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ABSTRACT 

ATTITUDES OF THE CULTURALLY DEPRIVED TOWARD SCHOOL 

by 

F. Edward Veino 

This is an exploratory study investigating the atti­
tudes of culturally deprived children and their parents to­
ward school. Specifically, it examines the attitudes of 
children when they enter the primary grade, and after they 
have spent three months in school, as well as those of chil­
dren who have been in the school system for approximately a 
year. The attitudes of the parents of these groups of chil­
dren are also investigated. 

The study was carried out at Joseph Howe School in 
Halifax during the school year 1971-72. The samples con­
sisted of a fifty per cent random sample (27) of the total 
population of children entering the primary grade in Septem­
ber 1971, a one-third random sample of 21 children from the 
Grade I classes, and the parents of these groups of children. 
Structured interviews provided the data concerning the chil­
dren's attitudes, while parental attitudes were determined 
through the use of questionnaires. 

The initial attitudes of the primary children appeared 
to be positive with 70 per cent of the sample falling into 
the positive and very positive categories. After three months 
in school the overall percentage of these two categories re­
mained relatively unchanged, although a much higher proportion 
of the percentage fell into the very positive category. Ninety­
one per cent of the Grade I students fell into the top two 
categories. On the whole, the parents of both groups of chil­
dren indicated that their attitude toward school was positive. 
These findings support the theories of a number of authors 
that children arrive at school eager and interested in learn­
ing. Further study is indicated to determine at what stage 
negative attitudes begin to devel9p and what measures might 
be taken to alleviate the problem. 
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CHAPTER I 

PJTP.ODUCTION 

The family has the primary role in nurturine the infant 

and young child. In terms of preparing him to 1 i ve in so­

ciety, it provides him with models which he may imitate, as 

well as a basis for his expectations about the behaviour of 

others. The school becomes the interrator of the cultural 

network as it specifically sets out to teach certain aspects 

of the culture, usually in rather a well defined way, to all 

children, rer-;ardless of their background . 

The recent Royal Commission on Emotional and Learning 

Disorders in Children, whose report is usually referred to 

as the Celdic report, pointed to the fact that one group of 

children who were not recei.vinp: maximum benefit from the 

school system as it is nresently set up are "those children 

whose family or community experience leads to cultural or 

emotional deprivation.~1 

':'he very nature of the family and the school, and often 

the discordance between the expectations of the two, make 

culturally deprived children prime subjects that have helped 

create the ~rave conditions indicated by the Celdic Report. 2 

1commission on Em~tional and Learnin~ Disorders in Chil­
dren, Report of the Commission, One_r-:illion __ Children-the 
Celdic Report (Leonhard Caainford Canada, 19701, p. 19. 

2 Ibid • , p • 5 • 

1 
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From many other sources it has been brou~ht home to educators 

of all levels that a concentrated effort to organize knowledge 

and resources to deal effectively with all exceptional chil-

ren, and particularly the culturally deprived, is a vital 

task facin p them. 

Deutsch, for exa1:1ple, has pointed out that "among chil­

dren who come from lower class socially j_mpoverished circum­

stances there is a hifh ~ronortion of school failures, school 

dropouts, readinr: and learning disabilities as well as life 

adjustment problems ."1 Clearly, this group of children need 

attention jf they are to succeed in c~pinp with life and in 

becomin~ productive members of society. This ~roup of chil­

dren is the concern of the present study. 

Delmo Della-Dora, in his discussion of the implications 

for education of the problems of the culturally deprived, 

pointed out the necessity of individual schools carrying out 

studies in order to determine how the various influences of 

home and environment affect the students and teachers if 

solutions are to be developed. He sees this as a necessity 

for planninr the school program itself as well as a prelude 

to effective co-operative efforts with other social agencies. 2 

----·-- -·- --· ·- - -- ... -¥---· .. ·~ - -
11'Z::irtin Deutsch, "The Disadvantaged Child ancl the Learn­

ing Pro C ess T!, in T.h_e_ -D_ t. saq_Vr?_n..t_A£_e_d __ c_~;.iJ_q._ '---~~l':=_C~t-~_d __ ~::.~-~-<it1.2@ 
Of, eri. by .tv:Rrtin :)eutsch New York: B,rni.c Books Inc. Pub­
lishers, 1967), p. 39. 

2nelmo DellA.-Dora, "'!'he Culturally DisA.dvant:ip:ed: Ed­
ucational Implications o.f Certain Social-Cultural Phenomena,'' 
in The Disadvant~~ed LeHrner, ed. by Staten Webster (San 
Francisco: Chand°Ie'"r Publishinr; Company, 1966), p. 273. 
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Schools should seek to initiate remedial programs early 

in the child's career at school if such programs are to be 

as effective as possible. Children are influenced by their 

surroundings from a verv early a~e and cnme to school at the 

af-,e of five with many attitudes and characteristics already 

developed. It is important~therefore,to learn something of 

these children at this a .a;e to know what deficiences have to 

be remedied. This study is aimed at gainin~ such knowledge. 

In an attempt to isolate one variable which appears to have 

a bear1ng on the performance of the cultu::'.'ally deprived 

child, a study will be made of attitude toward sc~ool. 

Experience has indicated that many children who are 

having trouble with school performance and wjth relation­

ships within the school, h;:ive shown a ner;ative attitude to­

ward school and tm,rard society in general. Al though author­

ities on the educatjon of the culturally deprived have varied 

opinions conr,erninl! the ori.vin of negative attitudes toward 

school, little solid research has been done on thP- subject. 

In an attempt to fq~ilitate the educational pro7ress of these 

children in school, this study will attempt to determine if 

negative attitudes are present when the child first enters 

school of if these develop within the school setting itself. 

An attempt will also be made to determine the att itudes of 

the parents of these young children for, as Della-Dora has 

pointed out, in culturally deprived neighbourhoods the 
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s~ccess of the school depends largely on the attjtudes of 

• . t l .'le par en s. 

In the beginning jt is necessary to understand who are 

-~e cu1turally deprived. A numher of definitions are currently 

i~ use, some goinp even to the extreme of includin~ all man­

ual workers. Al<1n r.·:or·ans and Ee.0 :inaJd. Laurie define the dis­

actvanta r;ed child as 

a child deprived of the same onnortunity for healthy 
grow~h and develo~rnent as is available to the vast 
majority of the other members of the large society 
in which he lives.2 

This study will use Eorans and Lanrj_e's definition, 

for it includes unskilled l ,1bourers, minorities and all those 

·rhose j ncome is below the poverty level. This latter segment 

of the disadvantased have their own set of problems in their 

attempt to secure t~e necessities of life such as food, shel­

ter and clothinc. On the other hand, there are those who 

.. ave sufficient income to exist in a limited way, as well as 

those who have a fairly comfortable existance, but who still 

are refarded as c~lturally deprived for various reasons. 

r.-Jembers of minoritv p-ro 1Jns, la8k of education of the p2.rents, 

a lack of interest jn the cl-ii ldren by pc:1rents, a lack of 

facilities for the rroner development of children both physic­

ally and mentally, such as inadeauate accomodations and broken 

1Ibid., p. 274. 

2A 1 11 ,' ,,.. d i=: • 1 d Ph· 11 · nH th . R · d . an 1•10 ,. ans an .•.ef)'.1na.,__ 1 1 ps, ypo . es is egar -
ing the Effects of Child Le~rning Patterns of the Disadvan­
taged Child," in 1'_1J..e.)lj_~g__qy_?:.ntc1;_.E&.<i Chi.lrl:. , Vol. I, ed. by 
Jerome Hellmuth (New York: Brunnel ,h iazel Publishers , 1967), 
p. 21. 
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omes, all produce soc .i.al factors which prevent children 

~rom healthy ~rowth and development. Such factors will have 

a strong influence in determining the outlook of the child 

on many facets of life, including his attitude toward 

school. 

JEVELOPMEt:T OF ATTI'J'UDS 

The term attitude is a difficult one to define since 

here does not seem ta be any universally accepted defini­

tion. The subject of attitude as it is now conceived was 

largely ir:nored until the present century and it was not 

until the 1920's that many people attempted to define the 

term. 1 

Accordinp; to T. M. Newcomb, "attitude" or the notion 

of "attitude" provides a conceptual brid~e between an indi­

vidual's osycholo gica1 states and his objects of orient~tion.
2 

If there js an understandin~ of the conditions of an individ­

ual's be '."-:J. vi our, the n it is possible tha t the conditions under 

which attitudes are formed endure or chan!!e, can be conceived. 

It appears that an jndividual's psycholnricRl processes may 

be inferred from his beh~vio~r, and it is the organization 

of these processes wi th respect to some aspects of the world 

that reveal his Attitudes, as these are shown in hehaviour. 

1rfartin Fishbein, ed., R~~di!].gs in Attit_~.1.~ Th~9..!'_Y- and 
. easurement ( New York: J. 1rJiley and Son Inc., l 9o?f. 

2T. H. Newcomb, "On the Definition of Attitude," in 
At0~te~, Selected Eeadin p.:: s, ed. by Marie Jahoda and Neil 
·,1arren \Baltimore: Penguin BY)ks, Inc., 1968), p. 22 • 
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As a child grows up, those around him direct their ef­

~~rts both intentionally and unintentionally toward the task 

~ shaping him to conform to a particular social mold. At 

--ie same time, the child expends part of his energy in smooth­

ing the rouih ed_r::es of hirrself th;:it rl.o n0t fjt society's model. 

~e also chips away at certain portions of the social mold 

~hat, when tried, prove to be particularly chafing to the 

eages of his own personality. Durin~ this social growth the 

.. ild learns about many different areas of life, and in so 

1oine he develops certain unjerlying ~redispositions that 

serve as potentials for his actions. For each area of life, 

he chi]d forms evaluative judgements and acquires standards 

that define appropiate functioning in relation to it. As a 

result, he acts in a particular way when relevant circum­

stances arise. These underlyine predispositions, together 

with their consequences for action, constitute an individ­

ual's orientations. These orientations represent clusters 

of phenomenally related social attitudes with their compon­

ent beliefs, feeling, values, standards and performances.
1 

It should be noted that altr.ough various definitions 

of attitude have their own uniaue chRracteristics, there 

is a comr.1.on thread runninc through most of them. The point 

of com~on agreement is that attitude entails a predisposition 

----·------- ---------- ----
1 John D. Campbell, "Studies in Attitude Formation: The 

Development of Health Orientations" in At!,itude, Ego-Invg_~~ 
ment_~_h~nge, ed. by Carolyn './l. Sherif and Muzafer Sherif 
TNew York: John Wiley and Sons Inc., 1968), p. 7. 
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.. o respond to somethinF, in a way which is a fairly stable 

apacteristic of that person's behaviours. Although there 

are some writers who res:,;ard attitudes as being responses 

rather than predispositions to respond, the more common 

agreement is that the essential feature of an attitude is 

he predisposition, readiness, or preparation for response. 

hus, there is general agreerr:ent that attitude is not be-

.. aviour but rather an element of behaviour. 

Another point of afreement is that attitude is learned. 

It should be noted, however, that the basis for the assump­

tion that attitudes are learned is that attitudes are gen­

erally defined as predispositions to respond to some object 

of stimulus. Thus attitudes cannot be innate, but must be 

formed as a result of one's contact with his environment • 

his learning process is of central importance to some writers 

such as Doob. 1 Since only through knowing the conditions 

under which a particular attitude was initially acquired and 

the extent to which it gains present and future reinforce­

ment, can an investieation hope to determine an attitude's 

strength, the overt response with which it has become asso­

ciated or, its present functioning within the individual's 

personality. 

11eonc1rd Doob, "The Behaviour of Attitudes" in Attitude 
Theorv and Measur eme:.Pt, ed. by Fishbein, Po 57. 
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Some writers such as Isador Chein1 feel that Doob does 

~~ sufficiently account for creative cognitive processes. 

escribes the relation of learning to attitude, where the 

_esidues of past learninf affect, to some extent, the way a 

-:.ven object or situation is perceived, with what the person 

in that situation or with regard to that object. It 

~ld appear, therefore, that personal wants play a role in 

etermining which attitudes will be generated . The key point, 

ccordin~ to Chein, is that what a person wants in a situa­

._ion, and how he perceives the sitw.1.tion, is more important 

·han the bare fact that le4rning has taken place previously • 

Althour.;h there is some disagreement on the part of Doob 

a!ld Chein as to the f-3.ctors which are most instrumental in 

•he development of attitudes, their areas of agreement are 

f more importance. They perceive that an individual is not 

·orn with his attitudes, and that the learning process plays 

a major role in the development of these attitudes. Attitudes 

~nvolve problems of perception and motivation, and, as a re­

sult of a particular attitude a person may be more likely to 

_erceive · certain ob j ects than others. The two writers also 

a F>ree that specific behaviour cannot be safely predicted from 

a knowled ge of atti t une alone, since people sometimes act 

contrary to their attitudes. The significant position that 

learning holds, however, does indicate the important effect 

1 Isador Chein, "Behaviour Theory and the Behaviour of 
Attitudes" in Atti tude _____ Theory_and_ ~:easurement, ed. by Fishbein, 
P• 52. 
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an individual's surroundings have on his behaviour, and con­

sequently on the formation, solidification and changing of 

. .is attitudes. 

Attitudes tend to develop at least two ways. On the 

one hand, there are attitudes which are built up over a 

eriod of tjme, while on the other hand, research1 has pro­

-l 11 ced some evidence which indicates that a startling or 

-raumatic ex~erience can have a lasting effect on a person's 

attitudes. In their early stages attitudes may not be very 

strong, but throurh discrimination and ~eneralization, a 

erson's value system develops. As attitudes form they tend 

to influence the m;:mner in which objects and situations are 

perceived, givinv rise to selective perception. This,in turn, 

leads to reinforcement of the attitude, thus affectin~ the 

intensity of the attitude. Associations with others and with 

the environment help to develop one's psychological processes. 

These processes, the residue of ,revious ex~erience, reaction 

to other aspects of the world, topether with contemporary in­

fluences, determine a person's behaviour. Attitudes are en­

during in the sense that this behaviour is carried over to 

other situations, but may chanp:e as new experience is acquired 

in new situations. As Staats2 points out, once a stimulus has 

1Frederick J. I'-'lacDonald, Educational Psychology, 2nd ed. 
( Belmont California: ':lad s~vorth Pub] i shi ng Com;1,1.ny Inc., 1965), 
p. 310. 

2Arthur W. Staats, "An Outline of an Intep;rated Learning 
Theory of Attitude Formation and Function" in Attitude TJ1,e_q£Y., 
an_q __ }i~.£3-.S]!:r._~IJ!_~n_~,ed. by F:i.shbein, n. 373. 
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-~cited an emotional response it can "transfer" the response 

.J a - new stimulus with which it is paired. This process is 

~:led hirher-order conditioning and it is through this pro-

~ess that further attitudes are developed. 

Considerin~ attjtudes as underlyinf learned predisposi­

~~ns suggests that all the techni~ues which are known to in­

~~ease or decrease learnin~ should he apnlicable to producing 

~.,anp;es in attitude. In essence, all of the tee hniques re le­

ant to 1e4rnin~ any materials should be relevant to learning 

::.'.'lel chanp;ing attitudes. The fact that negative attitudes may 

e changed, and positive attitudes may be reinforced, indi­

_ates the value of a study to determine the attitudes of 

young children toward school. 

For the purnose of this study, Horrock's definition of 

attitude will be used. He defines attitude as 

an expression, by word or deed, of an individual's 
reaction toward or feel in~ about a p0.rson, a thin~ 
or a situation. It reDresents the subjective sum 
of his fears, inclinations, wishes, prejudices, 
preconceived noti8ns, ideas and convictions.I 

Since, for most of the s~bjects of this study, educa­

tion is directly associated with school, attitude toward 

education or learning will be considered as part of the 

total attitude. Therefore, the definition of attitude to­

ward school will be the rea~tion towc1rd or feelinp; about 

learning, the school, the teachers, the program and the 

1 Jopn E • . Horrocks, A.s.~_e_s_s_m_fUJ_t __ o_f __ El.e.Jia v,_i_q_1!.~ (Columbia, 
Ohio: Charles E. Merrill Books Inc., 196ltJ, p. 678. 
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! ldren attendin ~ the school as expressed verbally, non­

_rbally or in writing . 



CHAPTER II 

PSYCHOLOGICAL AND SOCIOLOGICAL FACTORS 

INFLUE ~·.rc ING ATTITUDES 

:.ife Stvle __ and Envi ronmen_t 

Before an understandin g of the attitudes of the cultur­

ally deprived can be obtain ed, it is first necessary to con­

sider the circumstances under which these people live and 

under which they rear their children. Economically the dis­

advantaged are at or near the bottom of the income scale. 

,:any of their jobs, if jndeed t~ey have jobs, are of an 

unskilled nature and their income js rep:ulated to a consider­

able degree by t he minimum w,qr;e legislation, whi.le larp:;e 

.. umbers of the disarl.v1nt8 ged have no more than nart-time 

,•mrk, for a variet? of reasons. They may be people who do 

odd jobs and move constantly from one emnloyment to another, 

ut who lack even steady enough emnloyment to gain unemploy­

ent insurance. Also, many have seasonable employment and 

.. ave very little r e sources out side of the season of employ­

=ent. Finally, there a re those who lack employment altogether, 

either because there a re no jobs available or due to various 

other reasons such as poor health or because there is only 

one parent at home. C::-msequently, many of the disadvantr1 ged 

are either on we l fare or ha ve th eir income supple~ented by 

12 
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·,1elfare. In any case, the ma.iority of these families exist 

on the minim~m allowed by the r,overnment . 

The unstable situation which arises from such a lack of 

financial security has its affect on the life style of this 

segment of the population , and will affect not only how they 

will live, but also where they wi.11 1 i ve. These two factors 

alone supply basic experiences which will have a lasting ef­

fect on the development of their children and the formation 

of attitudes. Since all of the efforts of the family have 

to be focussed upon procurinr the basics of food, shelter 

and clothing , there is little time, money, or ener~y left 

for these people to pnrticina te in the joys of life, thus 

leading to feelinrs of nesnair, hopelessness, and alienation 

from other se~ments of society. 

Some families on the other hand, have a steady income 

and may even have a comfortable existence, but their income 

is still not sufficient to move from a particular area. This 

is often the case with members of minority groups. Although 

these people do no t have the severe economic problems found 

in other families, expe:cience has shown that the area1 itself 

in which the cultural ly deprived are locA ted through over­

crowding and lack of physical facilities will have a profound 

psychological and sociolop;ical effect upon the family., 

- ·---·- -·-·. -- ·- .. ·-·--•··- - - ----
1r• . D ,,ar10 • 

A Challenge to 
1~, p. 17. 

Fantini and Gerald ilJernstein, The Disadvantag~d: 
Education ( Ifaw York: Harper and Row Publishers, 
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The disadvant~ged are located in both urban and rural 

areas. The majority, however, are to be found in the urban 

environment and most of these urban poor live within the 

inner city. The homes are clo~e together on generally nar­

row streets and may house varying numbers of families. This 

tends to confine large r.umbers of people to a small area, so 

that there is little snace for children to play, except on 

the streets. Houses may be in various states of repair. Many 

are inadequately heated, are lacking proper sanitary facili­

ties, and are overrun with vermin. Within some inner city 

districtB attempts at urban renewal have been made. While 

this helps to improve the outward appearance of the dwell­

ings, it fails to alleviate many of the internal problems. 

In addition to economic and environmental factors, 

ethnic origin may also greatly influence the life-style and 

psychological growth of these individuals. For the purposes 

of this study it is important to c~nsider two of these groups: 

the poor white and the poor black. 

The poor white, who make up the larp;est number of poor, 

have some characteristics which distjn guish them from other 

poor groups. Since they are associRted with the racial 

group generally accorded the highest status in society, they 

have certain advantages over other groups. Such advanta.r;es 

as an edge in competition for jobs, welfare, social accept­

ance and social pa rtic i pa tion lead poor whites to practice 

discrimination in order to maintain their position on the 
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social ladder. Also, by virtue of the fact that they have 

-ore · opportuni.ty to participate in white middle class society, 

~hey ·are exposed to the ways of speech, dress and manners 

that are acceptable outside of their geographical area. On 

he other hand, contrary to other ethnic groups, poor whites 

~ave no special identification that generates a unity of pur­

se. They tend to go relatively unnoticed with no organiza­

•ion to fight for their plight. 1 

Being a member of a minority grour, is not synonymous 

with being disadvantaged, but a person's chances of being 

isadvantar,ed are increased if he is black instead of white. 2 

~eneral.ly, dlsadvantaged blacks "live in a negative environ-

.ent, suffer from · fami]y breakdown, lack .a tradition of lit­

eracy, feel rejected by society, have a poor self-concept, 

and are linguistically handicapped"3 all of which will have 

2 serious affect on school achievement. Although it is com-

only held that such attitudes towards blacks are not as 

evident in Canada, a study of authors such as Winks4 points 

1Alvin Lo Bertrand, "Social 3ackgrounds of Specific 
:}roups: 'Whites", in Read~_n ;~s _f.9r the Disadvantaged, ed. by 
_homas D. Hofn (New York: Harcourt, Brace and World Inc., 
1970) p. 23-29. 

2Kenneth R. Johnson, "Social Background of Specific 
~roups: Blacks", in ReadinGs for the Disadvantaged, ed. by 
_homas D. Horn (New York: Harcourt, Brace and World Inc., 
_970) p. 29-38. 

3· . 
Ibid., p. 31. 

4Robin W. \finks, The _Blacks _ in .. _Canada : __ A,His tory (Mon­
·real: McGill - Queens University Press, 1971,. 
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out that the lot of Blacks in Canada is little better than 

~heir American "brothers". Indeed studies1 done locally in­

icate that the Black occupies an inferior place in society. 

lthough the recent "Black Revolutiontt has made some strides 

·n giving black North Americans a better sense of pride and 

self-identity, much work remains to be done in this area and 

his group still requires recognition of their separate prob-

ems. 

All of these socioloeical factors have a direct bearing 

on the physical and psychological development of the young 

cnild within the family group. The child will probably be 

orn into a home which may already be overcrowded. From the 

0eginning, the attention given to the baby is influenced by 

.,e needs and wishes of the mother rather than those of the 

~ild. Although a new baby usually receives attention and 

affection and fulfills a need of the mother, in many cases, 

·he demands of the household soon become dominant and atten­

ion gradually diminishes as the child becomes older. This 

1rnstitute of Public Affairs, Dalhousie University, 
he Condition of the Negroes in Halifax Countytt, 1960. 

· ·,:irneo graphed) 

Black United Wront, "Royal Commission Brief on Education, 
_ ..... blic Services and Provincial-Municipal Relations", 1971. 

·-~imeo graphed ) 

Nova Scotia Human Rip:hts Committee, "Report by Sub­
_ommittee, The Community Committee on Human Rights", 1972. 

~-~imeographed) 

Donald H. Clairmont, Africville Relocation P.enort 
(Halifax: Institute of Public Affairs, Dalhousie University, 
971.) 
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lack of attention may result in a limitation of the develop­

ent of powers of verbal communication. As a result of this 

'eficiency, many of these children show up in school with 

~roblems of language development. 

The amount of time and attention given to the child 

will depend on a vRriety of f a ctors such as whether or not 

t he mother works, the presence or absence of the ma.le par­

ent and on the needs of the mother herself. Since many 

ouseholds are one-parent families, an additional burden is 

laced upon the remaininr narent. In many cases it is the 

male parent who is missin g . If the mother has to supply 

he basic needs of a famil y , she will have neither the time 

or the energy to give the stimulation necessary for the 

adequate intellectual and social development of the child. 

In the absence of the m.gl e parent the mother must also be 

the sole authority fi 17ure. The absence of a male model 

prevents the pro per stimulation which helps focus drives 

toward a healthy goal, especially in the case of the male 

child. 

In contr:-,_st to t he one pa rent f amily , the extended 

family, is also commonl y found. In these families, often 

the grandmother is not only present, but sometimes is a 

very dominant force in the home. There are also instances 

where aunts, uncles, r:randfathers, and other relatives are 

part of the household. '}'hereas in the one parent family 

there is difficulty i n findin p someone to deal with the 
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-~ild's needs, on the other hand the extended family may 

~esult in multiple motherinr.;. This constant shifting of 

:-.e mother figure from one adult to another prevents a child 

-~om developing a close and dependable relationship with one 

_erson, which mav affect the child's security and prevent 

ealthy psych0lo~ical prowth. 

The environment in which the child is reared often pre­

ents proper auditory development as well. 1 The constant 

se of an overcrowded household develops inattention 

ather than attention. The situation is the same in the 

piay area crowded with children. 1rnen the child is then 

:-ansferred into the a tmosph ere of reduced physical activ­

ity and the demand for lon~ spans of attention, he is at a 

wuecial disadvantafe. 

Further to the lack of lanp;ua,e:e and auditory develop­

ent, there is rarely an opportunity for children to question 

;-arents, so practice jn formulatinr:, questions is lacking. 

:any times the parents themselves lack education and instead 

~ wanting to show their lack of knowledse will discourage 

... :.ich questions. The lack of household artifacts such as 

ooks, puzzles, scribhling paper etc., also gives the child 

~ittle opportunity to manirulate and organize the visual 

;roperties of his environment and thus "percentually to or­

ganize and discrimin,1. te the nuances of that environment. n2 

1Martin Deutsch et al. The Di~_c:1.dva_ll~ap;ed Child, p. 4L~. 
2 

Jb id • , p. 4 7 • 
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In many cases the child is not reasoned with but rather 

~s coerced into obedience. The disadvantaged child does not 

-sually have specific tasks to do and is rarely rewarded for 

saccesses. The result is that the child does not develop 

elf-discipline and motivqti0n which can later be transferred 

,-.rard learning. 

Further, the child is often in a state of po~r healtho 

Law income and large families make it difficult for parents 

~o serve well balanced meals to their children and provide 

·hem with proper clothing. Overcrowding and a lack of pri-

acy prevents the child from obtaining restful sleep which 

!'u.rther handicaps him in his attempt to c0pe with life. 

As is pointed out by Bloom, Davis and Hess, 1 the basic 

~eeds of adequate livinp conditions, clothing, exercise and 

availability of medical care must first be met before a 

-~ild can develop positive attitudes toward life and learning. 

The home and neir,hbourhood have riven little, if any, 

assistance in the development of the basic skills and atti­

tudes that are present in the middle class child when he 

enters school. The culturally depriverl. child, therefore, 

enters school handicanped from the bPginning. Added to this, 

for Negroes from workinr class areas, racial prejudice and 

---•·-·- ··~ -· -·- ·-•-·-----··-·- -
1 s. S. Bloom, A. D;1vis, 8.nd R. Hess, C:Jmnensato~-yEdu­

?-t.i_o_Q_ _ _for th_e.__Q.~_1,t_~r_~J:.i·J:.r-l!.~.P.T.t~.f/~-- (New York: Ho 1 t, P.ine­
_.art and ~:',.Tins ton Inc., J.. 9o7), p. o-11. 
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.. e circumstances of the family deny children the opportunity 

learn the behaviour of the dominant society and the school. 1 

~titudes Toward School 

Riessman, in his nortrait of the underprivilegect, 2 

--"'ints out tha.t the de:1ri ved individual feels alienated as 

,.. member of society anrl. is frustrated in what he can do. 

~:.s alienation is expressed in an antagonistic feeling to-

rard leaders and ''bip: shots". He is a.n anti-intellectual, 

- s anta ~onistic toward the school and has a practical 

rientation in that he sees education in terms of what it 

an do for him, rather than valuing education for its own 

sake. Physical prowess is revered with its closely asso­

_iated emphasis on masculinity. Sexton has observed that 

school culture is 'polite, prissy and puritanical' and that 

.ere is little plc1ce in this female cuJture for some of the 

.... i.P')l rankinp; values of hoy culture ••• or the hip.;h rankin p; in­

~erests of boys n. 3 De lj nquent r roups, he adds, stress mas­

~~linity and anti-school attitudes as core values. 

1Robert P.ess, "Ma ternal 1\:~achinp: t; tyles and the 
5::>cialization of Educability", in Seminar Selections on the 
:isadvant8:.&E';.Q..._Q..:,l-i_iJ_q_ , ed. by Elizabeth H. Brody (New York: 
-elected Academic Read in~s. A division of Associate Edu­
_ational Services Corporation, 1967), p. HESS-2A. 

2
Frank Riess~an, The_Culturall~ Deprived Child (New 

_ork: Harper and Row Publishers, 19 2), pp. 26-35. 
3Patricia Sexton, Education and Income (New Y~rk: The 

'"Ti king Press, 1966) , r. -27 . 



21 

Hess1 has observed that in the lower classes the child's 

;reparation for school is based on misconceptions and feir 

~ school authority, i~n0rance of the concepts and informa­

_ion on which its curriculum is built and a passive stance 

ward learninc. Hess was involved in a project designed 

exami.ne the ways in which a lower working-class mother 

~~epares her children for school e xperience and how this 

-iffers from the middle class child's orientation toward 

~e school. He found that "workine class mothers perceive 

·~e public school as an institution that is distant, compe­

~ent, authoritarian and unresponsive." 2 They feel powerless 

t.:> change anythin r: within the school structure and if they 

"isagree with school authorities there are no avenues of 

action open to them. Learning is perceived to be unnatural, 

!s difficult and it is felt children must be forced to learn. 

Chilman, 3 in her research on child rearin~ patterns of 

lower c1ass people, found a number of variables common to 

ery poor families whPn they were compared with fanilies of 

!'lildren who were educationally achievinr,. The former had 

a tendency to educatj~nal and occupational failure, fear and 

---- ------ -------------- ·-· ------ · 
1Hess, "Materna.I Teaching Styles" , pp. HESS - lA - 5A. 

2 Ibid., p. EESS - 5A. 

3catherine S. Chilman, "Child Rearing and Family Re­
-ationship Patterns of the Very Poor, " in Seminar_Selections 
:::m the DisadvRntaged Child_, ed. by Elizabeth H. Brady TIJew 
York: Selected Academic ~eadin~s. A Division of Associated 
=-~ucational Serv:i.c AS Corpora ti;;n, 1967), pp. CHI-12A. 
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distrust of the unkn0wn and fatalistic, apathetic attitudes . 

It would seem to be natural that rf~ople woul<l feel fearful 

and distrustful of what they do not understand and threat­

ened by institutions over which they have little or no 

control. 

It is ~o~ularly he ld that the culturally deprived child 

is not interested in education because he is discontented 

i thin the school, bec:,wse the r<1rents ha.ve little education, 

frequently cannot read and show little interest as revealed 

y the lack of books in the ~ome. 1 It mipht therefore be 

reasonc=i.hle to assur.1e that c'1ildren arrive at school with a 

a tal istic, nep:a t5 ve attitude. Jn ,g_J. l proba bi] j_ ty the par­

ents themselves have eYperienced difficulties within the 

school system, thus deve]onin~ f 0 elin~s of negativism. This, 

in turn, may result in an incorrect interpretation of the 

school experience to their children, causing the c~ild to 

-ome to schooJ fegrfuJly and with a nerative attitude. These 

attitudes may be further re-inforced by oJder siblings who 

ay themselves be having difficulties at school. 

In srite of this, there is evidence in the literature 

-nat culturally deprived chiJdren approach school in a posi­

:ive manner. Rioux, for example, states that young disadvan­

_aged children do in fact arrive at school curious and inter­

ested in learnin~, desoite their multiple handicaps. "It is 

------ ----- --- ------
1Frank Riessman, The Culturally Deprived Chi.Jct, p. 10. 
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whe deficiencies i.n their lives and the organization and tone 

~f the school which soon combine to make a powerful alliance 

against him. n1 

Deutsch, who has written widely on the subject of the 

·isadvantaged child, claims that these children enter school 

with. a "nebulous and essentially neutral attitude." He 

~laims that it is within the school situqtion itself that 

._ighly charged negative attitudes evolve. 2 

In relation to the Negro, Havighurst states that "even 

.. ough the Black people lack a lon B; tradition of literacy, 

.. ey generally have a positive attitude toward education") 

o them education is seen as a way of improving their stand-

!:!rd of li vi.ng. 

McCreary4 also states that there appears to be a great 

-eal of evidence that many parents and children initially 

.. ave positive attitudes toward schooling since, for them, it 

.epresents their only means of improving their lot in society. 

1 J. T1lill iam Rioux, "The Disadvantaged Child in School", 
Thf: Disadvantap;ed Child Vol. I, ed. by Jerome Hellmuth, 

. :ew York: Brunnel,7Mazel Publishers, 1967), p. 91 . 
2r.r:artin Deutsch et al, The Di~~_Q.vantaged Child, p. 55. 

3Robert J. Havighurst, ttSocial Backr;round: Their Im­
ct on School Children", in Readings for the Disadvantaged, 

d. by Thomas D. Horn (New York: Harcourt, Brace & vforld, 
~c. 1970), p. 31. 

4Eugene McCreary , "Some Positive Characteristics of 
isadvantaged Learners and Their Implications for Education," 

·n The Disadvantaged Learner, ed. by Staten W. Webster (San 
.:-ancisco, Chandler Publishing Co. 1966), pp. 51-52 • 
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~e continues by saying that even though many parents may 

.. ave memories of ne gative experiences they have had in 

school, most hope and expect their children to apply them­

selves in school and to receive maximum benefit from their 

experience there. He feels that the early arrival of many 

of these children at school and their responses to new ex­

~eriences are an indication of their ea gerness toward the 

school. 

Finally Cloward and Jones1 indicate that middle class 

:;,a.rents are more negative and see schools as a greater com­

-unity problem than do lower class or working class parents. 

~owever, they also found that the latter felt their chil-

ren to be more discriminated against than did middle class 

~rents. Riessman2 wo1.1ld support this oninion as he has 

inted out that schools stress education for its own sake 

.. ile the culturally deprived seek education for more tan­

gible reasons. 

Kruegar has reported that studies on attitude carried 

ut by Dr. Daniel Novak have found that there is a severe 

_ack of mutual understanding between the children and school 

1R. A. Cloward and J. A. ,Jones, "Social Class= Edu­
ational Attitudes and Participation", in Education in 

.... epressed Areas, ed. by EArry Passow ( New York= Bureau of 
?:.tblications Teachers College, Columbia TJniversity, 1965), 

• 208. . 

2Riessman, The _Culturally Denrived ~hild, p. 10. 
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,e:csonnel. 1 Like Reissman, he found that the culturally 

eprived child has a "here and now·' attitude while the school 

future oriented. Studies of teachers' attitudes have shown 

_at one of the bipgest problems in schools for the cultur­

deprived grows out of "the clash between the teachers' 

!ddle class attitudes and the pupils lower class attitudes". 2 

Thus the school system unwittinp;ly discriminates against 

~~~er class students. Such discrimination further compounds 

child's difficulties in school and will profoundly affect 

attitude. 

The child from the culturally deprived home comes to 

-..hool with many strikes a gainst him, already geared toward 

It is therefore necessary for far reaching changes 

take place within the schools if these children are to 

maximum benefit. In many areas, emrhasis is already 

on remedial programs to counteract the effects 

: the early environment on these children. However, such 

~ograms can only be effective if children have positive 

~titudes and pro per motivation. 

Little research has been done to determine where and 

ne P'.B ti ve attitudes toward school develop. It would 

1~arcella G. Krue~er, "Choosing Books for the Disad­
~~taged: Readin? Can Provide Fruitful Experience", in The 
::.sadva~t~ed Le2rner, ed. by Sta ten W. '.'lebster ( San 

_-:-ancisco: Chandler Publishing Co., 1966), p. 540. 
2

,Ibi1.•, p. 423. 
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eem lo gical to ass~me that such attitudes would develop 

early as a result of the experiences of parents and siblings 

·thin the school s ystem. If, however, such authors as 

... eutsch, Morans and Philips are correct in their observa­

~i ons t~at children do not initially come to school with 

.egative att i tud es, it is ne rhans even then not too late 

::a help the:r. develop motiva t i on and proper goals toward 

._.:'lich to work. 



CHAPTER III 

METHOD 

The present study is an exploratory one, designed to 

-ook at the attitudes of young c~ildren and their parents 

:oward school. More snecifically, it is an attempt to find 

t the attitudes of children entering the primary grade; 

.• ow their early school e xnerience affected these attitudes; 

and the feelings of the Grade I students after they had spent 

a year or more within the school system. Further, it ex-

lores the attitudes of the p~rents of the same froup of 

hildren · in order to comnare them with those of the chil-

ren. 

The study was carried out at Joseph Howe School in 

~alifax durinp, the school year 1971-72. This school was 

chosen since the fa~ilies of the majority of children who 

attend are within the definition of culturally deprived 

.uoted in Chanter I. Secondly, it was chosen because of the 

concern of the administration of this school to ascertain the 

eeds of the students in order that the program may be modi­

.:'ied so that the children will receive m:1 ximum benefit from 

their school experience. 

The sample of primary prade children was a fifty per 

cent random sample (27) of the total population of children 

entering the primary cl8ss in September, 1971. As well, a 

27 / 

• . 

• 
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~e-third random sAm~le of 21 children was selected from the 

~~aae I classes. PArents of all children in the sample also 

epresented part of the sample. 

Data were collected from the primary children through 

wo structured interviews. The total sample of twenty-seven 

.. ilnren were seen for the ini.tial interview, but two of these 

~ildren moved from the area before the second interview took 

_:ace, thus reducing the sample to 25. The first question­

.. aire to primary pArents was returned by 22 of· the parents, 

~ile only 15 comnleted the second. Fifteen (15) of the 

-enty-one Grade I parents returned questionnaires. There 

V3.s overlapping in three cases. In two cases there were 

_:.blinp-s in both primary and Grade I, while in the third case 

o siblings were in the Grade I sample. In eAch case a 

estionnaire was returned for each child. In once case the 

_~estionnaires were completed by different parents, in the 

second case the mother completed both questionnaires, while 

·n the third case the questionnaires were comple ted by the 

father. 

Interviews with the primary children were carried out 

ithin the first three days of their beginninr, school in 

September. It was important to see the child at this early 

ime before any adjustment of the child's feelings could be 

ade. The second interview took place approximately three 

months l~ter, after the first formal report had gone home to 

parents . The Grade I children were interviewed early in 1972. 
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The interviews were conducted by one person not con-

-~ed with the school and were semi-structured in nature. 

•-•as felt to be im!)ortant that one person conduct the inter­

that the reliability of the study would not be 

It was also felt that children would be more open 

. expressin F; their feelin r;s if the interviewing was done by 

~eone other than school staff. Due to limitations of time, 

~as only nossible to pre-test the questionnaire by admin­

to one beginning pri!T'.ary child who was not a 

- ber of the population for this study. 

Questions cancernin~ the child's preparation for sc~ool, 

:-evious school experience and first impressions of school, 

e teachers and the other children were discussed in the 

irst interviews with the primary children (Appendix A). Both 

rbal and non-verbal reactions were noted. Although the in­

s pecific to pics and questions, the interview 

s flexible and did not always follow the order or precise 

rding of the interview schedule. In a number o f cases the 

.:: ildren themselves be .r.:;an talkin g about some aspect of ho!Tle 

:- school and an a tt emnt was made to follow their lead, work­

_ng the t ooics into th e interview, where a ppropiate, rather 

.. an forcin g the child into ri gidly followin g a set order. 

me children were not able to articulate their fe elings and 

at times it was necessary to reword questions so they could 

~espond by n~ddin~ or shakin G their heads if they were too 

y to speak. The second interview with the primary children 
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e interviews with the Grade I students were carried 

in the same wav. These interviews were somewhat differ­

n content than were the previous interviews, as many of 

topics covered in the first interview were no longer ap­

These later j_nterviews were concerned mainly with 

chi ld's feelinps about and impressions of the school, 

_ teacher and the other children. Information was also 

licited concerning how the child perceived his or her 

_ogress and how he perceived the attitude of his parents 

-ard his work (Appendix B)o 

Pa.rental attitudes for pri:nary parents were determined 

wo different occasions. The first questionnaire to the 

~rents of primary children was a short one sent home within 

~ .e first week of school (Appendix C) . It was mainly con-

"'rned with establishin r; ho;,,.r lonr.: the parents had been asso­

_iated with t~e school and assessin~ their initial reactions 

ta the school and the te8chers. This information was felt to 

_e pa rticularly important if the chi ld in the nrimary grade 

~-as the first child in the family to attend school. 

Que stionnaires were sent home with the prima ry chil-

ren along with a letter asking the parents' co-operation in 

fillin~ out the questionnaire. Parents were told it was not 

"'lecessary to sign their name if they did not wish to do so. 

~owever, a system w~s devised to identify the returned ques­

tionnaires in order that the findin gs could be compared with 

hose of the children. The prir.1ary teachers assisted in the 

distribution and callee ti.on of the q1.1est ionnaires. 
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The second questionnaire for the primary parents and 

.~r parents of the Grade I children was sent out early in 

__ 72. It was a modified version of the Illinois Inventory 

f Parental Opinion (Appendix D}. This was a pre-tested, 

-eliable instrument used in one or more city-wide polls in 

"t . Ill .. l a ci yin _1no1s. These questionnaires were forwarded 

-~ the parents with a letter explaining the purpose of the 

:::.udy. As i.n the previous case, parents were told it was 

~ot necessary to sign their na~es if they did not wish to do 

The distribution and col] (~ction of the questionnaires 

··as conducted by the classroom teachers of the children in 

_ .. e sample. As before, a method was devised to identify 

~:.1es tionnai res. 

The questionnaire was chosen as the method of rl.ata col­

:ection since time did not permit the conducting of interviews • 

.-...1.so, it was felt that parents might he more open in their 

~esponses to a questionnaire in which they did not have to 

identify themselves. This hif::hly structured questionnaire 

r.as considered to be better than an open-ended variety be­

:ause it was felt to be easier for the people of this sample 

vO express their opinions by ticking off a category. This 

roved to be a correct assumption as the few open-ended type 

1uestions on the sheet were very poorly answered. 

------... ·-·· -------·-- ··--· 
1Harold C. Hand, \ 'hat Peo~le Think _ About __ Their __ Schools 

ew York: World Book Co., 194 ), p. 155. 
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This questionnaire was very inclusive and covered such 

-;opics as satisfaction-dissatisfaction with the school, dis­

·pline, necessity for money, and the effort on the part of 

.. e school and the teachers to help the parents become acquain­

ed with the school program and the work of the children. Ex-

~~ples of questions coverin g these topics are: 

In general, are you satisfied or dissatisfied with 
the way your child is treated by the teachers and the 
other officials of the school? 

How do you feel about the amount of money your child 
needs in order to take pa rt fully in school life? 

How many teachers welcome your visits to your child's 
school? 

. .. ese and similar questions rr,ave ample opportunity for parents 

express their or. inions concerning the school. 

Another source of data was the record cards of the 

~~hool which were used to obtain background information on 

.. e families studied. This information was found wanting in 

·-·o respects. First, the inform;:i. tion was limited as the 

ecord cards were incomplete in many cases and, secondly, 

.. e record cards were not up to date in some cases , partic­

larly in t he case of the Grade I students. In the families 

_ children att endin g this school there are many changes with­

. the family s t ructure in a very short time. 

A number of pr oblems were encountered in the undertaking 

this study, some of which occurred in the interviewing . 

e was a limitin g factor as it gave little opportunity for 

~e interviewer to esta bljsh a rapport with the children. 



.. 

33 

especially in the first week of school, were 

~ei~g many new faces and attempting to learn new names, and 

.e interviewer was an added factor in this sea . of unknowns. 

children were, therefore, understandably shy and 

'::ticent to say very much to the interviewer. Given more 

~=e, there would have been the opportunity to establish a 

:-ustinp; relationship with the interviewer, thus providing 

verbal communication. 

Also, it is difficult to interview children of this 

particularly those who have poor verbal skills. Some 

~ildren were unable to understand simple questions to the 

extent that some of these ~uestions could not be used in the 

ata analysis. It was virtually impossible to ~ear the ques­

_ions for all the children since some were too retarded or 

oo shy to respond to any of the interviewer's questions or 

omments. For example, the question ttDo you think your 

•eacher cares about you?" seemed to be misunderstood by many 

f the children. It seems the word "care" has many meanings 

:'or children and therefore the question had to be omitted. 

uring the first interviews a tape recorder was used to 

~ecord the inflections ~iven to the answers, to help in 

etermining the attitude score. However, this proved to be 

~ather unsuccessful since many children were unable to ver­

·alize their answers and therefore nothin g was recorded. 

Interviews were not always carried nut under ideal 

conditions. Since particularly the first primary interviews 

ad to be done within a limited re riod of time, the situation 



34 

not always the most desirable to gain the children's co­

ation, as it was necessary at times to take children away 

... .., .... games, films and "fun" activities which take place dur-

~ the first days of school. Another problem that arose un­

. ectedly was thet the ori,r;inal three primary classes had to 

_ consolidated into two classes. This meant that it was 

~cessary for one class to change teachers within the first 

thus unflettJin,r; the children involved. This 

s unfortunate and may have had a temporary effect on the 

_elinps of those children toward their school experience • 

Despite all of the diffjculties encountered, most of 

children anpeared eaper, or at least willing, to partici­

in the interviews. Although in many cases, particularly 

the primary children, lanruage development is slow, the 

proved able to express themselves throu~h such non­

~~bal factors as tone, gestures and other bodily expressions. 

_ is therefore felt that the results of the study are fairly 

And the bias is minimal. 

Difficulties were also encountered with the question­

The first to the primHry parents nroved to be too 

The Jack of detail nrovided only a very superficial 

One import~nt question that was missing from this 

was: "Do you think the bad reports that you 

::;;re heqrd about the school "1re true?" This would have r;iven 

· etter indication of whether the pnrent actually had a neg­

~~ve feelin~ or whether he or she was simply passing along 

--ething they had heard but did not necRssariJy believe. An 
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~1ication as to whether the family was one-parent, two­

'-~·ent or an extended family would also have been valuable 

::::rormation, since such inf0rmation was sketchy on the 

.ecord cards. Had there been time for a nre-test of the 

arent questionnaire, these difficulties might have been 

-etected . 

The second questionnaire to parents nroved to be too 

g and this was considered to be one reason for the low 

Although willinp;, many of the families do not have 

_.e time to spend or t,he abiJity to concentrate on such a 

• enort. This was illustrated by the parent who returned her 

iestionnaire to the school princj,al with the comment: "I 

a.n't complain about nuthin!" Other questionnaires were 

~eturned in an incomplete form. The return would probably 

._ave been better h;:id the questionnaire been further modi­

_ied, and would still hAve had ample coverafe to accurately 

assess the feelings of the parents. 

Some parts of the questionnaire were too complex, and 

dging from some of the answers, the parents did not under­

tand the questions. Finally, there were instances where 

_ rents answered subjectively rather than factually. Rather 

~~an answerinf the qu estions asked, they brou ght up minor 

roblems and dwelled on them at some lenfth. 

Ho,,iever, over 50% of all pArents did return their ques­

~ionnaires in a completed form. This can be considered suc­

~essful when compqrins it with the low percentage of return 
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o other requests for information (e.g. vaccination certifi­

atesh 

Of the parents who did return questionnaires, most made 

~uod comments and were able to express their opinions and con­

ern. It was therefore felt that the questionnaire was success­

! in soliciting the type of information necessary to the 

tudy. 

For the purpose of tabulating the data, each child in 

he Primary and Grade I samples was assigned a number, with 

.• e parent receiving the corresponding number. This enabled 

omparisons to be made more easily between first and later 

ontacts in the case of both parent and child, as well as 

etween parent and child. 

Since a number of questions in the first primary inter­

Yiew were for information only, and were not considered to 

e indicative of attitude, six questions were chosen from the 

·nterview for the purpose of calculating an attitude score. 

hese questions expressed the child's feelings toward the 

school, the teacher and the other children, as well as 

hether or not they liked their surroundings and what they 

ere doing. 

A five point scale was chosen as the method of scoring 

he questions as this provided for a mid-point or neutral 

score with two points above and below the mid-point to accom­

odate grades of positive and negative. Accordingly each 

answer was scored on a Oto 4 scale. Two (2) points therefore 

ere assigned to neutral answers with Oto 1 points indicating 
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egrees of negativism; while 3 to 4 points were assigned to 

sitive answers. As rreviously indicated, many of the chil­

~~en were unable to express themselves verbally and it was 

..... erefore necessary to take into consideration non-verbal 

~actors such as tone, Restures, facial and bodily expressions 

.. ile scorinr, th8 ind i vid,rnl questions. A hifher score was 

~ven ~hen positives were indicated by more reasons or more 

=0nviction, and a lower score was conversely given. Since 

... :nall children are unable to di fferentir=ite between the sources 

f sa ti sfacti0n and dissatisfaction, the scorin~ w;is done on 

_ .. e basis nf degree rather than 11ual:i.ty. The interviewer and 

.esearcher worked as a team of two in scoring the results of 

he questionnaire. The answers given by the children and the 

_omments noted as to the behaviour of the child during the 

· terview and in relation to particular questions were ana­

~ysed and discussed tovether before a score was assigned to 

a particular question. Tli.e hi p;hest possible score was 24 

ints. 

Following calculation of the total score, the sample 

as then assigned to one of four categories. Since 12 points 

-.r::is half of the total score and indicated that all or most of 

v,e individuaJ. questions would be scored at the negative side 

f the scale, it wa s considered that any child having a score 

elow 12 points had a ne~~tive attitude; those between 12 

1 16 points were felt to have rather ambivalent attitudes 

~ince there were stilJ a considerable amount of negative and 

~eutral feelings alonF with the positives; those with scores 



) 

38 

the l7 to 21 ranre were nositive, while those between 22 

24 points were considered to be very positive in their 

~titude toward school. 

The second interview with the ;;rimary children and the 

students was more concise and only the areas of the 

feeline; to1 •1ard the school, the teacher and the other 

~- ildren were recorded. Consequently, the highest possible 

otal score was 12 points. ~nswers in this interview were 

on a Oto 4 ranfe, with points being assigned 

in the sane way as they were in the first primary interview. 

F~~ the purpose of assi~ning the children to categories in 

_hese two sets of interviews, a score below the mirl. score 

~ 6 W-':lS considered to indicate nep-ative attiturl.A since 

individual questions would all be at the negative 

~-~ of the scale; 6 to 7 points, while on the positive side 

~ the mid-point still contained some negatives and therefore 

s considerert to indicate an ambivalent attitude; 8 to 10 

?~ints was considered to be a rosit ive score, while 11 to 12 

ints indicated a very positive attitude. 

Since the first :~rimA.ry attitude score contained i terns 

not relevent to the second point in time (e.g. 

:id you want to come to school?), only t ~ose items which were 

~he sa~e (i.e. feelin f toward the scho0l, the teacher and 

~~e ot~er children) were used when compa ring the attitudes 

f the child when he first came to school with his later at­

-~tude. For this purpose the hi ghest possible score was 12 

. ints, with the attitude c~tegories bein~ the same as those 
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--~,e second nrimary interview. There were no such comnli-, . 
in comparinr the second primary and Grade I interviews, 

•. ce the interview was exactly the same. 

The first questionnaire sent home to the parents of the 

ary children was very brief and served only to acquire 

initial reactions of parents toward the school and the 

The four questions dealinr: with these topics were 

basis for the a tti tud e score calculated for the 

Since it was necessary to score the second parent 

rterview on a Oto 2 scale, this was also done in the first 

... ~tervi ew. For a ne ""<1. ti ve answer a score of O was given, 1 

·~cticated a "don't know" or neutral attitude and 2 was given 

:::>r a positive answer. "No ans'11ers" were treated as "don't 

~ow" and scored as a neutral answer. The total possible 

score on the questionnaire was a points . As with the chil­

:.ren's questionnaires a score below the mid score was con­

sidered to indicate a negative attitude since the answers to 

t:1e individual questions would be ne.e;ative. Accordingly, a 

_arent with a score of under 4 total points was considered 

o have a negative attitude toward the school, 4 to 5 points 

indicated ambivalence, 6 to 7 points was considered to be a 

positive score, whiJe those parents scorine the total 8 points 

were considered to be very positive in their initial atti­

tudes toward the school. 

The second questionnaire to the prim2,ry parents and to 

the Grade I parents was very inclusive a11d. covered a variety 

of area.s concerninp: parents' attitudes and orinions from a 
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::umber of viewpoints. To calculate the attitude score, sev­

enteen questions were chosen as beinc those most indicative 

f the parents feelin ~s concerning the school, the teachers 

and the children. This was a much more structured question­

_aire (Appendix D) than was the first, the relevent questions 

:.aving either three or five categories which the parents could 

-ick off. Since all of the questions did not have the five 

_ategories, it was decided to score the questionnaire on a 0 

':;.() 2 basis, 0 indicating a negative feeling, 1 indicating a 

.. eutral and 2 indicating a positive attitude. Where there 

as provision for the parent to re [ ister intensity of posi­

:.ive and ne gative feelinp; (i.e. 5 categories), it was neces­

sary to consider these only as positive and negative and to 

score them as 2 or O respectively. Thus the scoring was 

~onsistent throughout the questionnaire. "Don't know" an­

swers were treated as neutral and given a score of O. "No 

c:.nswers" were a gain treated as "don't know" or neutral an­

swers since the number of parent questionnaire returns was 

~elatively small and it was felt preferable not to elimin­

ate any of the returned questionnaires from the sample. The 

·otal possible score was 34 points. As previously, those 

scores below the mid point (17) were considered to indicate 

a negative attitude sine~ all or most of the questions on 

the questionnaire would be answered in a negative way. A 

score of between 18 and 22 points was considered to indicate 

an ambivalent attitude since there would be a large number 

f' negative or neutral answers to the questions. Parents 
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with a score of 23 to 29 points were assigned to the positive 

category, while those with a score of 30 to 34 points were 

considered to be verv nositive since all or most of their 

answers would be positive. 

It is felt that the system of scoring provided a fair 

assessment of the attitudes of both parents and children. 

Althou~h the scorin~ of the interview necessitated some in­

terpretation of non-verbal factors such as nods, smiles and 

so on, in most cases the meanine of the child was obvious 

and it is felt that scoring was relatively accurate. Since 

the questionnaires to the parents were structured, the mar­

gin for error was smaller. The method of assigning chil­

dren and parents to attitude categories was consistent with 

each ~roup of the sample and it is felt that these designa­

tions provided a fair assessment of the attitudes of both 

parents and children. 

Initial attitude scores of children in the Primary class 

were compared with their scores after they had been in school 

for a period of 2 to 3 months. Similarly, the attitudes of 

parents toward the school initially were compared with their 

attitudes at a later time. C,')mparisons were also made be­

tween the attitudes of parent and child. 

Grade I attitude scores were compared with those of 

the second primary scores to determine whether the attitudes 

of Grade I children were more positive or negative than were 

hose of the younger chjldren. The attitudes of their par­

ents were also compared with the attitudes of the primary 
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-arents to determine what, if Rny differences, lay between 

~~e two groups. Their scores were also compared with those 

L their children to see if there was any correspondance 

· etween the two. Attitude scores of both parents and chil­

ren were also looked at in relation to other variables (e.g. 

_ace, older siblin ~s, previous school experience) which were 

~elt mi ght have a bearin~ on the scores received. 



CHAPTER IV 

FTNDHIGS 

~ttitudes of Primarv Children 

The primary sample consisted of 27 children, made up 

f 13 boys and 14 r;irls. Of the 27, 11 ·t-1ere white and 16 

~ere black children. As the records were incomplete, it 

was imrossi.ble to determine the marital status of many of 

the parents, or to determine the occupation of many of the 

fathers. In considering this latter variable 10 positions 

of fathers had to be J.isted as unknown. This figure in­

cluded absent males. Of the remainder: 5 were skilled work­

~en, 2 were semi-skilled, 4 were labourers, 2 were foremen, 

1 was the owner of a club, 1 was a sa1esman and 1 vvas a stu-

ent in a professional school. The remaining father was a 

,,ens ion er. 

The majorj_ty of the mothers were listed as housewives 

(1 5). The remai~der were classified as follows: professional 

(1) , skilled (1), semi-skilled (2), domestics (2). Due to 

lack of information the occuratinn of 6 of the women had to 

be listed as unknown. 

The children's interviews nrovided the basis for their 

attitude score. The score included both verbal and non-ver­

bal responses. In the first interview the highest possible 

total -score was 24 noints. The children were placed in one 

of four cate~ories depending unon their score on the attitude 

43 
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,wl;,CU.e. As discussed in Chapter 3, a child with a score of 

er 12 points was considered to have a negative attitude 

ard school, those scoring between 12 and 16 points were 

sidered to be ambivalent in their attitude, and an atti­

~~e was considered to be positive if the score fell into 

.. e 17 to 21 point range, while a very positive attitude 

s 22 to 24 points. 

TABLE 1 

DISTRIBUTION OF PRIMARY SAMPLE ACCORDING 
TO INITIAL ATTITUDE TOWARD SCHOOL 

Attitude Number Percentage 

Negative 4 15 
Ambivalent 4 , 15 

Positive 12 44 
Very positive _]_ 26 
Total 27 100 

The distribution of the children according to their 

attitude score in the first interview is illustrated in 

Table 1. It is noted that the highest number of children 

(12) fell into the positive grouping , while the next highest 

number (7) fell into the very positive range. These two 

groups together account for 70% of the sample. Only 15% of 
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children could be considered negative, with another 15% 

ng rather unsure of their feelings toward school. Figure l 

ther illustrates the distribution of the 27 children in 

e sample according to their attitude score. The median and 

.e mode both are located at 19 points. 

6 

2 

• 1 2- 3 4 5 9 lJ -i1 r~r13 ~ 

Score on Interview 

FIGURE 1 

DISTRIBUTION OF PRIMARY CHILDREN ACCORDING TO 
TOTAL ATTITUDE SCO~E ON THE FIRST INTERVIEW 
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It was decided to consider some of the variables which 

possibly have a bearing on the young child's initial 

itude toward school. Since it was felt that pre-school 

rience would probably give the child good preparation 

adjusting to school life, the attitude scores were looked 

in relation to previous school experience. Table 2 illus­

tes the findings. Since 77 percent of the children whd 

TABLE 2 

DISTRIBUTION OF PRIMARY SAMPLE ACCORDING TO 
INITIAL ATTITUDE TOWARD SCHOOL AND 

PREVIOUS SCHOOL EXPERIENCE 

Previous No Previous 
Attitude School School Not Known Total 

Experience Experience 

No. % No. % No. % 

~egative 1 g 2 22 1 20 4 

Ambivalent 2 15 0 0 2 40 4 

Positive 7 54 3 33 2 40 12 

Very Positive 3 23 4 44 0 0 7 

Total i 13 100 9 99,:: 5 100 27 

*Percentage does not add to 100 due to rounding. 

had previous school experience fell into the top categories, 

as well as 77 percent of those who did not, it may be concluded 
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t attendance at nursery school and day care centres had 

bearing on the attitudes of these children as 

entered the school system. 

Likewise, it was felt that the presence of older sib­

in school might have an effect on the initial attitudes 

the primary child, and this variable was also looked at. 

Table 3 illustrates that a slightly larger percentage 

children who had older siblings (72 percent) were in the 

TABLE 3 

DISTRIBUTION OF PRil\~RY SAMPLE ACCORDING TO 
INITIAL ATTITUDE TOWARD ~CHOOL 

AND OLDER SIBLINGS 

Attitude I Older Siblings No Older Siblings 

No. % No. % 

.. egative 3 16 1 11 

.bivalent 2 11 2 22 

ositive 9 50 3 33 

ery Positive 4 22 3 33 

otal 18 100 I 9 99* 

+These may be natural or foster siblings. 

*Percentage does not add to 100 due to rounding. 

I 

I 

I 

I 
I 

Total 

4 

4 

12 

7 

27 
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categories, with 66 percent of the children with no 

siblings also falling into the positive category. The 

tage of children with no older siblings having ambi­

attitudes was much higher, since 22 percent fell within 

group as compared with only 11 percent of children with 

siblings. It would appear that in this sample presence 

der brothers and sisters in school has a slightly posi­

the attitudes of their younger brothers and 

school for the first time. 

As was previously noted, the primary sample was made 

of both black and white children. Since it is felt that 

ool programs often unwittingly discriminate against minor-

groups, it was considered to be important to look at the 

children in terms of their race. Table 4 illus­

cornparison. 

No great differences were apparent in the negative 

where the black and white children had percentages 

13 and 18 respectively, nor in the positive category where 

e percentages were 44 and· 45 respectively. However, 25 per­

ent of the black children fell into the second or ambivalent 

ategory, illustrating that a large percentage of these chil-

ren initially had very mixed feelings about approaching 

school. Further, a much higher percentage of white children 

(36 percent) fell into the extremely positive group, while 

only 19 percent of the black children did so. It would ap­

pear, therefore, that while the majority of black children 
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TABLE 4 

DISTRIBUTION OF PRI~..ARY SAMPLE ACCORDING TO 
INITIAL ATTITUDE TOWARD SCHOOL AND RACE 

lt Attitude Black White Total 

No. % No. % 

Negative 2 13 2 18 4 

Ambivalent 4 25 0 0 4 

Positive 7 44 5 45 12 

Very Positive 3 19 4 36 7 

Total 16 101* 11 99* 27 

* Percentage does not add to 100 due to rounding. 

this sample are positive or borderline in their attitudes 

ward school, they are not extremely positive. 

The attitudes of the children were also looked at in 

elation to their sex. Table 5 seems to support to some 

egree the theory that girls adapt to school life more easily 

han do boys. Those children in the negative category were 

all boys, two of these four failing to register a mark on 

the attitude score. Although there is little difference in 

the percentage of children falling into the very positive 

group, the percentage of girls in the positive category is 

somewhat higher than that of the boys, the percentages being 

50 and 38 respectively. More girls (21 percent) were 
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TABLE 5 

DISTRIBUTION OF PRIIvt.tARY SAMPLE ACCORDING TO 
INITIAL ATTITUDE TmvARD SCHOOL AND SEX 

Attitude I Boys Girls I Total 

Number Percentage Number Percentage 

egative 4 31 0 0 I 4 

mbivalent 1 8 3 21 4 

'Ositive I 5 38 7 50 12 

ery Positive 3 23 4 29 7 

otal 13 100 14 100 I 27 

ambivalent in their attitude toward school, since only 8 per­

cent of the boys fell into this category. 

It was not possible to look at the children's initial 

attitudes in relation to the classroom teacher since a teacher 

was withdrawn from the school and the children were shuffled 

from three classrooms to two during the several days that the 

interview took place. Further, it was not possible to consider 

the scores in rela tion to social status or marital status since 

the information regarding these variables was inadequate for 

this purpose. 

The second interview with the primary children took 

place after the children had been in school approximately 

three months. Since two of the sample left the school before 

the second interview took place, the total number in the 
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.le dropped from 27 to 25 children. The highest possible 

re on this interview was 12 points, with a score of below 

eing considered as a negative attitude, 6 to 7 points 

oting an ambivalent or uncertain attitude, 8 to 10 points 

·eating a positive attitude and 11 to 12 points being con­

positive. 

Table 6 illustrates that the largest percentage of 

·1ctren were very positive in their attitude toward school, 

~. h 40 percent of the children falling into the top group. 

TABLE 6 

DISTRIBUTION OF PRI~~RY SAMPLE 
ACCORDING TO LATER ATTITUDE 

TOWARD SCHOOL 

Attitude Number Percentage 

Negative 3 12 

Ambivalent 5 20 

Positive 7 28 

Very Positive 10 ___i.tO 

Total 25 100 

n additional 28 percent fell into the positive group. When 

_ompared with the initial attitudes which are illustrated in 

.able 1, it can be seen that these figures are nearly reversed 
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·the earlier ones when 26 percent of the children fell 

very positive group and 44 percent fell into the 

group. The lower two categories are relatively 

hanged with a slightly higher number of children falling 

he ambivalent range in the second interview. · 

Figure 2 further illustrates the distribution of the 

imary children on their attitude score. It can be seen 

t the median lies at 9 points, while the mode is located 

the highest score (12 points). 

Number 
of 

Children 

9 

8 

7 

6 

5 

41 
3\ 
I 

2 ! 
I 
I 
1 

1 : 
I 

i 
-· - __ ...... ____ 6 7 e 9 10 1112 

1 2 3 4 5 
Attitude Score 

FIGURE 2 

DISTRIBUTION OF PRIV~RY CBILDP. EN AGCORDING TO 
TOTAL ATTITUDE SCORE ON THE SECOJ\T;) INTERVIEW 

~ 
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Several variables were again considered in relation to 

child's attitude toward school at this point in time. 

e w~s again considered in relation to the child's attitude 

etermine if there had been any changes after the child 

been in school for a period of time. 

According to Table 7, the variations according to race 

to be very slight and of no particular significance since 

percent of the black children and 33 percent of the white 

TABLE 7 

DISTRIBUTION OF PRTMARY SAMPLE ACCORDING TO 
LATER ATTITUDE TOWARD SCHOOL AND RACE 

Attitude Black White Total 

No. % No. % 

Negative 2 13 il 11 3 

Ambivalent 3 19 2 22 5 

Positive 5 31 2 22 7 

Very Positive 6 38 4 44 10 

Total 16 101* 9 99* 25 

*Percentage does not add to 100 due to rounding. 

children fall into the two lower ca tegori·es. However, when 

ompared with the results illustrated in Table 4 it will be 

oted that while the percentages for the black children 
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ined relatively stable, the percentage of white children 

the positive and very positive range dropped from 81 percent 

66 percent. 

Comparisons were again made between the attitude toward 

sex of the child. Table 8 again illustrates 

adapt somewhat better toward school than do 

When compared with Table 5 it is noted that there is 

TABLE 8 

DISTRIBUTION OF PRIY~RY SAMPLE ACCORDING TO 
LATER ATTITUDE TOWARD SCHOOL AND SEX 

Attitude Boys Girls Total 

I Number Percentage Number Percentage 
' 

S'egative 3 25 0 0 

Ambivalent 2 17 3 23 

Positive 3 25 4 31 

Very Positive 4 33 6 46 

Total 12 100 13 100 

little change in the percentage of both boys and girls in the 

two positive categories since the time of the first interview. 

However, there is movement upward in that 33 percent of the 

boys now fall within the very positive group, whereas only 

3 

5 

7 

10 

25 

23 percent fell into that group in the early days of the school 
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Similarly, 46 percent of the girls are now in the top 

compared with 29 percent at the previous time. 

Since the first interview dealt with a wider variety 

topics (e.g. Did you want to come to school?) than did the 

ond, for the purpose of making a true comparison between 

e first and later attitudes of the children a partial score 

the initial interview was used and only the like items 

re compared. These included general attitude toward school, 

ward the teacher and toward the other children. Figure 3 

lustrates this comparison between the initial attitude and 

elater attitude on the like items as well as the relation­

partial score to the total score on the first 

It is noted that 6 children had the same score 

like items in the first interview as on the second. 

(11) of the sample received higher scores while 8 of 

sample received lower scores on the second , inte~view. 

.wo children (P6 and P7) left the school before the children 

ere seen the second time. Of the six children who remained 

he same, all scored 9 or better out of a possible 12 points, 

with 3 of these scoring the full 12 points. Five (5) of the 

who scored less on the second interview were within 1 or 2 

points of their initial score. All of these were in the 7 to 

9 score range and remained within that range. The other 3 

children who scored lower had more significant changes. 

Child Pl5 dropped 4 points on the scale, while Pl7 and P27 

each dropped a total of 5 points. In all three cases there 

appeared to be a problem in their relationship with other 
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.rildren, each scoring negatively in this area. 

Of the 11 who had positive movement in their attitude 

ward school, 5 moved only 1 point. Three (3) of the chil­

en moved within the very positive range, while an additional 

moved from the positive to very positive category. Two (2) 

d.itional children moved from an ambivalent attitude to a 

sitive while 2 more moved from a completely negative atti­

de (0 points) to a positive one (9 points). The remaining 

.. ild moved from 2 to 3 points, thus remaining in the nega-

ve category. 

Table 9 illustrates the comparison of the attitudes 

the children on the like items according to the categories 

TABLE 9 

DISTRIBUTION OF PRIMARY SAMPLE ACCORDING TO 
INITIAL A~~ LATER ATTITUDES TOWARD SCHOOL, 

THE TEACHER AND THE OTHER CHILDREN 

Attitude I First Interview Second Interview I 

Number Percentage Number Percentage 
·--·-··-

Negative 3 12 3 12 

Ambivalent 2 8 j 5 20 

Positive I 12 48 I 7 28 ! 
I 

Very Positive I 8 32 I 10 40 
~ -

Total I ,:c 
100 I 25 100 25 -

* The two students who left the school before the second 
interview were omitted from the total for the purposes of 
this comparison. 
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o which the sample fell. It can be seen that there tended 

~ be a slight movement toward a hifher percentage in the 

ery positive ranr:e. More sii:,:nif:i.cant, however, is the drop 

~n number from 12 to 7 c~ildren :in the positive range. As 

::~ted earlier, a number of these ch:il1ren moved into the 

ery positive cater:ory whi1.e 3 dropped to the ambivalent 

~ategory. The nercent~~e of children in the ne~ative 

atef,ory remains the same. 

_!.tti t:_l~q-~_o_(_t_h_e Parents of Primary Chi l:.c!r..g_J:?: 

The f:i.rst questionnaire to the parents of the primary 

chilciren in the S-'3~ple wqs si:mt out early in the school term. 

Jf the 27 questionnaires, 3 were not returned and 2 were in­

~omplete and therefore could not be used to calculate the 

total attitude score. As noted earlier the scoriPg was done 

•n a Oto 2 point scale with a total nossible score of 8 points. 

.. parent , .. .rj th under L. ro ints was cons id e:red tQ have a negative 

attitude, 4 to 5 ;Joints was considered to be ambivalent, those 

ith 6 to 7 points were considered to have a nositive attitude, 

while those scorinv t'."le fuJl 8 roints were felt to be very posi­

tive in their attjtude toward schoQl. Although the question­

naire was very general and did not exnlore the attitudes of 

the p~rents in any de~t h, it did ~ive an indication of the 

general attiturles of the DArents toward the school. 

As illustrated in Table 10, 73 percent of the parents 

~o resnonded to the questionnqire were very positive in 

their attitude toward school with an addiU.onal 18 percent 

fallin g into the positive groun, for a t~tal of 91 percent. 
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TABLE 10 

DISTRIBUTION OF PARENTS OF PRIMARY 
SA.'I\CPLE ACCORDING TO INITIAL 

ATTITUDE TOWARD SCHOOL 

Number Percentage 

Negative 0 0 

Ambivalent 2 9 

Positive 4 18 

Very Positive 16 73 

22* 100 

*Three of the 27 questionnaires were not 
returned and 2 were incomplete thus reducing 
the total to 22. 

one of the 22 parents were extremely negative in their at­

itude. Figure 4 illustrates the actual score of individual 

arents on this questionnaire. Parent numbers correspond 

ith those of the children in the primary sample. The median 

and the mode both lay at 8 points on the scale. 

Early in 1972 questionnaires were forwarded to the 

parents of the 25 children with whom interviews had been 

conducted. Of this number 40 percent (10) were not returned. 

he total number of parents for whom later attitude scores 

could be determined was therefore 15. Scoring was carried 

out in the same way as it was on the initial questionnaire, 

that is, on a Oto 2 scale. Since the second questionnaire 
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as much longer and more comprehensive,the total possible 

score was 34 points. A parent with a score of under 17 

ints was considered to have a negative attitude while 

hose in the 18 to 22 point range were felt to have ambi­

valent attitudes. Parents having a total score of 23 to 29 

points fell into the positive range, while those scoring JO 

to 34 points were considered to be very positive in their 

attitude toward school. Table 11 illustrates the distribution 

of the parents into the four attitude categories while Fig­

ure 5 illustrates the individual scores of the 15 parents 

who returned the questionnaire. The median score was JO 

points with the mode falling at both the 31 and 32 point 

on the scale. 

TABLE 11 

DISTRIBUTION OF PARENTS OF PRI~.IA.RY 
SAMPLE ACCORDING TO LATER 

ATTITUDE TOWARD SCHOOL 

Number Percenta ge 

Negative 1 7 

Ambivalent 0 0 

Positive 6 40 

Very Positive 8 53 

Total 15 * 100 

*Ten of the 25 questionnaires were not 
returned thus reducing the total to 15. 
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The scores on the returned questionnaires were mainly 

sitive with 14 of the 15, or 93 percent being in the posi-

·ve or very positive category. Scores on over half of the 

~urned questionnaires (53 percent} fell into the upper 

egory. When these figures are compared with the scores 

ustrated in Table 10 it can be seen that there is a drop 

20 percent in the scores falling into the very positive 

The score of the one remaining questionnaire was 

falling into the negative range with a score of 

pointso 

For the purpose of a true comparison of the initial 

later attitudes of the primary parents, it was necessary 

o use only a partial score of the second questionnaire, as 

·t covered a wider variety of topics than did the first. 

ly those questions dealing with the topics covered in the 

first interview (that is, feelings about the school and 

eachers} were compared. Since one of the 15 parents who 

completed the second questionnaire did not return the first, 

the total number of parents was reduced to 14 for this com­

parison. 

Table 12 illustrates that initially there were 13 of 

the 14 parents or 93 percent in the positive and very posi­

tive categories, with no parents displaying a completely 

negative attitude. It is interesting to note that 93 percent 

of the parents also displayed positive and very positive 

attitudes at the later point in time. However, there is a 

shift from the very positive to the positive category since 

·) 
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TABLE 12 

DISTRIBUTION OF PARENTS OF PRI~.A-RY SAMPLE ACCORDING 
TO INITIAL AND LATER ATTITUDE TOWARD 

THE SCHOOL AND THE TEACHERS 

Initial Attitude Later Attitude 

Number Percentage Number Percentage 
-
0 0 1 7 

1 7 0 0 

4 29 7 50 

ery Positive I 9 64 6 43 

14 100 14 100 
----

nly 6 or 43 percent of the parents displayed very positive 

attitudes at the time the second questionnaire was completed, 

hereas 64 percent of the parents initially fell into that 

category. The positive percentage was raised 21 points while 

here was a drop of 21 points in the very positive group. 

Figure 6 illustrates graphically the initial and later atti­

udes of the parents on the items compared according to their 

attitude category. 

When looked at individually (Table 13) it can be seen 

that there was no movement in attitude in the case of 7 

parents. Of the remaining, 4 parents moved from the very 

positive to the positive category while one parent moved 

from the positive category to the very positive. An 

,~ 



z 
r::: 
3 
a' 
(D ., 
0 
H) 

',:j 
P> 
'"j 
CD 
~ 
c-t 
(/J 

10 

9 

8 

7 

6 

5 

4 

3 

2 

1 

negative 

65 

Initial Attitudes 

Later Attitudes 

'l 
I 

I 

I 
I 

I 
I 

I 

I 
I 

,-. -

ambivalent positive 

Attitudes of Parents 

FIGURE 6 

---

very 
positive 

DISTRIBUTION OF PARENTS OF PRIMARY CHILDREN 
ACCORDING TO INITIAL AND 
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TABLE 13 

INITIAL AND LATER ATTITUDES,:, OF INDIVIDUAL PARENTS 
OF PRIMARY SAIJIPLE TOWARD THE SCHOOL 

AND THE TEACHER 

Parent Initial Attitude Later Attitude Movement 

Pl III 
P2 IV 
PJ IV 
P4 IV 
pg . III 
P9 IV 
Pl3 II 
Pl5 III 

Pl7 IV 
Pl8 IV 
P20 III 

P22 IV 
P25 IV 
P27 IV 

*N . egative 
Ambivalent 
Positive 
Very Positive 

I 
- II 
-III 
- IV 

III 
IV 

III 
III 
III 

IV 
III 

I 
IV 
IV 
IV 
IV 

III 
III 

0 

0 

-1 

-1 

0 

0 

+l 

-2 
0 

0 

+l 
0 

-1 

-1 

additional parent moved from the ambivalent category to the 

positive, while the remaining parent initially displayed a 

positive attitude but later dropped to the negative category. 

This latter is probably the most important change since it 

represented movement beyond more than one category. 
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Comparison of the Attitudes of Primary Children with Those 

of Their Parents. 

Studies1 have shown that the interaction of parent and 

child affect the attitudes of both, but in particular those 

of the children. It was decided, therefore, to compare the 

attitude scores of parents and children, both initially and 

at the later contact to see if this was indeed the case. 

For the purposes of this comparison, the total attitude 

score of both the parent and child was used as it was felt 

that the total attitude of the parent would affect the to-

tal attitude of the child. Table 14 illustrates this com­

parison for each individual case. It may be noted that in 

only 5 cases did parent and child completely correspond in 

their initial attitude, while there was a correspondence in 

9 instances in the second contact. Only 2 cases correspond 

in both the initial and later instances, one being very posi­

tive throughout while in the second case both parent and child 

moved from the positive category to the completely negative 

oneo 

In only 3 cases was there a discrepancy of more than 1 

category between parent and child. Child P7 scored in the 

ambivalent category, while the parent displayed a very posi­

tive attitude at the time of the first contact. This case 

1:Marans and Phillips, The Disadvantaged Child, ed. by 
Jerome Hellmuth, p. 22. 
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P2 
P3 
P4 
PS 
P6 
P7 
pg 

P9 
PlO 
Pll 
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Pl? 
Pl8 
Pl9 
P20 
P21 
P22 
P23 
P24 
P25 
P26 
P27 

68 

TABLE 14 

COMPARISON OF INITIAL AND LATER ATTITUDES* TOWARD 
SCHOOL OF PRIMARY CHILDREN AND 

THEIR PARENTS 

Initial Attitude Later Attitude 

Sample Parents I Discrepancy Sample Parents Discrepancy 

II III +l III IV +l 

IV IV 0 IV IV 0 

IV IV 0 IV III -1 

III IV +l II III +l 

III IV +l II ·1+ ni -
III IV +l moved f ·om area -
II IV +2 moved f ·om area -
II III +l III III 0 

III IV +l IV IV 0 

III IV +l III nil -
I IV +l III nil -
I nil - III nil -

III II -1 II III +l 

IV nil - IV nil -
III III 0 I I 0 

IV nil - IV IV 0 

III IV +l I IV +3 
III IV +l IV IV 0 

I nil - I nil -
IV III -1 IV IV 0 
IV IV 0 IV nil -

III IV +l IV IV 0 

III II -1 II nil -
I IV +3 III nil -

III IV +l III III 0 
IV nil - IV nil -
IV IV 0 II III +l 
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could not be followed through as the family left the area 

before the second contact took place. An even larger dis­

crepancy was noted in the case of P24 where the child dis­

played a negative attitude while the parent was very positive. 

It is interesting to note that the child's attitude had moved 

upward to the positive range at the time of the second contact, 

but the parent did not return a questionnaire and so it was 

therefore impossible to tell if the parent had moved from the 

initial position. In the third case (Pl?) there was a dis­

crepancy of only one category at the time of the initial 

contact, the child being in the positive range and the parent 

being in the very positive. However, at the time of the 

later contact the child was displaying a negative attitude 

while the parent remained very positive. 

In P4 it is interesting to note that both parent and 

child dropped one category, while in Pl3 the child moved 

down while the parent moved up. Pl5 is one of the most 

noteworthy in that both the parent and child moved from the 

positive category at the time of the initial contact, to 

the negative category at the later time. Parent P27 dropped 

one category and the child dropped two. 

There did not seem to be any specific pattern among 

those children whose parents did not return questionnaires. 

The following results were observed: six children remained 

in the same category at both the early and later times, three 

of these being very positive, two positive and one negative; 

two additional children went down from the positive to ambi-
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alent categories, while two more went up from the negative 

the positive category. 

ttitudes of Grade I Children 

One of the purposes of the study was to look at the 

attitudes of a sample of Grade I students to determine if 

there were any differences in attitude after children had 

been in school a year. The random sample of 21 students was 

made up of 12 boys and 9 girls. Of these 21, 12 students , 

were white and 9 were black. Since the records were again 

lacking in information, the occupations of 6 of the fathers 

had to be classified as unknown. Of the remainder there 

were: J clerks, 2 vehicle drivers, 3 semi-skilled workers, 

4 skilled workers, 1 club owner, and 1 pensioner. The 

majority (14) of the mothers were classified as housewives. 

Of the remainder there were: 2 domestics, 1 laboratory 

technician, 1 hairdresser, 1 teaching assistant and 1 stu­

dent. Since two of the children in the sample were from 

the same family, the total number of families is 20. 

The Grade I interview covered the same topics as did 

the second primary interview and had the same possible score 

of 12 points. A score of under 6 points was again considered 

to indicate a negative attitude on the part of the children, 

6 to 7 points an ambivalent attitude, 8 to 10 points a posi­

tive attitude and 11 to 12 points a very positive attitude. 

Table 15 illustrates that 91 percent of the children 

fall into the top two categories, with almost half of the 

sample (48 percent) falling into the extremely positive 

category. Only 1 child had a completely negative score. 
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TABLE 15 

DISTRIBUTION OF GRADE I SAYJ>LE ACCORDING 
TO ATTITUDE TO'✓IARD SCHOOL 

Attitude Number Percentage 

Negative 1 5 

Ambivalent 1 5 

Positive 9 43 

Very Positive 10 4g 

Total 21 101* 

* Percentage does not add to 100 due to 
rounding. 

Figure 7 further illustrates the distribution of the 

Jrade I students according to their attitude score. The 

edian score lies at 10 points. An equal number of children 

scored 11 and 12 points, 5 children falling at each of these 

points on the scale. 

When these results are compared with those of the later 

attitudes of the Primary ch ildren (Table 16), it can be seen 

that a slightly hi gper number of Grade I students (48 per­

cent to 40 percent) fa l l into the very positive category. 

However, when the two top categories are combined, the Grade I 

students are much more positive in their attitudes with 91 

percent of the children falling into the two upper categories, 

while only 68 percent of the Primary children do so. The 
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FIGURE 7 

DISTRIBUTION OF GRADE I SAMPLE ACCORDING 
TO ATTITUDE SCORE 

edian score for the primary students was at 9 points on the 

scale as compared with the Grade I students who fell at the 

10 level. As can be seen, a much hi gher percentage of the 

primary students fall into the borderline group. 

As with the primary students, the variable of race was 

considered in terms of the attitudes of Grade I students to 
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TABLE 16 

COMPARISON OF T~E ATTITUDES TOWARD SCHOOL 
OF PRIMl\RY AND GRADE I SAl','iPLES 

Primary Grade I 

Number Percentage Number Percentage 

.,egative 3 12 1 5 

mbivalent I 5 20 1 5 

.ositive I 7 28 9 43 

··ery Positive 

I 
10 40 

I 
10 48 

,._otal 25 100 21 101* 

Percentage does not add to 100 due to rounding. 

determine if there were any differences in scores between 

the primary and Grade I children. Table 17 illustrates the 

distribution of attitude scores according to the race of the 

~rade I children. 

Black children have the highest percentage in the two 

extreme categories with 11 percent of the sample falling 

into the negative category and 55 percent in the very posi­

tive. The largest percentage of white children (50 percent) 

fall into the positive range. When the two positive cate­

gories are combined there is little difference between the 

two groups, with 88 percent of the black children and 92 

percent of the white ·children having positive attitudes 
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TABLE 17 

DISTRIBUTION OF GRADE I SAT-:PLE ACCORDING TO 
ATTITUDE TOWARD SCHOOL AND RACE 

Attitude Black White 

Number Percentage Number Percentage 

Negative 1 11 0 0 

Ambivalent 0 0 1 8 

Positive 3 33 6 50 

Very Positive 5 55 5 42 

Total 9 99* 12 100 

*Percentage does not add to 100 due to rounding. 

toward school. This trend is somewhat different from that 

illustrated in Table 7 concerning the primary sample. In the 

primary sample a large percentage of the black children (19 

percent) fell into the ambivalent category, and a much 

smaller proportion of black children (38 percent) fell into 

the extremely positive range than is the case with the Grade 

I sample. 

The Grade I attitude scores were also looked at accord­

ing to sex. In Table 18 one percentage of particular note 

Total 

1 

1 

9 

10 

21 

is that 67 percent of the girls have a very positive score, 

once again supporting the theory that girls adapt better to 

school than do boys. However, when the two positive categories 
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TABLE 18 

DISTRIBUTION OF GRADE I SAMPLE ACCORDING TO 
ATTITJDE TOWARD SCHOOL AND SEX 

Boys Girls 

Number Percentage Number Percentage 

Negative 0 0 1 11 

Ambivalent 1 g 0 0 

Positive 7 58 2 22 

Very Positive 4 33 6 67 

Total 12 99* 9 100 

*Percentage does not add to 100 due to rounding. 

are combined, the boys do slightly better than the girls with 

91 percent falling into these two categories over the girls' 

$9 percent. The one negative score was obtained by a girl. 

When compared with the results of the later attitudes of the 

primary sample illustrated in Table 8, it can be seen that 

the percentage of Grade I boys in the positive category is 

much higher, since only 25 percent of the primary boys were 

considered to have positive attitudes toward school. How­

ever, the percentages of very positive attitudes remain the 

same. The Grade I girls also display considerable improve­

ment in attitude since 67 percent now fall within the very 

positive range as compared with 46 percent of the girls in 

the primary sample. There were 23 percent of the primary 

Total 

1 

1 

9 

10 

21 
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girls displaying ambivalent attitudes at the time of this 

later primary interview, whereas, no Grade I girl falls into 

this category. On the whole, there is upward movement in the 

case of both boys and girls. 

Attitudes of the Parents of Grade I Children 

Of the 21 questionnaires sent out to the parents of 

the children in the Grade I sample, 6, or 29 percent, were 

not returned. The total number of responses was therefore 

15. This questionnaire was the same as the second one com­

pleted by the primary parents and was scored in the same 

manner, with a total possible score of 34 points. Division 

into attitude categories was as before, with a score of 

under 17 points denoting a negative attitude, and 18 to 22 

points denoting an ambivalent attitude. A score of 23 to 29 

points was considered to indicate a positive attitude, while 

a score of 30 to 34 points was considered to be indicative 

of a very positive attitude. 

Table 19 indicates a generally positive attitude with 

87 percent of the parents scoring in the positive and very 

positive categories. Only 2 parents scored below the posi­

tive range. Figure 8 illustrates the individual scores of 

the Grade I parents on the questionnaire. 

When the attitudes of the Grade I parents are compared 

with those of the primary parents (Table 20) it can be seen 

that the primary parents have a higher percentage in the very 

positive categorY,having 53 percent as compared with 40 
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TABLE 19 

DISTRIBUTION OF PARENTS OF GRADE I SA)a'LE 
ACCORDING TO ATTITUDE TOWARD SCHOOL 

Number Percentage 

Negative 1 7 

Ambivalent 1 7 

Positive 7 47 

Very Positive 6 40 

Total 15 101* 

,:,: 
Percentage does not add to 100 due to 

rounding. 

TABLE 20 

COMPARISON OF THE ATTITUDES TOWARD SCHOOL OF 
THE PARENTS OF PRIMARY AND GRADE I SAMPLES 

... 
Primary Grade I 

Number Percentage Number Percentage 

Negative 1 7 1 7 

Ambivalent 0 0 1 7 

Positive 6 40 7 47 

Very Positive 8 53 6 40 

Total 15 100 15 101* 

*Percentage does not equal 100 due to rounding. 
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rcent of Grade I parents in this category. They are also 

ightly higher when the positive and very positive categories 

~e combined with the primary and Grade I parents scoring 93 

rcent and 87 perc~nt respectively in these top two eate­

ries. This trend is reversed from that of the children 

ere the Grade I students were more positive in their at­

itudes than were the primary students. However, the dis-

repancy is much larger for the children when the two cate­

gories are combined. Both the primary and Grade I sample 

ad an equal number of parents in the negative category. 

~he median score for the Grade I parents was at the 28 point 

on the scale as compared with the primary parents where the 

median score was 30 points. Although the primary sample was 

larger than that of the Grade I sample, the number of ques­

tionnaires returned were the same, meaning that there was a 

higher percentage of Grade I parent questionnaires returned. 

In comparing the attitudes of the Grade I parents with 

those of their children, total scores were used. Table 21 

illustrates this comparison. Of the 15 parents who returned 

the questionnaire, 7 scored in a lower category than did the 

child. Six (6) of th ese scored one category below the child, 

and 1 scored two categories below. Three parents scored in 

the category above their children, and in 5 cases there was 

no discrepancy. In the three cases where the parents scored 

higher than did the children, the parents were all in the 

very positive range with the children falling into the posi­

tive category. The majority of children (5) who scored 
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TABLE 21 

COMPARISON OF THE ATTITUDES TOWARD SCHOOL 
OF GRADE I CHILDREN AND THEIR PARENTS 

Children Parents Discrepancy 

I 1 IV III -1 
I 2 IV IV 0 
I 3 I Nil 
I 4 III Nil 
I 5 IV III -1 
I 6 IV III -1 
I 7 IV III -1 
I 8 III Nil 
I 9 III IV +l 
I 10 III IV +l 
I 11 IV Nil 
I 12 IV IV 0 

I 13 IV III -1 

I 14 III III 
I 

0 

I 15 IV IV 0 

I 16 II Nil 
I 17 III IV +l 
I 18 III III 0 

I 19 III I -2 
I 20 III II -1 

I 21 IV Nil 

higher than their parents were all in the very positive 

category as compared with their parents who displayed posi­

tive attitudes. One child had a positive attitude as com­

pared with an ambivalent parent, and a final child possessed 



81 

a positive attitude while the parents scored in the negative 

r a nge. As in the case of the primary sample, there seemed 

to be no overall pattern. 

Summary 

The initial attitudes of the primary children toward 

school appeared to be positive with 70 percent of the sample 

falling into the positive or very positive range. On the 

other hand, 15 percent expressed a negative attitude and an 

equal number (15 percent) expressed an ambivalent attitude. 

Attendance at a day care centre or pre-school nursery ap­

peared to have little affect on the attitudes of the child 

coming to school, while the presence of older siblings seemed 

to have a slightly positive affect. While there was little 

difference in the percentage of black and white children fall­

ing into the positive and negative groupings, more white chil­

dren (36 percent) than black (19 percent) fell into the very 

positive range and 25 percent of the black children displayed 

ambivalent attitudes while no white children fell into this 

category. Results indicated that the girls appeared to adapt 

better to school than did the boys, with 31 percent of the 

boys falling into the negative group, and a smaller percent­

age of boys (38 percent) than girls (50 percent) falling into 

the positive range. Differences in the percentages in the 

very positive group were minimal, however. 

When the later attitudes of the primary children were 

explored, it was found that while the percentages in the two 
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lower categories remained relatively unchanged, there was 

upward movement in that 40 percent of the children fell into 

the very positive range, while only 28 ·percent remained in 

the positive group, thus nearly reversing the previous per­

centages. When looked at in terms of race, there was little 

difference in the percentages of black and white children 

falling into the lower two categories. However, there was 

some interesting movement in that on second testing there 

was a much higher percentage of black children in the very 

positive range (38 percent) than there had been previously 

(19 percent). 

On the other hand, on the second testing, a higher per­

centage of white children fell into the lower two categories 

than earlier. Although the percentages of boys and girls in 

the uppe·r two and lower two categories remained relatively 

unchanged, there was some movement on the part of both boys 

and girls from the positive to the very positive range, the 

percentages in these groups being 33 percent and 46 percent 

respectively. A comparison of the initial and later attitudes 

of the children on like items (the school, the teacher and 

the other children) revealed that while there was some up­

ward movement in that a slightly higher percentage of chil­

dren fell into the very positive range at the later time 

(40 percent to a previous 32 percent), there was also down­

ward movement in that the original 8 percent in the ambival­

ent range was later increased to 20 percent. 
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Of the 22 parents who returned the first questionnaire, 

91 percent displayed either positive or very positive attitudes, 

with 73 percent falling into the upper range. None displayed 

an initially negative attitude toward the school. 

Sixty (60) percent of the parents returned the second 

questionnaire, and of this number 93 percent scored in the 

positive or very positive range. In comparing the parents 

on their initial and later attitudes toward like items in 

the questionnaires, it was found that the same percentage 

(93 percent) scored in the top two categories on both 

occasions. However, while 64 percent scored in the very 

positive group initially, only 43 percent were very posi­

tive in their attitudes at the later time. 

When the total attitude scores of the children were 

compared with those of their parents, in only 5 cases did 

the scores correspond in the initial contact, while there 

was a correspondence in 9 cases in the second. Only 2 cases 

corresponded in both the first and second instances. 

Generally the attitude of the Grade I sample was posi­

tive as well, with 91 percent of the children falling into 

the top two categories. This percentage was considerably 

higher than the 68 percent of the primaries who fell into 

these two categories after they had spent some time in school. 

There was little difference in the attitudes of the Grade I 

children racially, with 88 percent of the black children and 

92 percent of the white children falling into the top two 
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categories. More black children (55 percent) than white 

children (42 percent) fell into the very positive range. A 

much higher percentage of both black and white children dis­

played positive or better attitudes toward school than was 

the case with the primary children. This also was the case 

when attitudes were considered according to the sex of the 

children, with 91 percent of the boys and 89 percent of the 

girls in the Grade I sample falling into the top two categor­

ies. The boys, however, displayed a greater discrepancy in 

that 91 percent of the Grade I boys displayed positive and 

very positive attitudes, while only 58 percent of the primary 

boys did so. 

Of the 15 parents who returned questionnaires, 87 per­

cent displayed positive and very positive attitudes. This 

is slightly lower than the scores of the primary parents, 

since 93 percent of those parents fell into the top two 

categories. A much higher percentage of primary parents 

(53 percent) than Grade I parents (40 percent) displayed 

very positive attitudes. ~vhen the attitudes of the Grade I 

parents were compared with t hose of their children, there was 

correspondence in 5 cases. 
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CONCLUSIONS 

Generally, the findings of this study pointed quite 

conclusively to the fact that the children in this sample 

do like to come to school. This supports the theories of 

Deutch, Moran and Phillips, that children arrive at school 

eager and essentailly interested in learning. Similiarly, 

the parents of the children indicated a positive attitude 

toward the school also upholding the theory that, although 

the majority of culturally deprived parents lack much formal 

education and in all probability had difficulties themselves 

in school, they are interested in and positive toward the 

school, and expect their children to apply themselves in 

order to obtain an education. It would appear, therefore, 

that it is not at this point in the school career of cultur­

ally deprived children, at least for those in this sample, 

that negative attitudes begin to emerge, thus indicating 

that it is not too late to help them. 

A number of interesting points were revealed during 

the course of the study. For example, in the primary grade 

the girls appeared to adapt better to school life than did 

the boys. Among the Grade I students the girls again ap­

peared to have the most positive attitudes, although the 

boys could certainly not be considered negative since they 

had a higher percentage when the two positive categories 

were combined. It would appear, therefore, that while the 

g5 
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boys adapted more slowly than did the girls, they did become 

more positive after they had been in the school environment 

for a time. The fact that more girls scored in the very 

positive group in the Grade I classes might possibly be ex­

plained by the fact that girls develop verbalization skills 

earlier than do the boys and may have been able to articulate 

their feelings toward school better than the boys could. In 

any event, the boys in this sample are not a cause for con­

cern although efforts need to be devised to maintain this . 

interest on their part. 

Another interesting observation is the movement of the 

black children as their time in school increased. Although 

initially the percentages of black and white children fall­

ing into the positive and negative categories were similar, 

considerably fewer black children fell into the very posi­

tive category while one quarter of the black children dis­

played ambivalent attitudes when first coming to school while 

none of the white children fell into this category. It may 

well be that, for the black children leaving the protection 

of their homes for the first t i me, coming into an environ­

ment where many of the children and most of the adults are 

white is a very threatening experience for them. The child 

does not know what to expect and therefore enters school 

hesitantly. 

However, since the attitudes of the black children 

steadily became more positive as their time in school 
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increased, it may well be assumed that they felt more secure 

as time increased and were able to adopt the eager attitudes 

of their white, classmates toward school and learning. This 

topic would bear further study in depth, and it would be 

interesting to know if this trend is prevalent in other 

schools and other areas, or if this characteristic is unique 

to this particular school or sample. These findings would 

appear to be encouraging in that it would seem to be pos­

sible with a conscious effort to help these black children 

as a group feel a part of the school and equal within this 

school community. 

On the whole, both black and white children appeared 

to have more positive attitudes as their time in school in­

creased. This may be explained in some degree by the fact 

that the Grade I students are better able to express them­

selves, having developed better verbalization skills after 

a year in school, and being able to differentiate between 

sources of satisfaction and non-satisfaction. I t may be , 

also, that children adapt better as time goes on. They know 

what the school is all about , wha t is expected of them, and 

physically are better able to cope with the reduced activity 

and the kind of behaviour expected within the school. Again, 

it would be interesting to further study this, with other 

samples and in other schools. Certainly, in this sample , 

at least, the Grade I children have not lost any of their 

enthusiasm for school which is again encouraging to those 
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interested in fostering ways of keeping enthusiasm alive 

among these children. 

It is interesting to note that the parents of the 

primary children had more positive attitudes than did their 

children both initially and at the later time. One possible 

explanation for the parents' enthusiasm is McCreary's theory1 

that culturally deprived parents see the practical side of 

education and hope and expect their children to apply them­

selves in school and to receive the maximum benefit from 

their experience there. Parents see this as a possible way 

to escape their environment. It is difficult to see why 

children scored lower than did the parents on their attitude 

scores. Possibly the explanation lies in the preparation 

the children received before coming to school. There were 

no questions on the parental questionnaires to provide any 

detailed information as to how children were prepared for 

school and this is an area that would warrant furth er study. 

Indications from the children appear that they are threat ened 

by the parents with what the teachers and principal will do 

to them if they do not behave. Thi s would, in all probabil­

ity, slightly dampen their enthusiasm for what would other­

wise be a rather exciting new experience. 

The comparison of parental attitude scores pointed out 

that the primary parents scored slightly higher than did the 

1staten W. Webster, The Disadvantaged Learner, pp. 51-52. 
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Grade I parents. Observation has shown that many of the 

primary parents keep a close contact with the school. ~lany 

of the parents do, in fact, come to school to meet or to 

bring their children. Also, since the primary children are 

somewhat less reliable in taking home notices from the school, 

the parents have to keep quite a close contact in order to be 

aware of what is happening. It is felt that this contact 

fosters a good rapport between parent and school. The Grade I 

parents, on the other hand have much less of this type of 

contact. It is felt that possibly because of this decline 

in contact that alienation does begin to develop with these 

parents of older children. Also~ i t is possible that once 

a child begins to have problems in school, the parent may 

tend to become more distant. A study of the parents of 

children at all age levels would be beneficial to determine 

if there is a trend for parents to beco~e more alienated the 

longer their children are in school. 

Some limitations of this study should be taken into con­

sideration when planning future studies. Since many of the 

children, especially those in the primary grades, were too 

shy or lacked the verbal skills necessary to express their 

feelings,more effective ways should be developed in order to 

assist these children in expressing themselves more easily 

and accurately. Possibly the use of projective techniques 

(e.g. play techniques) by a knowledgeable person might pro­

duce fruitful resulits. It is especially important that 
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ample time be provided for the interviewer to establish a 

positive rapport with the children. 

A more precise definition of culturally deprived might 

be beneficial to determine if there are differences in the 

attitudes of different classes of culturally deprived (e.g. 

working class people versus those on welfare) or in the way 

they prepare their children for school. This would enable 

educators to meet the varying needs of each group of people 

to the best advantage. 

The limitations of some of the information became ob­

vious as the study progressed. The most noteworthy was that 

limitation of the first questionnaire sent to the pa.rents of 

the primary children. It generally left many unexplored 

areas and thus limited the extent of the findings. Future 

studies might explore attitudes in more depth at this point, 

without being extensively long, which proved to be a limita­

tion of the second questionnaire to the primary parents. 

Open ended types of questions did not prove to be successful 

as they were misinterpreted or left unanswered for the most 

part. A concise, very structured questionnaire would seem 

to be the most successful with these parents. 

The findings of this study point to several follow 

up studies which might be carried out. In depth studies on 

students and parents with negative attitudes might offer 

useful insight into means of prevention or of changing at­

titude. Also, it would be interesting to carry out a longi-
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tudinal study with the primary sample and their parents to 

determine at what point negative feelings may begin to develop. 

This would help to locate areas where children generally be­

come disenchanted with school life which would give valuable 

information in determining how and when programs of preven­

tion should be undertaken. This could be explored more quickly 

by conducting a similar study at each grade level using sam­

ples of children in each grade. 

This exploratory study has only touched the surface of 

the problem but has pointed out areas where study can be con­

tinued. It is hoped that future work in this area will lead 

to a more complete understanding of this variable in order 

that children from culturally deprived areas can obtain the 

maximum benefit possible from their years in school. 
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Outline for First Interview with Primary Students 

Preparation for School: 

1. Do you have any brothers or sisters in school? 
Do they go to this school? 
Do they like going to school? 
Did you ever talk to your brother and/or sister 

about school? 
What did they tell you school was like? 

2 . Did anyone(else) at home talk to you about school? 
Who? 
What did they tell you? 

3. Did you get anything new when you came to school? 
(Books, clothes, etc.) 

Did you go shopping with Mummy or Daddy to get 
them? 

4. Do you have story books at home? 
1tlho reads them to you? 
Do you like to listen to stories being read? 

II Previous School Experience: 

1. Have you been to nursery school? 
Did you like it there? 
:'/hat did you like/not like? 

2. Do you go to Sunday School? 
Do you like going there? 

III Impressions of School: 

1. Do you like it here in school? 
Do you like coming as much as nursery school/ 

Sunday School? 

2. Why do you think p~ople come to school? 

3. What do you do in school? 
Do you like what you are doing? 

4. Did you want to come to school? 
Why/Why not? 
Did somebody bring you the first day? Who? 
Were you a little frightened coming to school? 
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5. What do you like most about coming to school? 
What else do you like? 
What don't you like about coming to school? Why? 

6. Do you like your teacher? 
Why do you think the teacher is here? 

7. Do you like your classroom? 
What do you like most about it? 
Is there anything you don't like? 

8. Do your friends go to school? 
Do they go to this school? Are they in your 

class? 

9. Do you like the children in your class? 
What do you like/dislike about them? 

IV Is there anything else you would like to tell me about 
school? 

V Interviewer's Impressions and Observations: 
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Outline for Second Interview with Primary Children 
and Grade One Children 

Attitude to School 

1. Do you like coming to school? 
Why do you say that? 

2. What do you like most about school? 
3. What else do you like? 
4. What don't you like about school? 

Why do you say that? 

Progress and Attitude to Progress 

1. How are you getting along in school? 
2. Do you find the work hard? If yes, what are you 

having trouble with? 

Attitude Toward Teacher 

1. Do you like your teacher? 
Why or why not? 

2. Does your teacher treat the children kindly and 
fairly? 

3. Does she help you when you are having trouble? 
4. Do you think your teacher cares about you? 

Attitude Toward Students 

1. Do you like the children in your class? 
2. Do the children treat one another fairly and kindly? 
3. What do you like or di slike about them? 

Perceived Attitude of Parents 

1. Are your mother and father pleased with your school 
work? 

Why do you say that? 

Interviewer's Impressions and Observations 
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FIRST QUESTIONNAIRE FOR PARENTS OF PRIMARY CHILDREN 

1. How lo~g have you lived in the Joseph Howe School District? 

2. (a) Have you heard good reports about the school? 

Yes ___ No __ _ 

(b) Could you give some examples. 

3. (a) Have you heard bad reports about the school? 

Yes __ No __ 

(b) Could you give some examples. 

4. (a) Do you have children in other grades in school? 

(b) If yes, list their ages and grade. AGE GRADE 

5. Do you think Joseph Howe School can help your child? Why? 

6. If you could would you send your child to another school? 
Why? 

7. Have you met any of the teachers? 

8. Did you think they were interested in your child? 

9. Do you think the teachers will do a good job teaching 
your child. Why? 

10. 'tfua t do you like best a bout the school? 
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Page 2 ••••••• First Questionnaire 

11. What do you like least about the school? 

12. Do you have any further comments? 
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PERSONAL FACTS 

A. Which parent filled out this inventory? ( Check one.) 

1) The father. 

2) The mother. 

3) The male guardian or stepfather. 

4) The female guardian or stepmother. 

B. In what grade in school is your oldest child now enrolled? 
(See direction No. 3 above, and check one answer below.) 

K 1 2 3 4 5 6 7 8 9 10 11 12 13 14 
or Fresh. or Soph. or Jr. or Sr. Junior College 

in HS in HS in HS in HS 

C. How far did you yourself go in school? (Check one.) 

D. 

1 2 3 4 5 6 7 8 9 10 11 12 
or Fresh. or Soph. or Jr. or Sr. 

in HS in HS in HS in HS 

1 2 3 4 
College 

Put a check here ____ if you have attended vocational, 
night, or other special school. 

In what age group do you belong? (Check one.) 

1) I am under 30 years of age. 

2) I am in rr:y )O's. 

3) I am in my 40's. 

_4) I am in my 50's. 

5) I am 60 years of a ge or older. 

E. What is your occupation or that of you husband if you are 

a housewife? 

From WHAT PEOPLE THINK ABOUT THEIR SCHOOLS by Harold C. Hand, 
copyright, 1948, by Harcourt Brace Jovanovich, Inc. and re­
printed with their permission. 
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INVENTORY OF PARENT OPINION 

PART I 

1. In general, are you satisfied or dissatisfied with the 
school which your child is attending? (Check one.) 

1) Very well satisfied. 

2) Satisfied. 

,3) About half and half. 

4) Dissatisfied. 

5) Very much dissatisfied. 

6) I have no opinion. 

2. Does your child's tea cher know your child as well as she 
should? (Check one.) 

1) Yes. 

2) No. 

3) Uncertain. 

J. a) In general, are you satisfied or dissatisfied with the 
way your child is treated by the teachers and other 
officials in his school? (Check one.) 

--1) Very well satisfied. 

2) Satisfied. ---
3) Half and half. ----
4) Dissatisfied. ---

__ 5) Very much dissatisfied. 

___ 6) I have no opinion. 

b) If you are dissatisfied with the way your child is 
treated, tell what things are done that you don't like. 
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4. Do you think your child feels that he is "one of the gangn 
in his school? (Chec k one.) 

___ l) Yes, I think he feels that he "belon6s", that he 
"counts" .for something , and that he is TTwanted". 

2) I am not sure. ---
__ -3) No, I thin~ he fe els that he is more or less of a 

"nobody" or an noutsider" . 

5. a) In eeneral, how often do the teachers and other officials 
in his school tr ea t your child fairly? (Check one.) 

1) Always or almost always. 

2) Usually. 

)) About half the time. 

4) Seldor.1.. 

5) Never or almost never. 

6) I have no opinion. 

b) If th ere a re ways in which the teachers and other school 
official s are u11fair to your child, tell them here. 

6. In general, are your child's teachers too cha ngeable in 
their discipline (some times too strict, sometimes not 
strict enough) to s~it you? (Check one.) 

1) Yes. ---
2) Uncertain. ---

__ 3) No . 
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7. Do differences in discipline among the different teachers 
(some too strict, others not strict eno~gh) keep your 
child from get ting as much as he could from his schoolwork? 
( Check one .) 

1) Yes . ---
2) Uncertain. ---
.3) No . ---

8 . a) In Eeneral, is the dis cipl ine in your child's school 
too strict or not strict enough? (C heck one .) 

1) It is ~uch too s trict. ---
2) It is too strict. 

3 ) It is about right. 

4) It is not strict enough . 

5) It is nowhere near strict enou ~;h . 

6) I have no opinion. 

b) If the re are t ~in~s about the discipl ine in your child's 
school you d~n 't like, what are they? 

9 o Does your child's teacher seem really to care about your 
chi ld"? 

1) Yes. ---
2) No. ---
3 ) ~ncer tain. ---
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10. a ) In general , how often do the punils in your child's 
school treat one another fairly and kindly? (Check 
one.) 

---1) Always or nearly always. 

--2 ) Usually. 

J ) About half the time. ------
li-) Seldom . ---
5 ) Almost never. ---

b) I f t he rupils in your child 's school are unfair or 
unkind to one another , tell what they do that you 
do n't like . 

11. a) How much help do your child's teachers usually give 
him in his school~ork? (Check one.) 

---1) All the help he needs. 

---2) Most of t he help he needs. 

3 ) About half tie help he needs. 

4) Some of t he help he needs. 

5) Very little of the hel p he needs. 

6) I have no opinion. 

b) If you think yo11r child needs more help with his school­
work , wha t kind of help does he need that he is not 
getti ng? 
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12. On the average, does your child s pend too much or too 
little time on homework each school day? (Check one.) 

1) b~ch too much. ---
2) Too much . ---
3) About the ri gh t amount. __ ....., 
4) Too little. --
5) Much too little. ---

---6) I have no opinion. 

13. On the average, how much time does your child s pend on 
homework each school day? (Check one.) 

1) None. 

2) Less than ½ hour. 

3) Between ½ and l hour. 

4) Be tween 1 and l ½ hours. 

5) Between l ½ and 2 hours. 

6) More than 2 hours. 

7) I have no opi nion. 

14. Should the school try t o give children help with the 
social nrob1ems they face in their everyday life? 
(Check oneo) 

1) Yes. ---
2) No. ---
3) Uncertain. -----

15. a) Bow much help does the school usually give your child 
in solving his social problems? (C,1eck one.) 

1) All or almost all of the help needed. ---
---2) Considerable a wount of the help needed. 

____ 3) Little of t he help needed. 

---4) I have no opinion. 
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b) If you think that your child should be given more help 
in solving his social problems, tell what problems he 
needs help with . 

16. a) All things ~onsidered, how much do you think your child 
i s getting out of his schoolwork? (Chec k one.) 

1) About all tha t he could get . ---
---2) Somewhat less than he could get. 

--~3) Considerably less than ~e could get. 

___ 4) A great deal less than he could get. 

5) I have no opinion . ---
b) If you feel t hat your child isn't getting as much out 

of his schoolwork as he could get, what do you think 
the reasons are? (Check all th&t tell why.) 

___ l) He doesn't study hard enough . 

2) The work is too hard . ---
3) He doesn't und erstand the assi gnments. ---· 
4) Teachers do not rrive enough individual help. 

5) Teachers do not give enough attention to slow 
learners. 

___ 6) Not enough opportunities for rapid learners. 

7) He has too much schoolwork to do (assignments 
--- too large , or too mrtny subjects ). 

8) He does too ~uch work outside school. ---
___ 9) He s pends too much time on student activities 

(parties, clubs, athletics, etc.). 

__ 10) He isn't interested in schoolwork. 

_11) Otherreasons. (Tell what .) 
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17 . In genera l, does your child have to do too much or too 
little work in order to "keep up" in his studies? 
( Check one. ) 

1) J::Uch to o little. ---
---2) Too little . 

3) About t he ri ~ht amount. ---· ..... 

4) Too much . ---
5 ) Much too much . ---

---6 ) I have no opinion. 

18. a) How much of what your child is studying in school do 
you think wi ll be usef~l to him in everyday living? 
( Check one .) 

1) Prac tically everything he is studying. ---
2) 1,:ost of what he is studying. ---
3) About half of what he is studying. ---

---4) Considerably less than half of what he is studying. 

---5) Very little of what he is studying. 

---6 ) I have no opinion. 

b ) I f you think that some of these things your child is 
studying will not be useful in everyday living, what 
are these things? 

19. a) Do es your child tc:1ke pe.rt in as ,.1any sti 1dent activities 
(clubs, parties, ~lays , athletics? etc .) at school as 
you t ~ink he shoul~? (Check one .J 

---1) He takes part in mor e than I think he should. 

___ 2 ) He takes part in as many a s I t:1 ink he should . 

__ - 3 } He doesn ' t take part in as many as I think he 
should. 

___ 4) I have no opihion. 
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b) If your child is not taking part in as many student 
activities as you think he should, what is the reason? 

20. a) Are you satisfied or dissatisfied with the teaching 
methods used in your child's school? (Check one.) 

1) Very well satisfi ed . ---
2) 3a tisfi ,~d . ---

·3) About half and half. ---
4) Dissatisfied. ---
5) '! . ,.J" t· ~- . ery mucn uissa 1sI 1ed . ---

---6) I have no opinion. 

b) If the school uses teaching methods that you don't like, 
tell what they are. 

21. a) Are there things tha t your child should be learning 
ri ght now which ar e not being tau;~t in his school? 
(Check one.) 

1) No , none. 

2) Yes, a few tl-1ings. 

3) Yes, many thincs . 

4) I have no opinion. 

b) If there a re things that you think your child should 
be le ~rning which are not ~e i ng taucht in his school, 
tell what t hese thin ~s are . 
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22 . a) How do you feel about the amount of money your child 
needs in order to ta~e part fully in school life? 
(Consider notebooks, canteen, plays , p(ames , parties, 
charity drive, c:,y r;? uniforms , etc .) • Check one.) 

1) It takes al to p;ether too much money. 

2) It takes far too rr.uch money . 

3 ) It takes abo~t the ri[ ht a~ount of money. 

4) I have no opinion. ---
b) Tell any kinds of requests or needs for money in the 

school which should be eliminated . 

23. a) Does the amount of money required to take part in the 
school's pro e;ram and activities :'.nake it too hard for 
students who don't have much money to spend to take 
part as much as they should j_n what 3;o s s on at sehool? 
( Check one. ) 

1) Yes. ---
2) rfo. ----
3) Uncertaj_n . __ _, 

b) If you feel that children with little money to spend 
are handicapped, tell how. (Check §:11 in which chil­
dren with little money a re handicapped.) 

___ l) Gettin~ textbooks and supplie s . 

2) Getting the medical hel p (eye~lasses, hearing 
--- aids, c edical treat~ent, etc .} necessary to prof­

it from schoolwork. 

___ 3) Taking part in athletics. 

---4) Goin f to parties. 

___ 5) Joining clubs and t a king part in other activities . 

___ 6) Usin g canteen. 

___ 7) Goin~ on tri ps or excursions sponsored by the 
school. 

8 ) Other. ( Tell what.) --
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24. a) Does your child's scho81 have as much equipment (li­
brary books, movinr;-picture equipm ent, gymnasium and 
playground equipment, laboratory equipment, etc.) as 
it needs? (Check one.) 

1) It has everything it needs. 

2) It has most of T.vhat it needs. 

3) It has very little of what it needs. 

---4) I have no opinion . 

b) If you think t t e school needs more equipment, tell 
1;1ha t it needs. 

25. Do you thin k that your child's school is overcrowded? 
(Check one.) 

1) No, it is not overcrowded. 

2) Yes, it is somewh~t overcrowded. 

3) Yes, it is seriously overcrowdedo 

4) I have no opinion. 

26. a) Are the rooms, halls, rest rooms, playgrounds , and 
other parts of your child's school kept clean? (Check 
one.) 

___ 1) Yes, always clean. 

___ 2) Yes, usually clean. 

___ 3) No, sor1etimes dirty. 

___ 4) No , abvays dirty. 

---5) I have no opiniono 

b) If some parts of the school are not kept as clean as 
you woula like, tell what is not ke pt cl ean. 
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27. a) Are you treated as well as you think you ought to be 
treated when you visit the school? (Check one.) 

1) Yes. ---
___ 2) Sometimes yes, sometimes no. 

3) No. ----
4) I have never visit ed the school. ---

b) If you don't like the way you are treated when you 
visit the school , tell what you don't like. 

28. How many of the teachers welc:.ime your visits to your 
child's school? (Check one.) 

1) All or almost all. ---
2) Most. ---
3) About half . ---
4) Few. ---
5) None or almost none. ---

---6) I have never visited my child's school. 

29. a) In general , do you know your child's teachers as well 
as you would like? (Check one .) 

___ l) Yes. 

2) No o ---
3) Uncertain. ---· 

b) If you don't know your child's teachers as well as you 
would like, what suggestions do you ha ve for getting 
better acquainted? 

30. a) Do you know as much about your child's school as you 
would like? (Check one.) 

1) Yes . ---
---2) No. 

3) Uncertain. ---· 
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b) If th.ere are thini s you would like to know abo'..lt your 
child's school, tell what they are. 

31. Do you feel that your child's school does a good job or 
a poor job of tellin? you about the work of the school? 
(Check one.) 

1) Very ~ood . 

2) Good • 

. 3) Fair. 

_4) Poor. 

5) Very poor. 

6) I have no opinion. 

32. How c o you Eet information about your child's school? 
( Check all t l·1a t tell how you get information about the 
school./ 

1) Visiting the school. 

2) Going to parents' ni8ht, etc. 

3) Talking with children. 

4) Talking with other adults. 

---5) Going to school 8ames, plays, etc. 

---6) Readi~g the city newspapers . 

___ 7) Eel ping pupils 1.,vi th homework . 

___ $ ) Hearing talks about the school at club ffieetings, 
on t~e radio , etc. 

9 ) Other. (Tell what.) ---

33. ~Vhat is the one thing you like most about your child's 
sc .h ool? 
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34 . What is the one thing you most dislike about your child's 
school? -- ---

350 If you have any suggestions to offer concerning things 
you think should be done to improve your child's school, 
write them here. 
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