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RELIGION AND THE RISE OF TEACHER TRAINING 

COLLEGES IN ENGLAND, 1839-52. 

(Abstract of thesis prepared by Pat Harrison, as 
partial fulfillment of the requirements for the de­
gree of Master of Arts in Education, April 1973). 

This study attempts to investigate the influence of 'the religious 

difficulty' on the early history of English teacher training colleges. It 

is concerned with the sectarian attitudes and actions which, in 1839, 

prevented the inauguration of a national normal school and which, in the 

period 1839-52, firmly established the pattern of state-aided voluntary 

colleges for training elementary school teachers. It is particularly con-

cerned with the Nonconformist role, in both its inhibitive and promotional 

aspects; with the significant Wesleyan part in thwarting the 1839 Govern-

ment Minute; with anti-government' Voluntaryism'; with the inception 

of the Nonconformist training colleges, Westminster and Homerton. 

Any endeavour to delineate the conflicting politico- religious forces 

affecting the development of the fir st training colleges entails a survey 

of: - the place of religion in society and education, in early Victorian 

England; the extent of the Established Church's control of elementary 

education and privileged position; the disunity of Protestantism; the 

educational fervour of some denominational bodies; the paucity of second-

ary education and consequent low standards of teachers; the lack of 

training; the example and influence of Stow' s Glasgow Academy; the 
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setting up of the secular Committee of Council on Education, with Kay­

Shuttleworth as secretary; the 1839 Whig National Normal School proposal 

with its clauses concerning Religious Instruction; the resultant reaction; 

the deadlock of Church and State which impelled the private foundation of 

'Batter sea', the fir st real training college; the stimulation of denomina­

tional training colleges by the failure of the projected national normal 

school; the changing religious affiliations through the 1840' s; and Kay­

Shuttleworth' s 1846 Minutes, which drew almost every denominational 

body into co-operation with the State in provision of teacher training, 

setting the pattern which, basically, still exists. 



TABLE OF CONTENTS 

Page 

Preface 

INTRODUCTION. 1 

CHAPTER I: A Religious Era . . . • . . . • . • . . . . 5 

CHAPTER II: The Teachers. 12 

CHAPTER III: Reaction to the 1839 Normal School Proposal . 38 

CHAPTER IV: Outline of Training College Development 
through the 1840 1 s . . . . . . . . . . . . . 6 7 

CHAPTER V: The Religious Difficulty through the 1840 1 s . . 79 

CHAPTER VI: The Wesleyans and Westminster Training 
College . . . . . . . • . . . . _. . 100 

CHAPTER VII: The Congregationalists and Homerton 
Training College. . . . . . • . . . . . . . 119 

CONCLUSION . . . . . . . . . . . . . . . . . . . . 140 

APPENDICES . . . . . . . . . . . . . . . . . . . . . 144 

SOURCES CONSULTED . . . . . . . . . . • . . • . . . . . 160 



PREFACE 

The development of any educational system cannot be effectually 

studied apart from its societal context. Similarly, study of a feature 

of that system as important as the origins of teacher training colleges, 

cannot neglect the contemporary condition of educational provision in 

the country. 

In England, training colleges grew in piecemeal, seemingly hap­

hazard, typically English fashion. Any research into factors influencing 

their establishment shows that acrimonious sectarian strife played a 

vital and pervasive part in retarding State provision of teacher education. 

Some knowledge of the religious divisions and d-issensions of the time, 

then, aids understanding of this and of the consequent' Dual' system. 

11 The germ of the religious difficulty has lain in the English elementary 

system from the beginning, 111 declared Graham Balfour: 11 the eccle sia s-

tical foundation of our elementary education explains our sectarian 

training colleges, 11 added Miss E. P. Hughes. 2 

In 1839, before England could boast any institution justifying the 

title 'Training College', a notable attempt was made to establish a civil 

normal school and inaugurate a national system of teacher training. 

1 
Educational Systems of Great Britain and Ireland, p. xix. 

211 The Training of Teachers, 11 Education in the Nineteenth Century, 
(ed. R. D. Roberts) p. 185. 



The attempt failed. Too little research has gone into delineating the 

conflicting forces in the bitter arena of religious politics and assessing 

their responsibility, though Graham's statement, "Religion, the keystone 

of education, is in this country the bar to its progress, ,il became axio-

matic. 

By 1839 other countries were achieving organized state-controlled 

teacher training systems despite religious differences; notably Holland, 

Germany, Sweden, France, Switzerland, Scotland, Ireland, Lower Canada 

and Massachusetts. 2 The reasons for England's peculiar obduracy can 

only be fully explained through research into her sectarian attitudes and 

clerical control of education. 

In 1966, R. Prouty stated that "clerical control has been much dis-

cussed but little studied apart from J. Murphy's The Religious Problem 

in English Education". 3 The situation seems almost unchanged. Certainly, 

1 
Quoted, for example, by H.B. Binns, A Century of Education, p. 139. 

N. B. Graham considered that progress lay in bolstering 
Anglican dominance: for others, Church dominance meant 
an iniquitous strangle-hold. 

2vide: Brougham's speech to the House of Lords, May 21st, 1835. 
(Hansard, Vol. XXVII) 

Kay-Shuttleworth, Four Periods of Public Education, pp. 214-220. 
H. Barnard, Normal Schools, (1851) part 2. 
R. W. Rich, The Training of Teachers, p. 27. 

N. B. The public normal school which opened in Montreal in 1836 (pre­
dating Mann's in Massachusetts) was of only six years' duration. 

3 11 England and Wales 1820-1870", Changing Views on British History, 
(E. Furber) p. 246. 

Murphy researched a short-lived experiment in inter-demoninational 
elementary education, in Corporation schools in Liverpool. Religious 
strife proved implacable, annulling the experiment in 1841. 
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the effect oi the religious problem on the evolution of teacher training col­

leges needs further research. My intention is to try to investigate the 

religiou~ ferment in the crucial period 1839-52 which made the inauguration 

of a national normal school impossible and set th P. pattern of elementary 

teachers ' training which, b::i :_;ically - still exiats. In particular, I wish to 

study the Wesleyan Methodist influence, inhibitive and promotional, on the 

early course of training college history. To set this in its complex context 

entailed use of valuable, acknowledged, secondary sources. 

Just as the obstacles to the inception of public provision of teacher 

training, in 1839, were religiously based, so subsequent development owed 

much to religion. Religious zeal, denominational principles and jealousies 

spurred on attempts to fill the gap. Frank Smith, I think, underestimates 

these when he says: "If the Church had prevented the State from training 

1 
the teacher, Dr. Kay had compelled her to undertake the task herself." 

He is, also, typical in neglecting the Nonconformist part in that prevention 

and in the establishment of subsequent colleges. 

Along with numerous Church colleges and the improved training 

institution of the British and Foreign School Society, two important Non­

conformist teacher training colleges began in the years 18 39- 52; virtually 

the only lay, elementary training colleges to do so as the Quaker foundation 

opened in 1848 concerned secondary school teachers, and the Catholic 

training college for clerical teachers did not start a lay department until 1854. 

1A History of English Elementary Education, 1760-1902, p. 186. 



There was a few years' hiatus between the crisis of 1839 and the 

beginnings of the Nonconformist colleges, Westminster and Homerton. 

In the interests of continuity, I shall give a linking outline of teacher 

training development through the 1840' s, which will form much of 

Chapter IV. 

lV 

I am indebted to many people who made documents available ; in 

particular, Mr. Edmund Sackett of Westminster College, and Mr. Thomas 

Simms of Homerton College. I am especially grateful to Dean D. J. 

Weeren and Professor F. Phillips of St. Mary's University for their 

care and helpful suggestions. 



INTRODUCTION 

Throughout the early nineteenth century there were individual advo­

cates of institutions for specialized training for intending teachers - often 

termed 'normal schools', where the 11 Norma of education" 
1 

might be 

preached and practised - but widespread realization of the central import­

ance of good teaching came slowly. Horace Mann's report that England, 

in 1844, lagged behind all civilized countries in general education standards 

confirmed what Lord Brougham had been saying in and out of Parliament 

for years. Brougham unhesitatingly blamed England's low quality of 

teachers for her comparatively poor showing in the field of popular 

education. In the area of some of the most palpable social evils, England 

held a good record of reform. This helped her to avoid the major dis­

ruptions of other nations, from the time of the French Revolution to the 

1848 crop of rebellions. Yet, concerning education for the masses and 

the training of teachers to effect that education, she remained abysmally 

backward. Despite increasing pressure from humanitarians of many 

persuasions, on behalf of the illiterate, poverty- stricken, industrialized 

hordes, Parliament had rejected proposals for any State provision of 

education. 

The House of Lords, reflecting Society, was run by the squire and 

the parson, but the House of Commons, too, was still predominantly 

aristocratic and Anglican. Progressive elements had proved powerless 

1 A. R. Craig, The Philosophy of Training; 2nd. ed. , 184 7, p. xiv. 
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in face of Church antipathy to St ate interference in educational matters. 

"The first principle of education in this country, 11 declared the Arch-

bishop of Canterbury, opposing Whitbread' s Bill in 1807, "is that schools 

should be under the control and auspices of the establishment. 111 Neither 

Whigs nor Tories could afford to anger the I established' Church of 

England. 

The Reformed Parliament of 1832 included representatives of 

England's new middle class, many of them non-Anglican, but elitism and 

Church dominance were difficult to combat. Through the 1830' s this 

Government, too, proved equally ineffective in establishing any normal 

school - or, indeed, any school at all. Then came Dr. James Kay (more 

usually known by the name he adopted on marriage, Kay-Shuttleworth) 

with his notable attempt to inaugurate a national normal school system. 

It is necessary at the outset to distinguish between the rudimentary 

in- service training which was in evidence in monitorial schools from the 

early nineteenth century, and the formal preliminary teacher training 

undertaken in separate colleges. 

Asher Tropp, surveying the origins of the profession, quotes the 

Educational Expositor of 1853:-

Strictly speaking, the real professional school-master 
must, in all countries, be considered to date his origin 
from the first establishment of normal or training schools. 2 

1Quoted by Frank Smith, The History of English Elementary Education, 
p. 109. 

2A. Tropp, The School Teachers , p. 5. 
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Kay-Shuttleworth called his private venture at Battersea the first Eng­

-sh t raining college. Champions of the National Society's 'Central School' 

and of the British and Foreign Schools Society's training school in Borough 

....... o ad, London, would argue that the monitorial system provided the first 

y t eacher training institution. It is true that each Society had a training 

centre active for years before Battersea College began, but they were aimed 

at putting prospective teachers rapidly through the paces of the conveyor­

:>elt system. "Give me twenty-four pupils to-day and I will give you twenty­

our teachers to-morrow, t1l sa i d one of their founders. Although the 

courses lengthened, the monitorial training departments were never places 

of higher education as were Continental normal schools. 

The first real training colleges in England developed in the 1840' s. In 

m arked contrast to monitorial routines, they sought to include a liberal 

education and so me knowledge of subject matter as well as profession al 

knowledge and skill. For the rest of the century these were fundamental 

attributes of English elementary training colleges. 

In secondary training colleges, on the contrary, steps are 
usually taken to ensure that the students possess the re­
quired liberal education and subject knowledge before t hey 
enter a college, and the training course is usually limited 
to acquiring professional knowledge and skill. 2 

Quoted by R. D. Roberts, (ed. ) Education in the Nineteenth Century, p . 186. 
2E. P. Hughes, "The Training of Teache rs " , Edu cation in the Nineteenth 

Century, (ed.) R. D. Robe rts, p . 172. 
Miss Hughes was Pr incipal of the Cambridge Training College for 
Women, The contra st she pointed, at the beginning of the twentieth 
century, continued ; being represented by the concurrent system in 
most training colleges, and the consecutive teacher training of 
University departments o f Edu cation. 



This may clarify traditional British practice but is not relevant to 

---e m id-nineteenth century situation. Secondary education, although 

ronologically first, was then exceedingly sparse and teacher training 

.:or s econdary schools generally unthought-of. In this study, teacher 

-raining for elementary education, only, is considered. 

4 
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CHAPTER I 

"The early Victorian era was essentially 
a religious age. 11 

J. F. C. Harrison1 

Victoria came to the throne in 1837, at a time when new religious 

fe rvour was evident in formation of schools as well as churches and 

charitable associations; in campaigns against ignorance, child- slavery 

and Poor-Law hardships as well as against sin. Indubitably widespread 

indifference and hostility to religious matters, and per sons, existed 

among the lowest sections of society, but middle and upper-class church-

P-o ing and church adherence was regarded as the acknowledged basis of 

n ational life. England was theoretically a Christian country, ruled by 

he Established Church and the Aristocracy, firmly linked. The task of 

a Christian Society then was to teach the law of Christ, but not to the 

extent of upsetting the status quo. 

The Evangelical Revival had generated a religious atmosphere of 

g reat intensity through many lower levels of Protestantism. Religious 

zeal fostered educational efforts; salvation of souls necessitated removal 

of such obstacles as illiteracy and ignorance. Sunday S c hools grew into 

Charity Schools, Church Schools, Ragged Schools and Common Schools. 

These were often prompted by the wish for safeguards against social 

unrest or for proselytization of rival sects, and seldom by desire for 

1 The Early Victorians 1832-1851, p. 122. 
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eQualization of opportunity, but the fact remains that religion was a vital 

force in promoting education. 

Indeed, very little elementary instruction given in this 
country was of any value which was not given in schools 
directly or indirectly connected with religious denomina­
tions or societies. 1 

Religion was a valuable social force: it was also a source of strife. 

G. F. A. Best discusses the difficulties of forging a national system of 

education where the "age and the people are disposed to take religion ser­

iously". 2 He suggests that common ground can quickly be found ii_ there is 

?redominantly one religion, as in Spain, ~ government strong enough to 

impose its will despite sectional strife, as in some German states, <2.£.. 

here there has been a good _tradition of inter-denominational co-operation, 

as in Massachusetts. England was not in any one of these categories. Words-

orth declared a national system to be "comparatively easy anywhere but in 

England". 3 

From the fir st, England owed its education to the Catholic Church 

and the teaching of her priests. The connection of education with religion, 

hus forged, persisted. A famous court case in 1410 resulted in a declara-

tion by the Common Law courts that schools were a spiritual matter and 

under the jurisdiction of the ecclesiastical courts. Clergy continued to 

lGraham Balfour, The Educational Systems of Great Britain and Ireland, 
p. xviii. 

211 T he Religious Difficulties of National Education, 1800-1870", 
The Cambridge Historical Journal, Vol. XII, 1956. 

3Quoted by H. B. Binns, A Century of Educ ation, p. 3. 
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-o dominate schools and universities through post-Reforrm tional swings 

- r e i gning beliefs. Church and State developed in close liaison, and 

-~tutes_ - notably that of 1604 - legislated a distinctive relationship be-

een the Government and the Church of England, including the Church's 

_ we r over all licensing of teachers. 

The relationship was intended to mean mutual obligation s rather 

•ran privilege. By the 18 30' s, however , to many citizens the Church of 

~"gland had become a resented monopoly identified with elitism and with 

-ory power. By this time , Dis sen tin g bodies had proli ferated. The 

early- seventeenth-century efforts to stamp out Dissent and Roman Cath-

ici sm faded into toleration, followed by a series of Acts culminating in 

.... e Repeal of the Test Acts in 1828, and Catholic Emancipation in 1829. 

These negated many civil di sabilities, such as prohibi tion s on preaching 

d t eaching, but, in effect, affi rmed the reality of a nation al church in 

a r eligiously pluralist society. 

Membership of the Established Church in the late 1830' s presented 

a wide spectrum. At the I High Church' ex treme were the Anglo-Catholics -

- ... e " Tractarians", rigidly doctrinaire, ecclesiastical and clerical; at 

-""e I Low Church' extreme were "Evangelicals" - anti-ritualistic, filled 

·th religious and reforming zeal. A very large body of Anglicans 

etween these groups viewed both with distrust and distaste. 

One of the most vital leaders of the Evangelical Revival was an 

gli can clergyman, John Wesley. Wesley was a great organizer as well 

as a fervent preacher. He, with his brother Charles and some like-minded 
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friends (notably George Whitfield) came to be called "Methodists" because 

of the methodical way in which they practised their faith. Wesley hoped 

to keep his ardent followers within the Anglican fold and did not cut adrift 

to form a distinct new church, but after his death in 1791 the Methodist 

Society seceded from the Established Church. By 1839 further secessions 

had devolved to suit democratic, fundamentalist, proletarian elements, 

and these - the Calvinistic Methodists, the Methodist New Connection, the 

Unitarian Methodists, the Bible Christians, and, later, the Primitive 

Methodists - took their stand on public issues with militant Dissenters. 

The original Wesleyan Methodists, though very active in good causes, 

remained the most conservative of all Dissenting bodies and most closely 

connected with the fringes of Anglicanism. 

In England in the 1830' sand 1840' s, "Dissent" generally referred 

to that part of Protestant Christianity which was neither in the Establish-

ment nor connected with Wesley. 

tended to include Wesleyans. 

The newer, wider word "Nonconformity" 

r-

Traditional Dissent meant especially Presbyterians, Congregational-

ists and Baptists; the fir st mainly in Scotland, the latter two in England. 

The small group of Quakers joined valiantly in reformative measures and 

had an effect quite out of proportion to their numbers. Unitarians, 

probably the most liberal branch of Nonconformity, shocked Orthodoxy 

by their disbelief in the Trinity and in the divinity of Christ. They continued 

to suffer stringent social and religious disabilities until 1813. 

The Roman Catholics, a decade after Emancipation, still made up 



9 

only a small fraction of the population, except in the port city of Liverpool 

where an influx of destitute Irish immigrants congregated thickly before 

spreading to London and other cities. The Catholics tended to be identi­

fied with the Irish and the dispossessed though some of the great historic 

land-owning families were Catholic, and, by mid-century, some notable 

educated converts were added. 

Legislation granted certain liberties to all these bodies but withheld 

others. Only Anglicans were admitted to Oxford or Cambridge, for 

example, until after mid-century. 1 Legislation, in fact, accentuated the 

special position of the Established Church. Prevailing attitudes then 

graded the rest of the citizens (Dissenters, Catholics, Jews) down the 

social hierarchy. Status and religious grouping were inextricably linked 

i n stratified layers beneath the echelon of people 11who mattered", 

invariably Anglican. Not until later in Victoria's reign was the promin-

ence of the new emergent middle-class entrepreneurs (often Nonconformist) 

accepted. 

Early Victorian England was decidedly conscious of its social and 

religious divisions. Despite marked differences, however, denomination-

-.... 
alists of all varieties believed that education should not be separated from 

religion. No education worthy of the name could be other than a religious 

education. Certainly this was an early-Victorian tenet; one held by the 

y oung Queen herself, whose expressed wish concerning education was that 

1 
All non-Anglicans were excluded from Oxford until 1854 and from Cam-
bridge until 185 6 ; only Churchmen could be 11 Fellows 11 until 1871. 
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" the youth of this kingdom should be religiously brought up11
• 

1 Secular 

radicals, like the Benthamites, might protest and the illiterate masses 

might care little, but opinion that counted held it essential for education 

t o have a religious core. 

Bitter disagreement, however, erupted as to the exact nature of 

t hat religious core. 

Mrs. Sarah Trimmer, spokeswoman for Orthodoxy, was ardent in 

arousing the national Church to form the National Society for the Pro-

motion of the Education of the Poor in the Principles of the Established 

Church. 

The standard of Christian education was erected by our 
pious forefathers at the Reformation and we have everyone 
of us been enrolled as members of the National Church, 
and are solemnly engaged to support it ourselves and to 
bring up our children according to its holy ordinances. 2 

The National Society and its rival, The British and Foreign Schools 

Society which was dominated by Quakers and other Nonconformists, under-

t ook the major part of such week-day schooling as reached any of England's 

poor during the first four decades of the nineteenth century. Their 

v oluntary efforts accounted for the spectacular growth of schools, but this, 

and the sectarian jealousies which were partly instrumental in accomplish­

ing it, drastically retarded civil provision. The Churches held the field I 

1 
Vide: Kay-Shuttleworth, Four Periods of Public Education, p. 240. 

2Sarah Trimmer; quoted by Francis Adams, 

The Elementary School Contest in England, p. 58. 
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t o such an extent that the State could then only assume a directional role 

through conflict, conciliation and compromise. 

Dissenters call for one scheme of education, the Church 
objects; this party objects, and that; there is endless 
objection, by him and by her and by it: a subject encumb­
ered with difficulties on every side. 1 

declaimed the uninvolved I Sage of Chelsea' in 1839. 

As religion and the controversies associated with it affected the 

burgeoning elementary schools in very decisive manner, it is not sur-

prising that they affected, also, the attempts to institute training of 

teachers. 

Before surveying these attempts, it is necessary to find out what 

sort of teachers were involved in elementary education, and what, if 

any, preparation they had had .for their work. 

1Thomas Carlyle, Chartism; p . 61. 
He, too, asked, 11In very truth, how can Religion be divorced 

from Education? 11 



CHAPTER II 

"Nothing can be done without schoolmasters -
of whom there are none. 11 

Kay-Shuttleworth 1 

In 1839 Kay-Shuttleworth propounded a review of public education. 

A subjoined Table gave the numbers of teachers in five of the largest 

12 

northern towns and Westminster, noting those who had had any prepara-

tion £or the task. This was part of his submission to the 1838 Select 

Committee on Education, set up by the Government. It demonstrated, 

as he said, "the necessity for the immediate establishment of Normal 

Schools". 
2 

We read in the Table (Appendix A) that the 230 teachers in 

Manchester's 'Dame' schools were all completely untrained. Teachers 

listed as "educated for their employment" would, for the most part, 

be little better prepared. Kay-Shuttleworth' s verdict that there were 

no teachers was reached after thorough investigation. Visits to Scot-

land in 1837, and to Europe a year later, contributed to his realization 

that English teacher education was pathetically poor in comparison. 

He began to use a few teachers from Scottish training institutions as 

peripatetic guides and key personnel in the reorganization of workhouse 

schools, then under his care as Poor Law Commissioner. 

A few earlier enthusiasts had tried to import effective foreign 

methods of teaching and of training teachers, into England. One of the 

1Letter to Mr. Lefevre M. P. (October 1839), quoted by Frank Smith, 
The Life and Work of Sir James Kay-Shuttleworth, p. 9 3. 

211 Explanation of the Measures of 1839", reprinted as part of 
Four Periods of Public Education, p. 241. 
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most indefatigable of these was Lord Brougham, whose thirty years of 

campaigning climaxed in an impassioned speech in Parliament in 1835. 

After praising Continental education and the normal schools to which 

much of the credit was due, he pleaded for such "seminaries" in Eng-

land, "where good schoolmasters might be trained and taught the duties 

of their profession". 1 This prompted the House of Commons, on March 

31st, to vote 10,000 pounds for the erection of a normal school. It 

seemed as if a giant step forward had been taken, but the scheme had 

to be shelved because of conflicting sectarian pressures. Brougham 

felt that: 

The Church wished for education, but they wished to 
keep down the sects a little more. The Dissenters 
wished for education, but they wished to pull down 
the Church a little more. 2 

Government ineptitude drove Brougham, and seventeen other 

Members of Parliament, to assist in founding the voluntary Central 

Society of Education in 1836, to investigate matters relating to educa-

tion at home, and to learn from practices abroad. The Society was 

particularly aware of the need to improve the quality of the teachers. 

Have any means been adopted for securing the 
efficiency of those to whom so important a charge is 
deputed? Has any course ever been adopted for educa­
ting and certifying the efficiency of such persons? 3 

1
Mirror of Parliament, May 21st, 1835. Vol. 1, 1008. 

2Hansard, 3rd. series; L 592. 

3B. F. Duppa {ed.}, 11 Objects of the Society", Central Society of Education, 
New Impression, 1969, Vol. I, p. 3. 



The Society realized that to be effective it must avoid becoming 

an arena of contending sects. It determined to remain studiously 

undenominational. 

Important a part of education as religion forms, it 
is one upon which the Society, if it intends to effect 
good, must observe strict neutrality; religious 
controversy must be avoided. 1 

14 

Politicians and writers were beginning to map out the way; already 

in the field were some practitioners influenced by Cont inental methods. 

One was E. T. Craig, who taught in Lady Byron's London school for poor 

boys, after teaching experience in Ireland and after attending Wehrli' s 

Teachers' Course at Hofwyl in 1834. 

Better known were Dr. Charles Mayo and his sister Elizabeth. 

Dr. Mayo had spent three years teaching and training in Pestalozzi' s 

school in Yverdon, and returned in 1822 to found a school for the young 

sons of the upper classes. In 1836 the Mayos were instrumental in 

setting up the first English training school for 'Infant Teachers'. It 

was run on Pestalozzian principles, "leavened by evangelical truth", 

and owing something, also, to Robert Owen's gospel of the importance 

of infant education. 2 

The Mayos' main problem in their "Home and Colonial Training 

College" was to find candidates of any adequate educational background. 

1Ibid. , p. 9. 

2 
Vide Owen's Autobiography. Owen had been preaching and practising 
an exciting new concept of education, in Scotland, during the first 

quarter of the nineteenth century. He repudiated Pestalozzi' s ideas, 
yet similarities in their methods were evident. 
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Early reports stress the lack of suitable per s ons. 1 It soon became 

obvious that the course should be extended from the initial twelve weeks 

o at least six months, in order to achieve a le s s lamentable standard 

of competency. 

The great difficulty facing anyone interested in staffing schools 

or seeking student teachers accrued from the dearth of education. There 

was an almost total absence of secondary schooling for children of the 

middle or lower classes. Scions of the elite, who had the chance of 

better, longer education, were most unlikely to think of becoming teachers. 

Conditions and remuneration offered were generally so unattractive that 

teachers in many schools were persons who could get no other job or 

those who could combine supervision of children with other ploys in the 

home or parish. A report in 1834, on conditions of schools and teachers 

in Manchester, had described the teachers in the Common Day Schools 

as almost universally untrained, uninterested and unfit, and teachers 

in the Dame Schools as seldom more than mediocre child-minders. 

The greater part of them[the Dame Schools]. are kept 
by females, but some by old men whose only qualifica­
tion for this employment seems to be their unfitness 
for any other. Many of these teachers are engaged at 
the same time in other employment, such as shopkeep­
ing, sewing, washing, etc., which renders any regular 
instruction among the scholars absolutely impossible. 2 

Other reports added to a picture of so-called teachers; incompetent, 

1Vide C. Baker's report in Central Society of Education, Vol. 3, pp. 18-19. 

2 
Manchester Statistical Society's Report, 18 34. 

\ 
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?i1ysically and mentally inadequate, lazy, 
1 

sometimes drunken and brutal. 

ay-Shuttleworth tried to draw Government attention to the "lamentable 

efficiency of the teachers commonly employed in the primary schools . 

In many cases, the profession of the educator has 
fallen into the hands of persons who are destitute 
of means, not merely from want of ability, but from 
defects of character, and who resort to this calling 

2 
after they have been proved to be unfit for any other. 

Increasing numbers of influential people were being forced to realize 

t hat something had to be done to raise the standard of teaching in the 

country. Societies, such as the Central Society of Education and the 

Manchester Society for Promoting National Education, enlisted men of 

eminence. Working-class commitment to the cause was shown in societies 

like William Lovett' s Working Men's Association, "to promote, by all 

available means, the education of the rising generation". 3 

Lovett denounced religious intolerance and urged the inclusion of 

all children in a liberal system of state- supported education. This would 

be nearer the real spirit of Christianity than the prevalent "selfish 

desires and sectarian jealousies". 

The growth of schools owed something to those sectarian rivalries. 

That growth was now highlighting the urgent need for teachers: the 

1 Cobbett, opposing educational grants, declared that the.ir sole result 
would be to "increase the number of schoolmast ers and schoolmistresses, 
that new race of idlers''. (Hansard, XX 734). 

2 
Four Periods of Public Education, p. 2 51. 

3Lovett' s Address (from his autobiography) is quoted by F. Smith, 
The His t ory of Elementary Education, p. 164. 
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ditions reported in the schools were highlighting the urgent need for 

rained teachers. Lone English voices had been calling. for quality as 

ell as quantity - at least since Mulcaster in 1581
1 

- but it too~ the problems 

arising out of the Industrial Revolution and the influences from Scotland2 

~d from Europe 3 to force attention to formal training of teachers. 

Although the Industrial Revolution meant unprecedented wealth for 

a segment of society, it aggravated the hardships of poverty for the 

asses in city slums, and spawned multitudes of children in factories, 

Poor-Law workhouses and on the streets. Factory schools, workhouse 

~chools and I Ragged1 schools attempted to cope with but a fraction of 

h ese and they faced a shortage of teachers even more acute than did 

h e Common Schools and Dame Schools. 

If the Mayos found it difficult to recruit teachers and would- be 

t eachers for upper-class infants, it was understandably far from easy 

t o secure adequate teachers for the outcasts. Kay-Shuttleworth 1 s 

investigations, in 1838, showed that in the cities the highest proportion 

of masters and mistresses with any training were to be found in 11 superior 

private schools'', where 125 of the 324 teachers had training, however 

4 
meagre. 

1
Vide Lance Jones, The Training of Teachers in England and Wales{ p. 9. 

2 . 
From Owen, Wood and, especially, Stow. 

3From Pestalozzi, Wehrli and DeFellenberg. 

4 
Appendix A. 
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- ~e Table shows that, descending the scale, were: 

Endowed and Charity Schools with 46 trained teachers 
out of 122 

Evening Schools II 20 II 162 
Common Boys 1 and Girls 1 Schools II 59 II 455 
Dame Schools II 14 II 606 

3elow these came the Factory Schools and the Workhouse Schools. 

Charity (or Ragged) Schools, like the Workhouse Schools, tried to 

provide the rudiments of education for the most destitute elements of 

society, but there were marked differences. In the former, for instance, 

eachers were not paid. Missionary zeal and dedication drew into this 

c ause certain clergymen and their friends, educated middle-class I Do-

gooders 1
, pious self-educated men and women of forceful character. 

Despite the rough and undisciplined nature of many of the recipients (of 

all ages and less apt to have their spirits broken that the confined 

Workhouse inmates) some good teaching occurred in Ragged Schools. 

C. J. Montague tells the story of the Ragged School Movemen t and of 

devouted voluntary teachers, known and unknown; men like John Pounds, 

a poor Portsmouth cobbler, and General Gordon, who for six years ran 

a Ragged School in his own home. Montague, as well as I Old Humphrey', 

paid tribute to the 11 heroism of the ragged school teachers". 
1 

Factory and Workhouse school buildings were very different from 

General Gordon's home, and in them good teaching was extremely rare. 

The factory inspectors had oversight of schools in mills and factories. 

1Quoted by C. J. Montague, Sixty Years in Waifdom, p . 100. 

',. 

\. 



In 1839, one of these, Leonard Horner, drew attention to teachers who 

w ere unable to sign their own names. He wrote: -

It is not an unusual thing to have certificates presented 
to me subscribed by the teachers with his or her mark; 
this generally happens in the case of female teachers; 
but they are held to be equal in quality to the majority 
of those who keep dame schools. 1 
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Similarly depressing reports are recorded of teachers in Workhouse 

Schools. A Mr. Hall, one of the Assistant Poor Law Commissioners, 

wrote in 1839:-

The general impression resulting from my investiga­
tion is very unsatisfact.o..ry. • . The teachers were 
themselves too destitute of information, and too 
inexperienced in the art of instruction, to be able 
to interrogate or catechise their pupils. • . It is 
too much to reckon upon procuring a competent 

2 teacher for any workhouse school. 

B. F. Duppa did find, in one workhouse school,"a Scotch master who 

3 
teaches so as to excite interest". This school, of eleven thousand 

pauper children in a London district, was Norwood. The man responsible 

for procuring such a phenomenon was Kay-Shuttleworth - then Dr. Kay a 

Poor Law Commissioner. Duppa commended his improvements including 

the importation of model teachers from Stow' s Glasgow Academy. 

Norwood holds an historic place in the history of teacher training. 

It was there that Kay-Shuttleworth first tried his "Pupil-teacher" scheme. 

The idea of a pupil-teacher apprenticeship system came to him as a 

result of a supervisory visit to an East Anglican pauper school. There, 

l Parliamentary Papers, 1839, Vol. XLII, p. 358. 

2Central Society of Education, pp. 309-311. (Vol. 3) "The Education of 
Pauper Children in Union Workhouses." 

3rbid. , p. 288. 
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•e was impressed by the initiative and ability of a thirteen-year-old boy who 

v oluntarily substituted for a sick master. The boy - William Rush - had 

caught the spirit of a peripatetic teacher from Scotland. Years later, Kay-

Shuttleworth writing about the birth of the pupil-teacher system, said: -

" In this incident was much matter for reflection. As 
to the boy himself, the question arose whether his 
spontaneous action and remarkable success were not 
indications of natural aptitude for teaching? How 
could this be cultivated, and if it were so developed, 
what career could be provided for him? If an effic-
ient master were appointed mi~ht not William Rush 
remain there as his assistant? 

The experiment began at Norwood. The most promising schoolboys 

there were made 'probationers': boys from other workhouse schools were 

sent to be apprenticed also. Before long, promoters of private schools 
~ 

sent youths for a period of training, and prominent politicians began to 

take an interest in the venture. In an age when no child went to school 

if he could get any sort of job and parents often had to rely on very young 

wage-earning members of the family, there had to be some inducement 

made to encourage future teachers to stay at school. 

In 1839, instruction in workhouse and factory schools consisted of 

attempts to "drill into the children, by means of a cane, a little reading 

and writing". 2 In addition, of course, "religious instruction and religious 

exercise occupy a due portion of the day". 
3 

At best there would be the 

? 

11877 Manuscript, quoted by F o Smith, The Life and work of Si r James 
Kay-Shuttleworth, p. 50. 

-B. F. Duppa, 11 The Education of Pauper Children in Union Workhouses", 
The Central Society of Education, Vol. 3, p. 285. 

3Ibid. , p. 288. 
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Three Rs" - reading, religion and reckoning. 

The teaching of religion seemed to cause no protests at that time. 

?arents - where there were any - made no fuss. Some consciously upright 

·tizens were prone to comment that it was because of lack of parental 

· t erest in religion that the family sank to workhouse level. The public m 

=:eneral was unconcerned, or unaware until the matter came into promin-

ence with Graham's Factory Bill in 1843. 

In the Common Schools, however, religion was an issue. Practically 

"thout exception these were under the auspices of some church or relig-

:ous society. Catholics and Methodists had started schools, in manufactur­

g towns especially, but the vast majority of schools was provided by the 

o great rival societies, the "National" and the "British and Foreign". 

..,.,he National Society, the Established Church in education, based all its 

eaching on Church doctrines and demanded strict adherence to them. After 

obert Owen gave 1,000 pounds to the other Society, he offered the same 

:o the National Society, or "half that sum if they persisted in their rule to 

~hut the doors against all except those professing the creed of the Church 

of England". 1 The National Society accepted the latter offer, "keeping 

·"eir doors closed against Dissent". 

The British and Foreign Schools Society thought of itself as undenomin­

ational but was generally regarded as representative of Dissent. Gladstone, 

a Parliamentary wrangle on June 20th, 1839, declared, "The British 

Robert Owen, Life of Robert Owen, p. 117. 
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oreign is for Dissent, and that is admitted". 
1 

The Society was, 

.fact , a heterogeneous association, open to supporters, schoolchildren 

· ·eachers of all denominations. H. F. Binns writes of the:­

extraordinary variety of social and religious outlook 
represented on the committee and among its supporters. 
There were freethinking Radicals of several hues in the 
group of Place's friends, Bentham, James Mill, David 
Ricardo, with Joseph Hume, Robert Owen and Sir Samuel 
Romilly; there were the Whigs of the Edinburgh Review 
group, Brougham, Horner, Jeffrey and Mackintosh; 
there were Whitbread the brewer, Wilberforce and Clarkson 
the abolitionists, and several philanthropic dukes; there 
were the Irish Catholic peers, and personages of Unitarian 
sympathies like the Marquis of Lansdowne, Lord Carring­
ton, W. Smith M. P., and John Martineau; among the 
seven reverend gentlemen were famous Dissenting minis­
ters like Rowland Hill and Dr. Collyer; while there was 
besides a whole range of Quaker worthies whose names 
from Barclay, Cappe r, Foster, and Fell, to Newman, 
Sturge and Sterry, recall the story and tradition of the 
So ciety of Friends. 2 

It was not surprising that there were differences of opinion within the 

!.lp concerning religious teachin g in the schools, but for the mos t part 

e Soc iety set an admirable example of int er-denominational co-ope ration 

sual in the period. The rivalry which existed was between the "Bri tish 

· F oreign" as a whole and the orthodox Anglican National Soc iety. 

cord ing to franc is Adams, Lancaster, founder of the former, "pursued 

c a tion as a civil policy and w i thout bigoted aim, although he unwittingly 

oked the sectarian jealousy which has so constantly retarded progress". 3 

of Parliament, 1839, Vol. 4., 3 172. 

of Education, p. 94. 

-~n.e E lementary School Contest, p . 50. 

) 
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Sarah Trimmer who sounded the Anglican alarm and roused 

Church to check the "Goliath of the Schismatics" 1 whose 

dared to usurp the prerogatives of the Established Church. 

Lancaster was made the focus of the Nonconformist 
and Whig efforts in education, while Bell was exalted 
as the saviour of Church schools. 2 

h e two societies were for years, 

the centre towards which all educational forces of 
society turned. There was hardly a man, eminent 
as a statesman, politician or writer, w ho did not 
take a side in the controversy between them. 3 

Government grants given to the two Societies - and to these alone, 

- , 839 - tended to heighten competition and tension between them. 

depended upon the extent of voluntary provision, so stimulated the 

of support. 

DO Societies practised, and claimed to have discovered the same 

F=.-ori al method, by which older pupils ("monitors") were put through a 

ine and subsequently drilled groups of their fellow- students in the same 

One master could keep watch over several hundred children 1n 

room: the cost of staff being minimal. Monitorial schools 

r aged copying and rote learning, and discouraged, in effect, compre-

rnn and initiative. As long as a teacher was expected to be merely a 

~plinarian and a supervisor of mechanical processes, there seemed 

Comparative View of the New Plan of Education, p. 46. 

Smith, A History of English Elementary Education, p. 78. 

cis Adams, op. cit. , p. 6 3. 
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e need for complicated training. Both Societies, early in the century, 

ed training departments attached to one of their London schools to 

?cl-re -staff for their respective network of monitorial institutions; very 

· · ed preparation was deemed necessary. 

Bell wrote that each of his prospective teachers was: -

trained as every other boy in the school was, and 
selected according to his abilities. Every child in 
the school witnessed every process in the mode of 
conducting matters, and under stood it well .•. 
It is by attending the school, and seeing what is 
going on there, and by taking a share in the office 
of tuition, that teachers are to be formed, and not 
by lectures and abstract instruction. 1 

This was aimed at Lancaster. "Nothing was ever so burlesque, 11 said 

ell, " as his forming his teachers by lectures on the passions. 112 

Lancaster was, apparently, an early purveyor of some elementary 

ettucational psychology. His disciplinary ideas and novel incentive methods 

- ... owed an understanding of the child mind, and he lectured his students on 

• ..,e duty of "successfully cultivating the affections and studying the d i sposi­

.._ons " of their scholars. 3 He can hardly have had much faith that his 

_ recept would be carried out in practice, surely, as he also advocated a 

single master to factory - like schoolrooms of up to, or even over, 1,000 

_ llp i ls. 

L etter to Mrs. Sarah Trimmer, Jan. 13th, 1806; quoted in Southey's 
Life of Rev. Andrew Bell, Vol. 2, p . 127. 

2
Ibid. 

3 
Quoted by F. Smith, A History of English Elementary Education, p . 74. • 
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Lancaster's unpracticality led to a take-over of the 11 Lancastrian Soc-

iby a committee, of which the most active members were William 

Dll 0 Joseph Fox (a Baptist), and two Quakers, Joseph 

a They assumed increased control as Lancaster 

oa_ 0 Compared with the National Society, the British and Foreign 

ols Society gave a slightly wider education to its trainee teachers. It 

u sed a broader curriculum in its schools: the National Society stuck 

..... ly to Church liturgy and catechism, and the Bible. 

In evidence to the 1834 Select Committee on Education, the secretary 

-~ e "British and Foreign" lamented the shortness of their training 

He wished the Society could provide more general education for 

e student teachers as well as the quick training in monitorial methods. 

::ontrast, the superintendent of the National Society's central training 

0 

oa 

professed himself satisfied with their short courses. He was 

If a man were sufficiently well skilled in writing, 
reading and arithmetic, could he learn in five months 
the difficult art of teaching? 

d he replied, "Yes, decidedly; and it may be learnt in three months, if 

1 
e has tact. 11 

All too few candidates were sufficiently well skilled in writing, reading 

a.nd arithmetic. Earlier, the official in charge of training masters for the 

_,a tional Society - a Mr. Grover - had reported that the masters and mis-

:resses were " in many instances, unable to write, and in some even to 

R. W. Rich, The Training of Teachers, p. 45. 
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· ·• . I. It was decided to take more care in ascertaining that students had 

oro areas, as well as ensuring their commitment to 

B both Societies were trying to secure more mature 

.., ee teachers than their original senior monitors. It was hoped that the 

o ol of life' would have taught some lessons, there being so little other 

a tion available. 

The pervasive difficulty of attracting applicants of some degree of 

ellectual and moral adequacy was made more acute for the National Soc-

. by their insistence on commitment to the Church of England. That the 

•i sh and Foreign Schools Society, although less stringently selective on 

Pious grounds, also found it hard is illustrated by the following example:-

34, the Society advertised for a number of student teachers but could 

ept only one out of nearly eighty candidates because the standard was so 

2. 

Gradually it was being recognized that some sort of further education 

-:St be provided for intending teachers to compensate for the lack of 

ondary schooling: that, indeed, better education should be made more 

e rally available. M_onitorial teaching was increasingly falling into 

00 Pestalozzi had been an early critic, attacking the "new-fangled 

er of cheap, artific i al teaching tricks". 3 Owen, likewise believing 

• Rich, (op. cit) p . 14. 

ac Tropp, The School Teachers, p. 12 . 

:ted by Kate Silber, Pestalozzi, The Man and his Work, p . 136. 
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education which would develop a child's unique potentialities, said that 

be "taught by either Dr. Bell's or Mr. Lancaster's system" was to have 

ds rendered irrational for life". 1 As early as 1814, Owen denounced 

"mockery of learning", cancelling his initial approval. 

Perhaps the most effective voices in spelling the doom of monitorial 

ools (although their death was a lingering one) belonged to the two Select 

mmittees set up by the Government, in 1834 and 1838. Their reports led 

he crucial developments of 1839 and the beginning of real teacher train-

a colleges. 

The revelations of the state of the schools in England 
had largely centred round the appalling inefficiency 
of the teachers, and the two Select Committees of the 
House of Commons had recorded evidence of the meagre 
training that was given in the central schools of the two 
voluntary societies at Westminster and Borough Road. 
Dr. Kay had obtained from Scotland masters for his 
workhouse schools and had demonstrated the truth of 
the claim that an efficient teacher makes an efficient 

2 school. 

The teacher was the crux of the problem: that was becoming more and 

ore apparent. 

Monitorial schools, despite obvious defects, did draw public attention 

education besides exposing large numbers of poor children to at least 

ements of learning. The method was an attempt to grapple with a chronic 

:1tuation. 
3 

Unfortunately, it reduced "teaching-craft to rule of thumb", 

Robert Owen, A New View of Society, (Es say 4, 1814) p . 25. 

--hu s Frank Smith summarizes the situation in 1839; 
A History of English Elementary Education, p. 174. 

.... oid. , p. 84. 



epreciated the teacher's role by: 

requiring little else of him than an aptitude for 
enforcing discipline, an acquaintance with mechani­
cal details for the preservation of order, and that 
sort of ascendancy in his school which a sergeant­
major is required to exercise over a batch of raw 
recruits before they can pass muster on parade. 1 
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T here were monitorial schools throughout the British Isles. Scotland 

~~ realized their deficiencies to the extent of demonstrating a better 

'This is perhaps not surprising since Scotland's long- standing 

educ ation had led to a good record of national provision. 

ore Union with England in 1707 alma st every parish had its school. By 

e 1830 1 s Scotland was setting an admirable pattern of teacher training 

·~ough bitter religious dissensions and bigotry existed. 

Scotland .•. with an ecclesiastical history 'the 
most perverse and melancholy in man's annuls', 
yet without a religious difficulty in her schools. 

2 

The high value placed on learning helped to keep matters in perspective 

' p revent the retardation of a national system. This drew favourable 

~.:.ruuent from Lord Brougham's 18 U8 investigating committee and, some 

Mann. Mann praised the mental activity apparent 

I do not exaggerate when I say that the most active 
and lively schools I have ever seen in the United 

--sher Tropp, The School Teachers, p. 7. 

-raham Balfour, op. cit. , p . xviii. 



States must be regarded almost as dormitories compared 
with the fervid life of the Sc ottish school. 

1 
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One explanation of this phenomenon was that for nearly twenty years 

, in Glasgow, and to a lesser extent Wood, in Edinburgh, had been 

--LLA-ing a new type of teacher ; a teacher more adept at stimulating intel-

,..-;- and arousing desire to learn. By 1839 hundreds of such teachers had 

~efitted from the new training principles, and were active in Scottish 

It was not until 1836 that a building specifically for teacher train­

!;, was erected : thi s "Glasgow Academy" being the first British normal 

ool. 
2 

Actually founded by a secular body, the Glasgow Education 

ciety, the Academy was soon taken over by the (Presbyterian) Established 

rch of Scotland, becoming e mbroiled in religious turmoil in 1843. The 

the Academy was part of a general upheaval known as 

e " Disruption " of the Sc ottish Church in which 474 mini sters resigned 

eir l i ving s in protest against State interference in religious matters. 

1-ey formed the new Free Church of Scotland. 

When the doctrinaire Established Church of Scotland had insisted that 

staff and students in the normal s c hool be conforming members of that 

Stow and almost the entire college broke away, and built up the 

college anew under the auspices of the Free Church, admitting all 

ominations. 

Stow had been drawn to his life-work because: -

ited by Balfour, ibid., p. 134. 

:::>avid Stow, Tracts on Education, p. 49; James Scotland, History of 

Scottish Education , p. 313. 



The candidate teacher had no model school to look 
at, far less a Normal Seminary to be trained in. 
The gardener, the joiner, the jockey, the artisan 
must all be trained, and yet at that period it was 
never thought necessary to train the schoolmaster. 1 
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Stow deplored the monitorial methods; the 11 'knock-in', 1 cramming', 

rote system' which was all but universal". 2 He believed strongly that 

ery child should be directly instructed by an adult; should be trained by 

ature person adequately equipped for the task. (He preferred to call 

eachers 11 trainers 11
.) 

No monitor who is a mere scholar himself can be 
expected to train his class. He may teach it but 
cannot develop their minds on any subject. 

The Master's own mind is the immediate source 
whence all children are trained .•• it is in this 
individual training that the great virtue, as well 
as the chief difficulty of the art lies. 3 

For this it was essential to improve the pupil-teacher ratio and accept 

~~e fact that education costs money. Stow kept pointing the way, struggling 

~-rough years of financial strain. He devised a hall with a gallery from 

ich students could watch a class in progress, supplemented by thirteen 

lassrooms. Teachers and student-teachers rotated round classes in the 

odel school portion of the Academy while other trainees were receiving 

-- c:truction in the normal school itself. 

Each student had, weekly, 16-1/2 hours of general instruction, 8 hours 

David Stow, The Training System, p. 10. 

- - id., p. 9. 

_._ R. Craig (enthusing about Stow' s method), 
The Philosophy of Training, pp. 132, 133. 
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~ervation in the model school, 11-1/2 hours giving trial lessons, 3-1/2 

s of public criticism in the gallery and one hour giving each other 

.-le lessons (the students being taught imagining themselves to be children 

some stipulated age). 1 

Stow hoped that all studen:ts would remain in the professional training 

1G rse for at least one full year, but, with financial stringencies and with 

e current demand for teachers, the average length of stay in the Academy, 

1840, was nine months. 

Academic adequacy was the main basis of selection of students. The 

".i-h regard for education and for teachers meant more promising candi-

es in Scotland than in England. Some had secondary schooling: a few 

d been to a university. 

The urge to improve the intellectual standards of teachers did not 

"uninish Stow' s concern about moral precept and practice. 'Train the 

o le person', he constantly advocated; ' combine intellect and morals'. 

e also preached and practised broad non- sectarianism. 

Teachers of all communions and of both sexes are 
regularly under training - Episcoplaian, Wesleyan, 
Presbyterian, Independent, etc.. All act in harmony 
under the same religious, intellectual and moral 
training. 2 

He claimed to have introduced two new and fundamental elements into 

·eacher training, namely, "Moral Training, and Picturing out in Words". 3 

1 Inspector's Report, Minutes of the Committee of Council, 1840-1841, 
pp. 412-42 I. 

2 Da vid Stow, "National Education", Tracts on Education, p. 49. 

" " The Training System, p. 8. 



32 

--1-. e former, example and the Playground were important: the latter, 

..:ng: the antithesis of rote learning, encouraged pupils' deductive thought. 

e of the chief pecularities of the training system," said Stow, is:-

the gallery and the Simultaneous principle of Picturing 
out in words ... a new more natural mode of cultivat­
ing the intellectual powers. 1 

was paid to Stow' s method by Sir John Graham in Parliament during 

c h eated debates on the 1842 Factory Bill. "I consider it to be the 

-eat est discovery in education of modern times, 11 he said. 
2 

During the 1840' s Stow' s fame was spreading and so were his trainees. 

-Shuttleworth chose three of them to steer Battersea, the pioneer 

lish training college. Of non-Scottish bodies making use of the unique 

r a ining in operation in Glasgow, the Wesleyan Methodist Church was pro-

inent. From the inception of the Wesleyan Education Committee in 1838, 

a.n effort was made to send students to Stow, and, from the first, high 

_ r a i se was reported. The Wesleyans felt "providentially directed to . 

•he Normal Seminary at Glasgow, pecularly fitted for the important work 

of Education. 11 3 They testified to the high moral and religious character 

of t he seminary as well as extolling the excellence of its professional 

·raining. Stow reciprocated with commendation of the Wesleyan students. 

There was mutual benefit. The Wesleyan schools in England 

David Stow, Tracts on Education, p. 50. 

2Quoted by Stow, Tracts on Education, p . 50. 

3 w esleyan Education Reports, 1841 Report, p. 8. 
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• ...ainly benefited and the early students were ready to form the nucleus 

..:-~e Wesleyans' own training college, opened in 1851. Stow was helpful 

-s pla-nning. The Glasgow Academy benefited from the revenue pro-

ed by the Wesleyans, who during the 18401 s sent 384 teacher trainees. 

spite the fact that the Academy received a Treasury grant of 1,000 pounds 

~u38, the drastic difficulties of financing better, longer courses persisted. 

indeed, especially acute following the "Disruption" of 1843 when 

had to be made in new premises, under the aegis of the new 

For the re st of the century training colleges in Scotland were managed 

- various Churches grant-aided by the British Government. Stow had set 

example of tolerant grant-aided training as well as of improved 

A yet-earlier experiment of co-operation between various religious 

..:>dies and the British Government in the field of teacher training occurred 

I reland. Ireland, hotbed of religious strife through so much of her 

· story, actually pioneered a national, inter-denominational, government­

as s i sted, teacher training institution. The praiseworthy venture was 

ortunately of rather short duration. 

From 1786, St. Catherine's Parish in Dublin had been running a 

-chool in which nearly a thousand poor children of 'various religious per-

-uasions1 were regularly taught. In December 1811, a voluntary society 

of prominent Dublin citizens developed the scheme. Their special project 



s t he establishment of a training college for teachers and associated 

_ a ctising schools. In 1815, the mother Parliament in London was 

_ •-,.itioned for financial aid and granted 6,980 pounds. By April 1819, 

ildings in Kildare Place (costing 14,000 pounds) were ready for up to 

pupils and "a full supply of Masters in Training". 1 The training of 

_.u stresses did not begin until five years later. 

The 'Kildare Place Society' based their training, initially, on the 
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onitorial method. Lancaster himself had secured the person appointed 

take charge - one, John Veevers, "a member of the Church of England 

t no bigot". 2 Veevers extended the Lanc astrian system, incorporating 

some of the teachings of Pestalozzi, and won acclaim from eminent Scot-

:.sh and European visiters before increasing sectarian acrimony brought 

e work of the Kildare Place Society to an end. 3 

Quakers were notable among the initiators of the Kildare Place Society 

t all creeds were represented on the committee and among the students. 

e first candidate for training to be registered was James Maze, a 26-

_.-ear-old Protestant from the far North; then came Daniel Horan, a 36-

ear-old Dublin Catholic. Numbers seemed to settle at about half Catholic 

d half-Protestant. From the beginning there were no religious tests 

H . Kingsmill Moore, An Unwritten Chapter in the History of Education, 
p. 55. 

--Ibid. , p. 164. 

he name lingered; the work was gradually taken over by the Church of 
r eland. The Rev. H. K. Moore found the early documents and told the 
s t o ry in 1904. 
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~ entry and no doctrinal teachings : 11 the Scripture without note or com-

.t to be used, excluding all catechisms and books of religious contro­

l 
r sy" . 

For a time all went well. 

Members of the Irish Church, Roman Catholics, and 
Non-conformists joined hands and laboured zealously 
together for the common good. 2 

The government grants, which Peel had been instrumental in achieving, 

ere awarded knowing that the education and teacher training courses were 

+-ended for "all classes of professing Christians, without interfering with 

eculiar religious opinions". 
3 

Unfortunately this link with a government 

ic h persistently refused to grant Catholic Emancipation engendered sus-

_ cion among the Catholics, who in any case disliked the "colourless 

""denominationalism which the society enforced". 4 The great national 

eader, Daniel O'Connell, inspired formation of Catholic education as socia-

ons throughout the 1820' s, which ardently crusaded for denominational 

ontrol. Bitter charges of proselytism were levelled against the Society. 

~ ..... es e grew increasingly acrimonious although a Catholic Inspector (Mr. 

nelon) protested that far from any attempts at proselytism he had found 

are exercised for the special protection of Catholics, and a Commission 

Quoted by Kingsmill Moore, op. cit., p . 31. 

-- i d. , p. 4. 

.J • 
31. Ibid. , p . 

.. 
-:Ibid. , p. xviii. 
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01n1:ea 8 0 enquire into Irish education refuted such charges. 

The Commission praised the Society's normal school. 

The training of teachers, in the opinion of the 
Commissioners, is so extremely well managed 
that they propose leaving the Society undisturbed 
in this part of their work. 1 

36 

The Commissioners, however, like the Catholics, disapproved of the 

d enominationalism which was the base of the Society. This, in the minds 

! British parliamentarians, outweighed all the commendations. In 1831, 

rl Grey - more rigid than Wellington or Peel - held the reins of power. 

v ernment grants were withdrawn. The work of the Kildare Place Society 

ould not long continue unaided. It faded out and a rigorously denominat-

al system of teacher training replaced the united college. After a period 

signal success, a striking example of co-operation in providing national, 

•er-denominational, teacher training succumbed. 

Ireland was still the forerunner of the sort of subsidized co-ordinated 

enominational system which was eventually achieved in England. The 

v ernment, which spelled the doom of the Kildare Place Society by with­

a w al of funds, set up a National Board of Education in Ireland in October 

31, with representatives of various religious bodies including the native 

a tholics who had won 'Emancipation' two years earlier. 2 

The Board immediately tackled the vital question of teacher training. 

· 1837, Thomas Wyse could report progress in Ireland: -

Ibid. , p. 10 0 . 

-~L e first Board consisted of 2 Anglicans, 2 Catholics, 1 Presbyterian 

a nd 1 Unitarian. 



They have taken Tyrone House , with a considerable 
portion of ground, in Dublin, for their normal and 
model schools, and in the present year are likely to 
commence the first normal establishment under state 
superintendence known in these countries. 1 

3 7 

T he Board had earlier started a training and model school beside their 

eadquarters in Merrion Street. When the normal school was moved 1n 

37, the course was e x tended from three months to five months. 

Wyse also w ro t e : -

The National Board .•. has followed up with judgement 
and activity the stimulus first given to such labours by 
the Kildare Place So c iety. 2 

He lambasted England for her failure to make any such provision in 

r own land - as had Lord Brougham - and said:-

The g reat defect of English education , to which most 
of its injurious and inefficient working may be traced, 
is the total want of a national organization. . . . It 
forms the one great exception to the entire civilized 
world. 3 

The English 'religious difficulty' still made impossible the inauguration 

central educational organization and a national system of teacher 

aining. 

-Papers of the Central Society of Education, Vol. l; p . 54. 

-Ibid. , p. 5 3 • 

.;:bid. , p . 62. 



CHAPTER III 

t1 The small quarrel over the planning of religious 
teaching is a projected training college raised 
the old stormy issues 11 

1 A. V. Judges. 

B y 1839 England had authorized State administration and State sub-
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za t ion of teacher training in Ireland despite thorny problems of religious 

ance; yet such an arrangement seemed impossible to accomplish at 

In the Spring of 18 39 there was a valiant attempt to set up a 

ional normal school for England and Wales. The records of the ensuing 

liamentary debates show something of the religious bigotry which doomed 

e r eformers' hopes. 2 

Wyse' s proposal for an English Board of Education, in 1838, had been 

ptly negated in the House of Commons. He envisaged a Board repres­

g the Churches, as that in Ireland. At the same time Leonard Horner 

u rging a non-ecclesiastical' Board of Commissioners', made up of 

ominent men from various walks of life, whose first task would be to 

~tablish normal schools. Any such suggestion inevitably met the force of 

rch opposition to relinquishing - or even loosening - its entrenched 

on education. But, whilst the House of Lords behind its bench of 

Kay-Shuttleworth, t1 Pioneers of English Education, p. 119. 

Copies of Hansard, for this period, are missing from Province House, 
Halifax, Nova Scotia; Mirror of Parliament, there provides a full 
account. 
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: Bishops was still invincibly Anglican, in the House of Commons, Church 

d 
. . 1 

_e om1nance was waning. Moreover, Lord Melbourne1 s weak, middle-

y, Whig Administration was then in such a tottering state that it must 

rfo rce yield to some of the reforming demands of its left-wing supporters. 

increasingly importunate demands was for teacher improvement. 

had to be done. 

Lord Melbourne, who inclined to resist all reform if possible, was 

rticularly opposed to educational reform. For one thing, he realized the 

erta inty of provoking Anglican antagonism; for another, he feared that a 

emi-educated populace would be even more troublesome than an uneducated 

::e. A thin spread of learning could do more harm than good, in his opin-

n. 11 You may fill a per son1 s head with nonsense which may be impossible 

e r to get out again, 11 he said. 2 His obduracy provoked Howick1 s furious 

eto rt, 11 Thank God there are some things which even you cannot stop, and 

s i s one of them11
• 

3 

Melbourne made his aversions clear to the Queen - especially his strong 

ostility to normal schools. 11You will see, 11 he told her, 11 they will breed 

e most conceited set of blockheads ever known, and will be of no use 

e cannot here explore the complex link between this and parliamentary 
reform with its destruction of aristocratic monopoly of seats. 
Vide R. G. Cowherd, The Politics of English Dissent, and 

N. Gash, Reaction and Reconstruction in English Politics. 

-Cited by Lord David Cecil, Lord M., p. 129. 

Ibid., p. 279. 



40 

111 However, his early potent influence over the young Queen was 

,-,ing as her confidence grew and Albert (from the land of the prototype 

ing colleges) was at hand to advise her. 

L ord Melbourne was obliged to concede. Lord John Russell, keen 

Discussions with other members of the Govern-

~~ w ho supported educational reform, and with the Queen, culminated in 

fficial letter, on February 4th, asking Lord Lansdowne to head a com­

-ee of the Privy Council to superintend "all matters affecting the 

cation of the People". 2 This task Lord Lansdowne undertook: a normal 

ool was the declared priority. 

L ord John Russell put their plans before the House of Commons on 

For months he had been negotiati:r.g with representatives 

e Established Church and with dissenting leaders. The response from 

ssen t, on the whole, seemed encouraging but the Church, even before 

i p roposals were made, distrusted him as a member of the radical Cen-

al Society of Educati on and a long- standing adherent of the dis sen ting 

i sh and Foreign Schools Society. He declared in Parliament that he 

snot prepared to accept the Church's claim "that the whole of education 

he country must and ought to be confided to the hands of the clergy of 

e e stablished church". 
3 

Nor was he willing that reform should be impeded 

e w ording was later changed (by Lord Melbourne, it is presumed) to 
!"ead: "to superintend the Application of any Sums voted by Parliament 
·or t he purpose of promoting Public Education. 11 (Minutes of the Cttee. 
of C ouncil of Education, April 10th, 1839) • 

.. ~rror of Parliament, 1839, Vol. 1, 175. 
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awkward monorities - for instance, the Unitarians who wanted no Bible 

• 00 Unlike Ireland, 11 in England, the Roman Catholics do 

• fo rm any great portion of the community," 1 said Lord John. He thought 

h.ould be less difficult, therefore, to draw up an acceptable plan. 

Priorities were clearly stated. 

I say the measure which should be first adopted is 
the establishment of a good normal scho21, (under 
the direction of a Privy Council Board.] 

Lord Ashley's immediate response foreshadowed the coming conflict: -

The proposed plan .•• with its boa_rd of Privy 
Councillors, its normal school .•. presents 
features well calculated to excite alarm in the 
friends of religious education. 3 

A s few leaders of the time could conceive of education in any way 

or ced from religion, the plan certainly did excite alarm. In face of some 

•he first tricky questions, Russell prevaricated. Gladstone demanded, 

nat will the religious instruction in the normal school be ? " Viscount 

don was more explicit: "What guarantee that it will be Church of Eng­

• replied that the Board would have to deliberate on that. 
4 

It was realized that any measure legalizing State I interference' with 

Churches' educational control - and especially with the favoured position 

irror of Parliament, 18 39, Vol. 1, 17 3. 

[b:ia 175. 

[b:c 181. 

'Cl 181, 182. 
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. .. e Established Church - would be thrown out by the House of Lords even 

- succeeded in passing through Commons. This obstacle was dexter­

circumnavigated by setting up the Education Committee by I Order in 

This, being a Queen's command, could not be reversed by either 

se, and its actions would be somewhat sheltered from diehard Tories and 

Funds for its operation, however, were voted by the House of 

mmons, under general Supply, and at that time debate could, and did, rage. 

The Lords, in furious protest, marched to the Queen. She held firm. 

e Committee in Council, which became fact on April 10th, consisted of 

r d Lansdowne, Lord John Russell, the Lord Privy Seal, and the Chancel­

of the Exchequer. They wisely chose Kay-Shuttleworth as the first 

retary - a man who had shown himself very deeply concerned about the 

standard of England's teachers. 

Kay-Shuttleworth promptly proposed a national normal school, non­

ominational, residential, influenced by Stow. He was well aware of the 

ss i onate and varying attitudes of the Churches and the difficulty of making 

e all-embracing normal school acceptable to the many. The need being 

tr reat, some way must be found. Would-be reformers, such as the Cen­

a! Society of Education, believed co-operation to be possible. There were 

rnings against trying to formulate any ingenious plan of Scripture teaching 

ich would prove equally agreeable to members of all religious persuasions; 

:ask, said Leonard Horner, "beyond the capabilities of man to devise". 1 

-Cited by Hugh Pollard, Pioneers of Popular Education, p. 196. 
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Religious instruction, of course, there must be. The initial announce-

=eil stated the intention: -

:::I 

To found a school, in which candidates for the office 
of teacher in schools for the poorer classes may 
acquire the knowledge necessary to the exercise of 
their future profession, and may be practised in the 
most approved methods of religion and moral training 
and instruction. 1 

11 The religious instruction of the candidate teachers" was "to form an 

2 
~~ ential and prominent element of their studies 11

• Kay-Shuttleworth, 

on sc10 

D 

of the desperate need for teacher training, tried to subvert pro­

scheme of separating 'Special' (i.e. doctrinal) religious instruc-

on from 'General' religious instruction, on supposedly common ground. 

both the normal school and the model school the General Religious 

t ruction was "to be combined with the whole matter of instruction, and 

regulate the entire system of discipline", whilst the Special Religious 

s t ruction would be given in periods set apart, and by an appointed Angli-

n Chaplain and visiting Dissenting Ministers, each dealing with his own 

.... ock. Daily Scripture reading was obligatory: Roman Catholics were 

• rmitted to read their own version of the Scriptures. 3 

The Church of England was shocked. Kay-Shuttleworth was himself a 

eeply committed Churchman but his tolerance and his earlier connections 

.. h Dissent provoked distrust among the more rigid Anglicans: some 

K ay-Shuttleworth, Four Periods of Public Education, p. 179. 

- - id., p. 181. N. B. Appendix C. 

Ibid. , p. 180. 
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:-egarded him as tainted because he had taught in a Nonconformist Sunday 

hool in his youth. He, as well as his proposal, was subjected to virulent 

attack. 

The scheme aroused storms of abuse. Violent protests were laun c h ed 

at the Special and General clauses. A raging Church demanded: 'How dare 

n y but their clergy decide what was religious and what was not? 1 ; 'How 

re the State enact intrusion of dissenting ministers into the Church's 

... ightful domain? 1 • 

In Parliament Tory opposition fulminated; not, at this critical time, 

ommanded by Peel. He held the position of Leader of the Opposition but 

was regarded by his, mostly Anglican, followers as being much too moder­

ate on this vital issue. Peel recognized the extreme difficulty of formulating 

a better scheme and he did not think it politic to try to take over the reins 

of government at such a shaky time. There was no dearth of impassioned 

eloquence against the proposal, however. It was generally led by Ashley, 

Sandon, Stanley and Gladstone - men whom other protagonists termed: 

highly principled noblemen and gentlemen who defended, 
so powerfully, the doctrine of a Chri stian Education, 
from the leaven of Papery, Socinianism, and Infidelity. 1 

Typical of antagonistic Parliamentary reaction were Lord Ashley's 

o rceful objections to the licence given minority religious groups, espec-

·any the Catholics; to power passing into the "hands of men of strong 

2 
political bias and connexions" instead of resting with Church leaders; and 

~The Watchman, July 3 rd, 1839. 

2
Mirrorof Parliament, 1839, Vol. 1, 2051. 
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avowal, "I will never consent to a plan that will sever religious from 

secular educa tion 11
• 

1 

The ferment forced the withdrawal of the idea of a national normal 

school. On June 3rd the Committee reported that they experienced "so 

uc h difficulty in reconciling conflicting views 11 that they had to "postpone 

taking any steps ••. until greater concurrence of opinion is found to 

revail". 
2 

The Committee were still decidedly 

of the opinion that the most useful application of any 
sums voted by Parliament would consist in the employ­
ment of those monies in the establishment of a Normal 
School, under the direction of the State, and not placed 
under the management of a voluntary society. 3 

Kay-Shuttleworth wrote of the 11incalculable benefits from such an 

stitution 11 in face of the appalling need for teachers: 

capable of making knowledge attractive by the simplicity 
and kindness with which it is imparted - imbued with a 
deep sense of their religious responsibilities, and 
hallowing all their moral instruction by a constant refer­
ence to the sanctions of religion. • • Deeply, therefore, 
do we regret the difficulty experienced in devising any 
method by which the religious instruction of children and 
teachers can be reconciled in such an establishment, 
with due regard to the rights of conscience. 4 

So strong were his feelings that 11 the feuds of sects and the interests 

Mi rror of Parliament, 1839, Vol. 1, 29 55. 

-Kay-Shuttleworth, Four Periods of Public Education, p. 182. 

Ibid. , p. 182. 

~Ibid. , p. 25 7. 
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D dies incompetent effectually to deal with this national question should 

: rob the people of England" 1 of some answer to the need, that he, w ith 

s friend Tufnell, gallantly embarked on the private venture of a prototype 

• 

011eg 0 They bought a large house in Batters ea, later in 1839, 

- r ecruited the local vicar, saying: 

We are come to make a revolution .•• to defy the 
Church .•• to take a sly hit at the Government for 
a mistake they made. . . I give you my solemn 
benediction as chaplain of the first training college 
in England - the training college at Battersea. Wi ll 
you let me have the village school to try on? What 
we cannot do by force, . we will do by cunning. 2 

T he founders hope...d. that the results shown at Battersea, which were 

·eniably splendid, would encourage State support. This, however, was 

only granted to the main educational soci eties. To ask for public sup-

would, they felt, further sti r up religious controversy. Battersea had to 

r ansferred to the National Society. 3 Instead of becoming the first civil 

e ge it became strictly Anglican. Denominational teacher training seemed 

• be the only way forward. 

• 

T hroughout the land bitter arguments continued to rage after the Govern-

ent withdrew the proposal for a normal school, which had been ostensibly 

e c ause of the furore. The wild petitions to Parliament, the extremist 

D allegation.s in Parliament, the many frantic meetings and vehement 

,id. , p. 280. 

Cited by Thomas Adkins, The History of St. John's College, Batters ea, 
pp. 43-44. 

':'he detailed story of 'Batters ea' can be read in Adkins' History of St. 
John' s College, Battersea, and in Four Periods of Public Education. 

\. 
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ciations, all pointed to a state of real alarm in the country and in the 

Perhaps Lord John Russell's early hesitancy had been justified 

.::: I:[} " . d d ·t· l 1n ee unprop1 1ous • 

t was not only the Government which felt insecure. The people 

erally were suffering upheavals and alarms. The Winter of 1838 had 

h t Chartist agitation to a peak; growing religious acrimony added 

secular turmoil; Dissenters were becoming increasingly hostile to 

e favoured position of the Church of England and to the payment of 

0 subsidize Church schools; Radicals attacked the tenets of the 

The 1839 secular Education Committee, and the provisions 

-~s first Bill, played particularly on Church fears at a time when it 

• especially vulnerable - attacked on many sides and itself fearful 

El msunu:ea 

Through the 1830' s there had been escalating anxiety that a reformed 

rliament would disestablish and degrade the Church. 

1838, Lord John Russell, although keenly desiring educational reform, 
::ad advised the Government that it might be sensible to await more 
-ettled times and a greater degree of concord. 

'-
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R eformers in the Church were active but in conflict with one another; 

gelicals at one extreme, Tractarians at the other. In the late Thirties, 

·e T ractarian ('Oxford') Movement was at i ts height. Its efforts to reform 

a.I] 

· · i es, and to purify the Church as a bulwark against erastian threats, 

emed to alarm the majority of Churchmen rather than to inspire emula-

:::i of' High Church' ways. 'Pussey' s perilous pranks' engendered as much 

spicion among moderate conformists as among Nonconformists. Only a 

0 a a og"' a deeply divided Church and rally all her 

-ce s to resist a mutual enemy. 

=.n 

The 1839 'Minute' was unifying because it struck at the roots of over­

g anxieties in the Church. The educational issue became entangled in 

c:,. 0 Even ' reasonable' clergymen like Blomfield, 

- "'hop of London, suspected a Whig plot to level down the Church of Eng-

~[] 

a: 

d t o the ,ranks of other denominations. Church reaction was "immediate, 

en se, wide and deep' '. 1 It was not only the threat to the Church-State 

which rallied such opposition, but also the concept of Special and 

~Il e ral religion. Religion and education were inseparable. All Churchmen 

this, though a few argued that the current need justified more compro­

Dr. W. F. Hook, the working man's Vicar of Leeds, advocated 

0 ·live Brose, Church and Parliament, p. 186. 

\ 
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1 
I rish System'; something on the lines of the Kildare Place Society's 

He was prepared to accept Kay-Shuttleworth' s similar plan. 

There is little doubt that the vast majority of Anglicans voicing any 

O~I] ion bitterly opposed the scheme, and that throughout the whole Church 

normally wide spectrum narrowed in denunciation. 11A scheme ... 

_ ?Os ed by the established church as one man," said Lord Stanley during 

e acrimonious June debate. 2 'Church in danger' tensions preempted 

saned argument. Some moderate, liberal Churchmen, though reacting 

aunilarly, tried to put forward their views with less intransigence and 

ore cog 0 

oa 

F. D. Maurice was one such. He explained that he dreaded 

"the attempt to treat a human being as composed of two entities, 

religious, the other secular". 
3 

[I 

~n 

experiment of the Irish System was then showing signs of success m 
area of Liverpool thickly populated by immigrant Catholic Irish. 

ames Murphy writes about it in The Religious Problem in English 
ducation. It was carried out in Corporation schools by men anxious 

.o demonstrate "that children of all sects might well be educated to-
_ether in publicly owned elementary schools: and that, therefore, 

e I Religious Problem', so often said to be insoluble, ought no longer 
-~ deter the government of the day from establishing a national system 

elementary education. 11 (p. 1). An apprenticeship scheme for 
·raining teachers was started: in 1841 there were 4 Church of England 
apprentices, 5 Dissenters, 8 Catholics and 1 Unitarian. Then, in 1841, 
religious strife - incited especially by an Anglican firebrand, Rev. Hugh 
_,fcNeile, annulled the scheme. 

~-rir ror of Parliament, 1839, Vol. 4, 29 33. 

rederic Maurice, Life of Maurice, p. 277; quoted by Desmond Bowen, 
The Idea of the Victorian Church, p. 232. 

\ 
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The High Church element gave the most uncompromizing opposition to 

·-e mooted normal school. It fought pungently. The more doctrinal the 

s2nce the fiercer the objection t o the comparatively tolerant provisions of 

1 
:.::e Bill, and to p ower passing from the Bishops. Although t he Tractarians 

? parently had most in common with the Roman Catholic faith, they were 

ong the most implacable opposers of a normal school which would train 

oman Catholics (as well as other non-Anglicans). Fear of' Popery' seemed 

v ery real threat in England since Catholic Emancipation in 1~29 and this 

doubtedly played its part in closing Anglican ranks against Kay-Shuttle-

o r t h' s proposal. 

This fear gained the Church a useful, and unexpected, non-Anglican 

- the Wesleyan Methodist Connexion. By 1839, the popular movement 

ailed Methodism had two sides; the politically conservative, predominantly 

"ddle-class, Wesleyans, and the more radical, evangelical, working-class 

.de of its origins, represented now by the secessionists. Since the time 

its founder's injunctions, the sect had constantly striven towards better 

c ational chances for all. Cowherd even asserts: "Popular elementary 

c ation arose •.• as a result of the Wesleyan revival" 
2 

J. F. C. Harrison writes, thus, of Methodist Sunday Schools, 'class 

preachings and teachings: -

e 11anti-erastian polity of the Tractarians" is mentioned, for example, 
ewman' s Apologia, p. 165. 

3.aymond Cowherd, The Politics of English Dissent, p. 36. 
_;-. B. The terms I Wesleyan' and 'Methodist' were then synonymous. 

\ 



It is not an accident that almost every self-educated 
working man in early and mid- Victorian England, who 
came to write his memoirs, paid tribute to the bene­
ficial influences of Methodism in his youth .•.• 
Methodism for them was almost a natural stage in their 
educational and moral development. 1 

51 

By 1839, the Wesleyan Methodists were deeply involved in formal edu-

ati.onal provision; had founded and were running numerous schools; had 

?pointed an Education Committee, and were showing mounting concern 

e r the professional as well as the moral standards of their teachers. 

o rd John Russell specifically mentioned 11 the Wesleyan Methodists" when 

acknowledging the difficulties of inaugurating a national educational system 

a I field' occupied by voluntary bodies. 2 If he anticipated alignments, a 

catural expectation would be that the Wesleyans would side with the Non­

onformist British and Foreign Schools Society. Russell could hardly have 

fo reseen that they and the National Society would forge a union so strong 

and so detrimental to the normal school plan, that all support of radical 

reformers, hopes of Catholics and other minority bodies, along with 'British 

and Foreign' acquiescence, would be of no avail. 

The Wesleyans had been as forceful as any Nonconformist in denouncing 

e "rabidly pro-Anglican" 1820 Education Bill. By this new proposal they 

~t ood to gain. It included a suggestion that grants for education should be 

~pread beyond the orbit of the two recognized Societies: the Wesleyans were 

considered to be the most likely future beneficiaries. Yet, differing from 

The Early Victorians 1832-1851, p. 128. 

2 
Mirror of Parliament, 1839, Vol. 1, 173. 
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er branches of Methodism, as from all Dissent, they roundly repudiated 

B a swung over to the side of their old protagonist, the Established 

Recognizing that their voice in Parliament was inadequate to express 

U c 

revulsion to the scheme, they sent in 2,872 petitions, with 355,661 

testifying to their trenchant opposition. Richard Cobden, writing 

[1 0 0 2nd, said, "The Methodist howl and the high church 

~sade will succeed. 111 

Succeed it did. The united clamour proved too much for a shaky Govern­

hopes of a long-overdue training college were foiled. Lord Stanley, 

a king against the project in the House of Commons, called it a scheme 

_ posed by the established church as one man, and by the next most active 

important body in the country, - the Wesleyan Methodists". 2 Mr. Hawes 

~.c DOKe a opposition "of the great body of Wesleyan Methodists," 

c ommented: 

The plan has failed, certainly, from the union of the high 
church party and its new allies the Wesleyan Methodists; 3 

T hat Wesleyan resistence to the normal school measure proved effec-

e i s shown in parliamentary oration and its outcome. The Tory vanguard 

edit as one of the big sticks with which to beat the Government's brittle 

Lord Egerton declaimed on the theme of Wesleyan objections: he 

D oted by James Murphy, The Religious Problem in English Education, 
p. 203. 

0 of Parliament, 1839, Vol. 4, 29 33. 

"d,, 2960-2961. 
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ounced that he personally had had over fifty of their petitions; he summed 

bus: 

Now, with reference to this and other proofs of the 
unanimity of the great body of Wesleyan Methodists, 
he must say, that he was almost inclined to attribute 
more weight and authority on this question to the ex­
pression of opinion of that great body, than even to 
that of the leaders of that establishment to which it was 
his happiness to belong. (Hear, hear.) He thought the 
former expression of opinion would carry with it more 
weight and authority to the country, (Hear,) because 
he thought that it might perhaps be said that the estab­
lishment was at present exhibiting some degree of 
hostility to the existing government. 1 

Lord Stanley, after noting the Church's absolute rejection of the plan, 

To what quarter, then, would the noble lord next turn 
for confidence amongst the religious denominations of 
the country? He would ask the noble lord which, next 
to the Established Church, was the most important, 
which was the most numerous, which was the most 
zealous, which the most active, in the cause of educa-
tion, of all the sects into which the other Protestant 
portion of the community was divided? The noble lord 
would answer him, - or if not, the country would answer 
for him - beyond comparison, the Wesleyan body. (Hear. )2 

And later: -

They would tell him, and the petitions which had poured 
in upon the table of the House would tell him, in terms 
not to be mistaken, that among the Wesleyan Methodists 
of this country there was an universal feeling of absolute 
distrust and distaste toward the noble lord's scheme of 
education. (Cheers.) Among them there was no diffi­
culty or hesitancy in deciding as to whether they should 
make common cause with her Majesty's government, or 
with the Established Church. 3 

ual Register, 1839, p. 149. 

p. 143. 

\ 
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rd Ashley was another who stressed the strong remonstrances and resolu-

s of the Wesleyan body, who "in ordinary times kept aloof" from the 

,,.... -tablished Church, but who had, "in the present momentous state of 

,:£airs - forgetting all minor differences - come forward most manfully 

-r1, most generously, in defence of their common principles," having 

::,,enerously abandoned all considerations of private interest". 1 

There seems reason to affirm that it was the conjunction of Wesleyans 

· th Anglicans which made defeat of the Government plan certain. At such 

c r i tical time, the part played by the former was significant. 

When the scheme had been scotched, some Wesleyans had misgivings 

bout the extremism of their anti- Government campaign. At their annual 

onference, in July, questions were asked as to whether the promotion of 

:>etitions had been justifiable. Answer was given: -

The Conference, in its deliberate judgement, resolves, 
that the OCCASION, which especially called for vigilant 
and active exertions, constituted a full and ~erfect 
justification of the proceedings in question. 

Then we read the real reason for the strength of feeling. 

The attempt to allow the introduction of the Roman 
Catholic version of the Scriptures into the Normal 
School, which it proposed to establish and support by 
a grant of public money, could not but appear eminently 
calculated to afford facilities and means for the counten­
ance and propagation of the corrupt and tyrannical 
system of Papery, highly detrimental to the best 

M irror of Parliament, 1839, Vol. 4, 2955. 
• B. , also, the Bishop of London's speech of May 28th about "demon­

strations of an unquestionable kind," by Wesleyans, 11a very large, 
influential, important, and, I believe, sincere body of Christians." 
(Quoted in The Watchman, July 3rd). 

ZMinutes of the Methodist Conference, 1839, Vol. VIII, p. 514. 



interests of this country, the security of the Protestant 
faith, and the spiritual welfare of the community at 
large, particularly of its children and youth. 

The Conference declaration continues: -

It was imperative on our regularly constituted authorities 
to pursue such a course as might most promptly and 
effectually call forth the united efforts of the Wesleyan 
Connexion, to defeat a project so fraught with danger. 
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In the columns of the Wesleyan newspaper, The Watchman, we can see 

_gn s of anti-Catholicism becoming stronger than traditional resentment of 

In the early months of 1839 the main objection mirrored was 

Anglican arrogance and claim to monopolize education. Prevalent Angli-

an attitudes were such as voiced by Ashley and Gladstone during the furious 

ebate on the normal school: Ashley declared that the State was better to 

ach nothing if it did not teach the truth - truth being embodied in Church 

Gladstone argued that the normal school proposal was 

recognition of all forms of religion and was, therefore, 

c onstitutional". 1 

Such attitudes naturally antagonized Nonconformists. The Watchman 

·to rial of February 27th stated: "We object to the exclusive right, claimed 

,- certain clergymen, to have in their hands the instruction of the people". 2 

No Government attached to the principles of civil and 
religious liberty can dispute the right of other orthodox 
religious communities, whose services to the common­
wealth have fairly earned for them a name and place 
among our social institutions, to divide with the Church 

-!.ir ror of Parliament, 1839, Vol. 4, 3163. 

- ~e Watchman, Vol. 5, p. 69. 
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the right of educating the people, and to participate, as 
is now the case in our colonies, in any such educational 
grants of the state as may be justified by a strong and 
clear expediency. 1 

Various current articles and letters evinced a belief in a voluntary 
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so long as recognition was fair and of 'ortho­

religious bodies. When the Committee in Council scheme was made 

wn , however, the fact that a much fairer provision would operate and a 

ch needed want be met, was drowned in the £ear of a boost to 'Papery', 

~ow more active in England". 

By May, anti-Catholicism was growing rampant. The leading article 

! May 22nd declared:-

Never was there a period since the defeat of Lord 
Sidmouth' s Bill, in which it behoved the Wesleyan 
Methodists to bestir themselves so promptly, and 
act so determined a part, as at this moment; 

"inevitable result" of the Government scheme would be: 

to open a door for the introduction of Popish and other 
heretical teachers in the pay of the State, to the cer­
tain injury of our common orthodox Protestantism. 2 

There followed a stirring appeal to "Wesleyans through the length and 

eadth of the land to come forward at once, and petition the Legislature 

against Lord John Russell's obnoxious proposal". 3 

May 29th showed mounting acrimony. One letter writer announced: 

'War to the death with Papery' is the motto of the Wesleyans". 4 We find 

~ The Watchman, Vol. 5, p. 69. 

2Ibid. , p. 17 3. 

3Tuid. 

4ibid., p. 185. 
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calls 11 to all friends of orthodox and Prate stant education" to "pro-

.:!: t o the uttermost". 

T he editors tried to prove themselves above unreasonable prejudice m 

m atter, with the statement: -

The Wesleyans have not the most di stant wish to inter­
fere with the religious rights and privileges of the 
Roman Catholics. The Roman Catholics may institute 
as many schools for the education of their own children, 
under schoolmasters of their own creed, as they please; 
and they will not be interfered with by the Wesleyans: 
but if they come to Parliament for help to train their 
schoolmasters at the public expense, and to erect school­
houses in which these said teachers, when trained, shall 
be employed in teaching Papery, they must calculate 
upon a stern and uncompromising resistence. The Wes­
leyans may be ultimately compelled to pay taxes for such 
a purpose, but they will resist by every constitutional 
means. 1 

The immediate urgency was to squash the normal school proposal. 

When this had been effected, the Wesleyans reviewed the whole question 

-d set out their standpoint, beginning: 

It may be important, at some future day, to look back 
on the stirring times in which we live, and survey the 
grounds on which the Wesleyan body have taken up their 
present position on the momentous question of National 
Education. 2 

They are not usually prominent in political discussions, they proclaim; 

t when questions have arisen "affecting the vital interests of religion and 

u.manity," they have "felt it their solemn duty to come forward, 11 and 

_ie:ht - constitutionally - for what they passionately believe to be right. So, 

The Watchman, Vol. 5, p. 185. 

- Ibid. , July 3rd. 
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-""e past, they fought for the abolition of slavery: now, 11 in this hour of 

they saw that - as Ashley said in Parliament: 

if they did not protest again st the admission of the 
principle contained in the minute of council, they 
would open a door for the establishment of erroneous 
creeds and doctrines, from whi ch they mo st con­
scientiously and decidedly dis sent. 

The proposal was regarded as "fraught with the most injurious conse-

ences to religion, 11 and it was, therefore, imperative to join with those 

nobly seeking to conserve the be st institutions of our 
land, and to preserve inviolate the religion of our 
country 

doctrine of Christian Education from the leaven of Popery". 

The survey was largely occupied with tributes paid to the Wesleyans 

ring the contentious June debate. The writers obviously gloried in these, 

d felt that they could 11very well afford, therefore, the sneers, the taunts, 

d even the mendacious misrepresentations of Mr. Daniel 0 1 Connell, and 

·~ose who think with him. They were particularly proud of Gladstone's 

efutation of 0 1 Connell' s attacks on the Wesleyan sect as the enemy of civil 

d religious liberty. His remarks about Wesleyan zeal and philanthropy 

are quoted at length. Also quoted is'• praise of their motives, by Peel and 

-~shley; for example, "the most exalted and conscientious motives that one 

an adorn and dignify human nature, 1 1 and "nothing but the purist motives". 

The Methodists will not feel very anxious about the good 
opinion or the displeasure of Mr. O'Connell and his 
adherents, while such men as those quoted above .•• 
can appreciate their sinceri ty and do justi ce to their 
motives. 

It was, indeed, a period of unprecedented mutual admiration - too 

1· 
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some, one suspects to survive a brief functional liaison. Mr. Hawes, 

?• for Lambeth and a supporter of the normal school scheme, commented 

erly on the new union's responsibility for the failure of the Minute. He 

· 'ed, "It remains to be seen whether the Methodists will continue to be 

s:>0 sed to be dragged at the wheels of the Church". 1 

Mr. Hawes' remark was perspicacious. It is important to note that 

C: .ca .... ,c evidence in many of the Methodist reports, letters, speeches and 

of the time, that the old bone of contention with the Church of Eng­

-d, though briefly buried, had not been forgotten. The over- riding con­

of the moment, however, was the defence of Protestantism. One gets 

e d efinite impression that the 'marriage of convenience' between the 

esleyans and the Anglicans was prompted almost exclusively by the 

:ention to fight the spread of Catholicism. The thwarting of the dreaded 

ssibility of a public normal school, which would give licence to Roman 

=WO seen as the matter of greatest expediency. Once, howev er , 

ch an outcome was safely forestalled - even if only temporarily - the 

esleyans could revive their objections to the Church dictum that 'children 

e poor should be educated in the tenets of the Church of England with-

0 nno 

One of the be st-known (and dictatorial) Methodist leaders, Jabez 

;I] ting, was foremost in warning the 'Connexion' against subjugation. 

_e closing paragraph of The Watchman article of July 3rd is from a 

_.arror of Parliament, 1839, Vol. 4, 2960. 
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ech of Dr. Bunting's and is something of a clarion call. "Let the Church 

a t e her children in her own way, but let us educate our children in our 

i ~ 11 he trumpeted. It is clear that resentment of the Church's assumption 

in education continued to smoulder and would indubitably flare 

In July 1839, however, the annual Wesleyan Conference expressed its 

in the fruitful alliance. It also recorded: 

sorrow and alarm at the methods enployed by different 
parties to revive and extend the influence of Papery in 
the United Kingdom, as well as in our Colonies; 1 

d pledged itself to "arrest the progress of this evil. 11 

The Conference praised the "watchful attention, exemplary zeal and wise 

ri stian exertions, 11 which averted the threat of a civil normal school which 

ould permit the introduction of the Roman Catholic version of the Scrip-

It emphasized that these watchful attentions must continue: 

as the Committee of Privy Council is still in existence, 
and retains the POWER of promoting a scheme of Nat­
ional Education which would, if carried into effect, put 
to hazard the scriptural Christianity of the country, .. 
taint society, ... and prepare the public mind for the 
reception of the dangerous errors of Papery. 2 

There was hope of financial backing for Methodist vigilance and exert-

_on s. A I Centenary Fund', commemorating John Wesley's 'heart-warming' 

conversion in 17 38, had been started. The advance of Methodist education 

as one of the fund's major purposes: priorities within the field of 

M inutes of the Methodist Conference, 1839, Vol. VIII, p. 514. 

2Ibid. , p. 515. 
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· c ation had not been specified. The newly-appointed Wesleyan Education 

mmittee voiced the hope that some of the Centenary Fund would go toward 

e ssary "legislative or other proceedings on the question of national edu­

· on". 1 In the opinion of J. H. Rigg, a Methodist educationalist, the 

had been set up to found a training college for day- school teachers. 2 

--e original intentions may not have been spelled out but it became clear 

c:ram1ng 

decade that the Centenary Fund was making possible a Methodist 

college. 

::m 

Educational issues had been brought to the fore in all the Methodist 

erences of the late Thirties. After the 1837 meeting, an official central 

0 PQ LO o-ora the sporadic, zealous but unorganized, 

.:or t s to extend Methodist education. This action, one suspects, was pro-

e d by two looming fears: a national system of education, worldly, 

~eligious or blatantly Anglican; and spreading Catholicism. The request 

0 

aea 

0"' the official sanction of the Methodist Conference, 

ora 

Should Papery and infidelity ever attempt, under any 
pretence, to take direction of the youthful mind of this 
country, it is to be hoped that Methodism will resist 
the attempt, even to the death; and, in order that we 
may then be in a condition to resist with success, let 
us now hasten to the field, and, as far as possible, pre­
occupy the ground. 3 

esleyan Education Reports, 1838- 39, p. 15. 

-!de H. F. Mathews, Methodism and the Education of the People, p. 112. 

•;esleyan Education Reports, 1837, p. 9; quoting speech given to the 
_;athering of leaders in July, 1837. 
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There followed an intensification of educational effort. Methodism began 

:ake definite steps to train her own teachers. The college which gradually 

v ed was a part of the piecemeal denominational teacher training provision 

·ch proliferated throughout the 1840' s. 

Wesleyan 'disinterested zeal for true religion' (as they regarded what 

might now be justified in terming I prejudice') cannot escape its share of 

~ponsibility for the contraversion of the plan put forward by the Whig 

n.""-LErinistration for the inception of a national system of teacher training. 

We should remember, however, that it was not only the Wesleyans who 

"the triumph of the Scarlet Woman". 
1 

At that time, an anti­

Catholic bonfire was being built throughout English Protestantism. Kay-

uttleworth' s normal school proposal was just the sort of match to ignite 

a conflagration. Vo_ciferous clergymen and leaders of 'the establishment' 

added fuel to the fire: so did newspapers. The Times carried suspicious 

and inflammatory leading articles. Mary Sturt quotes from a copy of May 25th: -

The attempt of the Queen's ministers is a downright fraud, 
it is to smuggle Papery into England as an item of Mr. 
Spring-Rice's budget, to pass the overthrow of our church 
as a clause in a money bill. 2 

Leading politicians were obviously as horrified as any Methodist at the 

?rojected inclusion of Roman Catholics in the normal school. Lord Ashley 

racketed them with outlandish minority sects, and repeatedly queried: 

Are we to understand that persons of all religious 
denominations are to be taught alike at the expense 

B. and J. L. Hammond, The Bleak Age, p. 155. 

The Education of the People, p. 81. 



of the state ? •.. Roman Catholics and Socinians 
trained and fostered at the ex pense of the state, to 
enter, hereafter as teachers of their respective 
doctrines , into schools licensed and supported by 
the state? 1 

e i dea was intolerable 

Lord Ashley emphasized that schoolmast ers entrusted with the 

6 3 

-+-ruction of the young must be of sound doct rine: 1 Baptists, Unitarians , 

Quakers and Roman Catholi c s all had different views on ques­

How could they be educated together ? Even Lord Russell 

· i tted that education was not a thing separate from religion'. 2 

Lord Stanley's objection was understandable. Certainly it was difficult, 

to envisage a master plan which would transcend all such 

stacles. 

The forceful, often repetitious and rancourous, arguments continued in 

·~e House of Commons, June 14th, 19th and 20th - lightened occasionally 

::or the reader) by exasperated liberal expostulations. Mr. Sheil, for ex­

ple, pleaded for some "real Christianity" instead of all the dogmas of 

·~eology. 3 Mr. Buller boldly asserted that education could not be left to 

·~e Church; they had 'made a mess of it so far'. 4 To this , Sir Robert 

glis replied that education must always be connected with religion; moreover: 

Mi rror of Parliament, 18 39, Vol. 4, 29 55. 

2Annual Register, 1839, p. 143. 

3Toid. , p. 164. 

~Ibid., p. 151. 
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if the Roman Catholic religion were ever again in the 
ascendent the clergy of that church would be the last 
in the world to relinquish the office of educating the 
people. 1 
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It was staunchly maintained that it was right and proper for the Church 

cling to its power. Sir James Graham added his voice to the effort b 

er t the danger of disestablishment: 'If the plan was adopted, a paramount 

:ate religion was at an end. The state had c hosen the established church 

r epresent government in religion'. 2 The state must enforce her tenets. 

u! 

·-= 

"The State adopts the Church of England as the true church," pontifi­

ed Lord Ashley. 3 

On this stand of legislated Anglican supremacy, Churchmen fought. 

ey fought all the more desperately because tensions were then exacer-

-ed by threats of the overthrow of established institutions, from such 

ominent men as the great Catholic leader Daniel 0 1 Connell and such potent 

oups as the Chartists. 

T he Wesleyans had no such elevated position to defend. The arrogant 

a1ican claims to have a monopoly of truth might well have caused increased 

rn o sity rather than a honeymoon combination. They must have been fear-

indeed of 'Rome' to ally so enthusiastically with proponents of the I true 

rch' to crush the normal school proposal. 

C rushed it was. Anti-erastian Churchmen and anti-Catholic Wesleyans 

Dao 1 8 3 9 , p. 1 5 3. 

D 

--~rro r of Parliament, 1839, Vol. 1, 2094. 
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_eioiced. Kay-Shuttleworth and progressive Members of Parliament sorrowed 

[1 a.esoa1rea Lord Brougham, who had been striving for years to promote 

e 'seminaries' for teacher tra ining , said he was 11mortified that parlia­

ent was not ready to do its duty to the people". 1 

The House of Lords, on the crest of the vanquishing wave, tried to wash 

y also the Committee of Council on Educati on. Their massed protest 

0 0 1:0 move 1:ne Qnoo She refused to d i sband the Committee, appointed 

cause of her "deep sense of duty 11
• She 'appreciated' their "zeal for the 

..:::.t:erests of religi on and •.. care for the established church, 11 but said: 

At the same time I cannot help expressing my regret 
that you should have thought it necessary to take such 
a step. 2 

It may have been her partisan feelings for Melbourne (constantly harassed 

- the House of Lords) which prompted her rebuke, but she was clearly dis-

_ lea sed at the rebuttal of the Whig measure. 

So signal was the failure to institute civil training colleges for elemen-

tary school teachers that no further attempt was made for over sixty years. 

~-,0 00 pounds had been voted by Parliament in 1835 for the foundation of a 

-ational normal institution. As it was still impossible, in 18 39, to imple-

~ent this decision, the money was given to the two educational Societies 

.for separate training colleges. Denominational colleges were then increas-

ly aided by government funds. 

-• .\nnual Register, 1839, p. 169. 

2 ,id. , p. 1 7 1. 
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They were also increasingly supervised - through the new order of 

ernment Inspectors. Kay-Shuttleworth, 1 The Father of English Educa­

r , was determined that if the task of training teachers had to be left 

h e denominations he would do his best to ensure that it was undertaken 

:th vigour and efficiency. 



CHAPTER IV 

DEVELOPMENT OF TRAINING COLLEGES 
THROUGH THE 1840 1 s 

Through the decade following the frustration of his "daring attempt 

override the religious prejudices of the day in the interests of true 

u cation, "
1 

Kay-Shuttleworth worked ceaselessly through the various 

ommunions to improve the quality and quant ity of school personnel. 

:-he 'religious difficulty' remained unconquered. Sectarian strife per -

-·sted but underwent strange swings and alliances. The Committee of 
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ouncil, with its lay composition, and its secretary, a Low Churchman, 

ontinued to anger the High Church party. The Tractarians were espec­

:ally relentless in proclaiming that the State should assist the Church 

t in no way seek to influence, direct or control it. 

Government action, on occasion, grossly aggravated dissension. 

,,-hen the Tories regained power in 1841, their blatantly pro-Anglican 

easures concerning education provoked alarm, distrust, antagonism 

and outrage in all sections of Nonconformity. 

The vagaries of changing Governments, besides affecting public 

attitudes, altered the composition of the Committee. Kay-Shuttleworth 

as its constant secretary, and, during the forties, strove to assuage 

and reconcile opposing forces so that education - and especially the 

-ra ining of teachers - might be put on a firm footing. Repeatedly in his 

-~ritings comes evidence of his sound belief that good teachers are the 

R . W. Rich, The Training of Teachers in England and Wales during 
the Nineteenth Century, p. 51. 
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of whole system; that, therefore, "The Normal School is the most 

_ rtant institution in a system of elementary education". 1 Over a century 

·er we must surely agree with Judges, that, "with his mean little budget 

owance, his concentration on teacher-training was good housekeeping". 2 

;J 

D" 

Kay-Shuttleworth kept stressing that the necessary teacher-training 

0 0 .... C, of those projects" 

too vast, or too complicated, or too important to be 
entrusted to voluntary associations; they need the 
power and application of the resources of the majority. 3 

oc expense," he said, "of supporting a Normal School in efficiency is a 

h en too heavy to be borne by purely voluntary contributions. 114 Govern-

E!1l t grants could help, but they were very selective, as well as underpinning 

01..1CJ He felt sure that a I c ombined' normal school would 

ore1ua a concentrate resources, and tried to demonstrate this 

own expense. His hope was that "Battersea" would "plead its own 

with the Government and with the public so as to secure the future 

.:-osperity of the establishment"; 5 that it would come "under the direction 

T he School in its Relation to the State, the Church and the Congregation, 11 

1847 Tract, p. 38. 

-- Pioneers of English Education, p. 122. 

3Tract, 1847 ("The School in its Relation to the State, the Church and the 
Congregation") , p. 13. 

~, ... i d. , p. 39. 

---=our Periods of Public Education, p. 309. 
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.. f, e State and in harmony with the Church". 1 

=OD 

Instead, Batter sea came under the direction of the Church and in har-

By 1841, expenses were rising to 1,500 pounds per 

Kay-Shuttleworth wrote: 

We were unable to pledge our personal resources to 
this extent and we could not claim t he grant of 2,200 
pounds offered by the Commi ttee in Council without 
providing for the permanent support of the establish­
ment by arrangements satisfactory to their Lordships 
[by attachment to one of the recognized Societies). 2 

In transferring the college to the National Society, he made certain 

it would be under the auspices of a moderate group of Churchmen, who 

uld continue its liberal as well as its religious character. 

The religious base of a training college he held to be all important; 

e sort of religious base which resulted in missionary zeal. This was exem-

CIC.I] · ed to a high degree at Battersea. The founders greatly admired Stow' s 

_oral training' and Wehrli' s dedication to 'joy in the life of labour'. On 

ese examples Batter sea was built, making a landmark in English educa-

rrona.L n1s1:o It was a I household' where staff and students mingled in a 

C':""C £e of continuous hard manual work, intellectual pursuits, exploration of 

t eaching methods and skills; a place where the atmosphere was, above 

, one of highminded but happy dedication, self-denial and crusading 

0 

A t the time , Kay-Shuttleworth wrote: 

our Periods of Public Education, p. 421. 

--id. , p. 426. 
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The main object of a Normal School is the formation 
of the character of the Schoolmaster. This was the 
primary idea which guided our earliest efforts in the 
establishment of the Batter sea schools on a basis 
different from that of any previous example in this 
country. 1 

Forty years later, at a reunion of the college, he said: 

We felt we had .. the solution. We felt that the 
association of a deep spirit of religious teaching 
with religious liberty was the first problem that 
had to be solved. And so it was upon this type -
a type that has so far flourished - that the Training 
Colleges of England were founded. 2 

70 

He had always emphasized that religious upbringing was essential for 

od character development, and, at Battersea, his dictum, "Religion is 

merely to be taught in the School - it must be the element in which the 

-·~dents live, 11 3 was truly practised. 

Tufnell, speaking with his co-founder at the 1873 College Reunion, 

eminded his hearers of the 'religious difficulty' of the days of its inception. 

that time,'' he said: -

it was thought to be the function of the Church alone to 
interfere in the education of the country; and it was 
thought presumption that two laymen like ourselves 
should found an institution to give education to all the 
land. . .• Hostility broke out in odd ways. 4 

He spoke of the rivalry within the Church of England which led to the 

!igh Church foundation of St. Mark's Training College. 

• "'our Periods of Public Education, p. 399. 

oted by Thomas Adkins, The History of St. John's College, Battersea, 
p. 294. 

- ..,-our Periods of Public Education, p. 406. 

~ otedbyAdkins, op.cit., p. 170. 
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In one way or another, Battersea was a tremendous stimulus to the 

t ion and the improvement of teacher-training institutions. 

Kay-Shuttleworth' s experiment at Battersea is the most 
significant event in the history of t he development of 
the English training college, for it was the type to which 
all subsequently founded training colleges conformed 
until the advent of the Day Training College. For good 
or ill it established the residential college as the type. 1 

Frank Smith, having mentioned the immediate impetus to Church train-

;: c olleges all over the country, says: 11 The stimulus of Battersea led, by 

- 3, to the establishment of forty training colleges 1 1• 
2 

In 1841, Kay-Shuttleworth, realizing its precarious position, made an 

e nt appeal to the new Prime Minister, Peel, saying: -

It has become the type on which other normal schools 
have been founded, and thus raised the standard of 
education for elementary teachers. 3 

Although the conditional Government offer which eventually materialized 

c ed Batter sea to follow the denominational pattern, yet within that pattern 

e c ollege proved a valuable spur to voluntary provision. Before the end 

• 18 39, the Bishop of N>rwich consulted Kay-Shuttleworth; Norwich Training 

allege started the following year. Chester and St. Mark's Training Col­

e s were close behind. The January 16th, 1844 Minutes of Committee m 

ouncil showed that Government grants had been voted to these and the 

e ' Training Schools ' of York, Ripon and Durham, as also to the British 

W. Rich, op. cit. , p. 75. 

e Life and Work of Sir James Kay-Shuttleworth, p. 243. 

- oid. , p. 116 . 
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d Foreign Schools Society normal school. The Minutes of 1845 1 tell of 

--e r twenty Church training colleges, all very varied as to duration of 

2 ourses and standards reached. 

The Inspectors' Reports on these colleges make interesting reading. 

_---.. diluted inspection clause had been salvaged from the 1839 debacle; no 

_ ants to be given to schools or training colleges without inspection and 

eported adequacy. This finally eliminated the monitorial system. Reports 

t he Batter sea training, which was the antithesis of the monitorial mechan-

ation, were lavish in praise. 

As grants to education increased, schools sprouted needing to be 

taffed. After 1839, the base of public aid widened somewhat b u t the 

glican National Society remained the main beneficiary. Gillian Sutherland 

oes so far as to say that "between 1839 and 1850 the National Society 

eceived eighty per cent of all government grants to education". 3 

In 1839 the Committee in Council had restated the policy, which had 

en so advantageous to the Church, to bring more help to "very poor and 

pulous districts where subscriptions to a sufficient amount cannot be 

These were areas in which non-Anglican sects were especially 

-ol. 1, pp. 333-334; N.B. AppendixD. 

_.ppendix E gives, as an example, comparisons between subjects studied 
and time allotted to each in four training colleges. 

Elementary Education in the Nineteenth Century, p. 16. 

·Minutes of Committee in Council, 1839-40, Vol. 1, p. vii. 
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The Established Church forced a reversion to the previous policy 

grants according to the amount of voluntary contributions. 

s, in effect, favoured the National Society once again and assisted the 

rmation of their training colleges as well as Anglican schools. 

It is, indeed, not surprising that the great spate of training colleges 

h e forties were largely Anglican. Other denominations were struggling 

•h the problem of upgrading their teachers, relying entirely on sacrificial 

efforts. 

The 'British and Foreign' Society suffered a sort of' identity crisis' 

ut 1840; questioning whether it should be a state-aided or completely 

It received Government aid since 18 33 but many of its 

pporters had now come to believe that the voluntary principle should be 

arried to the extent of refusing the allotted money - especially as accept­

c e of grants entailed inspection. The Society was conscious of its com­

r a t ively low academic standards and the growing condemnation of the 

onitorial methods to which it still clung. In 1843 the decision to take a 

!"ant for its training school enabled the Society to build new premises and 

end the courses, but alienated a voluble section of Nonconformity - the 

cipient I Voluntaryist' movement. The break-away Voluntaryists then 

van to formulate separate teacher training plans. 

M ost Dissenters, especially noticeable being the large body of Method­

and the rapidly growing Catholic population, continued to suffer the 

--cia l injustice of no state aid, until 184 7. At that date the Catholic Poor 

ool Committee was officially instituted to administer the hoped-for Privy 

~ 
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cil grants. It took over the educational work of the Catholic Institute, 

ch had been campaigning for nearly ten years for better opportunities 

"Its work was to concentrate immediately on two key-prob­

primary schools and the training of teachers". 1 The Wesleyan 

Committee had already been active in these fields, sending trainee 

achers to Stow' s Academys1nce 1838. 

In the mid-forties Kay-Shuttleworth listed: 'the Anglican colleges; the 

esleyan youths sent to Stow; a Dissenting Training School for Mistresses 

at Rotherhithe and one for Welsh teachers at Brecon;' as proof of exertions 

·~ fill the need. He added that the difficulties "appeared to be insurmount-

able by private benevalence. The Normal Schools which had been established 

were struggling with great pecuniary embarrassment, 112 especially those 

not connected with the Church of England. There was also, for all denomina-

ans, the tremendous stumbling-block of insufficiently educated candidates. 

To attack these problems came Kay-Shuttleworth' s famous Minutes of 1846. 

The election of that year returned the Whigs to power; with Lord John 

Russell as Prime Minister. Kay-Shuttleworth was then able to launch his 

long-fomenting plans for a 'Pupil-teacher' scheme. This scheme (and the 

concomitant provisions of the 1846 Minutes) was 'intended to provide 

remedies for the evils' arising out of, and contributing to, the poor quality 

1A. F. C. Beales, 11 The Struggle for the Schools11
, The English Catholics 

1850-1950, G. A. Beck, (ed.), p. 367. 
Some Catholic teachers were being trained in Ireland for English schools 
and sporadic training efforts were being made within the Communities of 
Teaching Orders now beginning to settle in England. 

211 The School in its Relations to the State. 11 , p. 53. 
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!. teachers and the inadequacy of training. Kay-Shuttleworth felt that, des-

-- e poor schools and staff, there existed young people who, "by self-

-ucation and natural sagacity" were promising material for teachers of 

that, if status and remuneration could be improved, 11the pro­

s sion will probably attract men of character and acquirements". 1 

In his explanation of his proposals, he s t ated: 

The arrangements for rearing a body of skilful and 
highly instructed masters are to commence in the 
school itself, by selection of the most deserving of 
the scholars who are to be apprenticed from the age 
of thirteen to that ot eighteen. 2 

This paid five-year apprentice-ship as a Pulip-teacher was to culminate, 

after successful examinations, in the chance to win a 'Queen's Scholarship' 

· r continued training in a college. The measures also stipulated: - that 

ly schools with favourable inspection rep\ts would be used for training; 

at the master must give 1-1/2 hours daily specifically to the task and would 

e rewarded for so doing; that better pay would be forthcoming for trained 

-eacher s; and that retirement pensions would be authorized. 

The Minutes brought new incentives and new possibilities for social 

obility. By upgrading the status of the teacher and by enabling many pre-

i ously debarred scholars to avail themselves of opening opportunitites, 

--...ey augmented the quantity and the quality of recruits to the profession. 

Kay -Shuttleworth reiterated his maxim, 11 the Normal School is the most 

portant institution in a system of elementary education, 11 and expressed 

-•The School in its Relation to the State. 11
, p. 37. 

7 F our Periods of Public Education, p. 481. 
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~ confidence that his Pulip-teacher plan would "feed those Normal Schools 

having much higher attainments and greater skill and 

T he Minutes stimulated training college expansion: it was obvious that 

ege places would be needed for the Queen's Scholars, from 1850 onwards: 

e Government promised financial inducements to meet this need; training 

lieges could plan with more sense of stability. The Minutes were also a 

_ r to college efficiency: a student received, and paid to his college, half 

: hi s fees at the commencement of training; only if his course was satis-

£.actorily completed was the college fully reimbursed. 

Inevitably there was opposition to such comprehensive and innovative 

reforms, and inevitably much of this came from Churches deeply involved 

education. Antagonism to the measures of 1846, however, was much less 

t ense and vehement, on the whole, than in 1839. It delayed but did not 

annihilate the Minutes. 

Twenty years later Kay-Shuttleworth looked back on the struggles of 

1839-1846. He recalled the disappointing defeat of the National Normal. 

School project, and continued: -

Thus checked, the Government acted on the principle of 
stimulating and aiding the efforts of voluntary associations, 
but up to 1846 they had made no grants to promote the 
efficiency of instruction. The obstacles to this efficiency 
were - the want of competent teachers, and of any suffic­
ient means for their training - the absence of any staff 
of skilled assistants - and of suitable books and apparatus. 
The Committee of Council therefore submitted to Parliament 
their Minutes of 1846. 

1
Ibid., pp. 487-493. 

~ 
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... The outlay of upwards of twenty millions drew 
every religious communion, except the Congregational 
Dissenters and bodies allied with them, into co-opera­
tion with the Government. It created a vast denomina­
tional system, which firmly established popular 
education on a religious basis. 1 
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In fact, the denominational system had been gradually growing from 

u ch earlier beginnings. The 1846 Minutes organized, augmented and 

emented it. What they created, above all, was the partnership between 

.overnment and numerous religious and other voluntary bodies in provision 

£ elementary education, with training colleges as apex of an acknowledged 

enominational system. It can be said that "the ecclesiasti cal foundation 

· our elementary education explains our sectarian training colleges". 2 

The next few years saw the steady implementation of the 1846 Minutes 

and the continual effort to improve the profession. Kay-Shuttleworth, his 

ealth impaired, retired in 1849, but not before he had inaugurated certifi-

ation of teachers. 

Certification was a further prod to the training colleges, for they were 

an t-aided in accordance with their numbers of successfully certified 

students. Some of the smaller colleges were slow to reach the required 

standards. 3 In 1849, for example, twelve of the diocesan training colleges 

emorandum on Popular Education, p. 7. 

· s s E. P. Hughes, 11 The Training of Teachers11
, Education in the Nineteenth 

Century, p. 185. 

he diocesan training college at Caernarvan, about which Roberts wrote, 
ad achieved no certificates when he was there (circa 1850). "We were 
miscellaneous lot, 11 he said, "only two or three were tolerably well 

educated, could write grammatical English11
, 

(The Life and Opinions of Robert Roberts, p. 256.) 
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gained no certificates, and it was 1851 before the Borough Road Normal 

chool (under the guidance of the British and Foreign Schools Society) 

b tained any certificate. 

In 1848 the Quakers, having long operated apprenticeship schemes of 

- .. eir own, opened a training college for men . It was made possible by a 

e quest of 40,000 pounds from Benjamin Flounders and became known as 

~ he Flounders Institute. 

By this time, too, the Catholics, the Congregati onalists and the Method-

· ~•s were maturing their training_ college schemes; schemes which reached 

fruition as the new decade began. By 1852 the training college inspectors 

ould report substantial progress, 1 on all fronts. 

Ba t tles over the right of inspection had resulted in Church of England 
colleges being judged by an Anglican clergyman. Any developing grant­
aided Nonconformist colleges were to be judged - as the 'British and 
Fo reign' normal school was - by a layman. The early inspectors were 
m en of eminence. Matthew Arnold began his inspectorate of Nonconfor­
mist schools and colleges in 1851: The Rev. H. Moseley was the 
· spector for 'Church' establishments during the period under our 
consideration. 

p pendix F gives some details of the summary of Mr. Moseley's report 
for t he year 1852. 

' 



CHAPTER V 

THE MAIN STRANDS OF RELIGIOUS 
DIFFICULTY THROUGH THE 1840' s 

79 

In trying to study the I religious difficulty' of this period, one is struck 

s wings of attitude and the strange alliances; the incredible complex-

I of denominational feeling and effort among s ections of Protestantism, 

·ch affected the development of English educational provision. "The 

alone presented throughout a completely united front. 11 said 

Beales: "on the schools' question they spoke as one. 111 He com-

ted on the divisions within the Church of England and within Prate stant 

c onformity, and asserted that the shoals which wrecked the pre-1850 

c a t ion Bills were the "variety of denominations each at war w i th the 

er s , and all at war against the entrenched position of the Anglican 

T his is in large measure true. Yet. in 18 39, the Government might 

e succeeded in founding a civil training college, as they proposed, if 

esleyan faction had maintained it s anti-Establishment position. It 

- --:he joining of Wesleyan to united Anglican forces which thwarted Key-

l eworth and the Committee. At that critical time, Wesleyan anti-

·~olicism rather than anti-Establishment fervour was uppermost. They 

· u spended their rancour against the entrenched position of Anglicanism -

y temporarily - in their anxiety to strengthen the Church stand against 

m ooted National Normal School. 

e Struggle for the Schools", The English Catholics 18 50- 19 50, p. 369. 
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If Wesleyan weight had been swung against Anglican entrenchment in­

-ead of against the Gov ernment measure, might the normal school proposal 

- n e been implemented? There can now be speculation only on this point. 

- i s certainly true that the Whig Admin i strat ion would then have been in a 

m ewhat stronger state to effect the loosening of the Anglican entrench-

ent , and to withstand Church demands. T h e in sti tution of civil training 

lieges, in addition to supported denomina tional teacher training, might 

en have been achieved in 18 39 or soon afterwards. The denominational 

would not, however, have been radically shaken. The Zeitgeist 

Nor was it the intention of the reformers to lessen the vast 

luntary contribution to education; only to make good its deficiencies; to 

-tablish a pattern of co-operation which guaranteed rights of conscience 

'"'d fuller equity; and which included public provision where necessary. 

i s they just might have launched but for the Wesleyans. In 1846 the 

ern of co-operation and fuller equity was accomplished: not until 1902 

ere civil training colleges for elementary teachers included in legislation. 

Beales is right in noting the multitudinous Protestant groupings and 

e Catholic unity. The Catholics, however, were at that time among the 

o m paratively impotent minority bodies. Their voices joined w i th most 

; Di ssent in 18 39 but combined support of the Government was insufficient 

counteract the formidable power of the Established Church, fortified -

- th e normal school issue - by Wesleyan Methodism. Methodism had not 

,j ected to the formation of the Privy Council Committee, only to the 

_;ational Normal School specifications. 
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The shifting sands of the religious difficulty, through the forties, 

:~ected the creation of training colleges. We must. therefore, concern 

r selves to some extent with the main atti tudes and antagonisms, remem­

ring the very wide diversity occurring in many Protestant sects and the 

ngers of misrepresentation in any genera lization. 

The 1840' s began with most Nonconformi s t opinion reasonably favour­

of a national system of t eac h er training, if not to the actual 

iauses presented the previous year. Even t he Wesleyans were not opposed 

h e intention, so long as it reinforced Protestantism and respected 

Ole 1:0 

::J 

o ,aeci 

_e:ht s of conscience within Protestantism. Congregationalists, who later 

:.go rously repudiated State aid as well as State interference , had supported 

g, a The 'shoal' at that time had been an unusually unified 

Church of England allied to zealous Wesleyanism. That alliance had seemed 

harmonious that, for a short time, some prominent Anglicans talked of 

e Wesleyans rejoining the Church. 

The Church had shown her strength. It was not surprising, therefore, 

t he incoming Tory Government should envisage Anglican appeasement 

sine qua non for successful educational reform: it was largely com­

sed of entrenched Anglicans in any case. Graham, hatching his beneficial 

e mes for factory children, ensured that the intended educational stipula­

ons met with Church approval. After protracted negotiations, he even 

--bmitted the drafted Bill to leading Churchmen before the Cabinet. This, 

"'d the results, enraged all of Nonconformity. Graham had conceded to 

urch demands that headmasters should be Anglican and that power over 

\J 
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ppointment of teachers should rest in the Bishops' hands. 

Dissent saw itself victimized; impeded in its work; taxed increasingly 

shore up the Church's advantageous posi tion. Graham underestimated 

· ssent' s reaction and rejection. He thought that the British and Foreign 

-.,ciety would concur, albeit reluctantly , becau se it encompassed a number 

· Anglicans among its members. He was amazed at the strength of the 

c iety' s opposition. He exhorted Kay-Shuttleworth to: 

let no prudent means be omi tted to prevent a rupture 
with the British and Forei gn Society, whose perverse­
ness at this juncture may defeat the best chance for 
the diffusion of education which has presented itself 
in our time. 1 

h e British and Foreign Society loudly proclaimed that no Dissenting teacher 

ould have any hope of employment. 

Nonconformist disquiet was natural. The Bill, though intended to 

affect factory schools only, was believed to presage much wider develop-

ents, and it was indubitably pro-Anglican. We note, for instance, Graham's 

as surances to Gladstone: 

By the education clauses as they now stand, the Church 
has ample security that every master of the new schools 
will be a Churchman, 2 

and all teaching would be according to the Anglican creed. 

The temper of all Nonconformity, including the normally pacific 

roup of Quakers, was roused. No concessions or modifications were 

acceptable. The education clauses were obliterated. 

Quoted by Olive Brose, Church and Parliament, p. 196. 

2Quoted by Raymond Cowherd, The Politics of English Dis sent, p. 126. 
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Wesleyans, that time, aligned themselves with the other non-Anglican 

sects; effecting "the alliance of the Wesleyan Methodists with orthodox 

· ssent which was the death-blow to Graham's hopes". 1 The Wesleyan­

-~glican entente of 18 39 had soon shown s i gns of strain. Old grudges revived 

d festered, but the factor most instrumental in eroding concurrence was a 

_ew fear, prompted by Tractarianism, that th e Church of England was 

easing to be a bastion against Catholicism. Suspicion of the 'Anglo- Catholic' 

ord Movement coloured Wesleyan outlook on the entire Established Church. 

By the time Graham's Bill was finally publicized, the transient Anglican 

.:olidarity had disolved. Moderation of opinion was noticeably on the 

c rease among many formerly- rigid Churchmen but more flagrant High 

hu rch extremism was also evident. This aggravated denominational ten-

s ions and mitigated the Factory Bill's chance of success. Some Members 

f Parliament realized. this. Lord John Russell wrote to Kay-Shuttleworth: 

With the encroaching spirit of the Oxford Catholics, as 
they call themselves, I cannot expect a Bill to place 
education in the hands of the Church will be acquie seed 
in.2 

-ractarian activities propelled the Wesleyans into joining the campaign 

ag:ainst a Bill which "placed the people wholly at the mercy of the Church". 3 

Graham came to realize this. He wrote to Peel in April: -

_, o rman Gash, Reaction and Reconstruction. , p. 9 7. 

- 'Lblc\, 

--' Hansard, LVIII, 1417. 

. l 
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It is clear that the Pusey tendencies of the Established 
Church have operated powerfully on the Wesleyans, and 
are converting them rapidly into enemies. 1 
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e formal protest he had received from them' , he continued , "is more 

stile than I anticipated, and marks di s tinctly a wide estrangement from 

Ashley lit on the core trouble. 

The Wesleyan Methodists, hitherto fri endly to the 
Church, as they showed in 18 39, are actuated by a 
de e p and conscientious fear of Popery in the Church 
of England. 2 

Official Wesleyan sources supply some confirmation of this contention. 

e annual Conference reported: -

It has been publicly stated, that~ ground of our 
strenuous opposition to the lately-projected measure 
of public education was, its obvious tendency to give 
to the Clergy of the Established Church, an unfair and 
undue control over the religious teaching in the 
schools which it would have established. We think it 
right to confirm this statement, not out of any hostile 
feeling t owards the Established Church as such, for 
this has never been the feeling of our Body, but with 
a view to bear our distinct and solemn testimony 
against those grievous errors which are now tolerated 
within her pale. We have been hitherto accustomed 
to regard her as one of the main bulwarks of the 
Protestant faith; but her title to be so regarded has of 
late been grievously shaken. 3 

P ractices , "which can only be distinguished from Popery by an acute and 

p ractised observer, and which in their necessary consequences lead 

di rectly to Popery, have been revived" and "have spread with fearful rapidity, 11 

1Quoted by N. Gash, op. cit. , p. 97. 

2
Ibid. 

3
Minutes of the Wesleyan Conference, 1843, p. 557. 
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- Pi ed the alarmed leaders of Wesleyan Methodism. 

Even before Graham's Factory Bill was presented, Parliament was 

eluged with petitions opposing the mooted educational measures. Of the 

_5, 505 petitions with 3,988,633 signatures, 8,945 petitions with 910,080 

5ignatures were from Wesleyans alone. 1 

The Bill lost wholehearted Anglican support because of Tractarianism. 

e el commented: "Puseyism has alienated the Wesleyans, and redoubled 

·-e hostile activity against the Church , of other Dissenters, and made many 

5ober and attached friends of the Church lukewarm in its defence. 112 In 

in Graham appealed to 'men of all parties and all creeds to rise above 

ei r political and religious prejudices and unite on neutral ground to build 

? a scheme of national education. Dissenters of all factions vigourously 

efu sed; proving their power of opposition. Peel's verdict was, "It is a 

o rry and lamentable triumph that Dissent has achieved". Ashley 

e sponded:-

Let this last trial be taken as sufficient proof that 
united education is an impossibility. It ought never 
again be attempted. The Dissenters and the Church 
have each laid down their limits which they will not 
pass; and there is no power that can either force, 
persuade, or delude them. 3 

No wonder Graham considered that, in England, 'religion, the keystone 

f e ducation, was the bar to its progress'. 

-~id. 

Croker Papers, iii, p. 10; cited by Gash, op. cit., p. 97. 

- .:...etter s cited by C. S. Parker, Sir Robert Peel, vol. 2, p. 250. 

~ 
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Tory attempts towards establishing a national system under Church 

dominance had failed as had Whig attempts to inaugurate national teacher 

t raining with broad rights of conscience protected. 

Growing secularist agitation added to the difficulties of an already tor­

t uous situation. In a letter to the British Magazine, October 1843, Ashley 

wrote: "No government can devise measures for general education, 11 which 

would please both the sects and the "tax-paying infidels". 

In victory Dissent became more divi ded, more factionalized, and, in 

some of the sections, more militant. Militancy had already been provoked 

by the imprisonment of Dissenters for non-payment of Church rates. This 

affected especially such individualists and anti-establishmentarians as the 

Congregationalists. Edward Baines, one of their leaders, had been 

imprisoned in 1840. Protest was then led by a Congregational minister, 

Edward Miall, who resigned his pastorate to take up religious and political 

journalism. He founded a weekly newspaper, The Nonconformist, and the 

Anti-State-Church Association. One of the historians of Congregationalism 

tells us that "Miall came to believe that he was called to dedicate himself 

to the task of freeing Christianity from State control". 1 

Miall did not carry all Congregationalists with him in his extremism. 

The Congregational Union was less radical: it publicly affirmed in 1841 

t hat it was a religious, not a political, body. Graham's Bill, however, 

impelled many Congregationalists towards a more extremist viewpoint; 

1R. Tudor Jones, Congregationalism in England 1662-1962, p. 215. 
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particularly towards 'Voluntaryism'. At a meeting of the Congregational 

nion, in October 1843, the younger Edward Baines opened a new campaign. 

I am compelled to declare my opinion that it is not 
the province of a government to educate the people; 
and that the admission of the principle that it is its 
province would leed to practi cal consequences fatal 
to civil and religious liberty. 1 

For the next few years Baines was i n the forefront of the Voluntaryist 

m ovement, and his newspaper, The Leeds Mercu ry , provided the Voluntary-

· st s with a valuable mouthpiece. 

Voluntaryists repudiated the Whigs and attempted to elect Radicals and 

Liberals to Parliament. The movement was an essential part of the new 

·beralism, with its faith in lai ssez faire doctrines, increased denocracy 

and religious liberty. Congregationalism provided its leaders and main 

·hrust but many other Evangelical reformers and some Benthamite Radicals 

came intermittently within its orbit, making a vociferous group during the 

r est of the period under our consideration. 

Though only the Voluntaryists carried their principles to the extent of 

r efusing all State aid to education, voluntary effort was stimulated through­

out England. One notable aftermath of Graham's Bill was the Nonconformist 

di sillusionment on the prospect of a national education system. Nonconfor-

ity felt forced to conclude that any future State provision would inevitably 

oe biased in favour of Anglicanism. Voluntary bodies, whether Catholic 

Protestant or secular, were spurred into sacrificial giving to extend, each, 

s own brand of education. The Congregational Education Committee was 

T he Congregational Magazine, 1843, Vol. VII, p. 8 36. 
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ormed in 1843, becoming the Congregational Board of Education the 

ollowing year. This body and the Methodist Education Committee each 

r aised 70, 000 pounds to spread schools and to begin, each, a teacher 

raining college - although the Methodists had made a colossal effort for 

h eir Centenary Fund during the previous few years. Both bodies laid 

s t rong emphasis on teacher training. 

The Wesleyan Methodists had been w ell pleased w i th Stow' s training 

of their students but now wanted their own distinctive institution - which 

ould be based on Stow' s methods. They began to mature concrete plans 

instead of the vague wishful thinking of the preceding decade. The Con-

regationalists had to make immediate and definite provisions for teacher 

raining. They had dramatically severed allegiance from the British and 

oreign Schools Society when it accepted State aid, withdrawing Congregat-

·onal trainees from the Borough Road normal school as well as all financial 

=upport from the Society. The final break was made in 1845 and was the 

? relude to renewed intense Voluntaryist activism. 

Into the maelstrom Kay-Shuttleworth interjected his 1846 Minutes for 

--he betterment of the profession. Later he wrote: -

Though the proposals of the Government could scarcely 
have been more moderate, the whole question of the 
authority of the State and of the Church, of civil rights 
and religious immunities, and of combined and separate 
education, necessarily became subjects of controversy. 1 

He excoriated perverse sectarianism, and wrote: -

When freedom of education from interference of the 
Government becomes the war-cry of any party, will 

F our Periods of Public Education, p. 448. 
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it not be suspected that they seek the interest of a 
class rather than the welfare of the nation; that they 
prefer popular ignorance to party insignificance; the 
liberty to neglect the condition of the people, rather 
than the liberty of progressive civilization? 1 

89 

A similar note was struck by A. R. Craig, writing about the same time 

· ,ut writing more specifically on teacher training. He deplored the fact 

---at it had "been dragged into the arena of pol i tical and polemical strife". 
2 

:le wrote about "the Principles and Art of a Normal Education" - meaning 

-eacher training - and said that the discussion of the subject, "by parties 

f different religious views, 

has tended hitherto rather to mix it up with the sectar­
ianism of peculiar denominations, than to define its own 
principles and prerogatives; and though so well calculated 
to promote the best civil interests of the whole community, 
it has more frequently been dragged into an instrument for 
serving the mere purpose of a faction. 3 

Kay-Shuttleworth' s tact and patience with importunate and awkward 

::n.embers of those 'peculiar' denominations - as evidenced in the volumes 

of the Minutes of the Committee in Council - was rewarded by the general 

acceptance of his 1846 measures. To steer such a comprehensive reform 

~afely through the prevalent sectarian strife has been hailed as a triumph. 

It undoubtedly was. Yet, the very multitudes of conflicting groups, the 

shifting nature of the cross-alliances, might have made the task a little 

easier than to have been faced by more united and solid power-blocks, as 

111 The School in its Relation to the State. 11
, p. 16. 

2 T he Philosophy of Training, p. 1. 

3 Ibid. 
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- •839. Certainly, the mammoth 1839 power-block of the Established 

u rch in unison plus the Wesleyan corps, had disintegrated. The Estab-

hed Church, moreover, had noticeably softened its opposition to civil 

trusion into the field of education: for this feat much of the credit is 

e to Kay-Shuttleworth' s work and behaviour during his years in office. 

1846, many more Churchmen were willing to accede to such 'interfer-

They might still be much less enthusiastic about the idea than the 

-domitable Dr. W. F. Hook 1 but the majority realized that increasing 

state aid was imperative for adequate educational provision and they were 

"lling to submit to the concomitant increase in directives. 

The extreme High Church element persisted in its objection to any 

es sening of clerical control, but in the Church as a whole moderate opinion 

ad become predominent. Parliamentary speeches of leading Churchmen, 

1846, showed a marked contrast to those of 1839. Even the Bishops in 

:ne House of Lords - especially in the early months of 1847 - were most 

onciliatory. Far from opposing the extension of Government intrusion 

~-to the Church's affair of education, they proclaimed it to be the Govern-

ent' s duty to educate the people~ They termed the proposed measures 

wise and prudent'. The Archbishop of Canterbury recorded the general 

approval of the 'Bench of Bishops', and thanked the Government for the 

care taken and the propositions put forward. 2 The Bishop of St. Asaph 

2 

Dr. Hook was currently urging the necessity of complete State responsi­
bility for educati on. 

Hansard, 1847, Vol. LXXXIX, 882. 
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de "one small objection" to "the plan which met everybody's approbation"; 

--a t being, the possibilities for social mobility it offered; the raising of 

a sters and mistresses "from the low est orders of Society". 1 

In the House of Commons, Lord Macauley was declaring how low in 

a:>ility most existing teachers then w ere: " many of these men are now the 

efu se of other callings - discarded serv a nts or ruined tradesmen" . He 

..,elieved that the state of popular edu cation ou g ht t o induce shame; that in 

- tu.re years, when a national system had been achi eved , people : 

will look back with astonishm ent to t he opposit ion 
which the introducti on of the system encountered. 
with even more astoni shment that such r e sistance 
was offered in the name of civil and religious freedom. 2 

For resistance there was: resistance from Dissent, still suspic i ous 

increased Church influence as a probable accompaniment of increased 

ureaucratic control. Macau ley found it hard to understand w hy the plans 

--ou J.d be thought biased. " The advantage of the scheme is intended for 

all in common, 11 he said: " t he Baptists, the Presbyterians, th ,:! Wesleyans 

and the Church of Sc otland, 11 as well a s the Church of England, could bene-

3 (He did not mention Catholics. ) 

Russell maintained that there was no reason to expect objection from 

· ssenters, remembering that in 1839: 

Dissenters of the various denominations, the Dissenting 
Ministers of London and of various bodies of Dissenters 

-Hansard, 184 7, Vol. LXXXIX, 881. 

- Ibid., Vol. XCI. 1016, 1024-1026. 

~ lbid. , 10 24. 
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through the country, applauded the Government of 1839 
for allowing the subject of education to be entrusted to 
the Committee in Council, and supported the government 
of the day in that proposition. 1 
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n ssell failed to realize that the hostility and suspicion aroused by Graham's 

i ll and further inflamed by Peel's increased grant to the Catholic college 

Maynooth, in Ireland, was becoming attached to any government action, 

even by Whigs in whom their faith was steadily lessening. 

All this had added fuel to the Voluntaryist fire. The escalating attitude 

of extreme voluntaryism is illustrated by an example concerning the unusu-

ally pacific, non-political, association of I Dissenting Deputies'. In 1839, 

at one of their meetings, a resolution that 'the education of the lower classes 

as not a legitimate function of the government' had failed to find a seconder: 

in 1846, the same body publicly affirmed that State intervention in education 

... as "uncalled for, inexpedient, necessarily unjust in its operation, and 

ngerous to public liberty". 2 The Congregational Union, too had manifested 

a rapid slide into Voluntaryism. In 1839 it had supported the Committee of 

Council and its proposals: in 1843 its members had voted 307 to one against 

Graham's Bill: by 1847 leading members, if not the entire Union, were 

aging a war of letters, speeches and pamphlets, inciting Dissent to mili-

:ant repudiation of the Government measures. 

The Minutes of the Privy Council, first introduced in the Autumn of 

1846, entailed much discussion and negotiation through the early months of 

1Hansard, 1847, Vol. XCI, 959. 

2-T. Gash, op. cit., p. 103. 
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47. At that time the majority of Anglican training colleges, through the 

_;ational Society, were co-operating or wished to co-operate with the Govern-

ent. The British and Foreign Society, after initial protest, had brought 

_..,_ eir Borough Road training college into line. The Congregationalists 

adamantly rejected all State assistance or di rection for their normal school 

a s for all their educational effort s. The Wesleyans had voiced strong oppos­

ition to the Minutes and gave indi cations of j o ining the Voluntaryist flood. 

T here were some signs, however, of Wesleyan indeci sion. There was 

c ertainly much less vehemence in The Watchman. Letters deplored the 

Voluntaryists' stirring up of strife. 1 

Frank Smith writes: -

The Wesleyans, who had recently drawn up a systematic 
plan for building schools and a training college, showed 
opposition, and had to be placated by the promise of an 
inspector for their own schools. 2 

There was much more to it than that. The Wesleyans were 'much 

exercised in their minds'. They believed in the voluntary principle; they 

had been strenuously practising it. They agreed with Baines that 'if the 

p ublic purse opens, the private purse will shut - with all that would entail 

in loss of interest and zeal. They were proud of their schools - over 300 

day schools for the poor, entirely financed by voluntary contribution - and 

t heir Glasgow-trained teachers. They had bought a site to start their own 

t raining college. Much had been done but they were conscious of ho,,:,r much 

l For example, one entitled, "Mr. Baines and the Methodists", from "An 
old Wesleyan", vol. XIII, p. 334. 

2 A History of English Elementary Education, p. 205. 
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more could be done if they accepted Government grants. Dr. J. H. Rigg -

later the principal of their training college for thirty-five years - said: -

The question which Methodism had to determine in 
1846-47, was whether, or upon what terms, the 
Wesleyan Methodist Church would be prepared also 
to accept pecuniary help and general guidance of the 
State in the establishment and organization of its 
Training Colleges and Church schools. 1 

Mary Sturt makes this comment:-

The Wesleyans proved that they were sincere in 
objecting to state aid by refusing it; but their attempts 
to deprive others of it were, so The Times felt, 
inspired by a most sectarian jealousy. 2 

Undoubtedly their more worthy considerations were infiltrated by sec-

tarian jealousies, prompted often by fear. Notable men were turning to 

Rome - Newman's conversion was in 1845 - or abandoning religion. All 

ho believed emphatically that education must be grounded in religious 

octrines that were not' erroneous', must strive to extend their teaching. 

--ndoubtedly some of the Wesleyan fervour and alarm was stirred by anti­

C atholic feeling, still widespread in many Protestant sects, and undoubtedly 

:hi s feeling coloured their reaction to the Minutes. Following the State 

Jrant to Maynooth in 1845, the Methodist Conference stated: 

The Conference deems it an imperative duty ..• to 
declare it to be their fixed re solution, by all con­
stitutional and Christian means, to oppose the further 
endowment of the Romish Church in any part of the 
United Kingdom. 3 

-Dr. Rigg's Reminiscences, p. 103. 

- , h e Education of the People, p. 185. 

~Minutes of the Methodist Conference, vol. X, p. 240. 

'-
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If the hand of Government stretched to Protestant Dissenters with any endow­

ment, would it not stretch a little further and reach the Catholics? 

Early in 184 7, the We sleyans made their crucial decision. Official 

reports tell none of the background story, but Dr. Rigg, then a young supply 

preacher, years later told how he was admitted as a silent listener to the 

critical meeting, and what transpired. It appears that Kay-Shuttleworth 

had informed Lord Ashley of the intended meeting and Ashley decided to pay 

an unexpected call upon the conferring Wesleyan leaders. The meeting marked 

a turning-point in Wesleyan educational history; Rigg called it "the spring-

h ead" of future Wesleyan-State relations. Its effect on Westminster Training 

College, at least, entitles the inclusion of Rigg' s story here. 

The meeting had been called by the Secretary of the Education Committee, 

ohn Scott. Some of the best-known Methodists of the day spoke persuasively 

and "all seemed set to reject the Government proposals 11
• Then Lord Ashley 

came -

as a voluntary and unofficial philanthropist, to find out 
what might best and most fittingly be done in the way 
of securing the co-operation of the Wesleyan Methodists 
in the painfully necessary work of National Education, 
and in interpreting to the Government the ideas and 
requirements of the Wesleyan leaders . 

.Mr. Scott and Lord Ashley conversed in private for a considerable time. 

When Ashley left, Scott 11 was guarded on return; stressing secrecy; also 

the nation's educational needs . • . After Mr. Scott had spoken the business 

of framing a resolution was taken up". Fears were expressed lest Roman 

'-

atholic s would also be: ; I 
taken into partnership, as to which Mr. Scott informed the 
meeting that he had mentioned that difficulty to Lord Ashley, 

I 



who assured him that no grant would be made to any 
school where the Holy Scriptures were not regularly read, 
which would be likely to exclude the Romanists . • • The 
practical result of that committee was that Mr. Scott and 
a few other ministers were entrusted with the difficult 
work of drawing up a resolution which should give a guarded 
and conditional consent to co-operate with the Government. 1 
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The annual Methodist Conference then unanimously passed the resolution 

ot to offer any further Connexional opposition to the scheme embodieiA in 

·-e Minute of Council. 112 At the Conference, 

Dr. Beaumont intimated that after the bargain made with 
the Government to save their own consciences and feel­
ings, they could not object to a similar bargain being 
made by another community (the Roman Catholics) whose 
consciences and feelings were entitled to equal consider­
ation. Cries of "No, no" . He said, "Yes, yes; they 
must do to others as they would that others should do to 
them. 3 

Dr. Beaumont was seemingly much in the minority. There were other 

esleyans who felt as he did but the majority voice opposed grants to 

Catholics. The remarks of some Wesleyan advocates of equity, by incident-

ally attesting to some bigotry of thought or action, suggest that current 

condemnation was warranted. One letter writer to The Watchman, for 

in stance, "deeply regretted" that his sect had "endeavoured to exclude the 

Roman Catholics as citizens from the blessings of a secular education, by 

4 
enforcing the daily perusal of the Protestant version of the Holy Scriptures". 

1Dr. Rigg's Reminiscences, pp. 103-115. 

2Reported in The Watchman, 1847, vol. XIII, p. 356. 

3Ibid. 

4 April 21st, 1847. 
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In the House of Commons on April 19th a speaker said it had been: 

rumoured that the Government had made official but 
private overtures to the Wesleyan leaders in London, 
who obtained from the Government the following con­
cessions:- 1. Government exhibitions to be made 
only to schools which used the authorized version of 
the Scriptures; 2. The Wesleyans to be permitted to 
use their own catechism in their schools; 3. The 

1 
Inspectors of Wesleyan schools to be Wesleyan. 
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Lord John Russell replied that 'there had been nothing official as far 

as he knew; that Lord Ashley had answered s ome questions to be helpful'. 

The matter was dropped. In fact, following the afore-mentioned meeting 

between Ashley and the Wesleyan leaders, protracted and (to Kay-Shuttle-

w orth) tire some negotiations continued throughout 184 7. 

That the third concession was a myth is shown by the long-term inspec-

torate of the Anglican Matthew Arnold. The Wesleyans did gain the right 

of having an agreed lay inspector instead of the intended Anglican clergyman. 

If the We sleyans thought they had successfully blocked Catholic access 

t o Government grants, they were wrong. The subject was brought up in 

t he House of Commons on April 26th. Although some die-hards vigorously 

protested against Catholic inclusion in State benefits, majority opinion 

favoured tolerance and equity. Sir R. H. Inglis, still fervently anti-

Catholic, asserted that "the great mass of the people were at this moment 

distinctly hostile to any further concessions to the Roman Catholics". 
2 

He 

was checked by Sir W. Molesworth' s successful plea to include Catholics 

l Hansard, 184 7, Vol. XCl, 949. 

2Ibid., 1383. 
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in the new scheme. Before calling for this inclusion to make the measure 

r eally fair, he commented: -

I considered that on the whole the measure is a fair 
one; that it showed no preference for any sect; that 
if the Church of England , or any other sect should 
obtain a larger proportionate s hare of public money, 
it would be in consequence of the i r v oluntary exertions, 
and their greater zeal in the cau se of the education of 
the people. 1 

Molesworth' s comment was propitious but n ot entirely apt. The Church 

of England's material heritage continued t o maintai n a position more 

p rivileged than zeal alone could win. A great step towards equity had, 

however, been made. Before 184 7 came to an end the Catholic Poor School 

C ommittee was officially recognized as a religi ous association for receipt 

of Government grants. As Kay-Shuttleworth wrote, all bodies except the 

ongregationalist-Voluntaryist group were drawn into partnership with 

he State by the beginning of the 1850' s. The new partnership enabled 

Catholics and Wesleyans to bring their training college plans to fruition. 

Throughout the forties there had been a boom in Anglican colleges: now 

here was a chance for ' outsiders'. The Wesleyan Methodists were the 

first to take advantage of it. 

The development of the many Anglican colleges which sprang up in the 

fo rties has been well documented but the attitudes and events leading to 

+he foundation of the Nonconformist colleges has not. They make an 

integral part of the story of 'Religion and the Rise of English Teacher 

H ansard, Vol. XCI, 1370. 

N. B. A third to a half of all expenses had to be borne by the voluntary 
bodies receiving grant-aid. 
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Training Colleges', without which there remain lacunae. Westminster 

College shows how a Protestant Nonconformist training college could 

develop within the denominational- state partnership: Homerton College 

erupted in fierce independence. On this point there were decided differ­

ences between two bodies with many similari ties in principles and prac­

tices, especially the sound belief that religion was the vital factor which 

should permeate training, and adherence to religious convictions that 

w ere closely akin. 

l--



CHAPTER VI 

THE WESLEYANS AND WESTMINSTER TRAINING 
COLLEGE 

100 

Throughout the period under our consideration the Wesleyan Methodists 

ere deeply concerned about teacher training; for the large number of 

chools which they had managed to found. The period opened with their 

first students sent to Glasgow and closed with their I Connexional' training 

college in operation. The partnership of Government and denominational 

bodies helped the Wesleyans to realize their dream of founding their own 

college, Westminster; so-called because set in the heart of the great city. 

t is not to be confused with the National Society's Central School which is 

sometimes found listed as 'Westminster Training Institution' or as 

r Westminster'. 1 

In 1839 the year-old Wesleyan Education Committee decided that: -

at least three young men should be immediately sought 
out by advertisement, and otherwise, to be educated 
either at the Glasgow or Borough Road School; who, when 
prepared, shall be employed in instructing other masters, 
or travelling about the schools already in existence, in 
order to perfect them in systematic modes of teaching. 2 

They later agreed to send four students for training but, of the first 

thirteen applicants, none was considered suitable. Although Wesleyans 

had been in the forefront of secondary school provision early in the nine-

teenth century, these schools were mainly to educate future ministers, so, 

lN. B. The 'Westminsters' listed in the 1845 Minutes of the Committee of 
Council, (Appendix D) are branches of the 'Central School'. N. B. , 
also, Appendix H. 

2
Wesleyan Education Reports, 1839, p. 23. 

\__ 
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in common with all denominations, the Wesleyans suffered a dearth of 

p otential teachers of any satisfactory educational standard. 

As a sect, they had carried on John Wesley's keen interest in education; 

·kewise maintaining it to be a religious matter. 

The request to the 1837 Wesleyan Conference stated: 

Mr. Wesley gave as his opinion, that the great design of 
God in raising up the Methodists was, by their instrumen­
tality, to spread Scriptural holiness throughout the land: 
which means, we suppose, that they were to put forth an 
influence, partly direct and partly indirect. the effect of 
which should be to make the people of this country gener­
ally and truly religious. If this be indeed our calling, we 
cannot begin to deal with that portion of the public mind 
to which we have access at too early a period of life. 1 

This urge to influence the young had led to the network of Sunday Schools. 

A Methodist woman, Hannah Ball, had pre-dated Raikes by opening a Sunday 

School at High Wycombe in 1769. 2 Many of the Sunday Schools developed 

into organized Methodist Day Schools. 

By 18 3 9, many Wesleyan Methodists - prodded by Ric ha rd Treff ry, 

William Atherton and Samuel Jackson - realized that the standard of teachers 

left a great deal to be desired. They determined to tackle the problem, 

beginning in a modest way, and sought students for training in Glasgow. 

Three years later, the Education Committee reported that 'however much 

they might wish for more adequate funds for buildings they were sensible of 

the need to economise' realizing that: -

1 Wesleyan Education Reports, 1837. p. 5. 

2
Methodist Magazine, Vol. LXIX, p. 561. 
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the most commodious buildings without well-trained 
teachers would still have been but a work of prepara­
tion; - whereas now, they are sure that the most 
diffusive good which could be accomplished has been 
realised in the solid educat ion and thorough training 
of nearly THIRTY STUDENTS. 1 
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The Wesleyans adhered to the t enet tha t t eacher-training was the natural 

compliment - the keystone of the arch - of the reli gious education necessary 

~o Christianize society. To Christi ze soci e ty wa s their mission. The exten-

i on of educational effort was: 

from the first based on definite principles. Methodism 
felt that it was fulfilling a public duty in helping to 
educate the people and that that duty was an essential 
part of its evangelical w ork. 2 

h is work was most necessary among the poor in the industrial areas. 

ocial evils other than illiteracy needed to be fought. The Methodist campaign 

evinced a mixture of piety and practicality; a "combination of utilitarianism 

· th pious evangelism which was characteristic of the middle period". 3 This 

attitude is illustrated in current records: for example: -

This meeting recognizes the solemn and imperative duty 
of religiously educating the young, as at all times binding 
on the Christian Church, but now more especially urged 
upon the Wesleyan Connexion, by the growth of juvenile 
depravity in the country - the admitted necessity of an 
education that shall be productive of moral improvement. 4 

Somewhat in the same vein, but fifty years later, Dr. Rigg was still 

eclaring "the pressing need for increasing the number and the training 

l w es. Ed. Reports, op. cit., 1842-43, p. 10. 

2 F . C. Pritchard, The Story of Westminster College 1851- 1951. p. 6. 

3H . F. Mathews, Methodism and the Education of the People, p. 128. 



capacity of the distinctly Christian Training Colleges of the country, 11 

because:-

What has been and still is needed for England, as will 
be realised more and more as direct religious influence 
is being lessened, or quite set aside, .•• is not so 
much secular knowledge and intellectual culture, much 
as this is needed, as the training of character and of 
conscience, moral and religious training. 1 
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In 1842-43, an extensive correspondence in The Watchman discussed 

the need to extend Wesleyan schools and the training of their teachers. 

There were liberal offers of financial assistance and, also, exhortations 

to devise some official educational fund. The Education Committee took up 

the suggestion. 

The people who could raise the Centenary Fund can 
surely originate a general system of Wesleyan educa­
tion, which will in most cases, when originated, 
support itself, and become, moreover, a nursery for 
our churches. 2 

It drew attention to widespread "awakening to the important claims of 

educational interest; never were the churches so intent upon this object". 

This was the time of Graham's proposals. Altruistic motives merged with 

inflamed sectarian rivalries. We see something of this in the account of 

Robert Roberts, an ex-Methodist trainee in one of the lesser Anglican 

training colleges, the Welsh diocesan teachers' college at Caernarvon. He 

commented on: 

a sort of education mania in Wales at that time .•• 
Nothing would do but the new training school methods. 

1nr. Rigg's Reminiscences, pp. 114-115. 

2 wesleyan Education Reports, 1842-43, p. 17. 
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The clergy of the Church of England entered heartily 
into the movement, much more than they usually do 
in new projects. They saw that education was a matter 
of life or death to them. If they did not succeed in 
obtaining the direction of the education of the younger 
generation, and thereby making Churchmen of some of 
them, it was a poor look-out for the Church. 1 

In Roberts' first job he found himself embroiled in denominational 

rivalries. His was a Church school, and a new curate in the parish 

(influenced by the Oxford Movement) made it clear to the young teacher 

that they must together struggle to recover 'ground' recently lo st to 

Dissenters. 
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If denominational zeal was not wholly irreprehensible, not free from 

motives of proselytization, much of it was indeed admirable. Countless 

Wesleyan reports testify to a very real concern to labour for others and 

for Christ's Kingdom on earth. 

Wesleyans were profoundly convinced that the best education a poor 

child could be offered was that under the guidance of a truly committed 

Wesleyan teacher. Religious conviction, therefore, was of prime import-

ance in selecting candidates for the profession. Matthew Arnold noted 

this in the fir st inspectorial report on Westminster College: "Religious 

character is the primary consideration in selection of students," their 

aim being "to train a band of serious and religious men to send among the 

poor" 
2 

In every applicant's case, careful enquiries and interviews were 

1Life and Opinion s of Robert Roberts, p. 255. 

2 Reports on Elementary Schools, pp. 233-234. 

C 

', 



10 5 

conducted to ensure moral rectitude and religious experience. In addition, 

the Wesleyans sought dedication to, and aptitude for, teaching. They 

rightly believed, says Dr. H. F. Mathews, "that the teacher was 'called' 

to his task as a result of a spiritual and religious experience" 1 

It proved exceedingly difficult to find candidates satisfying these condit­

ions, of high moral and intellectual standards, Wesleyan ardour and aptitude 

for teaching the poor. The British and Foreign Soc i ety admitted that they 

had to sacrifice academic standards, in the same dilemma. In a letter to 

Kay-Shuttleworth, the Society's Secretary wrote: -

The Committee cannot keep out of sight the fact that, 
in order to secure moral and religious influence in 
their schools, they have hitherto adopted and propose 
still to adhere to a course which frequently involves 
a considerable sacrifice of intellectual attainment. 
They refer to their practice of receiving only those 
who by age as well as by character may be ranked 
among persons of fixed and settled religious principles. 2 

The Wesleyans were determined to make no such sacrifice. All the 

early applicants for training were rejected. By 1840, six suitable young 

men had been sent to Glasgow, the Education Committee having received: 

testimonials of an exceptional nature as to their religious 
and moral character, their ability for the work of 
teaching, and literary capacity and attainments. 3 

Good reports of their efforts in the Glasgow Academy followed. "Your 

friends with us, 11 wrote Stow on April 16th, "are conducting themselves 

Op. cit., p. 112. 

2
Minutes of the Committee in Council, Vol. XL, 1843, p. 612. 

3Reports, op. cit., 1841, p. 8. 
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with the utmost propriety and attention". 1 

The Wesleyan Education Committee continued to stress the qualifications 

required: 

Every Teacher employed in the Day or Infant Schools, 
or trained for them, shall be of a decidedly religious 
character, and in connexion with the Wesleyan Methodist 
Society ... shall be recommended by their Superinten­
dent Minister, examined by the General Committee of 
Education, and 'general abili ty' , (thei r being 'apt to 
teach') tested. 2 

The Glasgow Academy continued to express satisfaction with the Wesleyan 

students sent for training. In 1843, the Committee reported with pride 

t hat, although the Scottish standards were high, there had been no Wesleyan 

failures. In every case, so far, morals and aptitude were reported 

exemplary. 

Mr. Stow, the eminent author of the Glasgow Training 
System, and founder of the Normal Institution, has 
several times, in his correspondence with us, borne 
his unsolicited testimony to the religious character, 
as well as the general ability, of the men we have sent. 
1 We are always happy,' he observes, in one communica­
tion, 'to receive students from your Society; these (now) 
with us are very attentive to their studies. I doubt 
not they will do your Society much credit, and, by the 
blessing of the MOST HIGH, advance Christ's ki~gdom 
in the various spheres you may assign to them'. 

Stow congratulated the Committee on their exertions in the cause of 

Christian education. Students who were trained were at the same time 

acknowledging the course's effect in promoting it. The seventh student to 

1Ibid. 

2 
Ibid., 1842, p. 14. 

3Ibid. , 1843, p. 13. 
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go to Glasgow - a Mr. Bedford - when active subsequently in a Derby school, 

w rote: 

I believe that training is the only way to impart 
religious education, and to give permancy to the 
instructions received on spiritual and moral sub­
jects, by having them securely fixed on the mind. 1 

The annual report of the Education Committee to the Wesleyan Confer-

ence, the previous year, had recorded: -

Mr. James Ford, the first teacher sent out by the 
Committee, has been very successful in bringing 
the School at Brunswick Chapel at Sheffield into per-
fect order and efficiency, according to the plans pursued 
at the Normal Seminary at Glasgow. Other schools 
are adopting the same system. . • At Burslem, 
Mr. West (our second teacher in order of time) is 
settled also in a most encouraging field of labour. 2 

These fir st students had been able to benefit by only six months' training. 

The Committee regretted that it had to be "partial training". They were: 

of the opinion that about twelve months in this invaluable 
Institution would be, in every case, desirable, could it 
be afforded; in order to have amongst us a body of thoroughly 
educated Schoolmasters, who might then be able also to 
instruct others for subsequent service. 3 

Soon they were able to lengthen the training span; and each year they praised 

anew the "religious character" and professional excellence of Stow' s Academy. 

The senior Secretary's visit to Glasgow in 1843, "confirmed entirely every 

previous impression of the general excellence of the institution, and its 

admirable plans of instruction". 4 

1Ibid. , 1843, p. 34. 

2rbid., 1842, p. 14. 

3Ibid., 1841, p. 9. 

4Ibid., 1842-43, p. 15. 
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In summary, five years of Wesleyan trainees sent to Stow read:-

1839: 
1840: 
1841: 
1842: 
1843: 

no suitable students found. 
six sent for brief training. 
out of 29 applicants, 7 selected and sent for longer course. 1 

30 trainees sent. 
110 candidates applied; 42 accepted and trained. 

The 1844 Report did not give numbers but appended comparative expenses, 

which reinforce the picture of escalation. 2 The figures given were: 

1840-41 .... pounds 129 - 12 - 10. 
1841-42 II 260 - 9 - o. . . 
1842-43 .... II 358 - 18 - 1. 
1843-44 .... II 128 1 - 14 - 9. 

The 1844 Report also set out a more formal list of qualifications neces-

sary for candidates; stating: -

Candidates ... are sent to a Normal Seminary, not to 
acquire general knowledge, but to acquire right methods 
of communicating it, and especially right methods of 
making it available to the moral and religious, as well 
as intellectual, improvement of young persons. 

They must, therefore: -

have a fair acquaintance with English Grammar, Geography 
and Arithmetic, and also with the outlines of Ancient and 
English History, and the Doctrines and Evidences of 
Christianity. 3 

Singing ability is also requested~ 

The 1844 Report also urged serious thought about provision of a Wesleyan 

Normal School, which: -

may combine whatever is most excellent in the various 
systems of training now in use, and may .•• be more 
strictly adapted .. to the peculiar character and 

1one of these was a woman. The Committee, "having been repeatedly 
applied to for Female Teachers," included her. ( 1842 Report, p. 7.) 

2 P. xii. 

3P. 11. (The "Qualifications for Candidates" given in the 1845 Report is 
found in Appendix G, in this study.) 



requirements of the Wesleyan Methodist 
Connexion. 1 
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It suggested, too, that there should be some further qualification available 

to some of the best of the already-trained teachers:­

so that when circumstances shall permit the 
establishment of a Wesleyan Normal School, 
they may have persons in some good degree 
prepared to undertake the working of it. 

This was the period when Dissenting denominations felt threatened by 

Graham's Bill. The President of the Wesleyan Conference - John Scott, 

later first Principal of Westminster College - and the Secretaries of the 

Education Committee, thought it imperative to stimulate increased fervour 

and contributions, to extend Wesleyan education. They accordingly published 

a long letter, entitled, TO THE FRIENDS OF WESLEYAN GENERAL EDUCA-

TION, beginning: -

, 1Ibid. 

2 

The necessity for enlarged and more strenuous efforts 
for the religious education of the children of the poorer 
classes, is now so generally and heartily admitted, 
that no further argument or evidence in proof of it 
appears to be required. . . It appears to be also 
generally admitted that .• there is little or no reason 
to expect the establishment of any adequate and satis­
factory National Plan of Religious Education; . . The 
general duty thus plainly indicated is especially incum­
bent on the Wesleyan community. Considering that their 
Societies and Congregations are very largely composed 
of those classes whose benefit is more immediately 
contemplated in the present Educational movement, and 
that they were amongst the most strenuous opposers of 
the two systems of General Education proposed by two 
successive Administrations. 2 

The Watchman, January 3rd, 1844. 



The mo st urgent priority was declared to be teacher training. 

First. Means must be taken by the General Committee 
for procuring and training suitable Masters and Mis­
tresses, such training to be given either in some of the 
Normal Schools already existing, or, as very earnestly 
desired by many friends of this new undertaking, in a 
Normal Institution of our own. 
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This was the first official mention of a Wesleyan college. Some months 

previously, Stow, after commending the Wesl eyan Education Committee's 

exertions in the cause of Christi an education, w rote: -

I have reason to know that you are stirring up others 
in some quarters, to have moral training schools in 
their own communi ons; you are therefore promoting 
the cause of Christ directly and indirectly, and I doubt 
not you will bless God for all this. 1 

There had been no apparent sign of a projected Wesleyan training institu-

tion at that time. By 1845, however, there were signs. The Minutes of 

Conference for that year recorded: -

that whilst this Meeting approves of the practice hitherto 
adopted by the Commi ttee of sending their Teachers to be 
trained at Glasgow, •. hears with satisfaction that 
arrangements are in progress towards the commencement 
of an (exferimental) Wesleyan Training Establishment in 
London. 

It recorded also with approval that the laymen of Leeds offered to send, 

at their own expense, a number of students to Glasgow. The Committee had 

sent forty-four students in 1845, and Glasgow-based training continued whilst 

the slow development of college plans proceeded. 

There seemed little progress to report the next year. The 1846 Confer-

ence recorded: -

1Wesleyan Education Reports, 1842-43, p. 13. 

2Minutes of the Wesleyan Conference, Vol. X, p. 240. 



This Meeting reJ01ces in the attention which is still paid 
by the Committee to the procuring and training of suitable 
Masters and Mistresses. Whilst this Meeting .• continues 
to approve of the plan pursued by the Committee in the 
training of their candidates, it still cherishes the hope 
expressed .• that a Wesleyan Training Institution may, 
at no distant period, be established in London. 1 
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To expedite this, the necessary application of funds was authorized. 

Early in 184 7 a site was purchased. It faced on Horse-ferry Road, in 

a thickly populated part of what was then the urban borough of Westminster. 

The Watchman announced this to all scattered Methodists: -

The first purchase was a property called Moody's Gardens, 
comprising about an acre and a half, with old buildings, for 
5,000 pounds. Afterwards 2,600 pounds were expended on 
three houses in Horse-ferry Road, facing westwards. 2 

The premises were later completed by the purchase of a fourth house 

for 900 pounds. 

There followed protracted discussions and correspondence on the suit-

ability, or unsuitability, of such a site. There were objections to the 

poverty- stricken nature of the area; wishes for a more salubrious site; 

explanations that Wesleyan principles demanded the college to be set where 

the need was greatest. (It was envisaged that over 2,000 children would 

be taught in the practising schools attached to the training college. ) The 

first Principal, Dr. Scott, later stated that the college was founded in the 

midst of a population "as prostrate through ignorance and vicious habits as 

any in London or perhaps in the civilized world". 3 Dr. Rigg remembered 

libid. , p. 392. 

2vol. XIII, p. 356. 

3Matthew Arnold quoted Dr. Scott's inaugural speech, in his first Report, 
Minutes of the Committee in Council, Vol. 1, 1853. 
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it being called' Scott's Folly' by opposers of the situation. A Member of 

Parliament remarked, at the time, that the Wesleyans "had been true to 

their traditions in founding a college where the need was so desperate". 1 

Like Kay-Shuttleworth, Dr. Scott and the other Wesleyan leaders 

involved in the establishment of the college regarded teachers as "a band of 

missionaries". They, too, stressed the dedicated self-denying lives teachers 

would be expected to lead, and wished to inculcate such qualities from the 

start. 

They did not wish their students to be spoiled in 
training; and by a lengthened residence away from 
the dwellings of the poor, and amongst the attractions 
of superior life, disinclined and rendered unfit to 
undertake the arduous and self-denying duties of 

2 school teachers. 

There had been criticism of some of the earlier colleges; suspicions 

that training there would raise teachers above their station in life, and the 

poverty of the children among whom they must work. The beautiful eleven 

acres and the relatively high academic standards of St. Mark's College, in 

particular, had drawn this fire. The Principal, the Rev. Derwent Coleridge, 

was deemed to be putting social mobility for teachers before the needs of 

the lowest sections of society. 

As Pritchard commented in 19 51, "Methodism has always started from 

the bottom". 3 Nearly a hundred years earlier, P. W. Musgrave had 

1F. C. Pritchard, op. cit., p. 10. 

2
Matthew Arnold, op. cit. 

3 
The Story of Westminster. , op. cit. , p. 14. 
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contrasted the Church of England's propensity for supplying education "from 

above" with the Wesleyans 1 more democratic system of 'class meetings' to 

train the lowest folk in Bible reading, and, incidently, in general literacy 

and oracy. 
1 

Their's was a self-help policy. Samuel Smiles, famous for his 

Self-Help, published in 1859, began his education in a Leeds Wesleyan Sunday 

School, in 1844. 

The Wesleyans had planted their training college in the worst London 

slums, purposely. The Education Report of 1847 emphasized that not only 

would the five practising schools ensure that the training would never become 

exclusively theoretical, but in the crowded streets of Westminster the 

"Institution would constitute a great public charity to a vicinity in which 

such a charity is at present greatly needed". 2 

Methodists c ontributed 23,000 pounds to establish the college: the 

government granted 7,000 pounds, regretting that no more was then possible 

because of all the claims upon their funds. 35,000 pounds would be needed. 

The Wesleyans, faithful to their founder's injunction to keep out of debt, 

felt they could not proceed until the gap was closed. It was an anxious time, 

heightened by increasing popular agitation for a secular Education Bill as 

well as by denominational tensions. 

The Wesleyan Education Report of 1849 showed the sect still hesitant. 

Sixty- six trainees were then at Glasgow. For the first time, the Committee 

1Society and Education in England since 1800, p. 11. 

2 P. 25. 
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sounded a note of apprehension about the "Calvinistic tendency of the theo­

logical doctrines prevailingu there. 
1 

This added to Wesleyan worries. 

Jabez Bunting interjected his influential voice into the debate. He thought 

it right to 'advance in faith': 'a training college was a claimant need; more 

claimant even than churches. 1 

The plans were submitted to the Privy Council Committee on February 

28th, 1849, and approved. Kay-Shuttleworth and Stow had both been helpful 

in their preparation. Stow' s gallery was to be incorporated in the schools, 

as his methods were to form the basis of the teacher training. Some of the 

best Wesleyan students trained by Stow would form the nucleus of the new 

college staff; this, a substantial dividend from a decade of investment in 

teacher training. Mr. Sugden, soon to be "Head Master" of the training 

department, had the additional valuable experience of five years' headship 

of Stow' s senior model school. Inspector Arnold "formed the highest opinion" 

of his work in Westminster. 2 

Still, in July 1849, the Education Committee were trying to convince 

cautious laggards of the necessity to implement their plans. "They had 

gone too far to retreat; they had bought the land; .• received Government 

grants and approval; .. must keep faith with the public; •• Mr. Stow had 

been a valuable friend but it was better to have one's own training college; 

.. other religious bodies had their own training establishments; •. they 

1Rev. T. Vasey, reported in The Watchman, Vol. XIV, p. 356. 

2 
Minutes of the Committee in Council, 1853, p. 559. 

' 



were called upon, by religious duty, to set up and maintain such an 

Institution ... consistent with Methodist zeal",. 
1 
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The foundation stone was finally laid on September 27th, 1849. The 

college was to provide complete accommodati on for sixty male and forty 

female residential students, some tutors' houses and five practising schools. 

The Committee looked upon: 

The Institution as both a source of information on all 
matters connected with Wesleyan education, and as a 
centre of influence from which will radiate enthusiasm 
for advance in all directions. They expect to evolve 
here a distinctly Methodist contribution to the educa­
tional system of the country, and to contribute a complete 
set of text-books on elementary subjects. 2 

The 1850 annual meeting of the Committee, on July 31st, resounded 

with expressions of thankfulness, and rejoiced in the "triumph" of being 

able to hold the meeting "on the premises of the New Normal School, now 

3 
nearly completed". 

These buildings, so extensive in their scale, and so 
impressive in their purpose and character, were 
calculated to convince all who saw them of the existence 
of a strong feeling in the Wesleyan Body in favour of 
education. 

A speech of Jabez Bunting's brought thunderous applause: -

We will not disgrace our Connexion by thinking of 
retreat; .• there must be further progress .. All 
the great principles on which, some few years ago, 
this great educational movement of our Body was 
determined upon, continue to exist in undiminished 

1Reported in The Watchman and Wesleyan Advertiser, (successor to The 
Watchman) Vol. 1, p. 237. 

2wesleyan Education Reports, 1849, p. 30. 

3 The Watchman and Wesleyan Advertiser, Vol. 2, p. 245. 



force. . . It is the duty of every Christian Church .• 
ours in particular, to make all possible provision and 
to afford all possible facilities for the religious educa­
tion of the poorer members of their own Body. 
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A chorus of voices agreed that 'education ought to be religious'. The new 

training college would promote the "great and glorious work" of religious 

education, and further the great Wesleyan design of "spreading Scriptural 

holiness through the land", by its converted teachers. Mr. James Heald 

M. P. saw it as a recognition of the Methodist principle of regarding the 

laity as an important part of their Church. 

The practising schools were operational before the rest of the project. 

Kay-Shuttleworth had guided the schools' early efforts before he retired. 

Whilst still in office he wrote: -

The Committee in Council have great confidence that in 
all their arrangements, the Wesleyan Education Committee 
will rejoice to become the instrument of diffusing liberally 
the great benefits of Christian civilization to that large 
portion of Her Majesty's subjects on whose welfare they 
have hitherto exerted so marked an influence. 1 

The schools pioneered practical subjects such as handwork, woodwork 

and gardening. A combination of moral uplift and sound practical instruction 

was the aim. The Committee resolved: -

We will not, on any consideration, be induced, either 
by a desire to meet the views of scholarly Inspectors, 
or to compete with the high and useless pretensions of 
other training institutions, to depart from that course 
of sound and practical instruction - good and thoroughly 
mastered, but yet limited in its extent, and adapted in 
its character - which we deem best suited to the wants 
of the lower classes. 

1 
Wesleyan Education Reports, 1849, p. 65. 

" 
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Evident, here, is the fixed discriminatory view of society which was typical 

of the times and the Wesleyan critical appraisal of some Church colleges. 

The mention of 'scholarly Inspectors' draws attention to the fact that West-

minster College was, from the start, a state-inspected as well as a state-

aided foundation. The site was said to cover: -

an acre and three quarters of freehold land in the 
heart of Westminster. The buildings are excellent; 
they are collegiate in their appearance and general 
arrangements. Light and air have been thus admitted 
into one of the most neglected, over-crowded, and 
unhealthy parts of Westminster. 1 

The quality of students was praised, as also the innovative 'teaching-practice' 

procedures, which included a preliminary week of observation and' criticism' 

lessons. 

Following the opening of the Model Infant and Junior Schools in 1850, 

the 'Industrial School for Females' began in 1851. The students took over 

the unfinished residential accommodation on October 6th that year. Some of 

these students were the first Queen's Scholars to complete apprenticeship. 

From the beginning, Westminster Training College was collegiate in 

atmosphere as well as in appearance. The Rev. John Scott continued his 

prodigious work for Wesleyan education as the first Principal. He was 

dynamic and liberal besides being truly pious, and he founded the college 

on the basis of mutual trust and respect, and Wesleyan zeal. He wished, 

and strove, for a hard-working, happy I family', needing few rules; a har-

monious, self-disciplined, self-governing community. 

1 Minutes of the Committee in Council, 1853, p. 561. 
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The candidates for training in Westminster, as at Glasgow, were 

selected on grounds of religious commitment, personality, dedication, and 

intellectual attainments. College life continued the emphasis on religion. 

Matthew Arnold rightly noted that, "as religious character is the primary 

consideration in the selection of the students, it is also the main end 

regarded in their discipline and training" . 1 

'Westminster', although transferred to Oxford and greatly expanded in 

a beautiful hill-top setting, still serves its original purpose. The limita­

tions of 'simple education for the poor' have gone but it remains a distinctly 

Methodist college of high ideals and comparatively high academic standards. 

The reins of Government, so much dreaded, remain incredibly light consid­

ering that all running expenses and 80% of capital expenditure come from 

State funds. 

Westminster College was, and is, a fine example of the English com­

promise forced into operation, 1839-1852. 

1 Reports on Elementary Schools, p. 234. 

'' 
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CHAPTER VII 

THE CONGREGATIONALISTS AND HOMERTON COLLEGE 

Homerton and Westminster Colleges, founded alike in the central years 

of the nineteenth century, are still in the vanguard of English teacher train­

i ng. Homerton transferred to Cambridge from London, in 1894. Both, far 

from their original anti-Establishment protests, are now linked with tradit­

ional symbols of the Establishment, Cambridge and Oxford Universities, 

through their curricula, certificate and degree examinations. They are now, 

alike, state- supported, state-inspected, while still denominationally directed 

training colleges. 

They began, however, with a great gulf made by contrary decisions on 

the issue of Voluntaryism. Wesleyans and Congregationalists had many con­

victions and practices in common and, until 1839, had both been in the main­

stream of Nonconformist thought regarding questions of national importance. 

Then, the latter supported the scheme for a national normal school while 

the former vehemently opposed the Government measure. Graham's Bill 

drove them again into unison, but, once the Bill was safely defeated, it 

proved an uncertain, half-hearted alliance. 

Divergence became definite when, in 1847, the Wesleyans abandoned 

the 'voluntary principle' and joined the organized sect- state partnership. 

The Congregationalists, having completely reversed their earlier assent 

to a national system, expended a prodigious amount of nervous energy and 

printed matter on their fight to avoid the I pernicious' influence of the State, 

before eventually (in 1867) agreeing to become part of the educational 

compromise. 
( 
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When it was known that the Wesleyans had decided to accept Government 

assistance and direction, a letter from The Leeds Intelligencer, printed in 

The Watchman, extolled Jabez Bunting and his declared "conviction of the 

necessity and propriety of receiving government aid for educational purposes". 1 

It is true he would rather dispense with such aid, if 
it were possible; but, finding that he has to choose 
between it and the utter neglect of some 50,000 or 
60,000 children of his persuasion, he very wisely will 
not permit any 'high flown notion of independence' to 
lead him to the latter forlorn and criminal alternative. 

This "common sense" the letter contrasts with the "finical, pedantic, extra-

vagant voluntaryism" of the Congregationalists. 

Other Nonconformist papers naturally reacted in a different manner. 

Baines' Leeds Mercury, not surprisingly, deplored the Wesleyan 'sell-out' 

and continued to fulminate against the 'dangerous and immoral' Government 

intentions. Similar attitudes were aired in The Nonconformist, The Patriot, 

and The Eclectic Review. 

Tracts poured forth; the most notable and extremist being from the 

pen of Baines. The Congregational Board of Education issued a less militant 

pamphlet. It stated: -

The Congregationalists have borne, with other 
Nonconformists, what they believe to be a faithful 
and scriptural testimony to the non-interference 
of the civil power with the education of the national 
mind in religious learning: 1 

It recorded that Congregationalists were united against the Minutes of 1846; 

also the Baptists; that the Scotch Free Church and the Quakers had taken 

1 The Late Struggle for Freedom of Education, p. 3. 

-----
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no action, though individual Quakers took a prominent part with the Congre-

gationalists; but "the Wesleyans have attained by their policy an extraordinary 

notoriety" . 1 

Just before the Wesleyan decision to desert the Voluntaryist camp, 

Baines had presented a letter to Lord Lansdowne, in Parliament on February 

5th, 1847. 2 It echoed his Alarm to the Nation, with its violent objections to 

"the prodigal expenditure of public money; .. the hostility to voluntary 

religion and voluntary education; •. the enormous extension of government 

influence; .• the threat to liberty; •. the fearful amount of influence and 

patronage given to the parochial clergy; .• the shameful injustice to Dis­

senters". 3 and asked:-

Why should the Wesleyan, the Independent, the Baptist, 
the Quaker, and every other Nonconformist, be forced 
by a new law to pay for the teaching of doctrines which 
they do not believe, and the ujholding of a system which 
they regard as unscriptural? 

He decried the imposition of such an "unjust, unnecessary, insidious and 

mischievous measure 11 and warns Lord Lansdowne, President of the offending 

Council Committee: -

1 . 
The Late Struggle for Freedom of Education, p. 24. 

2rt listed the training colleges then existing, as proof of voluntary zeal, 
(N. B. Appendix H) adding: "To most of the Normal Schools the Govern­
ment makes grants; but I am confident that the Schools would be main­
tained by public liberality, if nothing were received from the Government. " 

3
Edward Baines, An Alarm to the Nation on the unjust, unconstitutional and 
dangerous measure of State Education proposed by the Government. , pp. 4-17. 

4
Published as a Tract (by Simpkin, Marshall & Co., 1847) p. 15. 

1 
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I believe you will find that you HA VE ALIENATED AND 
EXASPERATED THE DISSENTERS. It is for them now 
to speak. The time draws near, when it will be for them 
TO ACT. 
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In fact, for all Baines' agitations , excoriations and provocations, the 

Dissenting revolt fizzled out. Congregationalists only, and some small groups 

and some individuals allied with them, kept the flag of battle flying. 1 R. W. 

Dale wrote: "Most Nonconformists viewed increasing State interference with 

alarm but Congregationalists only with increasing hostility and refusal to 

accept grants". 2 

"Congregationalists like to think that the word Voluntaryism had been 

coined by Dr. Matheson", one of their leading ministers. 3 They undoubtedly 

led the movement, attracting much abuse. 

If there ever was an agitation which had all the signs 
of emanating from some very small and narrow-minded 
clique, this is it; 4 

was a typical comment. 

The Congregational Board of Education publicly protested against unjust 

castigations. They most strongly refuted charges of enmity to popular educa­

tion, claiming that their record of Sunday Schools and Day Schools "prove that 

1 The Jews were drawn into the national system in 1852. Then Kay-Shuttle­
worth, thinking of the Tractarians - still intransigent - and the Voluntaryists, 
could write, "Two parties alone remain opposed to the general stream, and 
these parties are at the opposite ends of religious polity". (Public Education., 
quoted by Frank Smith, Life and Work of K-S. , p. 242. 

2History of Congregationalism, p. 661. 

3A. McLellan, "Congregationalism and the Education of the People", p. 46. 
Dr. Matheson was an active Voluntaryist during the last years of his life, 
1840-46. 

4 The Times, cited by Mary Sturt, The Education of the People, p. 185. 
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they have been, and are, the friends of secular and religious education". 1 

It is difficult to substantiate this claim with figures. Congregationalists had 

been zealous in support of the undenominational British and Foreign Schools 

Society but had founded few exclusively Congregational schools - separate 

schools such as Wesleyans and Catholics preferred to have. 

Congregationalists were among the most ardent advocates 
of popular education at a time when large and powerful 
classes of English society were sincerely afraid that if 
the children of the great masses of the people were taught 
to read and to write they would become a serious peril to 
the State. 2 

Congregationalists had certainly been active in the general Nonconformist 

Sunday- school movement. This they joined in 1785; the first of their educa­

tional ventures outside theological academies. In 1846, Baines said that 

Nonconformists in Lancashire and Yorkshire provided two and a half times 

the Anglican Sunday- school education; despite the more favourable position 

of the Church in respect of wealth, buildings and manpower. 

During the first four decades of the nineteenth century, the Congregational 

educational effort tended to be an undifferentiated part of Nonconformist 

provision. The situation changed dramatically when the Congregationalists 

ruptured their alliance with the British and Foreign Schools Society, the 

latter accepting State aid and the former determined to have nothing more to 

do with any such organization or institution. Between 1843 and 1851, 'the 

Voluntaryists had built 364 schools and a training college, Homerton,' entirely 

1 The Late Struggle for Freedom of Education, p. 3. 

2
R. W. Dale, op. cit. , p. 646. 



without grant-aid. 1 

Voluntary education soon surpassed the ancient 
foundations in its usefulness; and the voluntary 
support and spread of religion has awakened the 
dormant energies of the Established Church. 2 
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So stated the Congregationalist Board of Education, and here, I think, it 

touched on one of the core reasons for the defensive Anglican attitudes and 

inflamed sectarian strife which thwarted Kay-Shuttleworth' s vision of a 

national education system and forced the Committee to jetison the Normal 

School plan. The fervour responsible for the outcrop of schools {be they 

Wesleyan, Congregational, Catholic or Chartist) was being felt by many 

Anglicans as a real threat to their long-established supremacy. By the 

thirties it had roused them out of complacency and was intensifying fears 

and rivalries. This played a part in the proliferation of Church training 

colleges during the forties. 

Some of the fir st steps towards the Congregational college were taken 

without a realization of where they were leading or any mention of teacher 

training. Graham's Bill might be said to have started Congregationalists 

on this course. They sent, to Parliament, two million signatures against 

the Bill. By appearing to preclude any hope of a fair national system, it 

impelled a change of mind about the desirability of State- supported education. 

1 J. Murphy, Church, State and Schools in Britain, 1800-1970, p. 36. 
N. B. Homerton was not built in this period. As regards the schools, 
accuracy is difficult as many Congregational documents perished in 
the London 'Blitz'. 

2 The Late Struggle for Freedom of Education, p. 5. 

• 
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Baines' letters to Sir Robert Peel 1 in June 1843, advanced statistics to 

show 11the power of voluntary Christian zeal to provide the means of Educa­

tion and Religious Instruction, 11 and continued, 11 we will not be dragooned 

into a State Religion and our children shall not be taught what our own con-

sciences do not approve". 

In October the Congregational Union of England and Wales held a special 

meeting in Leeds: the pernicious effects of State interference and the 

dangers to civil and religious liberty were expounded upon. The Union 

endorsed, anew, the principles of the essential religious basis of education 

and the importance of free competition and self-help. A Committee of Educa-

tion was set up, which became the Congregational Board of Education the 

following year. Nearly half of the elected committee were ministers but 

some very well-known laymen were included. Miall represented Bradford, 

Baines represented Leeds; Samuel Morley, whose stocking factory in London 

was part of the growing Nonconformist industry, became treasurer - to serve 

magnificently for forty-three years. 

At the Educational Committee's inception, there was no mention of 

teacher training. The members' duties were envisaged as the amassing of 

facts and statistics, liaison with the British and Foreign Schools Society, 

co-operation with other denominations, and, above all, watchfulness of 

the Government. 

All the plans of national education by the agency of 
Government, suggested of late years, have been very 
objectionable either to friends of the Established 

1 Printed under the title, The Social, Educational and Religious State of the 
Manufacturing Districts. 

J 
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Church; or to Dissenting bodies. This Meeting, therefore, 
concludes, without despondancy or regret, that both the 
general and the religious education of the people of England 
must be chiefly provided and conducted by the various denom­
inations of Christians. It will behove the Congregational 
Churches to bear an extensive and zealous part in this 
important work. 1 

For this they must "establish a central fund for assisting in the support of 

schoolmasters and schoolmistresses, 11 and:-

should give to the British and Foreign School Society more 
effective support than heretofore, as an indespensible 
central institution to maintain model and normal schools 
for training teachers. 

The apparent 'anomaly of supporting a Society, with whom as members they 

had been sharing school grants since 1833, coupled with strong repudiation 

of State interference and aid, is to some extent explained by their distinction 

between the I British and Foreign' schools and its training institution. The 

training institution was, as yet, entirely voluntary; the schools were grant-

aided. 

The introductory address to the Meeting was given by Charles Hindley 

M. P. , who announced that in future the Union would give "no grant to any 

school not entirely sustained by voluntary contributions". He appealed for 

increased subscriptions, saying:-

1 

Do not forget that within the five next ensuing years, 
a great work must be done, a great fund raised ..• 
Never were the Congregationalists more evidently 
than now in a crisis. 2 

Minutes of the Congregational Union of England and Wales, October 10th -
13th, 1843, p. 7. 

2Introductory Address, printed by Blackburn & Pardon, p. 6. 

• ·• 
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A few weeks later the Education Committee sent a letter to all their 

Churches, asking the ministers if schools in their vicinity were often visited 

and if they needed improvement. The question was also put: 

Can you discover, and draw forth to be educated for 
teachers, any truly pious, intelligent, and efficient 
young men or women? 

These potential teachers, if selected, would "be required to remain in the 

Normal School of the British and Foreign School Society or some other 

Institution for the training of teachers for six months at least". 1 

They should be between the ages of 20 & 30 - of undoubted 
piety - of good health - of decision and perseverance com­
bined with humility - of amiable temper - able to read & write 
well - possessing some knowledge of English Grammar, Geo­
graphy, General History & Arithmetic - apt both to learn and 
to teach, and full of disinterested love for the work. 

The Congregationalists, six years after the Wesleyans, were seeking the same 

sort of candidates to train 'at Borough Road Normal School or some other 

Institution'. There were minor differences of emphasis: the Wesleyans seem 

to have been unconcerned about amiable tempers, and to have been more prone 

to stress singing ability. On the vital issue of church membership, the denom-

inational connection is assumed, in the case of the Congregationalists, by 

asking the ministers to inform the Committee if "there are any members of 

your Church, that appear to be suitable". Wesleyans always specifically asked 

for affiliationL In a later list of questions to be put to prospective Congrega­

tional trainees, the subject of membership (and singing) is raised. 2 

1Minutes of the Congregational Committee of Education, Vol. Nov. 1843-
May 1845, p. 81. 

2second Annual Report of the Congregational Board of Education, May 1846; 
Educational Reports, 1844-45, p. 15. (The list of questions is here found 
in Appendix J.) 

4 
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The Committee soon realized, as had the Wesleyans, that the poor 

quality of candidates was a major problem. Their first decision was to pro­

vide some secondary education for potential teachers. Early in 1845 they 

resolved to establish an institution where twelve women could receive a 

general educational course of one year's duration, "before their attention is 

specifically directed to the method of teaching adopted by the British and 

Foreign School Soc iety 11
• 

For this purpose a house has been taken at Rotherhithe 
for three years, that the experiment may have a fair 
trial. •• Better educated and better qualified teachers 
must be provided for the times coming upon us. 1 

Before the Rotherhithe house had been procured, a large Congregational 

conference on the subject of education was held in Wales. Wesleyans, Bap-

tists and Calvinists were invited to attend. .I 

The conference recommended: -

First that a normal school for Wales be forthwith estab­
lished for the training of teachers expressly for the 
Principality. 

It also recorded that: -

The Board being deeply convinced that the prosperity, 
if not the existence of schools, must greatly depend on 
well-qualified masters and mistresses, took into 
serious consideration the necessity of aiding persons 
of ability and piety to qualify themselves for this depart­
ment of labour. It was finally agreed to educate and 
train six males and six females for the office of teacher. 2 

The training was to be at the British and Foreign Society's Borough Road 

Normal School. 

1Ibid. , p. 7 · 

2 Ibid. , p. 8. 



129 

The Board recorded, later, that 20 - 10 - 0 pounds was paid in 1844 for 

training teachers. Wesleyans were at that time spending over 1,000 pounds 

on the task. A comparison in the Congregationalists' favour concerns the 

more narrow-minded Wesleyan emphasis on denominational membership. 

The Congregationalists' phrase, "None but members of Christian churches 

are eligible to be trained by the Board", 
1 

is less exclusive than the Wesleyan 

requirement: 11lt is expected of all Candidates coming before this Committee 

for selection that they be truly converted to God, and be accredited members 

of the Wesleyan Society 11
, 

2 

Both sects stressed religious conviction, believing implicitly that all 

education must be grounded in religious faith. An example of Congregational 

emphasis on this, is one of Samuel Morley1 s Reports, which discusses: 

aiding in the religious training of religious persons to 
qualify them to give a religious Education to the children 
of any school to which they may be appointed. 3 

The year 1845 brought the rupture of the close association between Con­

gregationalists and the British and Foreign Schools Society. After worried 

deliberation, the Society had accepted a grant of 750 pounds towards the 

extension of its normal school. When this was announced at the Annual 

General Meeting of the Congregational Board of Education, the Board carried 

a Re solution that I it deeply regretted and could no't be reconciled to the 

1Ibid. 

2
Wesleyan Education Reports, 1844, p. xii. 

3Minutes of the Congregational Board of Education, 1845, p. 17. 
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Society's action'. Financial support and Congregational trainee teachers 

were immediately withdrawn from Borough Road. Six trainees only were 

affected, the intention to train twelve having been curtailed because of poor 

applicants: five women and one man had almost completed the course. 

The decision to withdraw support and students was not as precipitate as 

might appear. The 'inner circle' of Congregationalists had previously heard 

of the acceptance of State aid for the normal school and had discussed the 

implications at length. Samuel Morley then recorded the unanimous expres-

sion of "deep regret and disapproval", continuing: -

That as it is a fundamental Rule of this Board not to 
receive any money raised by taxation for the purpose 
of religious education, nor even to vote any of its funds 
to schools that have received government money; it 
would be inconsistent in this Board to receive any advan­
tages for its teachers under training at the Borough 
Road school, conferred even in part by means of the 
government grant for such a school: but as this Board 
is desirous to take no step in the difficult position in 
which it has been placed with respect to its teachers 
but such as shall be dictated by the calmest and fullest 
deliberations; it determines that arrangements shall 
be made to ascertain the opinion of the general Body 
of its constituents, as to the course to be pursued 
relative to the future training of its teachers. 1 

The deliberations of the 'general Body' culminated in the decision to 

convert the plans for secondary education into plans for definite Congrega-

tionalist teacher training provision. The house at Rotherhithe - 2 Goldsworthy 

Place - was to become the first normal school of the Congregational Board 

of Education. Mary Anne Whitmore, aged 24, was appointed Principal. 

1Ibid. 
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She had taught in a private school for six months and trained at Borough 

Road for the same length of time. At Rotherhithe, with a few women, a 

modest start was made. 

In August 1848, another house in the area - 10 Liverpool St. - was set 

up as a men's hostel and teacher training centre, under the guidance of 

Rev. W. J. Unwin. The two centres were to co-operate. Realizing the 

limited nature of Miss Whitmore' s experience and being critical of the 

monitorial methods, from which Borough Road had not shaken free, Unwin 

was sent to Stow' s Academy for a thorough grounding in improved method­

ology. He "spent a considerable period at Glasgow, to fit him the better for 

his high and important Christian work". 
1 

A teacher trained by Stow was 

put in charge of the practising schools being oxganized at Rother hi the, and 

these were fitted with the recommended galleries for collective teaching. 

The 'Regulations of the Normal School' were set forth, for both branches, 

beginning: -

1. The bell is to be rung at 6 o'clock every morning, 
but any teacher may rise earlier if so disposed. 

2. The teachers are expected to be in the classroom 
at 7 o'clock precisely. 

3. Every member of the family is expected to be 
punctual in attendance at family worship. 2 

Meanwhile, the 1846 Minutes of the Committee in Council had been 

announced and were gaining acceptance. Baines was feverishly trying to stir 

1 The Training Sy stem, p. 511. 

2Batter sea students had to rise at 5: 30 a. m. and do their quota of hard work 
in house, garden or farm before Prayers at 8 a. m. , followed by breakfast. 
(Four Periods of Public Education, p. 328). Westminster students also 
rose early and were required to attend 'family' Prayers. 
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up all Dissenters against the measure. He was not successful. His optimism 

that the British and Foreign Schools Society could be persuaded to think better 

of their capitulation, proved unjustified. In 1853, Kay-Shuttleworth wrote: 

"The Voluntaryists have failed to capture the British and Foreign School 

Society and even prominent Congregationalist leaders". 
1 

It was true that 

such Congregationalist notables as Dr. Robert Vaughan, Henry Rogers and 

Thomas Binney did not support Voluntaryism. Vaughan wanted the State to 

supply secular education and the sects to be responsible for religious educa-

tion, being one of the few members of any Church willing to concede such a 

division to be possible, at that time. 

The active Voluntaryists were trying to gain more influence in Parlia-

ment. The encroaching State interference drove them to organize themselves 

into a political group with a campaign, led by Miall and Baines and the Anti­

State-Church Association, and candidates for the 184 7 elections. 2 

Most of the activists believed the educational issue to be vital, and 

voiced their determination to maintain independence. 

We, the Congregationalists, are fully committed to an 
honourable contest to preserve liberty of education for 
this country . . • We are pledged, in the face of every 
opposition, to maintain, so long as we are able, a system 
of religious education independent of State aid. We 
firmly believe, that eventually we shall succeed. Govern­
ment education will not be popular. Sooner or later our 
principles will triumph. 3 

1 Public Education, 1853; cited by Frank Smith, Life and Work of Sir James 
Kay-Shuttleworth, p. 242. 

2Succeeding in achieving twenty- six House of Commons' seats. 

3 Andrew Reed, Crosby Hall Lectures on Education, vol. IV, p. 99. 

): 



Andrew Reed rightly saw the importance of training colleges. 

We Congregationalists must pass through the furnace 
to become worthy of success . . • This education 
struggle is our battlefield. I look upon the Normal 
Schools as a Thermopylae, where a few brave hearts 
may rally, and succeed in repulsing from a free 
territory the encroachments of a powerful ho st. 1 
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Later, when their two small institutions had become amalgamated as one 

college, Congregationalists boasted that it was the sole protest against the 

State's control of teachers; "the solitary protest against the beaureau-cratic 

(sic] spi rit 11 • 2 

Another of Andrew Reed's pronouncements, of this time, typifies what 

the Congregationalists, like the We sleyans, were trying to practise. He 

wrote: -

Teachers should be trained beyond the point of intellectual 
attainment absolutely necessary; for no one teaches well 
what he knows, unless he knows a good deal more than he 
teaches. 3 

"The Congregational Board of Education, 11 says Simms, 11 strove to add some 

degree of intellectual distinction to the piety and teaching power of its 

4 students 11, 

The ambition to improve and extend the training facilities led to the take­

over of the nearby theological college, 1 Homerton1 , which had been serving 

as a Congregational ministerial training centre since 1768. Samuel Morley 

l Ibid. , p. 136. 

2The Eclectic Review, 1861, p. 483. 

30n Normal Schools, (1848); quoted by Simms, p. 32. (Thomas Simms, 
11 History of Homerton 11

). 

4 . 
Op. cit. , p. 34. 

• ·• 

~ 
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was treasurer of this, as of the Board of Education, and he was largely 

responsible for the merger. He was deservedly called "The founder of 

Homerton'. 1 

A practising, 'model' school was built in the grounds of the erst-while 

theological college, incorporating galleries. Following the lead of Stow, 

also, a playground was prepared. At a public meeting in 1849, the new 

function of the college was officially recognized. An Address was given, to 

the effect that. thus, the institution would be preserved to the denomination, 

and that: -

the spirit of the past would live in the present; and 
while training for a kindred vocation to that contemplated 
by its founders, many an earnest mind would gather a 
stimulus from surrounding associations to diligence and 
duty, and by the recollection of departed worth be impelled 
to renewed energy, devotion and zeal. 2 

Alterations were needed. It had, for instance, to be made the home of 

a number of women as well as of its traditionally male compliment. It was 

late 1851 before it could be I declared open' : -

This ediface, sacred to Nonconformity, will henceforward 
be the Alma Mater of those who in connection with this 
Institution, shall be trained as teachers of the young. 3 

Not until May 3rd, 1852, was it occupied by the eighteen men students 

and the fifteen women students from the houses at Rotherhithe, and become 

fully residential. 

1 The Theological College, High Street, Homerton, became I Homerton 
College' in 1823, but the name is always now associated with teacher 
training. 

2Quoted by Simms, op. cit., p. 35. 

3 1851-52 Report, p. 12. (Published, London: Gresham Press, 1852). 

~ 
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Co-education was a part of Congregationalist policy, and one of the 

reasons for the Board's acquisition of the larger property. Early in the 

history of the co-educational establishment, one of the ministers deputed by 

the Board to assess the training facilities and the operation of the courses, 

said - concerning the co-education: 

This experiment has, so far, operated very beneficially, 
and has appeared to increase the feelings of self-respect 
and of propriety, as well as to stimulate the zeal of both 
the male and female classes. 1 

To the students, the I experiment' was of a decidedly partial nature. 

Separate entrances were constructed as well as severed accommodation 

within: there were separate classes except for singing; a rigidly segregated 

life, in fact, except for examinations, prayers and meals. Communal wor-

ship and mealtimes presumably demonstrated the principles of co-education 

and family atmosphere, preached by the authorities, but the stern admonitions 

given the two male and two female students seen walking together, and the 

two students who somehow became engaged while being trained, left a more 

lasting impression of divisions, than of mingling, on the students. Homerton 

was described by one of the first students as "practically two colleges as 

2 
distinct as if they were several miles apart 11

o 

The staff felt differently. For most, it was an exciting and praise-worthy 

innovation. For Mary Whitmore, however, the dual college was a modern 

mistake. She resigned her position in 1851, leaving Unwin to take undisputed, 

1Rev. R. Redpath, cited by T. Simms, op. cit., p. 36. 

2
T. Simms, op. cit., p. 40. 

' j 

" 
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and excellent, charge of the new college. 

Like Scott of Westminster, Unwin was liberal and democratic for his 

time. Students at Homerton shared in roles of authority; each serving as 

'Censor' in turn. Unwin, unlike Scott, believed that the children's parents 

had a role to play also; that their co-operation was an ess.ential element in 

the success of a school. He advised his trainees to "commence a systematic 

plan of visitation, 11 of homes. 1 Both Principals believed in co-education, 

in marked contrast the Church of England Principals. 

Both Unwin and Scott lir..elieved above all in the moral end of education 

and strove to make this aspect the vital centre of their training colleges. 

Arnold said of the Wesleyan college: "A moral end, •. a moral effect to 

be produced upon the student, was in view, even in planting the institution 

where it now stands". 2 

As the Wesleyans had stipulated that all their candidates should be of 

"decidedly religious character", so the original Rules for Homerton contain 

these sentences:-

In this Institution young persons of both sexes are 
prepared for Juvenile and Infant schools. In addition 
to unimpeachable moral character, sincere piety is 
inde spensible. 

The Congregationalists not only stated this as their avowed aim, in college 

rules, they also preached it to a wider audience through their quarterly 

journal, The Educator, or Home, the School and the Teacher. In the first 

111 Hints on Opening a School", 1848, No. 9. 

2 Reports on Elementary Schools, p. 233. 

I 

~ 



volume of this journal, Un win wrote: -

Cherish the thought that it is the chief business of your 
lives to train as well as to teach, to form the mind and 
future character of the young • . • Secular and religious 
education, like the warp and the woof, must go together. 
Our youth, thus trained, will grow up with a conviction 
that religion is not a thing of places and times, but a 
life - a character. 1 
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The impact of David Stow' s precepts and practices are very evident here, 

as they are in much of Congregational and Wesleyan foundations for teacher 

training. It would have been surprising if this had not been so, at We stmins-

ter, with so many Wesleyan students trained through ten years of going to 

Glasgow and most of the early Westminster staff products of Stow' s system. 

With slimmer chances of indoctrination, the Congregationalists also absorbed 

Stow' s 'Moral Training' and used it at Homerton. 

Kay-Shuttleworth, too, had quickly caught hold of Stow' s principles, so 

much in sympathy with his own outlook. Naturally, then, there were simil-

arities in the four colleges, the Glasgow Academy, Batter sea, Westminster 

and Homerton Colleges, They were each, besides being inevitable products 

of a religious era, based essentially on Stow' s tenets. Each, under the aegis 

of a different denominational body, stressed religious faith as basic to the 

character formation which was seen to constitute the essence of teaching, 

Batter sea and Westminster took a somewhat more narrow view of the brand 

of religious faith required of candidates. This was certainly true of Batter sea 

after its transfer to the National Society, which insisted on Anglican adherence 

1 
Vol. 1, pp. 19, 20. 
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and instruction. The Glasgow Academy epitomized broad undenominational-

ism. In theory, Homerton stood for a liberal Evangelism. One of their 

rules was: "Members of all Evangelical denominations are eligible for 

Admission". 1 In practice, the vast majority of its early trainees were Con-

gregationalists. The first list of students, for example, includes one Baptist 

among thirteen 'Independents'. Of these, one who had come from a Congre-

gational home but was not herself a member, had a cross appended to her 

name; seemingly at a later date: perhaps she did not outlast the required 

two months probationary period. 2 

As the Wesleyans and Kay-Shuttleworth tried to send out to the schools, 

a "band of missionaries", so, with the start of Homerton, the Congregation-

alists had a similar aim. 

The great object of the Board is to train up a band of 
pious, intelligent, and devoted teachers who shall be 
equal to the demands of the age and shall give them­
selves wholly to the work of instruction. 3 

Matthew Arnold had noted the Wesleyan aim "to train a band of serious 

and religious men to send among the poor" o It was Matthew Arnold who 

inspected, also, Homerton, when at last they gave up the struggle to provide 

1Arnold discussed this, as it affected their schools and college: 
Their denomination being properly Evangelical. They are 
unlike the Church of England schools, or the Wesleyan schools, 
in that they are not merely for Anglicans, or for Wesleyans, 
but for those who hold "Evangelical views of religion. " They 
are unlike the schools of the British and Foreign School Society, 
because, being for those who hold "Evangelical views of 
religion," they exclude Socinians and Roman Catholics. 
(op. cit. , p. 25 7). 

2congregational Education Reports, No. 1, (Aug. 31st, 1849) p. 24. 
N. B. Appendix K. ThesE:: were the girls who began at Rotherhithe: in 
September, three men were provisionally accepted. 
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a training college and schools entirely financed by voluntary contributions. 

Then - in 1868 - Arnold's praise for the training course, for Unwin and for 

their "Evangelical Protestantism", was high. Throughout the sixteen years 

of financial hardship, Homerton College was able to give good professional 

training to its students as well as keeping the religious goal of education in 

the forefront of their hearts and minds. 

After sixteen years of standing defiantly aloof from the partnership of 

voluntary bodies and the British Government, of trying to prove the emerging 

pattern a mistake, the Congregationalists capitulated. Their independent 

effort is very much a part of the story of religion and the rise of teacher 

training colleges. 
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CONCLUSION 

1839-1852 was a peak period in England in which religion was the para-

mount social force. New fervour in various religious bodies was reflected 

in the formation of reforms, charities, associations and schools, as well as 

in the building of churches. The educational movement of this religious age 

naturally included the belief that education - a matter of morals as of mind -

must be grounded in religion. On that point there was general agreement 

among leaders of society. There were irreconcilable differences of opinion, 

however, as to the precise variety of religion which should be basic. Society 

prized religion highly; believed that the extending provision of popular educa-

tion should be religious; but had insufficient common ground to evolve a 

common educational system. This was very evident when the Government 

proposed a national normal school in 1839. 

Mid-nineteenth century England boasted a plurality of sects, each sure 

that it held the truth; each jealous of the entrenched position of the Established 

Church. Continental influence had helped to high-light the need for teacher 

training to the extent that the Government was prepared to initiate a national 

scheme, but the clash of traditional prerogatives with rights of conscience 

stultified its efforts. In proposing the scheme, Lord John Russell said:­

In any Normal or Model School to be established by the 
Board, four principal objects should be kept in view: 
namely, religious instruction, general instruction, moral 
training, and habits of industry. Of these four, I need 
only allude to the first. With respect to religious 
instruction, there is, as your Lordship is aware, a wide, 
or apparently wide, difference of opi nion among those 
who have been foremost in promoting education. 1 

1Quoted by Kay-Shuttleworth, Four Periods of Public Education, p. 239. 
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Having discussed the varying attitudes and the Government intention to 

be mindful of the "fair claims of the Established Church, and the religious 

freedom sanctioned by law", he closed with the sentence: -

I need only say, that it is her Majesty's wish that the 
youth of this kingdom should be religiously brought up, 
and that the rights of conscience should be respected. 1 

This last was a phrase ominous to Churchmen. Lord Stanley, when 

demanding that the Order in Council should be rescinded, stated the Anglican 

case. "Education, 11 he said, "was the peculiar province of the clergy" (he 

left no doubt that Anglican clergy, only, were considered) "and was a 

spiritual matter to be entrusted to their superintendence". 2 Such declarations 

provoked Dissenters, conscious of their independent rights which long gener-

ations of persecution had taught them to respect. Nonconformity, as its name 

suggests, was based on independence. Its history of repression and persecution 

from Church and State had made its members distrustful of both - epitomised 

in the Voluntaryist movement. 

Other European countries had suffered persecutions for Faith's sake, 

yet were advancing in provision of national teacher training. This, England's 

passionate perversity impeded. Many years later, Dr. Rigg could still 

talk of: 

the essential difficulties of the subject of National 
Education for England - where, because of our .. 
liberties in Church and State, of our many religious 
sects, of our inborn spirit of individualism and of 

1
Ibid. , p. 240. 

2
Annua1Register, 1839, p. 143. 

,1 



liberty, the difficulties have been far greater than in 
any other country in the world. 1 
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At the time, Lord Macauley testified to the awkward individualism of 

Nonconformists. He declared, in the House of Commons, that Protestant 

Nonconformists had always venerated above all, "that class of men, of high 

spirit and unconquerable principles," who had fought or fled the country for 

religious reasons. 2 This spirit and these principles were far from dormant 

in the years between 1839 and 1852. 

I think that, in framing the 1839 Minute, Kay-Shuttleworth and the Com-

mittee were particularly conscious of Dissenters' fighting propensities 

which might easily be aroused if they believed their rights in the matter of 

teacher training were going to be usurped by Church or State. The proposers 

achieved the almost impossible task of winning a large measure of non-Anglican 

support for all the clauses of their 'National Normal School' scheme. They 

underestimated the watchful jealousies and fears in the Established Church 

and did not anticipate the Wesleyan reaction. 

The Church of England's fears, at that vital time, were crucial in 

directing the course of English teacher training. The I Church in danger' 

alarms succeeded in unifying Anglicanism long enough to effect its intensified 

determination to hold its ground. With unprecedented Wesleyan support, 

prevention of a civil take-over of teacher training was accomplished. 

This might not have happened if the clauses of the normal school I Minute', 

1Dr. Rigg' s Reminiscences, p. 114. 

2Hansard, Vol. XCI, 1010. 
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concerning religious instruction, had not been such as to touch on a very 

sensitive area at a very sensitive time. Gash calls those years, "the most 

testing period that the Church had passed through since the seventeenth cen­

tury". 
1 

Besides the feeling that it was being undermined by reforming 

extremists within as well as attacked by growing secularism without, it 

suspected that the ancient partnership of Church and State was being dissolved. 

The Established Church felt itself to be the State Church which should be, 

and was not being, defended by the State. In grim determination to maintain 

its educational prerogatives threatened by the normal school scheme, it 

refused to concede rights of conscience. This inflamed the sectarian bitter­

ness which persistently plagued England's attempts to forge a national 

educational system. All Kay-Shuttleworth' s diplomacy through the 1840' s 

could only achieve the typically British compromise of state-aided, voluntary 

training colleges, and ensure improvement in teacher training by inspection, 

lectures, text-books and scholarships. He could not provide a single civil 

teacher-training unit. 

Parliament could legislate for national teacher training colleges in 

Ireland or in the colonies, while utterly unable to do so at home: the closer 

a threat, the greater the fear and the more vehement the resistence. 

One of the most prevalent fears of this period was of spreading Catholic-

ism in England; a fear that was certainly influential in causing resistence 

to Government educational measures 1839-1852. Catholicism in their midst 

1
0p. cit., p. 117. 
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was much more fearful than across the seas. All branches of English Protest­

antism were affected by this fear, but some of the most obsessional bigotry 

was found in the Wesleyan sect. Their determination to fight the I erroneous 

and dangerous doctrines of Popery' was a responsible element in England's 

peculiar tardiness in inaugurating nati onal teacher training colleges. 

For England was peculiar, not only in having a large number of Protestant 

factions and 'inborn spirit of individualism', but in having, also, an Estab­

lished Church which did not represent the vast majority of the citizens, as 

in some Catholic lands, and which included the new, potent Tractarian move­

ment; in having a current invasion of Irish Catholic immigrants and marked 

Catholic resurgence; and in having had the Wesleyan Revival. Each of these 

affected the other and was affected by the unsettled times in a critical period 

of evolution from squirearchy to democracy. 

Horton Davies maintains that all Dissenting denominations benefitted by 

the Wesleyan Methodist Revival. 
1 

Increased fervour there was, but this 

could mean increased rivalries. The religious zeal which continued as an 

afterglow of the eighteenth century Evangelical Revival provided the dynamism 

for popular education as for other reforms. It demonstrated, also, the apathy 

and corruption in the Church of England, prompting reform movements within 

the Church. The High Church reforming party - the Tractarians - aggravated 

Dissenters' fears and intensified their hostility to the Establishment. It 

intensified, too, the anti-Catholicism growing with the numbers of Irish 

1 The English Free Churches, p. 143. 
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pouring into England from the poverty and injustice of their native land. So 

long as Catholics remained a small repressed sect, Dissent had supported 

their efforts to achieve fair recognition, but "anti-Roman Catholic feeling 

in England steadily increased in the twenty years after the grant of emancipa­

tion in 1829". 
1 

This had a powerful effect on Wesleyan reaction to a Government proposal 

which offered latitude to Catholics. Fears, that allowing Catholics to read 

their own version of the Scriptures in the projected teacher training college 

would stimulate the dreaded spread of I Popery', dictated Wesleyan vehement 

opposition to the 1839 Minute. This alarm even overcame objections to the 

entrenched position of the Established Church and led to the Wesleyan­

Anglican combination which I believe to be a significant factor in the defeat 

of the hopes for the inception of public provision of teacher training. 

Figgis once called John Wesley 'the founder of undenominationalism 

rather than of Wesleyanism'. 
2 

It is true that throughout his life, Wesley 

continued to hope that his followers would remain a vibrant evangelical group 

within the Church of England. In the partisan sectarianism of the early 

Victorian era I find little evidence to support any contention of Wesleyan 

undenominationalism unless the phrase implies vacilation in alignments. 

The changes in alignments were regarded as necessitated by events and 

justified by the imperative duty of protecting young Wesleyans from both 

lN. Gash, op. cit. , p. 92. 

2 Typical English Churchmen, (ed. W. E. Collins) p. 218. 
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undue Anglican and from Catholic influence, especially the latter. 

Wesleyans and Congregationalists alike deplored "the fearful amount of 

influence and patronage given to the parochial clergy". 1 For neither, 

however, was this their most overwhelming concern during the 1839-52 

period. Wesleyans could, on occasion, overlook it in the more pressing 

need to combat Catholicism. The Congregationalists excluded Catholics 

from their training college but their main preoccupation became fulminations 

against the dangers of Government interference in education, rather than 

against the dangers of Catholicism. Both sects felt impelled to found their 

own distinctive training colleges. 

The I religious difficulty' which constituted such an impediment to a 

national teacher training system, was also a spur. Religious fervour - the 

powerful but indefinable combination of Christian zeal and watchful jealousies -

precluded the '1839 Privy Council Normal School', but gave rise, in the 

1840 1 s, to many training colleges based vitally on religious convictions. 

Homerton College and Westminster College were, and are, outstanding 

examples of this; the latter growing within the State-sect partnership which 

was hewn out of the 1839-47 difficulties and efforts; the former developing 

in defiant independence; both typifying religious and professional dedication. 

1
Edward Baines, An Alarm to the Nation, p. 17. 
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A?PEiJDI X B . 

ORDER lN COUNCIL, CREATING THE COl\DIITTEE OF 
THE PRIVY COUKCIL ON EDUCATlON. 

, -.At the Court at Buckingltam Palace, tl,e IOtl, of April, 1839. 

Present: 

TnE QunN's l\Iosr ExcELLJ::NT MAJESTY rn Covi-c1L. 

'Ir is this day ordered by Her Majesty in Council, that tlie Most H o­
nourable H enry, l\Iarquis of Lansdowne, Lor<l-Pre:si<l e:nt of tl1e: Connci l; 
the Hight-lionuurable:J olm 1ViUiam, Viscount D1mca11nun, LurJ l'rivy , 
Seal; the ltight-Ilonourablc Lord J ohn nus~cll, On e uf J L\I. '~ J'ri11 e: ipal 
Secretaries of State; and the Right-Honourable Th uma.-; Spring I:i cc, 
Chancellor of II.l\I.'s Exchequer, be, an<l tli cy are: hereby appointed, a 
Committee to superintend the Application of any Sums vote: d by Par­
liament for the purpose of promoting Public Education. 

'(Signed) C. C. G1a;v1LLE.' 
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APPENDIX C. 

THE NATIONAt NORMAL SCHOOL OF 1839. 

Extract from the Minutes of the Committee of Council appointed to 
&uperintend the Application of any Sums voted by Parliament fo1· 
the purpose of promoting Public Education. 

April 13th, 1830. 

' Read, The following scheme for thei fut1,1re guidance of the Committee ~- \ ' 
'Normal Scliool. -To found a school, in which candidates for the 

office of teacher in schools for the poorer classes may acquire the 
knowledge necessary to the exercise of their future profession, and may 
-be practised in the most approvecl methods of religious and moral 
training and instruction. 

'Model School. - This school to include a Model School, in which 
children of all ages from three to fourteen, may be taught and trained 

--- - -- - -- I 

in sufficient numbers to form an Infant School, as ,vell as schocil!! for 
children aboYe i:cyen. 

'Religious In struction in Jlfodel Scliool. - Religious instruction to be 
considered as general and special. 

'General.- Religion to he combinecl with the whole matter t,f 
instmction, and to regulate the entire system of discipline. 

' Special. - Periods to be set apart for such peculiar doctrinal in -
stmction a!! may be required for the religious training of the children. 

'Chaplain. - To appoint a chaplain to conduct the religious instruc­
tion of children whose parents or guardians belong to the Establislred 
Church. 

'Dissenters. -The parent or natural guardian of any other -child to 
be permitted to secure the attendance of the licensed minister of his· 
own persuasion, at tl1e period appointed for special religious instruction, 
in order to give such instmction apart. 

'Licensed :Minister. -To appoint n licensed minister to give sucl{ 
special religious instruction wherever tl1e number of children in attend­
ance on the Model School belonging to any religious body dis.o.cn ting 
from the Established Church is such as to appear to this Committee to 
require such special proYision. 

'Scriptures read daily in School. -A portion of every day to be de­
voted to the reading of the Scriptures in the- School, under the general 
direction of the Committee, and superintendence of the Rector. Roman 
Catholics.-Roman Catholics, if their parents or guardian!'! require it, 
to read their own version of the Scriptures, either at the time fixed for 
reading the Scriptures, or at the hours of special instruction. 

'Simultaneous, Jlfethod Classes. -To arrange the classes in separate 
rooms or sections of the same apartment, divided by partitions, so as to 
enable the simultaneous method to be applied to 40 or 50 children of 
similar proficiency. 

'Gallery.-To adopt means to assemble a greater number of chil­
uren for simultaneous instruction on subject~ not so technical as to 
require a division into classes of 50. 

'Instruct.ion in Indusli·!I· - To inclnde instruction in industry as a 
special department of the moral training of the cl1ildren. 

'Special Character of Secular Instruction. - 'l'o give such a cha­
racter to the matter of instruction in the school as to keep it in close 
relation with the condition of workmen and servant~. 

'Physical Training. - Besides the physical training of the children­
in various employmentH, to introduce such exercises during the hour:'! 
of recreation as will develop their strength and activity. 

'Jlforal Training. - To render the moral training of the chilclrcn at 
all times an ohjeet of special solicitude. 
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'NORMAL SCHOOL. 

' Candidate T eachers to reside. - To pr~vidc apartmmts for t.Jic 
residence of the candidate teachers. 

'Class-Rooms. - To construct the class-rooms so as to afford the 
candidate teachers an opportunity of attending each class in the i\foclel 
School without distracti11g the attention of the children or of the teacl1cr. 

' J';feans of Instruction and Tra ining. -To provide means for the 
instruction of the candidate teachers in the theory of their art, and for 
furnishing them with whatever knowledge is necessary for success in it. 

'Rector: his duties. -To appoint a Rector to give lectures upon the 
method and matter of instruction, and on the whole art of traini11g chil­
dren of the poor. T o regulate the reading and exercises of the candi­
date teachers, and to examine them. To determine the order in which 
they may be admitted to the practice of their art in the school, and at 
length int1usted with the conjoint mar,agement of classes, and to 
superintend their ul timate examination, subject to the rules of this · 
Committee. 

'Religious I11stn1ction of Candidate T eacl, crs.-The religious instruc­
tion of the candidate teachers to form an essc>ntial and prominent cle­
ment of tlieir studies, and no certificate to be granted unl ess the 
.authorised religious teacher has previously attcstct! his confidence in 
the character, religious knowledge, and zeal of the candidate whose 
religious instruction he has superintended. 

' Chaplain to instruct Teachers belonging to Established Clrnrch. -
The religious instruction of all candidate teachers connected with 
the Established Church to be committed to the Chaplain, and the spe­
cial religious instruction to be committed (in any case in which a wish 
to that effect is expressed) to the licensed :Minister of the religious per­
BUasiofi of the candidate teacher, who is to attend the school at stated · 
periods, to assist and examine the candidate teachers in their reading on 
religious subjects, and to aff01:<l them spiritual advice. 

'Internal D iscipline of Normal Sr.hoot. -The candidate teachers in 
all other respects to conform to such regulations as respects the entire 
internal economy of the household as may be issued by the Rector, 
with the approval of thi11 Committee. 

'Number of Children in Model Sc/tool. Boarders. -To provide ac­
commodation in the Model School for at least 450 children, who should 
lodge in the household, viz. 120 infants, 200 boyR and girls receh·ing 
ordinary instruction, and 50 boys and 50 girls receiving impcrior in­
struction, and 30 children probably absent from sickness or o~her causes. 

'Day Sc!tool. - To establish a clay school of I 50 or 200 children of 
all ages and both sexes, in which the cnn<lidate teachers may realise 
the application of the best methods of instruction, undc>r the limitations 
and obstructions which must arise in a small village or town d.1y 
achoo!.' 
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APPENDIX D. 

From Mr. Moseley's report: 

Minutes of the Commit t ee in Council on Education_, 

1845 , pp. 333-334. 

I 
I 

Nc,u,aa or STuoa!ITS actually under io1uuction In the CauaoH TLU1t1•a Co1.1.1U1u. 

Inatltutlon. Accommodation. Number In Tralnlnr. Period ot Tnhtlnr. 

l'---------------1------------------,---
St. Mark'• Collego • 
Batteuea , 
Whiteland• • • • • 
Westminster, · Manchester 

Buildings, 
Westminster, Smith Square, 

Girl!i' Iufaot School-Mis• 
!ruses, 

C,mterbury • 

York an,! Ripon _. 

Durham 

Winchester , . . 
Chichester 

Brighton 

E:1eter , . . 
----....... - "t.-"--
Briatol • . . . 
Litchfield 

Lincoln. . . 

Llandaft'(Newport) • 

Norwich 

Oxford, for M~ller• 

K.idlington, for Mi1tre•1e1 

Sali1bury 

Chester, for M •• ten 

.· 

• 
•. 

Warrington, for School Mis• 
trenes. 

72 
About 80 

74, when alterations are completfd 
40 

66 ; 29 in the Institulioo, and 26 in 
rooms aJjoini11g. 

4 Matlers. 
6 Miatre11e1. 

36 Ma•ten. 
20 Mi,tre11e•, 

Anragetinu, ufresidence 6 month .. 
13 the n~w Building-20when erected; 

and, if necessary, 6 or 6 more, . 

19 

13, but not connniently; a Building it 
likely to be erected for 20 or 24 pupil•, 

16 Femalet. 

20 

12 

26 

No limit; the School, which i• for the 
middh, cla11e1, with a Traioing De­
partment attached, will accommo• 
date 60 Board-,ra. 

Not bo11rded at the School, 10 there it no 
fixed number. 

3 Ma.ten. 
7-M istrenea. 

or 8 on an emergency, Married Teacher• 
find lodKinK• for them•~he1, and 
other• who • ., parents reaide lo Nor­
wich continue with them. 

28 

40, or more. 

28 

70 at present J but ii the commercid 
Scholar• were excluded, there would 
be accommodation for 110, 

35 

113 
71 
44 
40 

51 

5 Ma.ten. 
4 M1.treu0t, 

36 
8 

13 

19 

Three year •• 
One year and a half; minimum period. 
Two yean; minimum period, . 
From 6 to 12 month•; 6 mootba minimum, 

From 6 to 12 month•; 6 month, miuimum. 

There it no preacribed minimum period of tralo­
ing; but the Uuard l(iYe no encourag11meut l4> 
partie• who do nut rem11in 1ix montba. 

" A year i• the lud time recognized lor N •l­
dence.'' Exhibitioner• kept mo1tly thret1 yean. 

. . 
Sis month, miDimum. 

10-13 berure I Two rear•• 
Chriatmu, 

11 1 •enral likely I One year. 
to be admitted on 
the 25th. 

19 

6 

26 

1 at present. 

2 Maotera. 
2 Mi.d8eue•• 

14 

Three yean; but may be · appointed to Scbooll 
1oone1;r with the aanetioo of the CommlltN, ' 

Three year•; rule may perhaps be 
· part-icular cun. 
Two year•• 

Two year•; but none or the fin who ha.e already 
left the Schuol have been in it aboH a year and " 
a hatr, and aome were the,e for a much ,honer 
period. ' 

From three to tweln mouthi. 

Three month• Cor Candidate• for altuatioot. ' -f 

One year the ahorte•t time. · 

6 ; average num- , Sis months the •horteet time, 
her JO. 

26 Six month, thu ,horteat, three yean longe•t. 

41 One year the minimum. 

20 One year minimum, fln year• ma:aimum. 
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APPENDIX E. 

_Comparison of subjects studied in t hree 

Church of En gland colleges and the ' British and Forei gn' 

normal school. 

From The Training of Teachers, (R . ,J. Rich ) p p .106-106. 

Suhjects studied, and Distribution of Time, at Batter sea, 
St Mark's, Chesur, and Borough Road 

1. BATTERS£.-\ (Minutes of Committee of Council, 1842-3, 

p. us): 
Hours of work 

(per week) 

1st class 2nd class 
Subject hr. hr. 

Religious instruction 6 6 

Geography 3 3 
Reading, et:ymology and gramnur s 8 

English composition 2 2 

English history 2 2 

Arithmetic 2 2 

Pure mathematics and mensuration 4 2 

Mechanics and natural philosophy 6 s 
Pestalozzi I I 2 

Music 6 6 
(reaching in village school) • 

15 IS 
(Preparation for teaching) I s s 
(Garden work) 16 16 

2. ST M.-IBK's (H. Barnard, op. cit. p. 3 p): 
Hours of work 

(per week) 

Top dass Bottom class 
Subject hr. min. 

(Chapel) 6 0 

(Evening worship) 3 30 
Scripture and Christian doctrine 2 s 
Church history and Bible literature 2 20 
Latin 6 . 15 

English grammar, literature, and history 7 JO 

Geography 2 30 
Writing 30 
Arithmetic 20 

Geometry 2 50 
Algebra and trigonometry 2 20 

Mechanics and natural philosophy 2 o 
Music 7 10 

Drawing 4 o 
Normal lessons 3 o 

hr. min. 
6 0 

3 30 
3 40 
2 40 
6 0 
3 so 
5 20 
4 0 
3 30 

7 IO 

4 O 

Private reading 1 30 
Preparing lessons 1 - 9 · o 
(Meals) 8 45 8 45 
(Leisure) 6 o 6 o 
Practising chapel music 6 o 6 o 

1 This does not mean preparation of lessons to be taught. 
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Hours of work 
3• CHESTER (per week) 

Subject hr. min. APPENDI X E (c ont. ) 

Scriptural knowledge 8 0 

Evidences of Christianity I 0 

Church history I 20 

English grammar 3 30 
English hist0ry I 0 

English literature (including themes and 2 40 
writing from memory) 

Education (lectures, reading and essays) 
Arithmetic 
Algebra ~ 

Euclid 
Mensuration 
Natural and experimental philosophy 
Lecture (subject not specified) 
Writing 
Geography 
Vocal music 
Linear drawing 
Preparation for lessons 
(Leisure) 

12 0 

5 IO 

I 0 

I 0 

I 0 

40 

I 0 

I 40 
2 0 

3 0 

2 0 

4 30 
15 0 

+ BoROL'GH Ro,rn (summarised from Tutor's Report on the 
Upper and Junior Classes, British and Foreign School 
Society, Annual Report, 1845, pp. 41 - 50): 

Upper Class: Syllabus of Subjects. 

English: (1) Grammar, (2) Formation and derivation of 
words, (3) Composition. No systematic course on 
Literature. 

Geography: Inductive study as far as possible. Etymology 
of geographical names. 

History: Salient events in various countries, chiefly England. 
Mathematics: Full and systematic study of principles of arith­

metic ... Demonstrative geometry" (individual study). 
Natural philosophy: Popular treatment, reference to common 

instances. 
Natural history: Only zoology, including visits to the Zoo­

logical Gardens and Museums. 

These subjects were studied for 2 ½ h0urs on three evenings a 
week, the method adopted being conversational lectures based on 
the society's lesson books. Each morning from 6 to 8.30 was 
spent in private study, and there was an hour's lecture on peda­
gogy each day. Two e\enings were devoted to instruction in 
singing. 

Junior Class: 
English grammar 
Geogr~phy and history 
Arithmetic 

3 hours and weekly examination (1 hour). 
2 hours 

" 
,, 

2 hours 
" " Geometry I hour 

Physics 1½ hours 
Reading I hour 
Elocution I hour 
Copybooks ½ hour 
Drawing ½ hour 

Students wrote one dictation a week (marked by two students 
under supervision of tu tor) and wrote weekly letter to tu tor. 
Regular Bible srudy took place, and there was a weekly examina­
tion in "Sacred history and Geography". 
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APPENDIX F (cont.) 

Rev. H. Jfoseley's Reporl. 
Minutes 

PP .258 and 259. ·----,-··--

EXPENDITURE. 

A,·cr~e I No.ofMlllltcn Rooks, Jiou.schold Other 

1 
Et Apparatus, Iknt, Exrcn""" 

College. I Number or Tuition. l'rinting, Rate.,, 'faxes, and not Total. Students other current 
resident. Constantly Occl.,lonally Stntioncry, a:c. Ix-in,; curn-nt 

employed. employed. · P08tagcs, i.e. Ex pen.sea. Exfl('nsca. 

""' ll •· d. £ •· d. ll •· d. £ •· d. £ • · d. £ ,. d; 
Dattcrsca .. . 71 3 II . 117000 152 10 ll lU5 3 10 11/101 0 2 8G7 41 0 f,13613 11 

Cn('rm11rthen .. 37 3 1 000 S 41 M 1'7 3 20 G '7 1)60 10 2 . . . 1,833 18 41 

Cncm1trvon 18 ' 1 185 0 0 10 13 0 20 0 0 107 41 10 Ii ,. II '7 10 4, MOH I J 
Cholsc" (St. ){ark's) • 72 41 ll l,!O~ II 8 3M 1111 117 0 G l,~82 13 '6 l,!'lO 10 '6 8,9~,0 8 II • 

Cheltenham . 77 41 I , 08000 7G 6 7 7• 0 0 1,12ll G 7 8H O o 3,ffl 13 llt 

Chcskr . . 37 ' 41 II 768 ,ll 0 U 9 11 32 13 6 931 3 3 12411• l 1,001 D t 

Chichester . 10 l 41 25() 0 0 32 0 0 20 8 0 4,'l8 G 8 . . . •100 u ,· .I; 
Durham . . . 10 2 z 100 8 0 25 4111 18 18 1 3i6 7 0 30 10 II 6211 13 o.~ 
Exeter . . . !3 ! 3 , !.'JO G 3 Ml 13 0 '77 3 8 GZ3 II 1 . . . . 871 f f 

Highbury . ' u 3 0 080 18 0 160 19 II 31 8 ~ 1,229 111 0 -1119 8 0 t,86:a 3 io cJ 

Wlnohcat-Or . 14, ! 3 . 409 '6 0 7 0 0 . . ! . 300 Z II . . . '73 .8 0 

' York lnd Ripen . M 8 3 f#110 8 17G l 1 10110 h OG319 ,0 l! 111 9 s.1u o 1n 
- ::.. 

Total 8! . -. .. 4,08 411 'l~tl'I 7 . 1,123 9 0 967 111 l0l 111,!H 18 7 · 41,IM 16 f 24,• JJ 18 t 

• ..,.,,.: .,., I 
• The expenaa at Cblche&ter an c:aloulated on tho avenge or tho qiwter ending a.& Midaummtr 18111. 

College. 

Battcrsca 
Caer:marthen 
Cacn1arvon 
Chelsea, St. 

Mark's. 
Cheltenham · 
Chester. 
Chichester 
Durham 
Exeter 
Highbury. 
Winchester 

" 

,, 

~· t • ' ) · :- •• ~· . : 'r' • ,, - ' • 

. ~---·' , , . -· - ·-· __ i.._ __;,,_ -

.,, .. 
c-!l 
A .. 

~t:) "" .. ;~i 
-,. .-!o 
c~ 
0 -:C:io-
0. ... 

·.: ~ ~ 
fl! O"' -g.::~ 

CIJ 

~~ 
_g C: 

iS~1i' 
E! ,.·j;( 
~ om 

1:'E] 
C fi '1 
[!Ii;,'?. 

C, 

., 

~ 
cii ... 
0 

! 

\ , 

£ •· d, £ •· ,1. .£ • · d. 
1,013 5 0 1,000. 0 0 1,100 8 11 

706 11 4 397 9 0 
5240 30000-

290 15 0 3,100 0 0 1,135 H 0 

558 IO O I • • • 1 812 l 0 
32' 16 10 703 2 0 

-~ 
]r! 
:E.!l 
.. 0 
~.d 

al 
,]~; 
at 
"" tO' .... 
~~ 

£ • · d. 
310 0 0 

t85 0 0 

375 0 0 

300 0 0 

203 0 0 
380001• 

357 19 0 
380 4 0 

25 0 0 

170 4 0 

180 o o I 130 o o 
237 1 11 

1,5M 6 10 
4034161• 

28080 • 

074 13 5 205 0 0 

30546 • 

INCOME. 

...... .,,.,, t:~ 
85,; 
!i~ = ;t~ . 
'-uB 

C., cYl 

a.,>. 
1l 0~ 

'""l­§ .,cZ 
.913_ 

~8.£ a.:ai 
i::::: d 
t ~-.a 

. §fg . 

~~ a c::3 
:3 ~., 
:.0 g•; 
~A-!l 
~ 

£ •. d.l £ •• d. 
3G3 0 - 0 • 
2HI O O • 

99500,-

415 0 0 1 · 
0000 71178 
60 0 0 • 

175 0 0 • 

8G O 0 

/ 

... .,, 

t~ 
"' C: ee 
~~ 
:3~ 
-- f! f:h: 
~"' 14· 

.. 0 o.c 
S- .. .... 

==-­
"'" 0 1L: 

r· 

·l 
I 

a; 8. 
2]~. 
:3 ~"' ~ 
~ 3 .,:=i , 
:gth~rS · 
t.> 

.£ 
2--;; 
0::: 

==== "'"" ~~ 
+''3 

8~ . 
;; 
-g_~ 
CIJ 

,s 

]g 
,£.c 
.... tll .... 
,c" ... il ..... 
El 
r-. 

!; 

= 0 

1 .. 
-9 

-~ d 

u .s 

i 
-. ! 

t: 
. t 

...... ;-1 
1,----:----1----1---1- :-----I~'. 

£ •· ,l. 

HO 10 'O , • 

10 0 0 
211001• 

I, •. d. I £ •. d. I ~ ,. d. I £ •• d. I £ ,. "·. 
JII Z O • • • • • • 3,809 111 11 

• . 1,033 18 • 
362 41 0 

113 11 8 1136 41 I 1122 11 7 I 6,10~ 8 3 

· 1 · · .. • · 11,1133 1+ 61 · · 1 · . · 1 3,379 G O 
12 10 0 • , • 0~ 10 li 32 11 • Z3 7 0 l,li811 1 '1 

'15 0 0 102 13 0 • • 

• 1 10 11 8 
• M 3 2 

259 10 o I 11 • 3 

8ll 17 " 

68G O 0 
7~ 11 r; 
Olt II I . 

York and Ripon 1 • 331 18 5 920 10 6 250 0 0 w o o 121s o o ~-· 1 · . · 1 · · · I u O O , · 

2,863 7 O · 
791 G 41 

2,l+i O llt 

------1---1----IP 
Tobu • I 11,000 s 10 I G,9M ,.8 7 ! o,752 1s o j 1,000 o o \ 2,785 o o j346 17 o zao s o 117 111 o 1,713 2 61461 6 8 1652 u 10 211,209 • G} 

• Tho Government grants for certlllcatea and Queen'• acholnrships oro those made for the ye&r ending Christmas 1852, and arc taken trom the 
. · . · · Minutes 1851-52, Vol I. p. u.-i. 

. . · -- • · · ·· · •· ' Thll ,ru • special lfralltfOI' Welab exhlb!tl,ma, " · ._ . · . ; 

' 
. ... · , 
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APPEND IX F _(cont . '\ 
Page 264. 

TABLE of the Number and Proportion per CenL of Candidates who obtained Certificates in each Training School 

I 1st Class. I MCIMs, I 3dCla.M. 

Na.me 
c1, Certificates. --------

~ i.t lld 3d 1st 2d 3d I 1st !d 3d 
of :9 Division. Division. Division. DiviSion. Divii,ion. Division. Division. Dlviijion. Divlalon. 

-.! -----" Training School. ~ Pro- J'ro- Pro- Pro- Pro- Pro- J'ro. Pro- Pro-... 
No. portion No. portion No. port~on No. port~on No. portion No. po:;!;~on No. portion No. portion No. portion 0 

~ &;r d::t. ~t. d:itt. . ~- Cent. c:r d::t. 
per 

nt. nt. Cent. - - ---- --- - --- -- --- - ---- --- - --- -
Battcrsea 67 Ill 78'11 1 1'49 II 1'118 Ii 7'"6 · Ii 7'40 3 .... 7 8 8'911 D 13'"3 13 19'4-0 7 10·~ 18 13,68 

Cacrmarthen . 32 11 3i'37 - - - - 1 3·12 1 s·a - - 1 3"12 - - Ii ll!'6'l 3 9'37 21 e&·GS 
Caernarvon 15 II 33•30 - - - - - - - - - - - - 1 0'66 ! 13·32 2 13'31! 10 66'60 

Chcl""t, St. 70 56 
Marke. 

73·68 - - ! !'8.'J a a·iu 9 n ·s. Ii 6'57 12 111"78, 9 U·M 8 10'52 8 1o·c;2 20 !6'31 

Cheltenham . 711 Ill 68'00 - - 1 1'33 IS 16'00 · g 111·00 6 s··oo II 8"65, ·a t'OO 0 12·00 6 8"00 u 
Chester . 30 111 41'00 - - - - - - 2 11·511 3 8'33 ! Ii" 5li 3 8'33 3 8'3.1 I li'lill 11 

I 
Chichester . 12 9 7t'07 - - - - 1 8'33 - ..:... 2 ' 10'66, 1 8'3.l 'I 0

16'66 ' 16'66 1 s·:1.1 a 
Durham . 18 16 88'88 - - 1 li'M - - 1 11·11~ - - a 16'66 1 ll'M 0 83•33 .. 22·tt I 
Exeter . 'l/1 18 66'66 - - - - 1 3·70 ll 7•40 - ' - -· 2 NO II 18'li0 6 !1·20 I 7·40 9 

I 
Highbury . 26 a 53 · M - - - ·- 1 a·M - - - - a ll ' lla I 1·00 I ' 7·00 8 113·07 11 

Kneller Hall 27 74·07 I 
7 IG'\lO I 7·4-0 . '1 . 20 - - - - I 7•4-0 a 11·10 - - a 11·10 a 11·10 

I 
Wincl1eeter . 13 12 92·30 - - 1 7"69 1 7"811 1 7'811 r- - 1 7'811 - - II 111'38 , O "6'111 l 
York . •'1 25 60"07 - - - - 1 .. ~ - - - - .. 9'711 8 H'83 II 11·111 

: " tt·OII 11 
' 
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:r......,,_., Jn which the Results glTcn in tJ1e preceding Tables nrc compared with the Timu in which these Resu116 have been attained In different 
Training Schools. 

Numbcr11 per O•nt. of Cnn<lid,.tcs In each Tr:iining School who"-0 Exrrcl,.,. ,Terr mitrkcd F,,~cllcnt, ClOO'I and Fair, ' 
divided respectively by the averngo llinmbcJ.,. of Months duiing which tho Cnndidat.c,, h1Mf11ccn resident In thooe 'frainlng llchool., 
G,) l • ~~- -

~ ~ I -~ 
~ Go) • d 

Name or I t: t, 5 i:· ,.;, ~ s 
• O _£ bO O • f j5 

Training School. ~ u . . -~ ~ :E ~ • § ·u d 
'il :.:: .. .t 1:1:l " ::1 ~ i:' :.:: rn ;a! 
;i o " "" ~ ~ ~ A - f ..1 -
~] S g-;;..: -8 ~..., u" i:: 3 b1.c1•1.,.i t :" ~ 5' fo ·.; ~ 9 .g § ~ !"' '§_ -;;, ,:!J :§ Y. (.) ·c: ,-. c:., C ;, Q ..::l O <.i '-' .j;; ·- IC',,) f'! ~ 
rn ~ ~ ~ ~ ~ rn u ~ ~ ~ ~ ::1 ~ ~ ~ --- ---- --- --- --- --- --- --- ---,---

Bntlerscl\ 7·11 G'G2 G'SG u·or, 4·47 2·18 2'18 4·0,1 0•0J o·W 1 ·0:; 3·67 3'00 0'0/! 

Cnmnnrthcn 1·05 2·1G 2·31, 1·70 0·08 0·30 o·7s 2·n 7 2.02 0·07 1·17 0·30 o·ao t·3'J 

Cacrnnrrnn • 2 '80 G·2, 4•70 0' 47 0·05 - () ·19 o· ,n - 1·00 2'38 1·00 2"38 - 0·05 

Chelsea, St. )fork's 3·30 3·07 3.50 2·08 2·ro o·s7 2'03 2·63 - 2·a, 1 ·to 2·70 0·11 o·r.o - - 0·10 0·10 I ~ 
Chcltc11!11un c;·11 4·uG ti'38 4·30 4·12 0·02 3·75 2·88 - 4·20 3·00 2·10 4 '03 2·01 - O·J7 0·17 - ~ 
Chester • • 2·00 4'63 s ·so 2·rn 2·47 •4,0 1·23 1·07 - 3·30 2·77 1·23 1·60 0·30 - - - - I 
Chichester • • 11·21 5·73 3'05 3·65 3'65 - :i.:12 3·01, - 5'72 2·GO ' a·oo ::J.::SG 1'01 - 0 ·02 - - t 
Dnrhnm • • 5·24 3·70 4·32 4.9i 2·79 - 3·70 5·25 - s·,ro 1·5-1, · 0'31 1·54 -

Exeter • 2·74 2·94 2•47 1'60 1 ·2.1 - o·c2 2·22 - 2·71 0·61 - 0'l!O 1· 10 0·111 

Highbury • 4·14 4•os 5·53 2·1s 3•12 0·72 5•53 1'68 - 3'8-' o·-18 _ 0·12 0·12 o·u 
Knellcrllall • • 8'20 3•42 5"98 2·85 4·27 o·c;7 4'M 1·00 - 5'69 1''2 c. 2·27 2 ' "6 

Winchester • 3•20 s•s:; 3·85 2·24 1·92 o·oo 2·88 2·88 - 3·20 o·oo 1·28 1·00 I 0·6-6 

York • • 2·93 2'08 3·78 2·4, 2·so - 1'96 1"34 - 2'4" 1·59 1:,0 Q'Ol 0'!-1 
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WESLEYAN EDUCATION REPORTS , 1845. 
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- ', .,,, .. ,, j ,i. •\ 1 • ,--:. it i •'•1:.J.~."- ~~.,.,_ t :\, • rl ,,\; ",4 ~ ~ 
~ •,.'J• }f>' ,,, \./ • ':•;" \:.. .;._:.,_ \ ~,•r• ,: ~;!<f,· .. ,tt•, :/t ~!\ .: f •., :~,:· fr • . 'I ~l \;•,J; 

~ ,. ,;li, /•- '.~ /, ; -~f, ,:> l t -• d¥ .~ ' ,: ' ,. ;,,, . ..,. ' Ji • i j ', ' ', . . , ~ T ' 

c.i..:. . ({~ ,~~ ••\!,; ;,, :..\' ... ~·:.•~; , •. /. 'J! "" .• ?ir:\:~f~-...,~;-~,r~·~/•·. \.";· &-, · ... /' 

>, _•; t" '_.,"J..:,.:, .,f, ~ ':, : ,:• ~ )1 .... ti "{.:,:io:1'£:i1t1 •~f:, ~"1• ~,: J. ~ : •\11• •• 't 

... : ~: C'~ :.; ,:,~,; , ::s.n: 1Jr"·' ._7 t!i~~~');, ;_;f·•,J.-.)1, ?,,. ~ , ....... ; 1 .,~ 

. -:- (r 1.-·r: ;;,:~,t !r~I ~t~ .... f '/,~
1
~!·/:~··:;~-~~r· .. , .. '"'t·~, 1·~:J.~~,; ~ 

• ~: 'T • .f • • f 1 L .,f • if. ., ,.l. ,._ !,t" ,,,,._ !': • I , < :·1 .. ~,; ·,, ""!!1~·•'l,., r"l•1 ·'"~ .. ~,,f --~J¼.,.";,,,_,;_\,,, .• ;t_ .. 11? .. ,.,-, ... • ,~') 1:..1...· , / 

_,f • .•~ .,.•.f'.•i.
1,•t:.,. .' .,,,~) .'•A . • ~••' .: 1 .,.- .. ••., .,/ ~~1•1 . 

·-· ,,t, . ,·,'·,,}'•. df.•,..·.·.,.,,1 , '»,;·•·-.--- , l">-;·tr,i ;,, ··Pi.1 
.... \c\. ,QUALlfl .f'fION_S OF, PANJ;)~ATE8: .~;~ -j)' ,;1 ·q 

¼ ~ ·' , •. J •·.,. · ,"- ',.,,,) ~ · ;,c... ~-,.,, .. '1 lli.J ~ ,; , .-~'- ',. _} :'.\- ·:-·: _' '. , .. -~ ·:::;, J.: :~;:·/ -~ 11.):_, ,; ·t'iJ,.;, '.'f,:> 
-1·. • •,. ti '•, l - .1.i.-.. p- ~· , !..,V,,·L, ··,.i~_,, ,, ... , '".p-';"' IJ.!, ,t ...... t, .:.4 ,.~,--·. l 

Foa . general informa~o-n the follow in~ · pa~iculara.' is-:_ 'to thf 'f ~~·:\ ' 
qualifications required in .Candidates fdr ltraining. are subjoined. t' ,, i;} 'if\. i. __ ;.,, 

· ' . ,. . ,;, ' · · . i ;, • I~ H'i'f :i}J'l,',J 
It is expected of nll Candidatcs 'coming b'efore this Committee, ;~:: 11 ,,;:: 

that they be truly conv~rted ·to Gci<l; arid be ~reditcd, membera of ::j4 J.'..~ 
. • . . ' . . '• . • ,, t \•""-

the We.aleyan Siiciety. \::-:•';./:•,·,OJ_:· ,· ··_,': . ,;: -~· J=',t~.' ' 
· That the;_ ~~essv~~pct~t· bio~lcdg; of Elc~~ntary Th~;'.t ~~{1:-

logy, and especially of that ·system t,f religiow, doctrine and dis- '.'I'/ ... -? 
cipline whfoh is liel:d by the ,\~esley1JJ "Poc!y, ·-~ sct ,f~rt? ~.thc/;:~,,:,;'.f 
writings 9f Mr._ '\Vesley, end. in' the Copferencc Catcl:bi;~ • ..; . ..,, i. •;:'.~,!{:!'; » 

,,, ,••,-;q,;-,. ,1,1 ;_\;! t. ".'.'; '.,-1 r • F) ~ r,, O,.;, ~~-i(. t., 
That'_ they havf ~ ,t-orr~t acquaintanci,:w\th the leading facta <!f. ,\/i:. ~~. 

' .\ ,, .· '• • • t J<:;:J:f 'h~ .,,• ,, ~ , ~ ' •'f!J 1 • ,;, · . I , ' I , j ( ;,~1 !~J. .'/ 1. ;1•,~, S"n"pture· ·H.;c. tory '' ' ... , , ,.,,;;·. " .. ' ' . . . '. ' .'.' .· ... , .. ,' ''.· .··' .. ~ . ,,. --.. ·. I .• . ~1~ '- ~ • i ; •l) ' .• . . ' • ,,. , •\'f' C ' S ' ' ' I, \ ; f ' h 'f ! ,. 

:,.,'fh~t ~h;f ,be/~iliar\ ~~:ili tii~ ~~~~;~ci•~/ E~~;ish'H~stoi/ a~;{),~ •°)/J 
,l h , ... ; ;;_·· -;,;..;'_. 1 ~~ ... ,·:·.~, ~ / :. . ·; . ; ' ..... ,, ; Ii.I /"1 '·~J Geograp y. , , _,, . ,· ,. , . .. ,, , ... , , . · . t , ;, . . . .d. 

.( " ~ • -:, ~ I • • , .. • .. .i' • • .: L ;:, .._• , , • ~ . ""! {-.., 
,/ 'That'_. they . be' j a.cctiratcly-' conversant ' with .. the principies . or '.•;;,;:,, ' 1J, 

•J • , • ~ "1 ,f . • 1 
• f • I" • i . .. •, , , .'·: " t• 

English Grammar and Common Arithmetic/ • .. 1-L. 1 , , , .: , ;,; _: ,, ;-
• .,._ _ { . .r ''.,,.-, ',-1 J ;, / ••• ·• ' .. ,. • ,,· I ""I ',/_,_ .•, 

? Xhat 'they' be· free from bodily defect or deformity, frorn nriy ·_ ', 'l ~/ . 

;J~no'n.pr~di.sposit:oiqo <lisc'asc, and from pccuniury e;;_.parr~~~ent.:_,:.;,t, f.,._ 
. ~ . ~ , ) '•. .J ".i'. , . . ,_. . , ,, f .. } .,• • 

· )' ~ -at they koov,: tlie Theory of MU£ic, .or. ut· lcn~t;; Le able to' >'ifl;,;\;, · 
. !ead t~e C~il<l~~n iri \ i~gi_ng; wl1ic~i is n_lJ~ reg~nl~d ~ iuu import:~!.,•\"'.~ j ' 
_mstrument of.moral flll_d intellectual trmnmg. ' , •,:i'f> ;;, 1 ~ - 1 ''•',"'."" •• ,,7 '''.I 
· ·: ' .~ · ~ · · " ! • . · • ·. ~ . , · \ Ir _1 .. • t::\Xlt may, in ~ome ~as~~. h~ppdn: tliat individuul;w1{d a~e. u~~~ tlie 1 

',- ,'. 1( :;t 
/ ~hoie; ~uitablP. for this ' work, and vo;scsscd of ude~uate capnbi\ities, : :•·, · ',;:,._, 

' . . ~ - . . .. , '.;, . ··, .:-;: : ,.'.,,? .' ' may ~~t -~!; d~fcctive in some of ~li e ahovc 'qualifi:ations. I~ !!UC~ l _:: ,v ·-: ~;., 
,-,;· :; ;., cases, 1t_is ,hoped, buch local amstancc may be given ns may,_ in a: \ tf: . 
·': '.) ;;: •. short tiL1c,_ enbblc such pernons to come , 1:Vith . crc~it , bcf~re the_,<, ;,J::, 

1 ;--:·\(,.t_;\~mmiit~. ·, _.J, ;)'•' ;,: ,. ',,_ :;,,· . ', -~:/' '., ·-,•:··/:Ji:;-/:/'.i 
. , j;'._ it Any further inforn1~tion nec:dcd will be gla<lly' afTordcd on nppli < ,,;;-'.} ,~;'.' 

,; r' • cation to one of the Sccretarics,-Jonathan 'Crowther~• 3, Cheater ·. <:/i:.: ••/. 
i~ l'Ia~c, Krnning tou Vrosa ; Johu C. Pengelly, 24,'City Road; nod _:, \\J{:, 

Thomas Va~cy, 32, IGng Square, Goswell Hoad. • ,,,. , 1,r ·,. ·:cy:,,, 
"! , ·: . · ~. ': :,f) i. ;i '., t., /~; ' r 

,t•°l. "~•'f_,l;j;) '_•,1,,- -. ·, 
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APPENDIX IL. 

Number of NORMAL SCHOOLS in existence, 1846; 

From Letter to Lord Lansdowne,(Feb. 4 th.,1847) p.8 1 

-~ 

written by Edward Baines. 

. ,~ ·f; quote .the f9Uowing from-the •Report-of the Na• 
. . ~ !otal Socle_t1, f~r 1846', arid ~ R'eportli of the othef &eie-
... \ies;named ~ ,· ' -· .,- - · '· • · -;·,r. 

• 1 •,f(;; .. 0 --·" • ;>'\'-.,;.,~ ,NOBJUL SCHOOLll, 1846. •· -:< •f 

.:: ~,, "'' · . · •· ~• ·,··. · .. _.,, ,._ • _, . .,,._ ,;;._. 'Student.. :Accommo• 
'.ll'.afim'tal Sotl.et1'• Nonna! S~: t :• • . · · ·elation. · · 
• ,. Battl!l'tle& .\: .. : .• ;",:.·: . :::, •• ; ~. ;.,.,;'. ' 72 · 76 

·• ·,, · -St. -M:u-k'a Colleise, Chelsea ... , . • 69 •• 70 
; , We•tmi.nsterTrai..aing In.stitution •· · 146 ;c. •.;_ 
·, Whit.,Jan~, - Chelsea •.. . , ..• -.: ... : • .-_, M · 1 • ·•'.' 76 

Diocesan ·rraining ln•titutions, ' . . . , . (. 
1·.<;'· 'PorScbnol.>1uut.tr,: · • ,;,•,·" ·· J "'•.,-:.· ~- · · · 

t· ~,.:.t·oanterbnry :.; .... . .-. :: ..... . .. ··-·· • ,, .;, 4 · :·· , .,,,, 
, •. "• ~",,·York and Ripon· (at York) ...... t , . 36 

,·-.,:r~t .~u:;:·.:::::~::::::::::::::.::::::: :, · ig 
' ... , .:.~ . . Chest8r .. , ...... -....................... _41 

.:: .-, :,\~.~~~:::( ;:::::::::::::::::::::::: . _. ~g 
-'· ' ·. · t· Gtonooetei''4n4 ,Briatol .: ... :·.: .... ~-"- ·6. 

·::~,,\' .Ltcbfleld . ,:,; ;:;-... , ••• : ...... : ... ,. l-.... ... \ :< . 26 · 
:· .- .. -r_· • ... ~-:~ln··•i:J:.:..".-..:;ti~'h.!i: ... 1 •••••••. ·,:! , l 
. '•,, ~·'.i .-·-<Llandd {•-Newporn .......... - • ;,. .2 
;·tJ\_";~~~Norwiet,~·~•;.~ ...• ~.~· 1~ • .,. .. _.., ..... .... ... , • , .3 
. . . "',t1, ,.(h:ford ,, .......... - ............... -.... I4 
• ~ .' .' ' ,. . For Sclwolm,istr:e&~ i . ' · . . 
· . . -:~ C9;nterburi_ .• •. , . .. . ~ ... -.. :............. • • 4', . 
• .··: ,}{,Yorkand . .R:pon{atYork) .. ~ ... :. 8' 

, : 3& 
-; '13 l 

q t f .,_...J.9 
,,,,,, ;,1~ ­

., , , 13 , 
·20. 
·12 . 

'. '• ' :16 
.. ')-. ;.:-; -· \ 

~ ~ ,i.~ 
- 1 ~28; . _..,., .. 

. -_ '. .. : __ ,, .. · . 
20 •'4-

, . liq, . ,,,· .-<chester.{at .Wa.rrmgton) ·......... 20 . 
. ( ~.';; ~?,;_;;Ilhicll.est.et(a.t.Drighton)., ·-,;._.·, • • / • · 11 · t: 
:,;:>•:t...-:i:-, Nonnch..,, •. , .... ., ... ... ;,............ · 7 

. 16 . 
. . . 7 . 

, '~~~. Ox!ord (!•f!(\dlington) ............ • 6 

,iir1f~~11~~ii~·s~ho,X'~i~i/' . · 1i~ 
·, ·• Home and Colonial Infant and Jnve- •.:. ' 1 --· "' 
0·, ·. ...·. 'nile School Society ............... :.. •· 1M•· · 

··· · ·. Brecon Normal- School .. ·. . ........ .. .. ... ••~ 28 . 
;,·. 

40 , 
·30 ._, 

:J·· Congregational Training- Institution : . . 

.7J:::J_~~.;~1~ .. :~;·.:::~:·~.:-::::::~~::-: .. - 8~ 1 ·. : 

: • ._~:-. H.l!~'web'l'e Normal Schools cont&ining ·about 900 · 
: stuG!enfs, withaecoinmod&tfon for about 1,100. ln addition 
· lo which, the ·excellent Trai'ning · School at Gl~gow fur­
. nlllhes many teacher• to English schools ; the Britil!b and 

' ·· : Foroi l(ll School Society has' projected Four New Normal 
Schools iu·populons districts; and,the Weslerans contem­

. p~ttJ the .. esta.btishment , ot · ii. Training'· Institution. · '.l'he 
gi:eat''Normal Schoo.Ia in London and Scotland are, for tbe 
most. pMl, conducted in a manner to via with anfestab• 

, lisbmenls of thil kin'd lri' the world ; and the t.eachenl · they 
"-' . · are ', sendilig fo'rtli :,by' hundreds will ine-ritably produce a . 

. great 'reforni in our ·elementary schools.: If there' ahonld_i! 
yct _be' a.de:man,t · ror more Nonna.I. Scbools,· u I believe' '' 

~ . . iliere)s, they ar~,.ns ~rta~ t~be _!lipyli~.9 •• a.s the wan!• J!..J 
[""'C" 10ui·· populattoir . Iii. food and clothing. ·· To most of the 

Jiform&l Schoola•he Government . make• grants ; bot I am 
-oonfident th.at.th» Schools would be ml!intained by public 
liberality, if nothing were received fr'lm the Goven1ment. 

'<', ~ ,_--, ".' •• _ ,I' • ·, • •• , t;__..,; ~·· • - - ~. • ~ ..... 
• ;_, , ~ Th.1-:_n,:unber illall'llcted darmgthuar. . •, . 

:;J, 

1 



APPENDIX 

Second Annual Report of the Congregational Board 

of Education, May 1846; 

concerning selection of candidates 

for teacher training . 

Questions to be ant1wered in the hand-writing of every Candidate to be 
educated by the Board for the office qf Teacl,er. 

1. What is your name, your age, your birth-place, and present residence? 
2. To what ministers, or other persons can you refer, who are competent 

from thtir personal knowledge of you, to bear testimony to your religious 
character, temper and disposition, and general adaptation to discharge tlie 
duties of the office for which you are a candidate ? 

3. What reasons have decided you in the selection of the office of teacher? 
4. What qualifications do you consider to be necessary for the office ? 
5. b your health usually sound, or have you been the subject of any serious 

illness, and of what nature ; or have you any chronic diseaRe, or natural 
defoct? 

6. Are you mnrded? if so, and you have children, state their ages and 
number. 

7. How have you been employed, ·and what was the reason of giving up 
such employment? ... ••· • "-

8. What education have you had, and where did yon receive it? 
9. What knowledge have yon of English Grammar, Arithmetic, Geography, 

English History, Drawing, Music, and Singing? 
10. I lave you been accustomed to teach in Sunday Schools? 
11. Have you been engaged in the service of any society, and in what 

capacity? · 
12. Are you in d~bt, or have you any encumbrance that would interfere 

with your studies ? If in debt, state the nature and amount of your 
liabilities. 

13. What is the name and the denomination of the minister you are in the 
habit of hearing; and are you a member of the church of which be k a 
pastor? 

Prefix the number _to your answers which corresponds with th~ number of 
the questions. · · 

Every approved Candidate will be received on Two Months' probation; 
and at the expiration of that period, i( accepted, will receive, Twelve Months' 
Board and Education, . free of expense. No person , will be continued, 
however, for that period, if found to be indolent, or . neglecting the classes 
and duties of the ScbooL All teachers who diligently and honourably 
complete their course of training, will be certificated by the Board. 

;- ,.....~ 
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APPENDIX K • 

From Minutes of the Congregational Education Committee. 

-~ 1 

..._j'. 

I 

1-.. ~ 

i 

I 

,,,//£/ lil~j: t~rr/Un-,,dlee-: 

~

. _ .. · _ - . tl£1~£J~·u/. ,/ ~ 4-9. .. 
p r., I!? , . -' . 

, W. 'I J. <lfa.u,,£4 .. /y Jr.,,...-~ j ,_,£.LL;P" .# (,/,,.,/d.,. 
1# /'k?✓tt -:: v/t/4 f)/i(iiu~ a-l~ji4L✓le,.1✓cf- ':Pi 

.70~ r Chri.u,~) a,,,_:.,,,;~'.ffd,,-; ~,,,,,,, ,1~/ Y--:.1 ~ 
I · ,fl · 1 -

,(0 t--f'I.-{_ .~ l'~d---t~ DI-&' /.-1-✓2 l,£>/1'.. 4_./ {. ... /1. ,Z,,l.,.✓-' . ?.1-A. ~A-~t..LJt. I~~ ·I.-<__; aA 1
~ ,j'. -;-,,. ~ 

16-Jt.~ 1,,-v a,/--i_ {)l.,-r~, 1_..4.,H_.l!/).,.?/ 4 / / /J L-<I ~;-,.,,__e.~ ~A- /,-µo_L .~ ,/', U -J •• .' ;;~ 

UA--l-✓0L/ / "V-- £ ,t_,, _ __, 0£-)) :n -? -~ ✓;/--- ✓,.v t>--t-t/ ,Jl.n--,--0-i-i..--~-~I~~:.:> "' 
L} \ °'Y-, ~~-... -:/' - . 

, ( ~~~-:HAX __ / ~U-Lrt,v}i, - ~ - 20 - - ,J-R..-d _ _ Lr:;;e---L/ ;,,I, -, 
I ·-, , 

17. ·- //' ·1,1 . •'j' ,,,..,., ~ 
~ r--;:.;, ..... /}' ,J.-lA" ..e..d / ~ -~ -/~., - - - // -.---- .7t:.d ---- , C<.t>- - - --

1 ,/ 

·. ti . ) / q 1t -~ ,/4_,c') J '~- . 
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