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INTRODUCTION 

In th1S3 age of technological specialization, men 

are moving further and further from a common field of 

understanding and communication. ~e ehasm that is being 

created by applied science and technology must .be bridged 

through education. Young minds are being given a mass of 

facts and figures to help control and subvert the rising 

tide of technology, but too often, these facts and figures 

have not been fused into an integrate whole. 

The bonding material that will provid~ the matri:xt .. ,. 

for adhesion of isolated facts must be found in principles 

and values which young minds can only receive by a search 

of the truth, and consistently make value judgments that 

will be in conformity with this goal - truth. 

Our age has provided television, a mechanical device 

which can extend the senses of sight and sound beyo~ their 

natural limits. Effectively controlled, television can 

provide a medium for communicating that will contribute a 

great deal to the aims of edueation. 

-'11 attempt, therefore, will be made in this study 

to establish a philosophy of educational television for 

teaching adolescents. The future of the educative process 

will be influenced by the mass media of television. 

Everybody would like to see the television medium used 

1 
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effectively. All who are busy evaluating this mew media ' 

of communication agree that television has a unique and 

vital role to play in the education of our youth. What 

this role will be and to what degree television will pe 

used, will somehow or other be determined by the basic 

question, and answers that are obtained through a thought­

ful and thorough analysis of educational television. 

This report will begin with a review of current 

studies carried out in educational television. 

A~ter surveying the current writings on educational 

television, the report will ask basic questions, such as: 

"Who is man?" "What is the data for man's understanding?" 

and "How does man arrive at an understanding of this data?" 

If answers to the above basic questions are found, 

then it will be necessary to consider the particular 

developmental stage of man that is specifically under study -

adolescence. There are specific needs and desires that 

adolescents have that condition to some extent their 

response. This report will consider briefly, some of these 

needs, and eater to them in the formulation of a philosophy 

of educational television. 

How man communicates will be under review, and 

philosophical principles and norms offered to help eleviate 

faulty communication. For this latter purpose, recourse 

will be made to some current theories of communication, 

expounded by men like I. A. Richards, Kenneth Burke, 

Irving J. Lee and Daniel Fogarty, a.J. 
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If a philosophy develops from this report, for use 

in teaching adolescents by educational television, then 

th~s philosophy will gradually evolve from all of the com­

ponent contributions that have been indicated. There will 

be no all-at-once solution, but even a move in the direction 

of asking the right questions, is a move towards a basis 

or foundation for any applied methodology of educational 

television that is on the horizon. 

This report, then, is made up of two sections. 

Chapter I is a review of some current studies carried out 

in the area of educational television. Chapter II is a 

contribution towards a philosophy of educational television 

for teaching adolescents. 

• 



CHAPTER I 

HISTORICAL SKETCH OF EDUCATIONAL TELEVISION 

The research carried out for this historical sketch 

of Educational Television has been generally confined to 

Canada and The United States. There are also included some 

studies from other English speaking countries. 

!here was no attempt on the part of the writer to 

provide a complete review of any of the studies. Such a 

report would necessitate a separate study, and of course 

would not significantly further the cause of this theses. 

The purpose of this chapter is to summarize 

pertinent studies. It is the writer's intention to indicate, 

at least implicitly, that the majority of studies to date 

have not provided the answers for educational television, 

which this theses will seek to provide. 

Studies in the United States 

On April 11, 195~, the Federal Communications 

Commission of the United States, yielding to the pressures 

of a joint committee of school and university officials, 

educational organizations and interested citizens, reserved 

26? channels for the exclusive use of non-commercialized 

4 
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l educational television in the United States. 

The first E.T.V. station, KURT, Houston, Texas, 

went on the air May 12:, 1953. !oday there are fifty-four 

operative E.T.V. stations in the United States, with nine­

teen more under construction. In addition, according to 

the Joint Council on Educational Telev1sion2 , there are 

ore than 150 closed-circuit installations in schools and 

colleges throughout the United States. A conservative 

estimate, based on data provided by the Joint Council on 

Educational Television, is that approximately four and a 

half million pupils in elementary and secondary schools 

throughout the United States are receiving some school 

instruction by means of television. All of this growth 

has taken place within the short span of nine yearKa it is 

only the beginning. 

In the United Statrss there is an acute shortage of 

teachers; the nation employs in the neighbourhood of 170,000, 

with 90,000 of these teachers not even certified; forty­

eight percent or the schools not offering a single course 

in physics, and forty-three percent of the high schools 

1Teaching by Television, & Report from the Ford 
Foundation and the Fund for the Advancement of Education 
(New York: Ford Foundation, 1961), pp. 1-3. 

2Ibid. 
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offering not a single foreign languageo3 

ite further read from a report by Alexander J. 

St~ddard4 that the critical situations facing schools and 

universities in the United States today are: the finding 

and training of good teaching staffs; enough school 

buildings of the right kind and size to handle the swell­

ing school population. 

From the reports cited and numerous others that 

this writer has perused, it seems apparent that educational 

television in the United States is being groomed to meet 

the existing shortages of teachers and school units. These 

uses of educational television, important as they are, do 

not answer the full evaluation of educational television 

from studies undertaken to date. Let us now consider 

particular studies carried out in the field of_ educational 

television so that we may add their ac-cumulated information 

to what has already been reviewed. 

We will first refer to a study which amassed 

considerable statistical information on the effects of 

commercial television on school children across the United 

States:; a study ba$d on over 6,000 children and carried 

3charles A. Siepmann, (Television in Education and 
~omorrow,) Canadian Education and Research Digest, Vol. 1, 
No. 3 (September, 1961), P• 8. _ 

4Alexander J. Stoddard, Schools for Tomorrow, 
(New York: the Fund for the Advancement of Education, 
May, 1957), p. 14. 
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out over a three year period.5 

A controlled experiment of six hundred and twenty­

two_ children was carried out in the Boston area in 1950-

1951; h~lf with television and half without, matched with 

respect to age, sex and socio-economic status. Observed 

results were that: 

1. ~here was a substitution of television for 

radio, movies, and reading to a significant extent. 1 

2. Guts into both outdoor and indoor playing 

time and in helping with household tasks. 

3. Sixty-nine percent of parents generally 

approved of childr~n•s programs as they are; twenty-six 

percent generally disapproved. Among the best-educated 

parents, greater percent of disapproval. · 

On subsequent page~6 we find additional evaluations 

gained through surveys. 

fhe authors suggest from the surveys carried out 

that the orientation of the experiments should be shifted 

to finding out how tastes are formed. In addition there 

should be action taken on the par~ of parents, schools 

and councillors to lead children to as great a variety as 

possible among the appropriate offerings of television. 

Television can and should contribute to the reality an~ 

5w11bur Schramm, Jack Lyle, Edwin B. Parker, 
· •elev1s1on +n the Lives of O§i Children, (California; 

Stanford Uru.versity Press, 19 •. l), pp. 1-10. 

6Ibid., p. 15)+. 
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fine aPts experiences of children. 

The survey also concluded that children were 

getting an erroneous picture of adult life, therefore, no 

positive contribution to socialization was being made by 

television. 

/ls the author Wilbur Schramm says: 

••• continued exposure to sueh fare, might 
UDilaturally accelerate the impaet of the adult 
environment on the child and force him into a 
kind ef premature maturity ma:u:ed by bewilder­
ment, distrust of adults, a superficial approach 
to adult problems,

7
or even unwillingness to 

become an adult. 

The preceding information was eoneerned with 

commercial television and its effects on school children. 

What about the limitations and advantages of educational 

television? There is considerable information available 

from empirical studies to analyze what has been going on 

in educational television. 

Harold E. Wigren, Educational Television Consultant 

for the National Education Association, has prepared an 

information sheet on the limitations and advantages of 

educational television in the United atates. The writer 

will now list them for the sake of brevity. 8 

Advantages of television instruction: 

1. !elevision can reach large numbers instantly. 

7Ibid., P• 15~. 
81etter from Harold E. Wigren (which included a 

SUIUDary of)i his report to the National Education Association 
for 1960-1901, Washington, November 8, 1961. 
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2. Provides close-ups and broad pictures of the 

same subject. 

3. It is dramatic and thus focusses: attention. 

4. It is intimate. 

,. Presents resources not always available to 

classroom teacher. 

6. It is mobile: not limited to the boundaries of 

the school, state or nation. 

?. Reaches the bedridden and 111. 

8. Can use materials too large, too ex.pensive, too 

dangerous, too cumbersome to be taken into the classroom 

itself. 

9. Shares excellent teachers and resources with 

smaller centers. 

10. Releases teachers from routine duties, thus 

offering more time for lesson planning and research. 

Limitations of television instruction: 
I 

1. Difficult to take eare of individual differences. 

It cannot be speeded up for the rigid learner and slowed 

down for the slower. 

2. Initial cost is relatively high compared to most 

instructional tools. 

3. Size of screen is small, making viewing difficult, 

even with multiple reviewens. 

4. n the present time, it 1s prtmarily a one-way . 

communication channel. 
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5. It cannot take into account readiness to learn. 

Viewers may not be ready for a specific experience. 

6. Creativity and individuality are somewhat stifled. 

7. Tendency to focus on teacher rather than learner. 

What do leaders in educational circles in the United 

States have to say about educational television? The 

following report represents quotations from a few prominent 

educational leaders:9 

Nathan M. Pussy, President Harvard University. 

••• television is, for good or evil, going to 
make more impact on human minds than any 
earlier means of communication••• it seems 
to be clearly important that an effort be 
made to establish throughout the country a 
system of educational television. 

Charles H. Silvel'.', _President, Board of Education, New York City. 

••• television's po~er of immediacy, its intimate 
appeal to children, the effectiveness with which 
it can pinpoint the smallest detail of whatever 
it looks at, these are just some of the reasons 
why we must learn how to fit it into the 
administration and methodology of our modern 
schools. 

James Killian, President, Massachusetts Institute of Technology. 

Educational television should be fed to the minds 
of the hungry1 and sti~ulate the intellectual 
appetites of those who have been well fed. 
••• the transmitters and receiving sets, cannot 
distinguish good from poor food. It is especially 
important now a days that the quality of the 
mental food that is transmitted be good. It then 
will stimulate the desire for more knowledge and 
increased excellence.· 

9 11What They're saying about Educational Television", 
(quoted in phamplet) Education Television and Radio Center, 
(Eichigan, 1960). 
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~ohn w. Dodds, Professor of English, Stan.ford University. 

•• : it ha~a huge potential as a supplement to 
formal education at all levels, and as a direct 
medium in the wide field of non-formal, part­
icularly adult, education. The impact of 
television in itself as an agent of communication 
is so powerful that its proper use in education 
must be supported earnestly by all those who have 
a concern for the intellectual welfare of our 
people. 

As a final evaluation of educational television 

experiments and studies in the United States, we could 

consult no better survey on the influence of educational 

television than the programs carried out by the National 
10 

Program in the use of television in the public schools. 

!Ilhe National Program is a large-scale study of the 

use of television in school systems across the United 

States. The program was initiated in 195?, through ·the 

combined efforts of the Ford Foundation, along with partic­

ipating school sections throughout ·the United States. The 

program is now in its third year (1959-1960) and encompasse$ 

regions from Florida to California and from Central Michigan 

to Georgia. In all, there are twenty different areas 

represented in the :program - north, south, east and west -

all sections of the country. Although their aims are 

diversified and local, they are all striving to answer one 

fundamental question: Can television be used as the chief 

lOElmer F. Pflieger, The National Program in the 
Use· of Television in the Public Schools, A Report on the 
third year of study prepared by the Ford Foundation 
(New Yorks May, 1961), pp. 6-9. 
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medium of instruction for larger than normal classes with­

out reducing the quality of instruction? 

From the annual reports submitted to the Ford 

Foundation by the members of the National Program we will 

summarize the following eonclusions. 11 

.Ill the participating school centers used control 

groups (elas~oom taught) with which to compare their 

experimental television classes. Differences between the 

experimental and control groups were taken into account 
. 

through analysis of covariance • 

In the third year (1959-1960) Qf the National 

Program, 16, comparisons favoured the television groups, 

and 87 comparisons favoured the control groups. Over the 

three years, 330 of the comparisons favomed the television 

experimental groups and 18, favoured the control groups. 

Of these numbers, 119 were statistically significant in 

favour of the television experimental groups and l+l+· were 

statistically significant in favour of the control groups. 

Before turning to studies in educational television 

carried out in Canada we should indicate an important 

difference between programing in United States television 

and other countries, particularly Canada. In the United 

States all television networks are privately owned, as a 

consequence, unless closed-circuit television was used 

exclusively, they would have to reach a working agreement 

lllbido, pp. 49-50. 
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with commereia1 networks. This problem is not so formid­

able in Canada. 

Studies in Canada 

Let us take cognizance of two essential differences 

between educational television in the United States and 
12 Canada which effect their experimentation in this field. 

The teacher shortage, al though acute in Canada, is• 

not as pronounced as the teacher shortage in the United 

States, at least quantitatively. 

television programing in the United Statea is 

largely a private network venture. Here in Canada, the 

government owned Canadian Broadcasting Corporation handles 

most of the televizing to the Canadian public. The few 

privately owned television stations are still under the 

licence and jurisdiction of the B.B.G. 

The conclusion offered by Dr. Stewart13 was that 

educational te1ev1sien in Canada was being pursued as an 

enrichment programming source for the schools and a means 

of furthering Adult Education in Canada. 

At the request of the Canadian Education Association, 

the C.B.C. with the advice of the Natienal Advisory Council 

on School Broadeasting undertook the production of eight 

experimental television programs which were transmitted to 

on ETV in Canada," 
1, No. 3, 
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the schools of Canada. This experiment began in November, 

195~, the launching date of educational television in 

c·anada. 14 

The initial study was for purposes of general 

curriculum enrichment covering subjects for grades five to 

eight, including history, literature, art and social studies. 

The overall result as reported by Dr. Rainsberry and the 

National Advisory Board was ineonclusive, if anything, 

overcautious. No definite evaluation could be made. 

Every second year since 1954, that is 1956, 1958, 

1960, experimental programs have been offered by the C.B.c. 15 

Sinee 1958, the programming has been extended to cover all 

ten provinces and the curriculum courses broadened to 

cover primary (grades 2: and 3), junior (gradas 4,5,6), 

and intermediate (grades? and 8). , 

At the end of the 1960 series of broadcasts a 

que.stionnaire was circulated to Canadian teachers. Of the 
· 16 756 questionnaires returned: 

22% - rated the series high as a teaching aid. 

56% - rated it medium. 

15% - rated it low. 

7% - no opinion. 

14F. B. Rainsberry, "ETV: The Role of the C.B.C.," 
School Progress in Canada, Vol. 30, No. 12, (December, 1961), 
p. 37. 

15Ib1do, p. 390 

16Ibid., P• !to. 
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High rating because: 

1. A good level of student interest maintained. 

2. Contained a suitable amount of teaching material. 

3. -High professional performance. 

4. Programming was geod and receivers were well plaeed. 

Low rating because: 

, Programs were not sufficiently aeademie. 

The results of these programs have still to be 

evaluated conclusively, however, we might reach some 

conclusion from this statement made by Bruce F. Attridge, 

(a producer with the c.B.c.), whieh I quote: 

The data available on educational television has 
been largely attendant upon projects and programs 
planned to solve administrative needs, the 
research has had an operational character from 
the beginning. By and large the models developed 
have been immediately useful, therefore, to 
administrators. 
••• Reseanch in educational television should 
be unriveted from these administrative needs 
and applied to an emboldened and enlarged concept 
of continuity in the learning process and to the 
natUl"e of thychool experience within that 
continuity. 'l 

In eanada, we have not carried out experimentation 

in instructional television bey0nd the trial and error stage 

of airing a program and awaiting the public response, at 

least, one cannot find a more meaningful experience from 

the e.B.Co productions to date. 

17Bruee F. Attridge, ~A Produeer Looks at Research~, 
Canadian Education and eeseareh Digest, Vol. l, No.~~, 
(September, 1961), P• 6. 
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On a local and provincial level, there has been 

more progress made towards useful educational programming 

ma.l9-ng use of the C.B.C. facilities in some cases. Among 

these specific studies are the following: 18 

:i. A special educational television course is 

being offered at Ryerson Institute in Toronto, covering 

such training as seript writing, make-up, stage sets: and 

production. This is a preparatory course for teachers 

who will earry out televised instruction. 

2. The University of Tor0nto in collaboration with 

the C.B.C. are producing a a4-week course in Russian, 

leading to credit -1n the first year Hts course at the 

university. 

3. At MeMaster University in Hamilton, eourses 

are given through the local television outlet towards a 

Bachelor of Arts degree. 

In Halifax, Neva Scotia, in 1958, the local city 

school board carried out an educational television program 

in the schools of the c1tyo 19 

There were ·a number of aims set as a target for the 

study; this summary will deal with the prevailing objective: 

"to evaluate teacher and pupil response to television as a 

teaching aid in the classr0om". 

18A. F. Knowles, "Meta's Story", Canad!an Education 
and Research Digest, Vol. -1, No. 3, (September, 1961) pp. 71-73• 

, 19Interview with Morris Keating, Superintendent of 
Halifax City achools, May 5, 1960. 
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The programs were adapted to the Provincial 

eurrieulum and the course of instruction was for Grade VI 

Sci~nce, Grade VI geography and Grade VIII mathematics. 

Questionnaires were sent out to the classroom teachers 

who answered the general question: "Do you believe from 

the lessons you have watched that this type of teaching is 

effective?" 

55.5% answered - yes. 

44.]$ answered - no. 

The general conclusions on the part of the 

administration are as follows: 

Advantages 

1. It is primarily a teaching aid and used as an 

aid it bas tremendous possibilities. 

2. Improvement for poorly qualified teachers and 

areas lacking experienced classroom teachers. 

3. Assistance 1s offered to inexperienced teachers 

in watching specialist teachers at work. 

Disadvantages 

1. More integration with the regular work of the 

class is necessary. Classroom teachers may have to be 

provided with lessGn outlines for best results. 

2. More cooperation and understanding is necessary 

between teacher and television producer. 

3. Master teacher plan seems to have a limited use; 

other methods of television teaching could be more effective 
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for certain subjects. (ex: "Social Studies) 

In conclusion, it is to be noted, that Canada has 

not kept pace with the United States in introducing 

educational television instruction. This conservative 

attitude is due, as we tried to indicate, to different 

incentives and motivations, however, in the long run it 

may prove to be the best procedure, since there are a lot 

of questions which remain to be answered. 

Miscellaneous Studies from other English Speaking Countries 

Great Britain 

A comprehensive report2O on the effe~t of educational 

television on children was the following study carried out 

during 1955 and 1956 1n England. The main sample consisted 

of 946 thirteen-and fourteen-year-olds and 908 ten-and 

eleven-year-olds. Half of each group were viewers of 

television, half were not viewers. They were all carefully 

matched as to age, sex, I.Q. and social class. The 

geographical areas were London, Bristol, Portsmouth and 

Suder land. 

Conclusions a 

1. How many hours per week do children view 

television? About twelve to thirteen hours - more than on 

any other leisure activity. 

2. Lower viewing among those with higher intelligenc~, 

20Hilde Himmelweit, A. No Oppenheim and Pamela Vince, 
Telev1sion and the Child, (London: Oxford University Press, 
1958), PP• 298-330. 
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·active life, and with close parental companionship. 

3. The children watched many adult programs. 

~. One channel which has restricted programming, 

found that children's tastes can be developed towards 

programs they would not ordinarily choose themselves. 

5. To what extent is the children's outlook 

colored by what he sees on television? The values of 

television make an impa~t if they are presented in dramatic 

form, if they touch on ideas or values for whiGh the child 

is eme~ionally ready, and if the child cannot turn for 

information on the same points to parents and friends. 

Australia 

Moving across to the other side of the world we 

have a brief report from Australia from a study carried 

out in the effects of the western film via television on 
21 the youth of the country. 

Weatern films were shown to children through the 

television film and evidence of responsive behaviour was 

eolleeted by use of the Rosenzweig Picture Frustration test. 

Conclusions: 

1. Evidence was dete:cted of ''perceptual defense'' 

against possible shock from such a film. 

2. Identification with hero, who seemed more dynamic 

and effective after the film, probably dissipated much of 

21F. E. Emery and David Martin, Psychological Effects 
of the Western Film - k study in television viewing, 
(Melbourne: University of Melbourne release, 1957) pp. 1-10. 
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the anxiety resulting from the film's "stress-laden themes~. 

There are many surveys from all of the countries 

reported on that were not considered in this resume. The 

writer would refer anyone who is interested in additional 

studies carried out in educational television to the 

bibliographic section of this theses, where a 11st of 

additional references is given. 

The selections chosen typified the type of research 

available for evaluation. The writer endeavoured, at all 

times, to make the selection portray the true picture of 

research to date. 

.. 



CHAPTER II 

A Philosophy of Educational Television 

For the Teaching of ~dolescents 
I 

!he mass·, communication media ot television holds 

out to educators an opportunity for a seientifie revolution 

in the field of teaching and learning. 

The educative process 1s still based on information 

gained from the printed word. Textbooks become obsolete 

almost before they are off the press. The teacher, with 

textbook in hand, goes down to the classroom to teach, but 

finds to his dismay, a different kind of student. The 

student who sits and waits today is a product of our modern 

day electronic age, filled with vivid and stimulating images 

gained through the prime persuader of the masa; communication 

field - television. 

Television is not a way of edueation, 22 it 1s not 

a process, but a means of conveyance, neither good or bad 

in itself. ~elevision, however, has the instrumentations 

to take the student on a world tour in a matter of minutes, 

introduce the student to the originators of la&ting thoughts, 

of prolific skills and talents, men of truth and wisdom. 

22I>h111p Lewis, Educational Television Guidebook, 
(New York: McGraw-Hill Book Co. Inc., 1961), p. 1. 

21 



Television can make education dynamic, offering concrete 

visual images to the adolescents which should narrow the 

gap between limited meanings of the thing and the thing 

itself, furthering truer perception and conceptualizing. 

Television can take advantage of and enhance the true 

development of man's unique symbolic talent - the power 

of speeeh. 

All of the advantages of television for educating 

are based on the premise that television be used effect­

ively. This leads directly to the purpose of this study -

a philosophy of educational television. 

The opening paragraphs to this chapter have 

introduced several terms that have varied connotations 

in current usage, connotations, whieh must be established 

for this report, before we may proceed. 

Edueational television, therefore, will be 

considered as the use of the television medium to further 

the learning process fer adolescents, by giving to the 

adolescent sound and true mental images, which will lead 

to understandings for the adolescent. 

Television will be the medium employed to give 

understandings to adolescents and since television is a 

communieative device; then this study will be concerned 

with faulty communication and how to correct this conditiono 

It is necessary to have an understanding of the term 

communication. The meaning which best suits the purpose 

of this study is one used by Daniel Fogarty, s. J. 
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Communication••• is that science and art which 
provides understandi ngs of the basie presup­
positions underlying the functions of discourse, 
makes use of the findings of literature and 
scienee 1 and teaches the individual how to talk 
and write, listen an%read, in the ways that 
will suit his needs. 

In view of the succinct meaning given to communic­

ation by Father Fogarty, which is adopted for this report, 

educational television can be considered communication. 

There is also an inherent philosophy indicated in Father 

Fogarty's meaning of the term which will be clarified in 

the pages that follow. 

Meaning now must be given to the term "adolescent", 

since he is the recipient of all that educational tele­

vision has to offer. There is a wide choice of authorities, 

to draw upon for the connotation of the term adolescent; 

the reference here 1s to a description given by Alexander 

A. Schneiders. 

An adolescent is an individual who is "bounded~ 
on the one side by childhood and on the other 
by adulthood or maturity. It 1s therefore a 
period of transition, a time when the individual 
is no longer a child, nor yet an adult. It 1s 
also a period of continuous development marked 
by changes ani4growths in all aspects of · 
personality. 

The insights provided for the central terms around 

which this report will revolve will perhaps be sufficient 

23Daniel Fogarty, Roots for a New Rhetoric, (New 
York: Bureau of Publications, Teachers College, Columbia 
University, 1959), P• 134. 

24Alexander A. Schneiders, The Psychology of 
Adolescence, (Milwaukee: The Bruce Publishing Company, 
1951), P• 8. 
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to permit an introduction to the theme of this report - a · 

philosophy of educational television for the teaching of 

adole seents. 

A philosophy of educational television is concerned 

with the principles that govern, or should govern, the 

medium of television in its use as a communication instru­

ment for educative pursuits, directed towards the teaching 

of adolescents. 

!here are many and varied facets of educational 

television that are currently being studied, (see chapter 1) 

many of which deserve study. But the basic philosophical 

concepts underlying a discipline or field of knowledge 

must be given prime importance. This report therefore, 

will not consider a number of involvements connected with 

educational television such asa different means of tele­

vizing, production, costs, to name a few since they would 

exceed the purpose here proposed. However, insofar as theae 

facets of the television medium have a bearing on the 

philosophical aims in this study, then, to that degree will 

there be involvement. 

What will follow then will be an attempt to provide 

educational television with aims and objectives, principles 

and norms that will steer this teaching method towards truth. 

Since this philosophy is equally applieable to the reeeiver 

of the communication, then the adolescent will have measuring 

instruments provided by the philosophy in order to critic­

ally evaluate what is true from that which is false. This 
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purpose will be greatly enhanced through the instrumentation 

of television, since it can give to the adolescent a 

representative of the thing in the form of a eonerete 

vivid image, as well as communicate by means of articulate 

verbal sounds. 

It remains only to indicate the organization or 

procedure which will be followed before beginning. 

Chapter II begins with a study about man, and as 

with any philosophical study, the question will be asked, 

"what 1s man?" The answer to this question involves his 

ultimate end and purpose whieh will condition all utter­

ances that follow. 

After positing an understanding of man we will 

next consider the adolescent, whom it will be seen, ha$ 

his own particular problems associated with this stage of 

development. Educational television will be offered as a 

partial answer to these problems. 

Some theories of communication will be elucidated, 

wherein substance can be found to pave the way for the 

philosophy of educational television. The teacher's under­

standings and responsibilities must be increased to carry 

out effective educational television. There should be some 

information in this report for the teacher's role in the 

new medium. 

Some Understandings About Man 
Philosophy is concerned with asking fundamental 
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questions and seeking basic answers about the nature of a 
25 thing, in other words, asking what it is and why it is? 

J question is directed towards something which ean 

be known or something that is, otherwise, there eould be 

no data for inquiry. The object of questions, or that 
26 

something which ean supply answers is referred to as being. 

Being may be contingent and particular, answering to the 

needs of some questions, or it may be ontological, that is, 

being can be the answer to all the questions that could 

possibly be asked. The latter aspect of being, that is, 

when being is referred to as the totality of all that is, 

answers for Christians their understanding of God. 

The dependency or contingency of being would allow 

tor a search for ultimate being, but this seaDch would 

necessarily have to fall short of complete knowledge of 

all that is. It would follow that the ultimate goal of 

knowledge and of education is unlimited as long as questions 

can be asked and answers have to be found. Being in all 

its aspects, immediate and ultimate, can also be considered 

under the aspect of truth, since truth can be nothing more 

or less than a direct conformity to what is, or being. 

The next inquiry should lead into who should ask 

the questions? Man 1s the only contingent being capable of 

2 5'11Philosophy", The Oxford International Dictionary, 
4th. ed, P• 11+88. · · 

· 26Eernard J. Lonergan, · Insight, (New York: 
Philosophical Library, 1957), p. 4. 
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making rational inquiries into being or concrete reality; 

he can search for truth through an epistomological inquiry 

or a theory of knowledge. Man, therefore, is the knower, 

it 1s he who has the power of articulate speech, who can 

draw out the intelligibility of a thing and by abstraction 

arrive at the true meaning of reality or being.· 

How does man arrive at truth or reality? A child 

at the dawn of reason will begin to ask questions through 

an innate sense of wonder. This wonder which 1s part of 

man's nature, would seem to be a necessary part of man's 

rational nature, since without these questions on the part 

of .a child, the conclusion would be that the child is 

retarded, or at the extreme an imbec11e. fhese questions 

are directed towards being or reality, the sensible concrete 

world therefore, provides the data or thing for inquiry. 

Man shares this look or orientation towards the sensible 

with all animals and this initial response is called 

sensation. 

The process of knowledge so far, has taken place 

on the sensible level, and at this point in the inquiry 

man's essential rational nature moves beyond the sensible 

into the intelligible. The image or sign forms more than 

an indication of things for man, but they form representations 

of the thing itselt. 27 

27 · Susanne K. Langer, Philosophy ~n a New Ker, 
(New York: The New American Library, 19~), P• 370 
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Animals stop their inquiry at the sensible level, 

the image or sign provides a representative for further 

inquiry for man. It cannot be overemphasized for purposes 

of education and particularly educational television, that 

the i~age of representation of the thing, forms for man 

the source of all of his intelligent inquiry. 28 Man moves 

now into the area of insight, which is taking a look at 

the image and asking the question, "'Is this a true repre·s­

entation of the concrete reality that 1s under inquiry?~ 

There will be clusters of insights from this question, 

conditioned and reinforced by prior knowledge and exper­

iences, taking in -the total psychological and emotional 

experiences of the man who inquires. If the insights that 

a man has into the perception are sufficiently complete 

and can answer the question, what is it? - then man has 

drawn out intelligibility from the sign and ean communicate 

or verbalize the thing. At this point in the knowing 

process man has an idea or concept of the thing. 

A. concept29 or understanding of the thing, does 

not posit the trutn or falsity of the thing for man. 

This leada to a further reflective area or the area of 

rational judgment. After considering the understanding 

that he has, mah takes a good look into the conditions or 

condition that gave him his understanding, (another look 

28Lonergan, op.cit., P• e. 
29ill,g., p. 7. 

' 
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at the image), an then passes a judgment, a self-eommitment 

as to the truth -or falsity of the object of inquiry. It 

is this final judgment that posits the truth or falsity of 

the thing. 

The following diagram will help to recapituJ.ate 
30 the process graphically. 

FIGURE 1 

DIAGRAM OF METAPHYSICAL PROCESS 

Correc:t or 
Incorrect 

True or 
False 

RATIONAL LEVEL-..:.... REFLECTION- UNDERSTANDING - JUDGMENT 
' t < 7 7 7 

INTELLIGIBLE ___ ENQUIRY ---- INSIGHT ---- CONCEPTION 
LEVEL / / £ 

. / / 
SENSIBLE LEVE1 ~ SENSATION ---- PERCEPTION _IMAGE 

. OR DATA --- OR SIGN 
,, 

The diagonal arrows indicate the direction in which 

the process moves to final judgment. Most of the adolescent 

intellectual activity is in the areas of the sensible and 

intelligible, as can be seen from the above diagram. 

30H. J -. Labelle, s. J. , "·Philosophy of Eduea tion" 
(unpublished lecture notes, Saint Mary's University, 19,8), 
p. ,. 

' 
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Adolescent Adjustment 

Adolescence31 is a term reserved for the stage of 

li~e in man's development when he has left childhood and 

has not yet reached maturity. 

Is there distinctive behaviour or response to 

reality on the part of the adolescent? Te answer this 

question fully would require a preamble on all facets of 

adolescent psychology, taking in physical, motivational, 

social, as well as the intellectual development of the 

adolescent. Such a study would constitute a s~parate and 

distinct nepo~t, quite out of the eonfines and purpose of 

this treatise. This study recognizes the importance and 

influence of the whole complexity of personality on 

adolescent response and the resultant understandings that 

ensue from this response. 

Without deviating too far from the main purpose 

of the report, which is a philosophy of educational 

television for teaching adolescents, an attempt will .be 

made to highlight the main needs and aesires of adolescence. 

These needs should point the way to the specific principles 

and norms which must be inculcated in a philosephy of 

educational television, if it is to serve the needs of the 

adolescent. 

Briefly, then, adolescents as a general age group, 

31 8 Schneiders, op.cit., p •• 
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have to make adjustments to the following.32 

1. Physiological needs 

Activity is perhaps the most 

significant physiological need for adolescence. 

The energy of youth must be directed toward~ 

acceptable conduct, otherwise the need for action 

may manifest itself in acts that would be socially 

and morally reprehensible. 

2. Need for security 

ihe adolescent is unsure of him­

self, and since he is just beginning to take his 

place 1n society at large, he may retreat from 

society if dealt with too harshly. Responsibility 

must be learned gradually over a period of years 

from childhood, not abruptly during the years of 

transition. This has particular significance for 

learning, especially by means of television, since 

a retreat from the social sphere and responsibility, 

is a retreat from reality. The resui.t is a fantasy 

world of unreality, leading to perpetual false 

judgmentso 

3. Need for independence 

There is also a need on the part 

of the adolescent for emotional, volitional and 

12Timothy Gannon, Psychology: The Unity of Human 
Behaviour, (Boston: Ginn & Company, 1954), pp. 436-439. 
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· intellectual independence and the freedom of 

action which this independence makes possible. 

Independence is needed as much as security, and of 

particular significance for this report is volitional 

independence, or the opportunity for the adolescent 

to make and adhere to his own decisions. Youth 

must have an opportunity to exercise independent 

judgment, to gain experience in intelligent 

deliberation. Security and independence go hand 

in hand, the adolescent should be given the chance 

to make decisions under the guidanee and security 

of a matu~e person. 

4. The need for Integrity or Worth 

In adolescence there is a growing 

awareness of personal worth and dignity, attribute~ 

which belong to all men worthy of the name. This 

again must be handled delicately; older people 

should respect the adolescents' personal thoughts 

and feelings and indicate confidence and trust in 

their achievements. 

This by no means exhausts the multiple adjustments 

of the adolescence period, but should give some insight 

into the complexity of adolescent learning and communication. 

·communication that is true and correct must somehow or other 

compete and win over the adolescent to authentic understandings 

through the maze of physical, emotional and social eonflicts 
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that are hampering his thinking. 

The next question to be considered 1s: Do intell­

ectual capacities, like concept formation, judgment and 

reasoning also develop d'lll'ing adolescenee? In the oper-. 

ation of the intellect, the concept and judgment follow 

p:erception, insight and understanding, as · was previously 

related. 33 They were considered to belong to the rational 

level of knowing, consequently they are the domain 

primarily of a mature mind. This is not to say that 

adolescents are incapable of carrying out rational 

judgments, as a matter of fact, the Stanford-Bizet test34 

given to adolescents, have some of their items -based on 

the capacities to form judgments and inferenees. 

However, one must keep in mind, that the knowledge 

of an adolescent is limited in scope. The narrowness of 

his experiences and the general dynamism of his age, · 

indicate that emotions, prejudices and wishes are a strong 

influence on any judgment that he would make. Critical 

analysis and judgment making on the rational level can 

come a little later in life for the average adolescent; 

the immediate job is to present clear and true perceptions 

and images to 1the adolescent, so that he ean formulate 

concepts and understandings that are true. This job can 

be d9ne effectively through educational television, as this 

331onergan, loc,cit. 

34 Schneiders, op.eit., p. 12:7. 
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report will indicate. There is a necessity, of course, 

for guidance towards self appropriation for youth, which 

is the responsibility of authentic teachers. This area, 

the role of the teacher, will also be considered as we 

evolve a philosophy of educational television. 

~1exander Schneiders bas something to say about the 

responsible and right of the teacher to make judgments for 

adolescents, from which the following is taken: 

Whether it is good or bad to indoctrinate 
from the psychological viewpoint, depends entirely 
on the nature of the determining tendencies and 
the response itself. If the response thu5 
practically determined is socially, biologically 
and psychologically beneficial, or of principles 
or ideals of a high order, then it doesn't 
matter whether the

3
choice is of the free -will 

or is determined. ' 

The impl1cation93contained in the above statement 

for teachers speaks for itself. 

The period of adolescence is one immediately directed 

towards maturity, maturity of mind and body. The area of 

abstraction, the rational level, is a new and hazardous 

road for the adolescent without the proper experiences 

born out of true and real images. The guiding hand of the 

mature teacher should always be close at hand to lead the 

adolescent from understandings to interpretive response of 

a free and self-sustained nature. If there is soma apprec­

iation of the adolescent here for the philosophical princ­

iples that follow then it must be that adolescents need 

3'Schneiders, op.cit., Po 127. 
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first of all correct understandings of reality. The 

will is the agent of judgment and as a principle of choice 

can only aet on the cognitive choices that are presented 

for judgment. It can be seen that the whole cognitive 

process is a buildup from sensation on the sensible level 

to judgments en the rational level. If the initial symbol 

or intelligi~le form drawn out of the sensation or thing 

is incorrect, then all the other intellectual functions 

will be incorrect. The purpose of this report will be to 

correct, as far as possible, the image or symbol offered 

to the intellect and then bring about a conformity of the 

object under inqui~y and the concept or idea that is 

inferred from this object. 

Communication Is All Important 

One of the absolute necessities of life for man 

is contact \tli.th his fellow men. This interaction is 

necessary to perpetuate knowledge, transfer· information, 

tell others what he thinks, receive in turn their responsive 

understandings and generally act in accordance with his 

essential rational nature. Communication36 is the term 

used to describe how man gets in toueh with his fellow meno 

The instrumentations of communication ean best be 

described by the term symbol, in the sense that 1s used by 

I. A. Richards, when he says:: 

36Fogarty, op.cit., p. 3. 
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For words, arrangements of words, images, 
gestures, and such representations as 
drawings or mimetic sounds, we use the 
term symbols.j7 

Considering this interpretation of symbol, man can 

be deseribed as a symbol user. The understandings arrived 

at through intellectual dialectic therefore, must be 

formulated through symbolistic acts if man is to communicate 

his thoughts. All of the above symbolic means are used 

by man but words in the form of language,38 have a central 

part to play in human communication. 

It is through language that man generally fulfills 

his need of communication, since language caters particul­

arly to the abstractive processes of man. In keeping with 

this report, the communicative process will now be directed 

towards the adolescent stage of development. 

Sinee the adolescent is more or less a neophyte 

in the area of abstractive or rational understandings, 

communication must provide clear and vivid symbols for 

adolescent conceptualizing. Obviously, when the symbol 

that stands in reference for the objeet under inquiry, is 

as close to coinciding with the object as is possible, 

then the adolescent has an opportunity to grasp the true 

meaning of the object. 

3?c. K. Ogden and I. A. Richards, The Meanin~ of 
Meaning, (London: Routledge & Kegan Paul, Ltd., 1923, p. 47. 

38Ibid. 
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I. A. Richards concurs with this view, 39 when he 

speaks of language that is supported by gestures being a 

more perfect means of communication. He further states, 

in the same sequence of thought, that we can know more 

perfectly what has occured if a scene is well re-enacted, 

than if it is merely described. 

Susanne K. Langer40 gives corroboration to this 

understanding when she speaks of the need to have the 

image or symbol charged with detail and completeness, 

making the reference unequivocally congruent with the 

object. 

If the adolescent could be directly confronted 

with the object of inquiry and be given the opportunity 

to converge on the object with all his senses at play, 

then surely this would afford him the clearest and truest 

symbol for understanding. This actual contact is under­

standably an impossible condition to achieve, even in the 

life time of an individual, let alone the few short years 

of adolescent develspment. 

Thene is in our present day an electronic apparatus 

that can extend the senses of sight and sound beyond their 

natural limits - this apparatus is television~ By tele­

vis1on1s association of the twin senses of hearing and seeing, 

coupled with the vital quality of immediacy, television as 

39R1ehards, op,eito 
40Langer, op.cit., P• 57. 
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a communication medium surpasses every other known to man. 41 

This is the medium that can give the drama, the vitally 

clear images, that the adolescent must build upon if his 

thinking is to ascend the ladder of abstraction to rational 

deliberation and judgment. If personal contact with the 

object of inquiry is not always possible, then television 

would appear to fulfill the nearest approach to personal 

contact. 

If form representations in images cause less 

ambiguity than words, there is still the necessity to 

provide for the adolescents unique communicative response -

the power of speech, Susanne K. Langer states this idea 

very well when she says~ 

Speech is the readiest active termination 
of that basic process in the human brain 
which may be called symbolistic transform­
ation of experiences.42 

It is through speech that language is expressed, 

thoug~t content is communicated and man can interact with 

his fellow men. The printed word offers a medium of 

language communication, but most languages have been able 

to survive only because they are rooted in common speech. 

The spoken word then is the real life blood of language 

or as indicated by Charlton Lairds 

41Alexander J. Stoddard, Schools of Tomorrow, 
A Report to the Fund for the Advancement of Education, 
New York, May, 1957. Prepaned by the Ford Foundation 
(New York: 1957), p. 27. 

42 48 Langer, op.cit., p. • 
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Language lives and grows as spoken language. 
••• Language was invented as a spoken language, 
and during the greater portion of its existenee 
it was onlJ a spoken language, because only in 
relatively recent times could anybody read or 
write. Originally and theref~re basically, 
language was spoken language. j 

The plaee of language as basically expresse-d 

through verbal symbols was made here to indicate that 

knowledge that is based on the monarchy of print or consider$ 

that education can be conducted in terms of one language 

or medium at a time is archaie. 44 Today, as never before, 

the printed word must share human attention with the newer 

languages of the mass media, partieularly television. 

Marshall McLuhan states the case for the new 

language in these words, 

The world of electronic information movement 
1s an all-at-once world. That 1s why in 
accepting it at all we abandon some of the 
assumptions of printing whieh include one­
thing-at-a-timeness and indicate that words 
shall hav.e one meaning at a time, and th~t dis­
course shall move one plane at a time. 4~ 

Mr. McLuhan goes on to state that the printed word 

served adaquately our communicative needs, when printing 

and industrial processes were paralled, but today, in this 

age of advanced technology, educational procedure must keep 

pace with the living language, the spoken language. 

43 Laird, op.cit., p. 104. 
44Marshall McLuhan, "Grammars for the Newer Media" 

Communication in General Education, Ed. Earl J. McGrath, 
Shoemaker, Foredale. (Iowa: Wm. c. Brown Co., 1960),Part 1,2, p.25. 

lt:5Ibid., P• 21 
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The impact of new inventiveness is always strongly 

received by the most receptive and vital group -in a 

society - the youth of that society. Adolescents today 

approach their world using language derived from several 

media and often have prior knowledge of the world we live 

in that has not yet been exposed in print. Television 

onee more can provide the newer media, the new languag~ 

that can keep in harmony with the instant and changing 

conditions that are part of this modern age, keeping in 

tune with and perpetuating man's unique symbolic utterance -

the power of speech. 

There can -be no inherent evil in a piece ef 

machinery. Television is spoken of today as if it had 

the persuations and voice of a demi-god, reaching out to 

engulf the youth of a nation with licentious purposefulness. 

As a machine it is man made, man manipulat·ed, consequently 

man is the potential of good or evil behind the use to 

wbieb televi.sion will be put. On subseq_uent pages 

philosophical guides will be offered for the correct 

orientation of this new and dramatic medium. 

As Father Fogarty indicates: 

The 1imultaruet1 of the reactions to commun­
ication of news, opinions, information and 
entertainment, demands that young people be 
trained in critical abilities that will make 
them aware of ahd re:spons1b1~6for the means of 
controlling the mass media.~ 

46Fogarty, op.cit •. , pp. 128-129. 
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Effective television then is offered as a partial 

answer to faulty communication in the edua~tion of 

adolescents. Before considering some theories of commun­

ication it would be well to examine just what is m~ant by 

faulty comm\lilication. 

The period of adolescent was explained as a period 

of change and flux. 47 For th~adolescent to think cleaTly, 

he must supress many biological, soeiologieal and psycho­

logical drives that are in competition with the rational 

movement towards being and truth. 

In reflecting on the epistomological strueture 

of man48 and the adolescent in particular, the central 

task for the operation of the intellect is to bridge the 

gap between word-thought-thing relationships. Comparing 

these terms with the thinking process·: the word stands 

for the symbol or the form of the thing that is drawn out; 

the thought is the group or cluster of insights that the 

individual has about the symbol in the process of· con­

ceptualizing. I. A. Biehards describes the area of thought 

as the whole complex network of psychic, emotional and 

biological events that the individual may have about the 

thing under question. 49 The thing is. self explanatory; 

it is the object of inquiry, that which the individual 1s 

47oann0n, loc,cit., pp. 12-13. 
~ Lonergan, loc,cit., pp. 1-9. 
49B1chards, ap,cit., p. 11. 
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trying to understand. 

The thought or conception of what a thing is, 

has to be in conformity with the thing, otherwise our 

conception would be false and any judgments that follow 

would be false. There is necessarily a relationship 

between the thought and the thing and between the thought 

and the word that stands for the thing. The crux of the 

problem in commuru.cation would lie in a faulty under­

standing that there is a relationship between words and 

things. Man receives concrete sensible stimuli, but 

through his active intellect, draws out the intelligibility 

or form of the sensible and makes it understandable. It 

is the symbol that is our reference for understanding, the 

word, which stands in place of the thing. Any ambiguity 

in communication follows from this false idea that the 

word and the thing are directly related. The word teacher 

ean mean: "1the warden", "higher taxes", "a responsible 

individual doing a responsible job", or "a ward of the 

state". It depends on who is thinking about it, whether 

it is the student, a responsible citizen, a municipal council, 

with a new sewerage system to put in, or the teacher him­

self. Richards sums up t4e faulty relationships between 
· 50 words and things: 

50 

We shall find, however, that the kind of 
simplification typified by this once 
universal theory of direct meaning relations 
between words and things is the source of 

Ogden and Richards, op.cit., p. 12. 
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almmst all the difficulties which thought 
encounters. 

This gives all the more reason to have the closest 

connection possible between the thing and the word. 

Conformity among peers is a strong tendency in adolescence 

and there is reason to believe51 that a common background 

of meanings for teenagers exists, if this is understood, 

greater facility of communication between the adolescent 

and the teacher can be developed. The new language of 

television should help the student to look with words aa 

well as at them. A choice of words which will effectively 

ask the right que~tions can go a long way to clearing up 

faulty communication. Words therefore are mere vehicles 

which can be used to convey thought content, the problem 

is to have the receiver of the communication understand 

the-word to mean what the sender had intended it to mean. 

Both the sender and receiver have their own contextual 

fields to draw -on, to give meaning to the word and · only a 

portion of these respective fields are in mutual and common 

context. 

A clearer understanding of what happens during the 

process of communication can be arrived at by referring to 

a diagrammatic sketch.'2 

51William F. Lynch, The Image Industries (New Yorks 
Sheed Publishing Company, 1959), P• 69. 

52Daniel Fogarty, S.J., Roots for a New Rhetoric, 
(New York: Teachers College, Columbia University, 1959), 
p. 138. 
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FIGURE 2' 

CHARTING THE DIRECTION OF COMMUNICATION 

J;.. - Sender 

Q - Restricted sense 
of definition 
suitable to both 
A and B. 

B - Reeeiver 

P - Reduction and 
partial context 
of B. 

· X - Message (ide.a - "stree,t"') 

R - common context where A and B 
have mutual understanding 

The mutual field of understanding, denoted by the 

letter, "R"·, is the area in which "!A" and "B" have a meeting 

of minds, or have mutual communication. There is always 

so much that interferes with this sector of commonality, 

and the adolescent stage of life certainly does not lend 

itself to concentrated attention to cooperative understanding 

for any great length of time. . 

Communication has its inherent problems, but if a 

method can be found to keep communication within the area 

of mutual understanding, "R", then a big step has been 

taken towards clear and true communication. 
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Television has much to offer in correcting faulty 

communication for adolescents. Some of the advantages over 

the_ printed word are the following:53 

1. Live telecasts of events actually taking 
placs before our eyes. 

2:. We see, hear and feel that we are on the s:eena 

3. A means of enjoying an experience second hand, 
that ha$been a first hand experience for some, 
one else. 

l+. Does not depend on Deading to convey meaning. 

5. Offers ''visual verbal shorthand,.., images 
which are vivid and clear and give to the 
adolescents ~ata which is free of abstractive 
ambiguity. 

6. Adol~scents thrive on drama and action; 
printing crystallizes into static notions; 
television images are dynamic and moving. 

7. television 1s the language of the future, 
we can use verbal aids to enrich the picture, 
instead of television regarded as the visual 
aid, ·as 1s traditional. 

8. Telavision does not encourage passivity; 
when used effectively it can lead to self­
dependent students who only need the help of a 
competent tutor. 

This study will now move to some current theories 

of communication, where guiding principles can be found 

to help the adolescent, teacher and all who will use 

television as an educative means. Supported by sound 

philosophical principles and aware of the aims and goals, 

that follow from his rational nature, the adolescent with 

53Audio-Visual Aids in Teaching. Edited by Egar Dale 
("Educational Television", No. 14, 2nd ed. rev.)(New York: 
Henry Holt & Co., 1951+), -pp. 197-213. 
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the help of the teacher, should find, in educational tele­

vision, excellent communication. 

Guiding Principles from Theories of Communication 

What is needed for effective communication by 

educational television, in the education of adolescents, 

is basic principles and laws that will guide the system 

in its search for truth. The emphasis should be on the 

interpreter or receiver, the adolescent. If the adol­

escent is provided with basic philosophical assumptions 

that will indicate the road to truth, then the particular 

advantages of television, already considered, may bring 

about decided advantages over conventional classroom 

procedures. 

In necent years, a geod deal of pertinent research 

has been carried out by competent men in the field of 

rhetoric. The term, "Thetoric", 1s considered to be: 

The scienee of recognizing the range of the 
meanings and of the functions of words, and 
the art of using and interpreting,~hem in 
aceordance with this recognition.~ 

The theories of communication that will be 

considered, therefore, will help to clarify the meaning 

of words, indicate their function, and give some idea as ' 

to the manner in whieh they should be interpreted and used. 

Some of the theories of communication under dis­

cussion will have philosophical concepts at variance with 

5lf:Fogarty, op.cit., p. 130. 
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the metaphysical and epistomological understandings that 

were established for this report?5 There is an ess·ential 

har]nony between the basic questions asked by this report 

and those which are asked by "the current traditional . 

theory of communication''. 56 

There will be little time and research spent in 

analyzing these differences of orientation, since it 

would not appreciably contribute to the purpose of 

searching these theories of communication. This report 

is after guides and aids to interpreting and directing 

educational television. A concise analysis on the back­

ground of the communicative theories, is given in Father 

Fogarty 1 s book, "Boots for a New Rhetoric";, for any who 

wish to further their evaluation of the theories. This 

report will draw on the instruments that are provided 

for interpretation, leaving the controversy intact. 

I, A. Richards~ Theory of Interpretation 

~.A.Richards' particular interest in communication 

was direeted towards how the message 1s received and 

interpreted. Besides the abstractive operation, there are 

many biological, psychological and social influences that 

enter into the interpretation of the sender 1 s message. 

5~Lonergan, 9P• cit., PP• 6-10. 

56i3ased on the works of Aristotle, as in Longergan 1 s 
philosophical considerations in his book, Insight. (such 
works as "Rhetorica"1

, "Deinterpretations, "1 "'Analytica 
Priora" et ale)e 
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Richards, worked for norms or guides to enable the individual 

to interpret all kinds of human communication. 

The problem, as Richards saw the problem, was the 

non-conformity between the symbol and the thing it rep­

resented.57 Richards' terminology for thought-word-thing 

is different, since he feels reference-symbol-referent is 

more exact. Abstraction, which is the unique way in which 

man acquires information, has to be nurtured by e~erience, 

and for adolescents experiences with abs.--trac.tion are new 

and difficult. 

There are some terms which have a wide eonnot­

ation and present -the basic structural terms for a 

language. When one considers such terms as love, truth, 

good, being, is,know, purpose~ to name a few, then one has 

reached the terms with the greatest universal use and 

ambiguity.58 These are the terms most commonly used by 

philosophers, which have an ontological significance, and 

provide the greatest difficulty for understanding. 

How then can we clarify the meaning of words, 

particularly, the basic terms just cited? 

The culmination of Richards' theory was seven 

instruments or norms which may be used to compare various 

meanings of a symbol, so that accurate and true comprehension 

57Richards, op.cit., p. 24. 

58I. A. Richards, How to Read a P·age, (New Yorks 
W. w. Norton and Company Inc., 194~), Po 2l+o. 
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will result. 59 

The seven instruments: 

1. Indicating - pointing out the thing. 
2. Characterizing - sorts it out, makes the 

thing more discernable. 
3. Realizing - more e0mprehension. 
4. Valuing - objective appraisal, drawing out 

the worth or justice of the thing. 
,. Influencing - ehange the understanding, 

or preserve it. 
6. Controlling - measures the influence or the 

claims of the first six instruments. 
7. Purposing - is the measuring of the intention, 

the metive, making up the end of the utterance. 

The emphasis of thes.e instruments is an interpre­

tati~n by the receiver, but they could be very well used 

by the sender before communicating. If the adoleseent 

was provided with these instruments for evaluating instruct­

ion via television, then his critical faculties for truth 

could become very aeuteo 

If these 1n·struments were placed on a wheel, with 

the numbers on the wheel eorrespending to the particular 

instruments, and then d1agramat1cally superimpose this 

wheel mid-way between the sender and receiver, a clearer 

picture of their puppose should ensue. Father Fogarty 

has provided a diagram in "Roots for a New Rhetoric", that 

is illustrative for this pi:irpose. 60 

591. x.. Richards, Speculative Instruments, (Chicago: 
University of Chicago Press, 1955), p. 260 

60 Fogarty, op.cit., p. 5l+o 
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FIGUBE 3 

RICHABDS SPECULATIVE INSTRUMENTS 

IN THE COMMUNICATION DIAGRAM 

Number seven (7), purpose, is placed at the center 

of the wheel to show that purpose is connected with the 

basic drive or motive for the utterance. There 1s no 

definite order or sequence neces·s-ary for using these com­

prehending instruments; their use will be conditioned by 

the purpose or reason for the communication. 

Some of the ~rime persuaders of adolescent response 

are found in imitating older people, particularly heroes. 
61 and heroines of war, sport or entertainment fameo Much 

of adolescent experience comes to him through the mass 

communicative devices of radie ·and television. It has been 

61schneiders, op.cit., P• 181. 
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said that commercial television has contributed to overt 

behaviour patterns of our youth, leading to immoral, 

unsocial and unreal responses, and a general turning away 
62 

from reality. 

If television can eli~it adolescent response to 

the extent indicated above, then with the proper guiding 

principles, (like Richards' speculative instruments), 

television could also be used to a positive advantage. 

Unfortunately, a good deal of the research available has 

approached this new communicative medium from a negativa 

and destructive point of view, but there is a whole new 

world of knowledg~able experiences available to the 

adolescent from television, if the adolescent is properly 

equipped to handle the medium. 

A further advantage is seen in the dramatical effect 

of television, taking advantage of heroes and heroines of 

movie fame to depict truth, goodness and sustained virtues 

by acting out these traits in drama, thus moving these 

basic terms into concrete situations that are more under­

standable for our youth. Evil, vice, fantasy are terms 

that are at opposite poles to the positive virtues which 

contribute towards character building. If it is easy for 

the adolescent to acquire these traits through imitation 

via television, then why should it not be just as simple 

for the adolescent to acquire lasting values? 

62 -J. A. M. Meerl, "Television Addiction and Reactive 
Apathy'', Journal Nervous and Mental Diseases, Vol. 12-0 
(1954), PP• 290-291. 



Burke's "Pentad Format". 

Burke's orientation towards the meaning of words 

and symbols in communication is based on the motive or 
- 63 

drive for communicating. Burke sees man as striving for 

peace, inner peace of mind and outer tranquility with his_; 

fellow men. This S:earch for peace and harmony provides 

the basic drive in man and should, to some extent condition 

his verbal utterances and responses. Man will communicate 

in accordance with the satisfaction that can be obtained 

for his motive of peace. 

Beginning, therefore, with introspection, Burke 

carried on a kind of dialect1c64 within his own mind, 

groping for a method of inquiry into the way or why behind 

communication. Out of the search Burke came through with 
65 -what he called his "pentad"' of aspects_, a f'ive point 

view of anything that ean be discussed by man. These 

aspects should also provide principles and norms for 

clarifying meaning for the adolescent in educational 

television. 

The five aspects: 

1. Scene - the environment point of view. 
2. Act ~ the thi~ itself' as represented as 

an idea. 
3. ~gent - the derivational or efficient cause 

aspect of the thing. 

63Kenneth Burke, A Grammar of Motives, (New Jersey: 
Prentice Hall Inc., 1945), Introduction p. :xvi. 

6~urke, A Rhetoric of Motives, p. 41 
6~ 'Burke, op . cit., P• xvi. 
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4. Ageney - the "how" and "with~ assistance 

of the thing or act. 
5. Purpose - the agent's motivation. , 

The similarity between these basic questions and 

those used by scholastic philosophers is striking enough 

to be indicated here. Mention was made of this similarity 
66 by Father Fogarty. The reference here is to the basic 

philosophical questions: the who?, what? where? why? how? 

when? of a thing. The origin of all these sets of inquiry 

is Aristotle, and the reflecti0n of this method of inquiry 

also stands out in scientific experimentation study, where 

the purpose, means, procedure and result are somewhat 

similarily used. 

Burke ca·11s the use of these five terms his dra-
. 67 

matic approaeh to language. The significance of this 

view is obvious in a dramatic medium like television. 

If Burke considers that a symbol should be viewed much as 

a drama upon a sta~e, let this thought occupy the reader 

with the signifieanee it could have for educational 

television. 

The adolescent provided with these tools, in 

viewing educational progra.nuning by television, would first 
• 

consider the scene. The questions would be asked, "this 

is a setting or scene of what? by whom? how? and why?" The 
.., 

same reasoning could be carried through the act, the agent, 

66 6 Fogarty, op. cl t., P• 3~ 
67Burke, op.cit., P• x:x:11. 
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the agency and to the end - the purpose. Burke's "pentad 

format"· or fi~e viewpoints of meaning, seem to be ideal in 

in~erpreting and giving meaning to educational television. 

There is an obvious merit in the use of these principles 

in commercial television. The adolescent could discover 

for himself the casual way in whieh truth is used in many 
68 instances. 

Irving L. Lee's Art of Human Communication 

Earlier in this report69 reference was made to 

the important role that the teacher would have to play in 

inculcating the philosophical principles for the effective 

use of educational television by the adolescent. 
I' 

The teacher will often be the .sender of the 
< 

communication, the interpretator of the message and 

always the voiee of wisdom for the adolescents. This 

idea or concept of the teacher is made more descriptive 

and understandable in the words of Gilbert H1ghets 70 

The business of the teacher is to pass currents 
of interest and energy through the facts, while 
they are being learnt and afterwards, so that 
they melt·, fuse, become interconnected, acquire 
life and grow into vital parts of the minds 
which ho1d them. One excel1ent way to do ·this 
is to demonstrate how apparently remote facts 
are organically linked. 

68serge1 M. Eisenstein, The Fi~ Sense, trans. Jay 
Leyda (New York, Harcourt Braes Co., 19 Z), p. 77 

69 6 Supra. p •• 
70011bert Highet, ~he Art of ~eaching, (New York: 

Vintage Books, 1958), p. 59. 
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Television should provide, with its concrete images 

and factual representations, the true symbols for inquiry. 

The instrumentations of Richardss' and Burke's are rea'dy 

made tools for both the adolescent and the teacher to use 

for interpretation. The teacher must help to guide the 

adoleseent to a sound philosophical basis for interpretation 

and reaction in communieation by educational television. 

This communication is a verbal, articulate dynamic kind of 

eommunication,cate~ing to the first and natural means of 

man's expression - speech. 

Irving J. Lee has for seen the need of effective. 

human communication and indicates fourteen trouble areas 

that should be avoided in group discussion. 71 The teacher 

of the future, the teacher who is to deal with educational 

television fer teaching adolescents, either as a receiver 

in the classroom, or as a sender at the studio, will have 

to commurlicate by voice, not by writing. To the extent 

that communication is made effective, to that extent will 

true understanding result. 

Lee begins his inquiry by asking three questions: 

A. Do people make an effort to understand eaeh other. 

B. How do they respond when another talks? 

c. How do they approach problems? 

71Irving J. Lee, How· to Talk With People (New York: 
Harper and Brothers, 1952), PP• 2-10. 
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The fourteen problem areas are:72 

1. Misunderstanding results when one man assumes 
that others use words just as he does. (Must 
learn not how to define terms, but to ask 
what they had intended to say.) 

~. Trouble arises when somebody contradicts some­
body else without seeing what the first man 
was talking about. (Must ask ourselves whether 
difference is in details or conclusions). ' 

3. Men not only disagree, but they become 
disagreeable about it. 

- -

4. ~r.eseribing for problems, rather than dascribing 
them. (Argumentations arise over the answers 
befqre the questions are properly explored). 
Ask what is wrong, before we ask what should 
be done about it. 

5o When some people look at the problems as if 
they were the same ones that were solved before; 
while others see them as brand new. (Narrate 
the problem without recommendations or con­
clusions, keeping the old-new conflict in 
abeyance. 

6. When partisans hit head on, seeking to satisfy 
the needs of each group, regardless of the 
feeling of the other. {Must see that each is 
satisfied without disrupting operations, by 
saying something abojt the value of compromise.) 
There is decency in g1 ving a 11 ttle"1 and 
intelligence in the desire ":to work things out"'. 

?. Sometimes it is impossible to talk about men 
and their ideas without naming them. But a 
name which has ast1gmat1zing effect ean stop 
or deter sensible analysis. Sttgma names 
usually hurt feelings and usually lead to more 
of the same. 

8. Conflict within a group is compounded often 
out of proportion when one person takes another's 
difference of opinion as a personal attack on -
himself. One can quarrel, debate and argue a 
point without doubting another's sincerity or 
casting aspersions on another's integrity. 
(Reassurance that the issue at hand is the only 
objective, softens the blow). 

72Ibid., PP• 2-10. 
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9. Angry men work ·against and not with each other. 

(Ask them to take another look at the source of 
anger, a relignment of perception so that theT 
may think and feel anew.) 

10. Leader of discussion, (teacher), thinks along 
with the group, never tells the others what to 
do and how to think. (Group accomplishments, 
not individual ones.) 

11. Spot an observer or remainder in the group, who 
is there to help the chairman cut down on need­
less debate and time consuming rambling. 

12~ Analysis is the agenda. 

13. 

11+. 

Human intelligence and imagination is not 
geared to the demands of a timepiece. (An 
easy and inadequate solution introduced as a 
time saving measure often backfires; the 
importance of the issue should precipitate 
the time spent.) · 

Meetings must be pleasant as well as productive. 
A business like procedure is necessary, but 
committees work bes,t when the talk swings 
between the personal and the purposeful. 

It ean new be clearly stated that words in print 

restrict the meaning and thought content that is trying to 

be conveyed through communication. The interest should not 

be with the meaning of a word, but what the speaker means. 

In this day and age with instantaneous communication 

available, education is in danger of becoming restricted 

and narrow when interpretation of information is confined 

to the word structure on a page. 

There is available for the teacher, the adolescent 

and all who have interest and need of effective communication 

the beginnings of a philosophy of language in the basic 

rules and laws offered by Richards, Burke and Irving Jc Lee~ 



58 
Television can give the concrete faetual images and symbels 

for data, television uses the living language of speech, 

the philosophical guides ean be partially found in the 

instruments of Richards, Burke and Lee. There has been 

eritieism of the new media of television, from the point 

of view, that television has nothing to offer for intell­

ectual stimulation and moreover inereaaes passive and 

unresponsive:ibehaviour on the part of the viewer. Surely 

any communication so dynamic and concrete, used with 

effective philosophical guides, is most advantageous for 

teaching adolescents. 

The author@ ti ve emphasi.s can be relegated to a 

m:llnor role in educational television, rote memory c:an be 

largely dispensed with and discussion and verbal expression 

can lead to a more self sufficient and self-expressive 

adolescent, than any conventional authorative classroom 

could produce. Ther~ is much work to be done before the 

merits of a philosophy 0f educational television for 

tteaching adolescents can be finally formed. If this 

report has stimulated any interest in the needs of such 

studies then its purpose has:,been fulfilled. 

Charles Siepman has envisaged the role of tele­

vision in education, which expresses the writer 1 s sentiments 

quite clearly: 

Television offers a new language that none of 
us has yet learned, a language of the eye and 
the ear, the combinatton of which, when subtly 
and imaginatively realized transcends anything 
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that you and I can do through speech alone, 
or with such apparatus as a blackboard or 
models in a cl~ssroom - a new language of 
communication.'13 

Summations and Reflections 

This report was written to establish a philosophy 

of educational television for teaching adolescents. At 

its conclusion it is well to reflect on the purpose, to 

evaluate whether ·the condition or conditions have been 

fulfilled. In order to establish a need for this type of 

study, Chapter I dealt with some current studies that 

were carried out in' the field of educational television. 

Studies were included from Canada, The United States and 

other English speaking countries, which fairly reprea~nted 

what type of research is currently available. There Wa$ 

a decided lack of answers for basic philosophical ques.tions, 

"what educational television is", "why we should consider 

this medium"r, ,,..who and what kind of individual is to benefit 

and why"? 

From the conclusive evidence available from all ,. 

of the above s,tudies, it appeared that the philosophical 

principles and norms necessary for the effective use of any 

discipline were not explicitly laid down, and in most cases 

were not even considered. As Irving J. Lee said, "prescribing 

73charles A,. Siepman, Television in Education Today 
and Tomorrow, A talk given to the National Educational 
television Conference, Toronto, May 23 to May 26, 1961. PTe­
pared by the Canadian Education and Research Digest (Toronto: 
The Conference, 1961), pp. 10-11. 
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for problems rather than describing them"1
• 74 

In Chapter II, the philosophy was launched, 

starting with the metaphysical understandings of being, 

or that which is. The object of the intellect having been 

established, then the most basic question was established, 

what man is searching for through education and why. 

Following these basic premises, consideration was 

g1 ven to man•· s method or means of arriving at an under­

standing of being, particularly being under the aspect 

of truth. Generally, the metaphysical and epistomological 

basis of man's desire to know and how he goes about 

knowing were est~blished. 

Man as an adolescent, was the next area of inquiry. 

fhe report endeavored to point out the distinetiv~ needs 

and problems that the adolescent stage of development 

has, so that such understandings would orientate our study 

for their particular needs. 

Television is a communicative device, therefore, 

an understanding of communication among humans was vitally 

necessaTy, if philosophical norms were to be introduced 

into this study. The report took a great deal of care to 

establish that television had a dual role to play in 

teaching adolescents: 

1. Providing concrete visual images, which wbuld 

mitigate. the problem of abstraction for adolescents. 

7~ee, supra, P• ,6. 
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z. Providing data in the living language of the 

spoken word, which 1s in complete harmeny with the 

adolescent•s essential nature. 

The concomitant effe~ts of the above should be 

ease and facility with the sensible and intelligent ievels 

of understanding$, allowing for accele~ated movement into 

the rational levels of judgment and personal commitment. 

Ftom some theories of communieation, the adolescent 

and the teacher were provided with razor shairp instruments 

for deciphering the meaning and tho~ght content behind 

words and symbols. Burke 11 s "pentad format:", Richard's· 

"'speculative instr1m1ents•tt- and Lee's n·:rourteen suggested 

problem areas", put in use by the adolescent and teacher 

should lead to effective education through television. 

~he concluding idea of this report, could well be 

a reiteration of the same thought that introduced Chapter II. 

The mass communication media of television offers educator~ 

an opportunity for a scientific revolution in the field of 

te.aching and learning. 
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