____ 33. Do you leave mechanical work, such as copying, until last? 

____ 34. Do you study a subject with the idea of remembering it only 

until the course is over? 

______ 35. In studying for ·a~ exam or a quiz, do you try to memorize the 
exact words of the textbook? 

_____ 36. Do you study late into the night, or even all night before an 
important examination? 

_____ 37. Do you go over the whole lesson quickly to find what it is about 
before planning your study? 

____ .38. Do you usually skim over a reading assignment before studying it 
in detail? 

_.;.;._~v __ 39. Do you read so slowly that you have trouble covering all your 
assignments? 

____ 40. Do you move your lips or mumble while studying hard passages? 

____ 41. Do you frequently discover that you have turned several pages in 
your textbook but that your mind is blank about what was said on 
them? 
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____ 42. Do you make use of the index, diagrams, footnotes, and 
illustrations in your textbooks whtn you study? 

____ 43. When studying, do you stop now and then to force yourself to 
recall what you have just read? 

44. Do you read more than you are required to read for a subject? ----
J ____ 45. When you find a new word in your reading, do you usually look 

it up in a dictionary? · 

46. Do you go to class unprepared and ask questions to which you ---- would know the answers if you had done the assignment? 

____ 47. Do you offer contributions in class which help make the subject 
more interesting for your fellow students? 

48. Do you often go to class without having done what you were ---- expected to do? 

____ 49. Do you interfere with other students in class or during study 
by asking to borrow materials? 

___ _.50. Are you interested most of the time in class? 

___ ___.51. Are you attentive most of the time in class? 

___ __.52. Do you generally go to class well prepared? 

53. Do you hesitate to ask your teacher to explain points that are ___ _.. 

not clear to you? 

___ _.54. Do you ask for additional help when you need it? 

_____ 55. If you answered nyes" to question 54, do you use this help wisely? 

56. Do you follow instructions regarding preparation of written ---- homework? 

___ _.,57, Do you often leave class with the assignment only vaguely in mind? 

___ _.,58. Do you prepare an assignment as soon as possible after it is made? 

59. Do you hand in your assignments on time? -----
60. Do you keep your class notes and reading notes for each subject ---- together? 

____ 61. Do you do your own ,work in daily assignments? 

62. Do you get your assignments and keep up with your classwork when ---- you are absent? 

____ 63. Do you know when you have studi.ed enough? 

____ 64. Do you have trouble selecting the important points in a study 
assignment? 

____ 65. Do you review often? 
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---67. 

68, 

___ 69. 

70. ---
71. ---

___ 72o 

___ 73. 

740 ---
___ 75. 

76. ---
77. ---
78. ---

~, 
Do you have a genuine interest in your schoolwork? 

Do you keep an open mind for new ideas? 

Do you evaluate your own progress from time to time and act 
accordingly? 

Do you depend on your classmates to "get you through" class 
discussions? 

Do you try to use the facts learned in one subject to help you 
understand another subject? 

Do you frequently analyze your work to find out where you are 
weak? 

Do you respect your teachers? 

Do you often wish that you could drop out of school and get a 
job? 

Do activities often interfere with your study periods? 

Do you know why you study each subject that you take? 

Do you try to apply what you learn? . 
Do you accept criticism in the right spirit? 

Approximately how many hours per week do yo~ spend on school 
study? 
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SESSION I 

PREPARATION FOR STUDY 

1. GOOD HEALTH HABITS: 

Good health habits and good s tudy habits go hand in hand. 
Here are a few health habits t hat a ll students mould developl 

1. Get enough sle eR e ach night. 
The amount var i es with the individual. 

as you need to fe e l rested and ready to take 
and play of the day . 

Get as much 
on the work 

2. Eat nourishing me a ls. 
Include foods from Canada's Food Guide every day: 

Milk and milk products, brea~ and cereals, vegetables, 
fruits, meats and fish. 

3. Exercine daily - outdoors, if possible. 
Participate in te&~ or group sports . Exercise on 

your own, a.lso. Walk or ride a bicycle instead of 
asking for a drive. 

4, Watch your postu re. 
Good posture make s you l ook and f e el better in 

every way - sharper , more self-confident. 
Check your postur e r ating: 

Standing Sitting(at desk or table) 

a. Head high a. . 
b. Shoulder blades f lat 
c. Chest up. b. 
d. Stomach in (If a p l umb l i ne 

were droppe d from your c . 
shoul d e r, i t s h ould f ~ll 
just f o rwa!'d cf th8 a nkle . ) 

Back straight against 
t he back of the chair. 
Weight on thighs, not 
spine . 
Feet flat on the floor, 
under the knees. 

NOTE: If y ou find i t d1 ff i cu l t t o maintain good posture, 
---ask your physic a l e duc a.t i on t eacher for help. He or 

she may sugges t aome spe cia l exercises. 
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II. THE LOCATION OF STUDY: 

An important step on the road to more effective study is 
to find a proper study area. You must find a £Uiet place, where you 
can work alone and undisturbed. The spot you choose should not be 
near the telephone :1 -the radio, or the television. It may be in a 
bedroom or some other area of the house (Perhaps even in school after 
dismissal time), but the place you choose must offer silence. If 
you cannot find such a place, then you should discuss the matter 
with your parents and seek their help in finding a solution to your 
problem. If these efforts should fail, perhaps the public library 
may be the answer. 

The Study Area Assessment Sheet on the following page will 
help you to evaluate your present study area and to aid you in: 
selecting a new area if you feel that it is necessary to make a 
change in your place of study. 

The Equipment for a Proper Study Area: 

Once a study area has been established, the student must take 
a second look at the area chosen. It might be possible to make this area 
an even better place for study if he can restrict it to just a study 
area. This area should be free of distracting materials such as 
comic books, pictures, trophies ) etc. If it becomes necess~ry for 
these items to be on the desk or table in the study area, the student 
should make an effort to have them removed (place them on the floor 
or in a closet) before he or she begins .to work. The · Study Area should 
be kept for study only (if at all possible). However, if this is not 
feasible, the student should do most of his school work here; other 
activities might be done in another area of the room, at least away 
from the study area. The more the student is able to associate his 
study area with his school work, the easier he will be able to begin 
his studying when he arrives at his study area to work. 

In the study nrea, you should have a desk or table which is 
large enough to hold your books and provide a large work area besides. 

he chair should not be too comfortable, or you will get drowsy and 
:nay be overcome by sleep , It is better to have a hard chair with a 
straight back to lend support to your body, then to have a soft, well­
stuffed chair which will encourage rest: Make sure the lighting is 
adequate; it is often necessary to have a study lamp on or near your 
desk as well as having the overhead light on. The important points 
to check here are lack of glare and uniformity of lighting. Light 
should not be reflected from a glossy page directly into your eyes, and 
the entire reading surface should be uniformly lighted. The room 
should be well ventilated and the temperature kept at about seventy 
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Finally, your study area should be well stocked with the things 
u usually need in order to do your work; otherwise, you will waste a 
eat deal of valuable time looking for things which should be close 
hand. 

er 
per 

These things include the following : 

sharpener 
textbooks 
dictionary 

eraser 
notebooks 
atlas 

ock or watch 
bber bands 
mework notebook 

Mathematics instruments 
glue 

paper clips 
scotch tape 

note: 

BE PREPARED TO DO BETTER, AND YOU WILL DO BETTER. 

A STUDY SCHEDULE 

A Study Schedule enables you to set aside specific time for study 
assignments; it tells you what you are supposed to be doing at any 

ven time. Essentially what you are doing here is forming a habit, so 
at study of a certain subject at a given time becomes second nature to 

It is not enough to work out a study timetable; you must follow it 
enough for it to become habit. 

Begin by deciding on the time you have available for study, for 
creation, and for sleep. These times can be flexible so that you can 
ade a study period for a recreation period; however, you must make 
rtain that the study period is taken soon after the trade has been 
de. Once you have completed your timetable, you should take note that 
udy has priority over all other activities during time that you have 
heduled as study time. 

On this schedule, you should fill in your class schedule and 
er definite commitments (For example: sports, clubs, family activ­

ies, etc.). The study schedule will then be arranged around these other 
ents, making sure there is not all work and no play and vice versa. 

the sample study schedule on the following pages). 

In making up your study schedule, you mould leave time for a 
eak between study periods. The advantage in taking a break is that it 
lows your muscles to relax and this refreshes you so that you tackle 
e next subject with increased energy. The danger in taking a break is /­
at there is a temptation to go overtime and waste time you had set / 
ide for study. Some students set an alarm clock or even the timer // 
the kitchen range when when they go on a break. At any rate, you'will 

;~d that fifteen minutes taken to have coffee, listen to the radio or 
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t lie back and relax, will be of great benefit in your study program. 
should also allow for a period of at least one-half hour before 

to bed to allow yourself to ivunwindvY. 

Some students alternate between periods in which they do almost 
thing and times when they are far too hard on themselves. You should 
ave some time free every day for recreation and it is a good idea 
leave two of the seven nights free (provided that you have worked well 

r the other 5 nights). This makes for a proper balance between 
creation and study. 

In general, there is no 1vright)1 or v1wrong" study schedule. Try 
up one that suitspur particular circumstances and fills most 

your needs; that will be the IYright1v one for you. Now use the blank 
rm following Page 6 to construct a timetable which will help you 
t your work done. 

Schedule to work: 

Make three copies of your schedule; one for your desk in school, 
e for your study area at home, and one to carry with you. When you sit 

to study, have your timetable before you and begin on time. If 
begin late consistently, you are not being honest with yourself. 

u have made an agreement with you re9lf that you will be at a certain 
ace to study at a fixed time, and nothing short of a real emergency 
st interfere. This will apply, regardless of the 11moodii you are in, 
cause you cannot allow yourself to be governed entirely by your · 
otions. You may not be able to work at 100% efficiency if things are 
ing badly, but you can at least begin on time. 

The same principle holds true when the time set aside for a 
rticular subject is over. You must close the book regardless of 
ether you have gotten as far as you would have li.ked or not. Some 
udents set a unit of work before they begin and then work until they 

inish regardless of how long it takes. There is nothing wrong with 
etting goals; in fact, it is a desirable practice; but it is a mis-

e to go overtime on one subject so that you neglect another. Close 
book when the allotted time is up , supposing you have learned only 
fact, or nothing at all. You will find this difficult at first, 
remember, you are training yourself, It will become easier as 
progress. 

Students become discouraged when after taking the trouble to set 
a study schedule, they find that major assignments and tests, 

portant social events, etc. interfere with their plans and throw their 
udy program off-stride. However, one must keep the idea of 

flexibility1Yin mind. Time may be YtborrowedH from any area on the Study 
-hedule provided it is paid back at some later date. For example, if 

u were to take Wednesday night off to attend some important event, 
ou would make sure that you replaced the study time lost on Wednesday 
ith the same amount of time during some other part of the week which 
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u had slated for recreation. For a long assignment (project, etc.) 
ou may take a study period from another subject in which you are 
nfident that you are caught up, or perhaps a large block of time 

.. a weekend would be more favourable. You will find that it is best 
begin early with such assignments and work at them over a period of 

rather than to make a frenzied effort just before the deadline. 

Also, you must stop and evaluate the situation at the end of 
he first week or two, and continue to reassess thinlAS periodically. 
n doing this, you must look at every subject to see if you are managing 

keep up to date. If not, you must rearrange your time, giving less 
ime to some subjects or to recreation than you originally gave and 
,lowing more time for those areas in which you have been falling 
hind. If you just cannot manage to keep up with the work, after 

.. e most careful rearranging, it may be helpful to talk the matter over 
ith your teachers or counsellors. 

It will add a great deal to your organization if you keep a 
ework and Assignment (Projects, etc.) Notebook in which you make 

te of all assignments as they are set: this saves time which would 
erwise be spent searching around for details when you are ready to 

gin work and insures that you will not leave your work undone because 
forgetfulness. It is also useful for making note of points or items 

ich you do not understand and want to ask your teacher to explain. 
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TIME SUNDAY MONDAY TUESDAY 

--------
8:30 Bed J._ Travel time Study 

9 : 00 Bed Home Economics Study 
Industrial Arts 

-·------ - I - · --·· - -- ) 

9 : 15 Bed Home Economics Geography 
__ Jndustrial Arts 

; 

--
9:50 Breakfast Home Economics English 

Wash & Dress Industrial Arts __ , .... , __ 
10 : 30 Read Home Economics Recess 

Industrial Arts ------
I 

10 : 45 Church Home Economica I Health I 

i Industrial Arts ·-·-------
11:20 Church Travel Time Science 

·--
12:00 Dinner Li;.nch Lunch 

----
1 : 30 Football Math Math 

2:10 T.V . Science History I 

2:50 Study English French 

I 
- -·· _____ ,..., ___ --- I 

3:30 See a Frie nd Sports 
J 

See a Friend 
i - ·- ~-

4 : 30 See a Friend Sports Free Time 

5:30 Supper Supper Supper 

- ---- --- -· 
6:30 T.V. Read Study 

7 : 30 Study Study T.V. 

8 : 30 Listen to ·~ .•c . Study Study 
Records 
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':IME SUNDAY MONDAY TUESDAY 

----- -- ------------t-----·------------------
8:30 

-
8: 50 

-------------+-------------- --------
9:35 

·----- ----·- - -----f--------------------
:.0:15 

:.1:15 I 
:.2:00 

l:JO 

·-+----------------+---·---- ---

'"--··• ··••-------+ 
r--r------11~~===-- r-

+--------------------- --L 
~-r---- _j __ I - -- .-·------ I 

2:10 

2:50 

': 30 

------1------------ - --------+- --- - - ·- ------------1------------
7 :30 

><:JO 



-----

-------

--
________ --.. -· 

.----

--------4 -·---·---
----f---

-----

--·-

---------· 

.. -~-----~~ ----+---~, 
--------·-------II 

----
------

--------+------- -~ ----

----

--------
------

-----· 

-·-----+-~--

==-----t-' ---=-··----T-----· 

----

---+ __ --__ ---_ -----+-----
I 

·---j ------·-·1·· 
I 

--·-------------
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PREPARATION OF A STUDY PLAN: 

A Qtudy Plan prese nts the assignments to be co~pleted for the 
~allowing day or days and indicates during which study periods on the 
tudy Schedule work is t o be done on these tasks. The date on which ­

these assignments are due is· also listed. As each task is completed, 
a check mark is placed beside it. {See the example of a study plan which 

ollows this page.) Such a plan enables you to see when future 
~ssignments are due, whether the following day or several days later 

nd to budget your time accordingly. This also will encourage you to 
tart projects when they are assigned rather than putting them off 
ntil it is too late to do an 3.dequate job on them . 

It is important, when making up your study plan, to list your 
ssignments in order of difficulty for you as an individual, beginning 
ith the most difficult. (Turn to practice exercise I and arrange the 
ssigned work in the Study Schedule for Tuesday, November 2. Remember 
o do the more difficult assignments first.) 

Begin each study session with a review of material covered in 
our last class in that subject ~ This should not take more than fifteen 
inutes, because you will probably have some assignment to do in that 
bject area. When this brief :::-"8v:i ew :i.s f:i.nished , proceed with any 

ssignments which may have been set . If you have no \vritten assign­
ents, this does not mean that you have no ·work to do, This is the 
ime you should spend studying new materia~ in your textbook to see 
dat you will be doing in the days ahead, o~ doing a review of work 

date . 

Research has shown that most forgetting takes place within the 
irst twenty-four to forty-eight hours after learning. It is obvious 

om this that a student needs to re-view material §_<2.9.A. after learning it, 
•. at review should be frequent at first, ta:gering off to regular but 
ess frequent review as tir.J.e pass9s and the mat8rial becomes better 
nderstood. Therefore, in addition to nigl,.., U .. y review of material 
vered in class each day, you mu.st do systemat ic reviews all during 

.~e term on work that has been covered in class. Some people do an 
erall review once a month in ec..ch subject so that material learned 

arlier is not forgotten. This is a habit well worth forming. 
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EXAMPLE OF A STUDY PLAN 

TASK OR ASSIGNMENT DATE DUE -
DAY MONTH 

DATE 

1. Read pages 25 to 30 ! Tues. Oct. 15 
in Geography 

2. Problems 5 to 13, I Tues. Oct. 15 I 
page 15 in Math 

3. Review notes and .~Thurs.Oct. 17 
text book pages 35 
to 50 for quiz in 
Science. 

1. Review chapter 2 I Wed. Oct. 16 
in History 

2. Make outline for j Thurs. Nov.16 
Health project 

COMPLETE 
CHECK 

MARK 
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Practice Exercise I 

The following is a study schedule for Tuesday, November 2: 

Study 

Geography 

Recess 

Health 

Science 

Lunch 

Math 

History 

French 

Sports 

Free Time 

Dinner 

Study 

Study 

T.V 

Study 

Bed 

The following are assignments due on Wednesday, November 3rd: 

Read pages 32 - 35 in History 

Answer questions No. 1, 2, 3 on page 10 in Science 

Translate exercise No. 3 page 15 in French 

Place these assignments in the area opposite study for Tuesday. 
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vTION D, PRACTICE EXERCISE II 
STUDY PLAN 

DAY TO FROM TO TASK OR ASSIGNMENT I DATE DUE -
DO THE l DA y MONTH 
TASK DATE ----·--

COMPLETE 
CHECK 

MARK 
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SECTION Il - MOTIVATION. 

Many junior high school students have not developed good study 
habits. A student who uses a particular method of study and obtains good 
grades will probably use the same methods when he studies again. 

Here are some suggestions on how y ou might develop good habits; 

First: make a list of the things that are pleasant for you 
to do., For example, one person might have the following 
list: (1) Listening to a record that is a favourite · of yours 

(2) Being with a particular person whose company you enjoy. 
(3) Watching a particular television program. 
(4) Going out with friendsft 
(5) Just sitting back thinking. 

FILL IN THE SPACES UNDER THE PROPER READINGS PRESENTED ON 
P. 15. 
Remember: 

This is just an example. Your list should include things that are 
pleasant for you. 

Secondly make a list of things that f OU find difficult to do. 
For example: (1) Reading four pages of history. 

(2) Doing problems in mathematics. 
(3) Doing research for a project in one of your courses. 

Remember: As before , this is merely an example. Your list 
would include those things that are difficult for you. 

Thirdly~ Now supposing that you will say to yourself that 
you will reward 1ourself after having completed one subject; for 
example, after completing the problems assigned by your 
Math teacher ., Afte:~ you have completed your work in Math, 
write in your notebook the page and numbers of the problems 
you have finished, then, get up from your desk, and do something 
that you find pleasant, for example, L isten to a record 
(not an L. Po thank y ou), or talk to a friend for a limited period of 
time., Then return to your desk and do your next assignment. 
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REWARiilNG EVEN T S . IiI FFICULT TASKS 

1. L 

2o l , 

3. 3. 

4 . 4. 

5. 5. 

6. 6. 
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PLEASE TAKE NOTE OF THESE FACTORS IN IMPROVING YOUR STUDY 
HABITS: 

1. Always be sure to v1 r ite everything that you have done in your notebook 
and keep a record for y our masteT schedulee 

2. Be sure that after each p i e ce of w ork y ou do, you leave your desk or 
table to d o a pleasant t l-: ing y o u choos e , 

3. POINT SYSTEM 

You_ may want to u Ge a point s ys t e mo For example, y ou might assign 
5 points to each subject fo r l1omeworko After y ou have completed the 
homework in each subject area, gbe yourself 5 points. Perhaps, after 
you have completed y our homework, yo11 may have accumulated twenty 
points (four subject areas} and the n yo u have earned your reward which 
might have been going out with a friend or watching a certain television 
program. In this case, y ou have earned a big reward for twenty points 
of difficult work. 

You may also give your self bonus points for reviewing material at 
the end of the week or in preparation for a test coming up. 
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Section III - CONCENTRATION. 

General O utline of This Section. 

1. Concentration - How to improve it? 

(a) Self r ew a r d . 

(b) Thought stopping ~ 

( c) Exhaustion of Thoughts. 

II. Listening Exe rcises. 

III. Reading Exerci s es. 

I. CONCENTRATION: 

The mind is often tempted to wand er, sometimes even from an 
interesting subject. Mental d iscipline is a habit that can be achieved 
only through constant effort. Concentration means that "y ou must think 
only about the work at hand ." If part of the mind is waiting for a 
telephone call or listening to th e rad io or television, the rest of the mind 
cannot conc e ntrate on study . Some subjects stim•':late us naturally, and 
w e enjoy studying th em. Other s may require a real e ffort of the will in 
ord er for us to study them adequately . But n o subject need b e dull if it 
is approached with a dete rmination to maste r it. 

Concentration can be c ontroll e:l . In s o d oing , on e must be able to focus 
his attention on a particular obj e c t, pla c e o r thing w ithout giving in to 
competing thoughts. Before r e a d in g a ny fu r th er in th is section, I want 
y ou to pause for 10 s econdso D uring this tim e try not to think of a 
three decker ice cream c on e . 

Now, if y ou hav e s ucc eeded in n ot thinking about the ice cream 
cone, you are an ex t r ordinary p e rson. It is very few people who can 
avoid thinking of an ice cream cone under these circumstances - using 
y our will power to no avail. 

Suppose, just for a moment, that during the 10 second interval, 
y ou hear the scream of a polic e siren outside and it seems to be getting 
louder. It is likely that y our attention will shift to the siren and you 
would be successful in not thinking of the three decker ice cre am cone . 
This example clearly demonstrates that your ability to concentrate can 
be controlled. 
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Another example of concentration difficulties would be the 
following: You are sitting at y our desk with a textbook in front cf you, 
reading material that is from your most difficult subject. As you proceed 
down the page, you find that your thoughts turn to the hockey game that 
you have in a few hours time. You say to yourself, "That's enough of 
thatp II and once again you try to turn your attention to what you are 
reading but you find that the thoughts of your hockey game keep interfering 
and your reading becomes meaningless. This leads us to the core of 
the problem of concentration and we ask ourselves - 11What can we do 11 ? 

Control Competitors: 

When we say that we cannot concentrate, what we really mean is 
that we have difficulty pay ing attention to one topic or one subject. 
It is obvious that there are some subjects that we find easier to 
concentrate on; they are more appealing to us and draw our 
attention. What we have to do before we can concentrate is to 
remove "competitors'' -- For example, a radio or a television 
may serve as competition to your reading of a passage in your 
history text. Other subjects or objects such as pictures, slogans, 
or anything that disturbs or takes your attention away from the 
material that you wish to concentrate on are competitors 
that must be removed. 

Self-reward. 

You might improve y our concentration by using the principle of 
giving yourself a reward. (Similar to the system mentioned in 
the section on Motivation.) 

For example, let us say that a coke is highly valued by you; thus, 
what you do is make the coke the reward for as many minutes of 
concentration that you feel y ou can stand. Or another example 
would be using the telephone as a reward; only making or 
accepting calls after a certain period of concentration. 

What y ou are doing is rewarding your study behavior with things 
that give you pleasure. 

Thought-Stopping: 

Whenever a thought comes into your mind that does not fit in with 
what you are concentrating on, SAY TO YOURSELF, "STOP" 
'THE THOUGHT 11 then proceed with your reading - repeat this 
procedure every single time stray thoughts enter your mind4 
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Exhaustion of Thvughts: 

An example of this process would be that whenever you 
are concentrating and a stray thought enters your mind that 
you cannot get rid uf immediately, get up from y0ur desk, 
m0ve to another area of the room and think about the stray 
thought or daydream for as long as you can before returning 
to your desk to resume your wurk. 

PARTS II AND Ill. 

These sections will provide some practice in listening and 
and reading~ 

A. LISTENING: 

The following statements numbered I to lo will be read by the 
counsellor or teacher while you listen and make up a question 
about the statement on Page 21 in the appropriately numbered 
space. The question formulated by the student shuuld ask for 
an important µ.cce of information that is presented in the 
statement read to him: 

THE STATEMENTS: 

1. Did you know that the oil we get today cumes from areas underground 
where the bottoms of ancient seas used to be? Long agu, earth, sand, 
and gravel filled up the seas and covered plants and animals. 
Millions of years later, the plants and animals became oil. 

(Possible Questi..ms????) 

2. Mary went tu the beach with T0m and Jane? (Pussible Question??) 

3. A leprachau.1 is a kbd of fairy who looks like a tiny uld man. 
(Puse:_ble Qu.estion?? ?) 

4. People £rum ma,ny lands live un the island of Trinidad. (P0ssible 
(Ques~iu~i ~ 

5. An elephant trainer, ur mahout as he is known in India, teaches 
elephants to obey c0mmandso (Possible Question???) 
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6. In the Philippines many p eopl e live in h uus es built o f palm 
leaves and bambov , (P0ssible C uestiun?? ?) 

l . R ocky little islands in the Aegean Sea make up part 0£ Greece. 

(Po ssible QuestLm?? ?) 

8. The island vf F0rmos2. is part of Nati.malist China. (Pussible Question??) 

I 

9. Marmuts have fat budi es , short bushy tai.ls and tiny ears. 

(Possible Question???) 

10. The people uf Lithuan::.a once ruled themselves. But in 1940, the 
Russians t, .. JUk over the tiny natiun and made it part uf the Soviet 

Uniun. (Po ssible Question???) 

11. O'Neill led a thousand men, m o st uf them Civil War veterans, in 

the first raid. (Po ssible Question???) 

12. The destr oyer fired once more, misting its search light with 

smoke. (Pussible Question???) 

13. The shure is campused of a belt 0£ smuuth r uunded white stones 
like paving stones, excepting une ur tw o beaches. (Pu ssible 

Question???) 

14. When I was a child, I always thuught that the must interesting 
animals were thuse in cages. (Possible Questiun?? ?) 
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B. REAJ:,ING EXERCISES: 

State m ents fr 0m A t v J a r e t c., b e r e ad by the students. 
After e ach sta t ement is r ead th e t e ache r o r cuunsellur will ask 
a qu e stion r egarding the state m e nt. T h e student is tu answer 
the que stiun in the appr opriate ly rra.rked space on page 25. 

THE STUDEN T READ S: 

A. The n e w b uy sat in the last ruw. His hair was s u red that it 
was impo ssible n ut t u n otice him. 

B. The old grandmothe r sat down in her wooden armchair and l~id her 
arms un the table. 

C. Incense is a mixture in p owder o r stick form that gives off a 
pleasant smell while it is burning. 

L. I had alway s lived in dr e ad ,.)f wat e r. Wh e n my friends practiced 
swimming I had always stayed away b ecause my muther had made me 
promise her never t u go swimming and I k ept this promise very 
well. 

E. L e g end say s that Saint L ..)m e nic v vnc e cured the snake bite of a 
w oman wh u lived in Italy. 
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F. MAR TIN lived with his g randfathe r and grandmuther in a house 
in the middle u f a g r e at appl e u rchard . 

G . Animals need cl e an air and wate r. Ma11y animals cann0t breathe 
air that has l o ts of sm uk E: a nd s vu t ir.. it ~ 

H . A p e t is an animal fri e nd that live s with y uu. It may be a big 
friendly Sto Bernard dug that licks y our n u se each m orning tu 
wake yuu up . 

I . Veterinarians, game warden s , and fo rest range rs are people 
whose work is t o care fo r animals. 

J. If ··' y u u w e r e a rai:>bi t, n ibbling plants in a meadow, you would 
be able tu s ee i n £r un t, ... m b 0th s ides, a nd n early all the way 
behind - all at the sam e time" 
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There is no done best method of study! the method presented in this 
ection may help you to study more effectiv ely. How ever, the success of 
is study method will d ep end upon the q uality of the effort you make in 

The SQ3R Method was d eveloped by F rancis P . Robinson. Any student 
ishing a more detailed p:resentation of this method could read the book 
ntitled Effective Study REVISED EDITION, by Francis P. Robinson 
Harper and Row), U61. 

The symbols SQ3R stand for the s teps w hich the student follows in 
sing this method o This abbreviation makes it easier to remember and makes 

·t easier to refer to this study method. A description of the various steps 
·n the SQ3R Method follows: 

• SURVEY(S) 

Locate the pages of your assignment. Estimate how long it will 
take you and how much time you are going to spend on it. Study the 
title - state it as a questiono Glance through the assignment looking 
briefly at: 1. Sub-titles (if any). 

2. Pictures and their captions. 
3. Charts, maps, etc. and their captions. 

Read any introductory and concluding paragraphs. Finally glance 
through any questions at the end of the chaptero 

This Survey section is a three to six minut e task and is very 
worthwhile . It will show the main id eas around which the section is 
built and this will help you t o organiz e the idea s as you read them later. 

QUESTION( C·): 

Turn the first heading or sub-h e a ding s into questions. Once you 
start asking questions, more will com e to mind. This will arouse your 
curiosity and give you a purpose in reading . It will bring to mind 
information already known, thus helping y ou to understand that section 
more quickly. The question will make important points stand out while 
explanatory detail will be seen in its proper light (as background 
information). 

Turning a heading into a question can be done on the instatt.. of 
reading the heading, but it demands a conscious effort on the part of 
the reader to make this .. a question for which he must read to find the 
answer. Also, the student might wish to write down some of the questions 
for later review. 
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READ(R): 

Read to answer your questions, This means that you read to the end 
of the headed section" If th e l'e a:.·e no head sections, then read three 
or four parag:::-aphs and st0p , Check to nee what was in the paragraph or 
section that helps to answe ,. your qucsti on( s), You:r rate of reading 
will depend upo,1 your purpose , ;,;c.e d i fficuity of thP- material and 
your famiiiarity with it. TJ s e a.U. of the info:?:mai:ion that is put there 
by the writer, such as gr:'1-phs ., 1na.ps, signal words, and editor's notes. 

4. REST ATE OR RECITE (R): 

After you ha..,·e read the first section or several paragraphs, look 
away from your book and try briefly to :i.·ecite the answer to the questions 
you had asked yourself previously " Use your own words and, if possible, 
give an example. If you can do this you know what is in the book; if you 
cannot, glance over the section again, An excellent way to do this recit­
ing or res ·~ating is to write down brief notes in your notebook or in 
outline form on a sheet of paper; these notes would be helpful for later 
review. Make these notes very brief. Take note that these notes: (a) are 
not written until tlie section is completely read ~ (b) Are written with 
the book closedo (c) Are kept brief and in your own words. 

PLEASE NOTE: 

Now repeat Steps 2 , 3 and 4 on ,3ach succeeding headed section or 
group of paragraphs.., Th.at is, tu:::-n each headed section into a question, 
rea~ to answer that ques tion, and recite the answer. Read in this way 
until the assignment is c-:>mpl c ted ,. 

REVIEW (R): 

Your review of '!:he materia.l ch o La:J be done 24 hours after you 
studied it for the fir-st dme o \ Th:s is the ideal time interval.) Use 
the method yoL1- u.sed in Step 4 ·"' Recite : Look o.way from your book and 
try briefly to say the ans'N t- r ~c- llieq~tion y ou. originally asked. 

-:- Then check your book i:o be su~·e that you a:ce correct,. 

·l ·.j 
However, not onlv should one 1eviaw a previous lesson 24 hours . , 
after the initial study period, one should also review immediately 
after having studied the section for the first time o When your lesson 
has been read, look over you:r notes to get a bird I s- eye view of the 
various ideas and their relations:iipso Practice some recall by 
covering your notes and trying to recall the main points. Nothing will 
prepare you better for your tests, examinations, and classes than 

review. It keeps the information at a conscious level and is not 
forgotten. Remember you can often relearn in a few minutes what took 
you an hour to learn the first time. 
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The five steps of. the SQ3R Method - Survey, Cuestion, Read, Recite, 
and Review - when practiced and polished into a "smooth" and efficient 
method, should result in your reading faster, picking out the important 
points, and fixing the m in memory. 

PRACTICE EXERCISE S FOR STEP 2 OF T HE SQ3R METHOD - QUESTION. 

Directions: The stud ent is to read the first sentence of a paragraph; then 
he is to form a que stion from the i:::lformation presented in this 
sentence. Afte r forming th e question,. (Writing it down might be 
a useful practice.), the student is then to proceed reading the 
rest of the paragraph with the intention of answering his 
question. After having read the paragraph, the student is to 
write his answer on a sheet of paper and then check to see 
if his response is accurate. 

Paragraph # 1. 

Monday morning found Tom Sawyer miserable. Monday morning 
always found him so - because it began another week's slow 
suffering in school. He generally began that day with wishing he __ 
had no intervening holiday, it made the going into captivity 
again so much worse. 
( Taken from Th e Adv entures of Tom Sawyer and Huckleberry Finn,) 

Possible student question: Why was Tom Sawyer so miseramle. 
Monday morning? 

Paragraph # 2: 

The old lady whirled around , and snatched her skirts out of 
d anger. The lad fled, on the instant, scrambled up the high 
board fenc e , and disappeared over it. 
Possible student que stion: "Why d id the old lady whirl around? 
or In what danger was the old lady ? 

Paragraph # 3. 

The boys forgot all their fears, all their miseries in an instant. 
With gloating eyes they watched every movement. Luck' - the 
splend our of it was b e yond all imagination I Here was treasure 
hunting und er the happiest auspic e s - there would not be any 
bothersome uncertainty as to where to dig. 



(2 9) 

Possible student question: Why did the boys forget all their 
fears and all their miseries in an 
instant'l 

Instructor, please note'. 

Point out to the student that sometimes the question may not be 
answered in that particular paragraphe Further reading may be necessary 
to find the answer. 

Paragraph # 4: 

John cursed himself for his stupidity. He had been so busy 
killing the woman showing her once and for all his superiority to her and 
her kind, that the thought of the bracelet had gone right out of his mind. 

Possible student question: Why did John curse himself for 
being stupid? What had he done? 

Paragraph # 5. 

He was rigid with fear. Suppose the police already knew of 
the deaths, suppose they were at the house and had folmd the bracelet . It 
was awhile before his brain functioned again and he decided on a course of 
action, He felt better the moment he knew what he must do. The 
important thing was to be careful. 

Possible student question: Why was h e rig~.d with fear? What made 
him so afraid? 

~ 
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Three important considerations in preparing to do an assignment are 
the following: 

1. UNDERSTANL THE ASSIGNMENT : 

You should be abl~o ~~~er the_following questions: 

(a} What readings , i?roolems, E-xperiments, lopics, or units 
were assigned? 

(b) What pa:_·t of the prepa:i7ation requires written work? 
( c) What importan-.: points 2_nd what difficulties were 

emphasized by tl:e teacher in making the assignment? 
(d) Vvhich principle s of effective study did the teacher 

advise the class to follow'.' 
(e) What is the scope, the~ content, the form of the assignment? 

2. SYSTEMATIZE THE MATERIALS IN THE LESSON: 

This means that you should learn to take notes on the 
directions and suggestions given by the teacher in order to 
understand the assignmento 

3. LEARN TO USE THE TEXTBOOK PROPERLY: 

You should understand the purpose of the index, appendix, 
footnotes, preface, bibliography, maps, charts, etc. and 
MI\KE USE OF THEMo 
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HELPFUL HINTS FOR READING . 

Much of your education comes through reading. If your reading methods 
are faulty, y ou will find it d ifficult to keep abreast with your school 
work. Not only in school is reading necessar _1 , but it is so important to 
your success later when you enter the world of work~ 

Here are some suggestions, which if followed, should help you to 
become a more efficient reader .: 

1. Read widely books, magazines, newspapers, and other publications 
regularly to find out about things that interest you and to provide 
relaxation. 

2. Read with a purpose o 

3. Read as rapidly as possible, but vary the speed at which you read to 
suit the material and your purpose. 

4. Try to obtain a general idea of the material you are about to read before 
actually starting ito This may be done by making a survey of the material. 

5. Do not read word by word, but do try to stretch y our eye span to read at 
least phrase by phrase, or sentence by sentence. Better still, try to 
read an "idea at a time" .. 

6. Always try to incr8ase the eye span - that is, the number of words which 
your eyes can pick up at each fixation. 

7 . Try looking for certain clues which may provicie the "meat" without the 
necessity of reading 8Ve r y µh:case " 

8 . Learn to read with y ou.r eyes only " Any movement of your lips, 
tongue, throat muscles, h e ad er finger pointing along the line, slows your 
reading speed. 

9. Levelop a good vocabular:r n If you do so, y ou will make better progress 
in readingo 

10. Try to read most of the material which you read only once. Remember .. -
the mind can often do what it is forced to doe 

11. Be sure that there is no physiological reason for poor reading achieve­
ment. Have your eyesight checked. If y ou are required to wear glasses, 
WEAR THEM, Also, if the prescription of your glasses is changed by 
your doctor, be sure to get the newly recommended pair as soon as 
possible. 
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ESSAY WRITING 

I. EVALUATION OF PAST WORK : 

A. Examine previu us essays and find the errors that yuu have 
been makjng . 

B. Study cvmment s made by yvur teacher. 

C. Make a list of the prublem areas in y uur essay writing and 
try t u avuid them by fvll owing the advice given by yuur 
teacher. 

2. PLANNING THE ESSAY: 

A. Beginning immediately is important. 

1. As s oon as the work is assigned, select yuur topic and 
plan y our line of attack. 

2 . Get your ideas down un paper. (N ut necessarily in the 
o rder in which you i ntend tu present them in the essay; 

the ideas can be arranged in a m ore logical order later in 
y uur preparation.) 

B. Selectiun of Topic: 

1. If yuu have a chuic e, sele ct a t upic that interests yuu, not 
necessarily une ye,u a lready knuw a great deal about. Take 

2. advantage o f this Jppurtunity tu investigate a subject you 
wish tu inve stjga te . 

3. If it is to be a rathe r lengthy es say, select a broad topic. 
For example: Lumbering in Nova Scotia wuuld be a topic 
that is broad enough t o alluw you to write at length. 
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3. If the essay is t o be limited tu a few hundred w ords, select une 
specific are a of your uwn fav ourite t upic. F J r examp.e: 
Pulp Wood Harvesting in Nuva Scutia might serve as a topic 
for such a brief essay . 

C. Making the Outline 

1. List the main items you wished to c uv er . 

2. Arramge these ite ms or h eadings in an uutline under the 
folluw general divisiuns: 

(a) Intr oducti on (; r Preview~· 

This section introduces the subject in general terms and 
may give a few o f the important facts regarding the t opic 
under discussion. 

(b) Main B udy: 

In this divisiun uf the essay, the maj or p urtion of yuur 
infurmatiun will be presented. 

(c) Evaluatiun u r C onclusion: 

This sectiun will sum up ur present the cunclusions of the 
essay. 

PLEASE NOTE: 

Refer t u Pages 35, 36 and 3 ;, fv r a SAMPLE CUT LINE. Als o , 
refer t o P. 3 : fo r a Practice Exercise dealing with u rganixing ·outlines. 
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3. WRITING THE ESSAY: 

The proc e ss of w riting will help t u clarify y uur thuughts, s o 
d u n ut w ait until yuu have a clear picture of what y o u want t u say before 
y0u be~in to write . 

A . Expand the Outline intu an essay : 

1. If you have difficulty with yuur Intruductiun, g o directly 
t o the main b od y o f the essay and work J n this section. 

2. L0 not be uverl'/ c oncerned with spelling, punctuation, and 
sentence structure at this stage; these errurs shuuld be 
c orrected when yuu revise the first copy. The impor tant 
thing is tu get your ideas fluwing. 

3. T -:; expand your ..... utline intu an informative essay, go tu 
resuurce books, magazines, newspaper articles, ur persons 
with knowledge uf your area of c oncern. Be sure t u give 
referenc e s fo r information taken from uther writers or 
individuals. 

B . Revise and Rewrite: 

1. Luuk again at the first (ruugh) cupy, correcting misspelled 
w urds and punctuatiun errurs . Some uf the sentences may have 
t u be rem oved fo r better effect. C onsult a dictionary and 
English textb uok if nt;cessary. 

2. Take anuther l uuk at the essay . Try to urganize sentences 
in an urderly manner. 

3. Rewrite the essay in yuur best handwriting. 
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C. Things t o avoid w hen w riting an e ssay: 

1. R e pe titi un ,.) r saying the s am e thing uver and uver. If y vu 
make a p oi n t, do nut beat it t u death. 

2. Taking the w e;rk u r ideas uf an0th e r writer and using the 
material with uut giving credit (references). This is 

known as Plagiaris m . 

SAMPLE O UTLINE OF AN ESSAY. 

J .. :"s say T upic. "The Fore st Industry in N .)va Sc otia" 

Random N otati on of Items to be c overed: 

Histo ry 
Meth ods ( early and m od e rn) 
Effects o f climate 
Types uf forest uperati uns 
C ontr oversy uver modern methvds 
Life uf Lumberjacks 
Future 0f Industry 

OU T LINE 

A. INTRODUCTION 

(As yuu see, these headings 
are n ot in the proper o rder. 
They will be arranged in o rder 
later.) 

1. Reas uns fo r y uur intere st in the subj e ct based on c0mmonly I! 

held b e liefs: ~ 

(a) Free, care frt e life o f lumberjacks. 
(b) G uud f0ud in lumber camps. 
( c) Outduor life. 

2. This essay is an investigatL,n u f the subject t o get the 
true picture. 
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B. MAIN BODY OF THE ESSAY: 

I. Hist0ry: 
(a) Early explcrers. 
(b) Timber for the Ruy al Navy• 
( c) Timber for the Nvva Sc 0tia shipbuilding industry. (W ouden 
ships and iru n men) . 
(d) Beginning 0 f the pulp and paper industry. (N ,B. The process 

for making paper frum wuud was develuped by a Nuva Scotian._) 
( e) Timber for the rebuilding v f Eurupel 

2. Types of Forest Operatiuns: 

(a) Saw lug cutting. 
(b) Pulp w uod harvesting. 
( c) Christmas Tree cutting. 

3. Effects of Climate: 
(a) C uol, wet summE.:rs. 
(b) Winters cold enough fur easy transpurtation uf lugs. 

4. Life of Lumberjack: 
(a) Early: 
- many hardships 
- poor living c0ntiitions 
- hard word 

(b) Modern: 
- men live in cumfurtable camps ur at hume 
- better equipment, puwer saws, tracto rs 
- but still hard work 

5. Methods uf Operati un: 

(a) Early: 
- equipment used 

(b) Mudern: 
- equipment used 
- higher producthm per man 
- cuntruversy over mudern methuds 

6. Effects on the Ecunumy uf the Province: 

(a) Numbers empluyed 
(b) Muney earned 
(c) Empluyment for unskilled wurkers. 
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C. CONCLUSIONS: 

1. What you think of the lumbering industry based on y our research. 

2. The futur e u f th e inciustry . 

3. Any rec ommend atLms. 

Please n ote: 
You may wish t o re-arrange the outline . For example, sections 4 

and 5 may be switched ar o und ur combined under one heading. 

PRAG TICE EXERCISE: 

Assume that your class has been assigned: an essay. The topic 
Life in the Maritime Provinces, has been selected by the class,. A list 
of items has been drawn up by the class also . Arrange these items in an 
Outline with the general aivisions of Introduction, Main Body, and 
Cunclusion. 

Outdoors 
Schools 
Advantages 
Universities 
J ub Opportunities 
G u st of Living 

ITEMS. 

Way of Life 

Entertainment 
Why you like it 
People 
Climate. 

Invitation to others t o c ome and stay o r visit. 
Other Canadians do not unde rstand Maritimers . 
Other items that c ome t o mind as y uu write the outline may be added. 
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TAKING CLASS NOTES . 

COMMON ERRORS IN T AKING CLASS N OTES~ 

ERROR 

Handwriting illegible 

Notebuok t oo small 

T oo many n otebuoks; c ourse 
notes mixed, l uose pa[jes 

P oor labeling at t op 

Inadequate indentation; n o 
numbering or emphasis marks 
(underlining, etc.) 
Note Taking in Gene rc:1. ' : 

\f\THY I T IS A POOR PRACTICE. 

Hard t u read in reviewing 

I:ifficult t o indent and to show 
o rganizathm 

Difficult t o keep track of the notes; 
yuu may l o se some of them. 

Hard. tu use quickly 

I,ifficult t o see organization. 

As a general rule, try to make note of items which your teacher 
emphasizes, as being important. Often you can tell this from the way he 
or she ~will phrase a point when speaking in class. Statements like "Let 
me underline this point." at the beginning of a p oint being expressed are 
clues t o the fact that an important secti un is about to be covered. 

Y ou should be prepared materially for taking class notes. Notes 
should be taken in ink, so yuu sho uld have at least tw o pens with you. 
The size o f your n0tebouk may vary for each c 0urse; check with your 
teachers t o find u ut what size notebook w o uld be best for their 
particular c ourse. 

If you are abs e nt fr om a class, y0u must be sure to get the class 
notes given in that particular class fr um a student whom you feel does an 
adequate job o f taking d own the info rmatiun presented by the teacher. 
Als u , you must take care no t t u lo se any notes, and all nutes should have 
the subject and date on the t op o f each page. Also, it is a good practice 
to underline key w ords with a c o loured pen or pencil. G o over all of 
your class notes each week t o keep them orderly. If you are using 
l oose leaf paper, file your notes according t o the subject in ring 
binddrs. 

PLEASE NOTE: On the following pages a meth od of organizing yuur 
class notes is suggested,; This meth od may be of c onsiderable help 
in making your study of the material more efficient. 



SUMMARIES 

ANI: 

KEY WORDS 

(REDUCE) 

(REFLECT) 
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CLASS NOTES 

(REC ORD) 

----------- - -----------
Your thoughts on the material presented above; 
also, you might include information that you 
feel is c onnected t o what is stated abuve. 
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PREPARING FOR EXAMINATIONS ANL TESTS 

I. EARLY PREPARATION. 

Begin early t o prepare fur exams by doing the following things 
thrc.,ughout the year: 

( a) Get to know your teacher. Listen at the beginning uf the year to 
find 0ut what he wants and expects from yuu. Also, listen during the 
year to find out what t opics h e regards as being most important . 
Important topics are usually emphasized thr ough repetition, detailed 
presentation, using audiu visual aids or the blackbuard, etc . Write 
"Important'' or 11N. B , 11 in the margin of your books (lightly in pencil) 
and notes by such topics. 

(b) Review each night the material covered in class during the day . Also 
review each day the material that was learned yesterday . Then do a 
complete review at the end of each unit. 

(c) Read your text and any other assigned readings regularly, according 
to your study timetable, and keep notes on these . 

(d) Do all written assignments and keep these on file for review purposes . 

( e) Review each subject entirely each month, from the beginning, so that 
you do nut forget what was learned early in the year . 

(f) Keep all test papers and examinations that you may be given during the 
school year . Be sure t0 find out and write d own the correct answers to 
any questions you may have missed on a test or examination. Study 
these early tests to find out the type uf questions your teacher asks, 
and the p oints he Cunsiders important< 

(g) Make up index cards (3 '' x 5 ") perhaps during the year for each subject 
as you come acruss items which c o uld p o ssibly be turned into test items . 
Place the question u r statement cm une side of the card, the answer on • 
the other side. 
For example: In histury, place the name uf a man, a treaty, or an 
event, with date, etc. on the front, so.me important points about the 
subject on the back. 
Luring your monthly review, and at any other time yuu can spare, go 
through these cards and test yuurself by reading the subject and reciting 
what is on the back of the card; then check by reversing the card to see 
if you remembered all of the important facts . 
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II. STUDYING FOR TESTS AND EXAMINATIONS: 

The following suggestiuns may prove helpful in your preparations 
for tests and examinations: 

(a) Plan an EXAMINATION STUDY SCHEDULE c During the two weeks 
before you are . t-.:> be basted yuu will need a:new study timetable which 
will allow ye,u to spend mcst of y 0ur time on the subjects in which yot.1 

are weakest, but at the same time ensure that you do not neglect a :;.1y 

one subject. ( Try to get in at least three study periods of une hon.:· :i:, 
length on each subject, anci more on subjects i n which you are weakest o; 

(b) Make a master uutline d each subject. Get a large sheet of paper and 
go through your test and all nutes, listing major headings and foe mab 
points dealt with under each. This will give you a gene:;:al picture 

of the course and in making it up, you review the entire course. Y o-i 
should then study the master outline until you can recite these major 
headings and main points from memory . This will help you orient 
yourself by seeing where the various parts of the couTse are in 
relation to each other, and you can use it as a sort of checklist to make 
certain yuu have not omitted any important parts in you.r :i:-evicw. Tlce 
outline should be kept as brief as possible and it must be de.me at lea::it 
a week in advance of the exam s o that you may use it for your 
studying immediately prior to the tesL 

(c) Go thruugh notes taken during the year ur term in class and •J, hil e 
reading, to see how much yot;. can recall, If you knuw a tupic and 
can remember most of the important facts about it, proceed to the 
next item. I,o not waste time re-reading things in your textl:>ool<: 
that you already understand , Only go back and re-read in your 
text or notes thuse th·ings which yuu have difficulty understandins 
and recallingo 

(d) Make up questions on topics which y ou c vnsider important; PREDIC':' 
questiuns which you may be asked on the test 0r examination~ 
During your review, be constantly ur. the loukout for such questionD 
by asking your self how an examination questiun c0uld be asked on th::.c 
tupic. Then, answer ycur questions in outline furm from memo:-y, 
(using key words and abbreviati.0ns to save time), filling in later 
from your notes or text any important points which were missedp 
HOWEVER do not simply make up a few questiuns and neglect 
studying the rest of the course, thus lea-:ring large gaps in yo1,1r 
knuwledge. Make up and answer your questions, but at the same 
time review the whole course. ALSO d o not simply blurt out 
answers in an exam to questions which have not been asked, just 
because you have learned a pat answer~ Rather, make sure in 
the exam room that you are answering precisely and exactly the 
questions which have been asked by the teacher. 
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(e} Get enough rest. You must do a great deal cf wurk during a 
· term if yuu h ope t u meet with a reas c,nable amc.,unt of success. 

Y ou simply cannot "cram" an entire c ourse in one night. 
The study that you do the night befor e an examination or test 
should be a review of material y0u have alreaciy gone uver, made 
notes o n, and learn ea . It sh ould not be new material that you 
are learning fur the first time. 

Finally, preparation fur exams include s getting adequate 
sleep the night bef0r e the exam. If you are tired, you simply 
will nut write as gc.,od a paper as if you are rested. 

III. THINGS THAT MAY HELP TO RELAX A STUDENT WHEN WRITING 
A TEST: 

(a} Organize yourself well ahead uf time. Be sure you have paper, 
pencils, erasers, etc . 

(b) If there are materials you have memorized and you are afraid you 
will forget them, write them down as s oon as you are allowed to 
begin. 

(c} If possible, arrive before the test is t o begin. 

(d) Use your time well during the test. L ook over the whole test paper 
and then arrange the amount uf time you will spend on each question. 
Be sure to leave time at _. the end for a review of the material you 
have written. (10 - 15 minutes). 

( e ) Check each answer a s you write it to make sure you are on the topic 
and have filled in all of the impo rtant details . 

(f) Du nut give up at t..½.e end of a test. Check fur spe lling and punctuat­
i on mistakes, add mure examples, etc. 

(g) Als o , in starting a test, d..) the easiest (for you) question first. 

(h) Read your instructions carefully. 

(i) If you do not have sufficient time at the end cf your testing period, 
write an outline for the question you cannot c omplete. 

(j) Be careful of your handwriting. WRITE CLEARLY. 

(k) Be brief on things which are not t oo important. 
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IV WRITING OBJECTIVE EXAMINATIONS: 

Examinati0ns and tests often have an objective part as well as an 
essay secti,m. B e l 0w are s0me directions that may help yuu in writing 
the ubjective part of a test jr examination: 

I. Take a watch to the exam rvum , and budget y0ur time carefully. 
Calculate very quickly the amuunt 0f tim e yuu can afford tu spend un 
each question, and then work accurding tc..., this schedule. This is 
important, as you may nut finish th e test utherwise. 

The breakdown o f time will depend on the difficulty and wurth uf 
the question. The questi0ns that are wurth m v re receive the greatest 
all otment 0 f time, 

2, Read the directiuns carefully, and fvllow them precisely. Some 
students force themselves to pay special attention to examinatiun 
directions by underlining important words, as in the following 
example: 

From the given items, ch0o se the one y ou think makes the 
statement correct and plac e the .;. .;.;;c:: ... - ..... r number of that item 
in the brackets at the ,.;..::.o..,, '"'• right. 

The important thing is t o find uut what yuu are supposed t o do, 
then d o as you are told. 

3. Underline the impo rta nt wurd s as you read each item. 

4 . Answer easy items first, Go thruugh the exam quickly, answering the 
items yuu feel sure of, and umitting the mure difficult items. Mark 
the items that y ou are forced to leave out, s o that you can .; spot them 
quickly when y uu return to spend some time vn them .. 

This methud will insure that yuu have tim e t 0 answer all the 
items you do know, and you will save time which might utherwise be 
wasted because when you go back tu the omitted ite ms, they will be 
clearly marked. 

5. "Guess II only if you are net penalized fur guessing, Tw u "Guessing 
Marking Meth0ds" often used by teachers are: 

I. Final Sc ore - N o . of Right Answers - No. of Wrung Answers . 

II. Final Score - Nu. of Right Answers - 1/4 N..:.,. ,Jf Wr0ng Answers. 
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Even if n u "Guessing .Marking Methud'' is being used, y o u shuuld 
always try to find the c orrec t answer by e liminating all incurrect 
p u ssibilities , befure yuu resort to guessing. Every choice that y ou can 
eliminate as being i ncorr ect , improves the odd s in yc,ur 
fav uur and increases yuur chances of guessing the corre ct answer. 

In doing this, yuu sh uuld draw a line through ch oices that are 
obviously incurrect, t o prevEllt a stupid mistake later un . 

F inally, when re- reading your paper, if you feel strongly that an 
answer should be changed , change it. On th e other hand, if you waver 
between tw o answers, d o n ut change the answer yuu s et down uriginally 
because research has shown that your first guess, based on careful 
reading, is likely to be your better guess. 

6. Pruofreading is important. G o back and re-read each item to make 
sure y0u have understoud it, and chosen the c orrect answer. Make 
sure that yuu have put duwn f,.J r each item the answer yuu intended to 
put down. Be sure that you have written d own the word, letter, ur 
number, . that y o u meant tu write d0wn . 

7 . Be sure that y ou have indicated y our answers clearly and legibly; 
it is no use t o know the c orrect answers if y uu du nut put them d own 
clearly enough fur the teacher to read them. 

V. WRITING ESSAY EXAMINATIONS. 

The essay type questi on differs fr0m the ubjective items in that the 
questions are relatively brief, and your jc.,b is tu cumpo se a well-written 
answer which is usually much longer than the question itself. Such 
questions requi:ce y ou t o r e call learned material, but they als o fo rce 
you t o organize this material. 

Th e fd, l ow ing suggestions a r e pre s e nted in the hope that they will 
help y ou attack such questic,ns: 

I. Read the directions carefully. 

2. If a choice l.,f questions is given, ch0use the questi ons which you 
feel you can answer well (First). Then proceed t o answer these 
question s. The questi un s that are rather unclear in y uur mind 
should b e attempted after yuu have c umpleted the easier questiuns. 

3. Budget your time wisely . 
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4. Underline and pay atte ntion tu the key w ords in each question you 
attempt t o answer~; 

5. Make an cmtline uf y0ur prupo sed answer before yuu attempt a 
questL.m. 

6. F -.) lluw the rules uf guud es say writing: 
(a) Grammar 
(b) Be explicit 
( c) Factual Accuracy 
(d) Relevanc e - Answer the questions asked. 
( e) Organization 
( f) L 0 gical argument 
(g) Illustratiun - Diagrams may be useful. 
(h) Leave a space after each answer, s o that yuu may , if nece~sary, 

add m0re material to your answer later when proofreading. 
(i) Proofread your answers carefully. 

Practice Exercise: 

Students~ How much time wuuld y o u all ow for each question in the 
following sample test? H 0w much time for review? 

SCIENCE Time 45 min. 

1. What are s ome s o urces o f pollution in the ocean? 
2. What are sand bars formed acro ss the mouths uf so many bays? 
3. What are 2 impor tant substances presently being taken from sea 

water? 
4. H0w d o ocean currents affect the climates uf the c ontinents? 
5. What is the approximate weight of a cubic foot of sea water? 

How much time w ould y ou allow fer each of the folluwing tests? 

1, 40 True and False in a 30 min. test. 

2. 2 Essay questions and 30 Multiple Chvice in a 1 hour test. 

3. 4 Essays and 10 Multiple Chuice in a 45 min. test. 

4. 45 Objectives in a 50 min. test. 

11 



Practice Exercise s: 

1. What is your name? 

2. H ow old are you? 
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complete this exercise as fast as you can. 
Ind icate when you have finished . 

3. Do n ot answer any of these questions until you have read them all, 
then begin at number 4. 

4. Do y u u like schoul? 

5. Who teaches you Language? 

6. Put three d ots un your paper? 

7. Draw a circle. 

8. Add 24 + 36. 

9. Draw a house. 

10. What do you like best about schuol? 

u: Divide 2/3 by 1/3. 

12. Draw a rectangle. 

13. Define: triangle. 

14. What is the capital uf Nova Scotia? 

15. H ow many feet du yuu have? 

16. Go t u the door and open it. 

17 . Open the window ~ 

18. Stand by your seat, then sit down again. 

19. Drop your pencil un the flu or; pick it up. 

20. N ow that you ha.ve c ompleted. reading this sheet, you do not 
have to complete any questions beyond number 3. 

Please N ote: In the preparati0n uf this Study Skills Program the book 
"Study: Where? When? and Huw? 11 Self improvement manual for 
students by Thomas H. Brown, M. Ed. Student Counsellor, Memorial 
University of Newfoundland, served as a valuable resource document. 


