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C"9:AFTE~ I 

CHA~'\CTERISTICS OP SLOW LEARITERS 

The education of the slow learner is a topic much 

discussed by the public . There are many books , pamphlets 

and articles written on the subject . In Canada , there is 

also Nati onal Retarded Children ' s Week which is from 

November 15th to the 21st . If so much attention is paid 

to it by the public , more attention should be paid to it 

by the teacher . The subject of this thesis J_s the psycho­

logical teaching methods which can be applied by a 

classroom teacher to a class of slow learners . Attention 

will be focused particularly to the slow learner of the 

first grade in the Junior Hieh School, although the slow 

learner will be discussed in general. 

The Definition of the Slow Learner 

The slow learner car be defined as a child 1-Jho has 

an Intel ligence ~uotient within the range of 75 to 89 

and is judged by teachers and adcinistrators 2s falling 

into this artificial catego~y. He is capable of learn­

ing, although it ~ay be a slow process . He is sometines 

classed as a dull normal or a borderline pupil . 
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This group 0.f children comprises about 15% to 18% 

of the school po:gul.ation. Wi tho::ut spe·cial help they are 

unable to satisfy regular· grade standards· year by year •. 

Their acad·emic achievement for their· age: is e,lso retarded. 

With some adaptions however , they are gene-rally able to 

succeed in the grades. In a school where no adaptions · are 

made for thes:e children the.y h:ecome mor-e r.etarded year by 

year and if and when they reach Junior· High School. they 

are socially maladjusted . They are simply too old for 

their grade . Sometimes, . before the slow learner reaches 

the Junior High School, he may e.ven become. so r ·etarded 

as to be considered a candidate. for the Retarded Classes. 

This is rather-' unfair· treatment for' him because if given 

special consideration he would ha:v:a been able ta profit 

in a . regular cl.a,ss. In a. system which provides the 

ad'aptions, such as a flexible, grade plan, smaller G!la0sses, 

an adapte.d curriculum and special. teaching methods, he 

is able to progress satisfactorily., The special classes 

should be for· those children whose I. Q. range is• between 

50 and 75 and are so adjudged by their teacher~ •. They 

should not include those children who are classed as 

slow learners or dull normals . 
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As the school system becomes more aware of 

individual diffe-rences_,; fewer dull-normal children will_ 

be included in the cla_sses for the mentally retarded and 

fewe.r will_ be left in the regular classes to dreate 

behavior problems. These children be_come problems 

because the s.,ystem is not adjusted to their needs. 

Now so far it would s.e,em that the only factor 

that would- make a child a slow learner is that of low 

intelligence, but this is not so . There are many factors 

which influence: the learning ability of a child •. A few 

of these_ will now be d'iscussed here . 

If a·. child is• in poor physical he.alth or if he 

has some physical han dicap such as hearing or poor eye­

sight, his progr-ess will undoubt-edly be slow in school . 

work . If a child I s: school attendance is poor, his 

progress will also be hindered •. Personal make-up and 

social maturity a-re also factors which operate to aid or 

hinder his school achievement . If a child is emotionally 

disturbed, his s.tanding in school wor·k will suffer a 

definite set-back . If these factors can be removed or 

at lea st dir.dnished, the child will be able to achieve 

to the limit of his ability, if he has the suitable 

educational environment . 
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Factors which affect the slow learner are the same 

as- those which affect the normal or average student. If 

slow- learners are aided by such favourable factors as 

emotional stability,, good home environment, regular 

school a,ttendance, an adjusted school program, under­

standing teachers, fellow pUJ)ils and parents, normal _ 

physical development and good physical condition, they 

can progress in their school work to the limit of their 

ability. 

A Comparis.on of the Slow Learner and Other Pupils-

In p_hysical development slow learners make' up a 

group of children about as varia·bl.e as average children. 

According to Featherstone,1 on the average the slow 

l.earners age for age_ are a little less well developed 

than normal. The difference is not enough to cause 

spacial concern or" require extra treatment. Nalnutrition, 

defects of hearing and vision, and defects in tonsils 

and adenoids occur more often in slow learners than in 

normal children. Burt wrote- that a. slow learner is 

suffering or has suffered "during his preschool_ life not 

lw. B. Featherstone, TEACHI:NG '.T.HE SLOW LEARNER, 
H. L. Caswell, editor, (New York: Bureau of Publications, 
Teachers College, Columbia University, 1_951), p. l+. 
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from any single we.ll-tlefihed complaint but from a 

plurality of ninor troubles, all contriving to manifest 

and maintain a lowered state of bodily vitalityn . l 

Studie:s2 have shovm that slow lea·rners are a 

little less well. adjusted than normal, but the differences 

are small . It can be shown that s:low learners will 

respond to favourable educational environments which 

are designed to develop good personalities. 

Lazine·ss and inattention are sometimes cited as 

characteristics of the slow learner •. Laziness could be 

caused by ill health but also by educational. maladjust­

ment •. Slow learner·s do seem to have shorter spans of 

attention than normal children but both inattention 

and laziness can be cured by greater purposefulness in 

the subject matter and activities . 
. . 

With respect to the higher mental_ proce.sses the 

s:low learner really falls short of the measure , when 

compared with the normal child •. In matters of visual 

1Cyr_il Burt, THE BACKW.ARD CHILD, (New York: 
D. Appleton-Century Company , 1917), p. 206. 

2
For- example, Ge.orgia. Lightfoot, CHARACTEIUSTICS 

OF BRIGHT AND DULL CHILDREN, (New York: Bur-eau of · 
Publications, Teachers- College-,: Columbia University, 
1951). 
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and auditory perceptions there is not a marked 

difference •. The amount of difference increases when we 

consider analyzing, r ·easoning, defining and distinguish­

ing •. The slow learner is very poor· at abstract reasoning 

and it is this that makes him slow •. The chief concern 

then in his education is to try and improve his reason­

ing., This is the chief concern of all. education •. The 

s:l..ow learner has difficulty in making decisions. He 

expects quick results and becones impatient and loses 

intere-st if he· doe--s· not see r e sults· in sight or in the 

near· future •. This point must be taken i nto consideration 

when p_la:nning activities for the slm-r learner •. The slow 

learner is also apt to plunge into ilL-considered 

activities because he has not r-ea;s;oned. welL 

The Needs of the Slow Learner 

The slow learner ' s needs, as stated before,. are 

the s.ame as for normaL pupils: •. He needs to fulfill . his 

basic physical needs. He needs shelter,. f.ood-, raest and 

sleep, exercise,. care while- sick,. to name a few of his 

physical needs. He also needs ~o have fulfilled 

satisfactorily his social ne-eds, that is, achievement, 

affection and acceptance •. Many o~· the slow learner ' s 
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behavior problems arise because he does not knmv the 

norr,al ·way to fulfill his social needs . He needs the 

same balance of success and failure as a normal child 

needs . He will, as most teachers realize , become a 

problem if he fails more often than he succeeds . The 

slow learner has a great need for affection and this is 

a point that should be realized by the teacher . He needs 

to grow in self-respect and in self-realization. He needs 

to accept himself for what he is and he also needs to 

be accepted by others , not to be treated differently 

because he is a slow leai~ner . Sometir1.es we get the idea 

from others that he is a different species of "homo 

sapiens" because he is a slow learner . He is not. He is 

the same as a normal child except that he learns more 

slowly. 

The Aspect of the Slow Learner to be Studied 
in this Thesis and the Plan to be Used 

The problem presented by this thesis is to find 

the most effective ·ways in which slow learners can best 

be taught in regular classrooms by average teachers . 

This study uill include , as already has been done , an 

account of the characteristics of the slow learner as 

compared to the average or normal child . This is 

• 
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included to give the r eader a better- understanding of· 

the slow learner. The study will then deal with the 

theories_ of thre~e psychologists and an attempt will be 

made to anply thes-e: theories to the teaching of the- slow 

learner., The three· psychologists to be studied aTe Freud, 

Jung and Adler. 

The study will be concluded with a . discussion of 

general teaching methods which can b-e applied to the 

slow learner who is emotionally disturbed an d also to 

the s-low learner of law intelligence .. The final section 

will. include a few pertinent suggestions which could be 

introduceff into the c l a ssrooms· by the teacher's in our 

Nova Scotia schools 



CHAPTE~ II 

SIGNUND F3.EUD 

In this discussion on Freud it seems necessary 

to discuss his idea of the psychic apparatus . To Freud 

it consisted of the id, the ego and the superego. The 

child according to Freud cones into the world with 

unorganized and chaotic powers in the id. The sole aim 

of the id is the satisfaction of its needs, the satisfy­

ing of hunger, self-preservation and love. As the child 

grows and comes into contact with its environment, part­

of the id is developed into the ego . The ego is conscious 

of its environment and it tries to curb the id. Freud 

says that a neurosis develops· hetween the ego and the id 

in the conflict which results •. The- eg_o represses the id. 

In a normal, healthy person it is imnossible to separate 

the id fro~ the ego . The superego represents a modified 

par-t of the e.go. The superego is the highest mental 

evolution attainable by man . The feeling of a conscience 

depends altogether on the development of the superego. 1 

1 John Rickman (ed.),. A GENERAL SELECTION FROJ:.~ THE 
WOTIKS OF SIGMUND FREUD: THE EG'O Al':D THE ID, ( New York: 
Doubleday and Company, Inc., 1957), p. 22l •. 

9 
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As we know Fr-eud is responsible for psycho- analysis . 

He calls it "de.pth psychology" ,1 because it has emphasized 

the role of thff ruiconS'cious processes •. Freud conceives 

consciousness simply a.s an organ of perception. The 

· unconscious is unknown and cannot be voluntarily recall ­

ed . Nope.rs-on can bring anything from the unconscious 

to light unless it is done by psychoanalysis •. Mid- way 

between the conscious and the- unconscious ther·e· is a 

fore -conscious,~ where memorie-s are found of which one 

is• unaware but which can be recalled with sorne e:ffort . 

This summary gives us an iq_ea of the forces or systems 

which arB to be found in Freud ' s psychic apparatu s . 2 

J.ung says that Freud ' s psychology is a psychology 

of a sick person. Freud bases all actions on the idea 

of sex . ~epression to Freud ·was the suppr·cssion of 

ideas not pleasant to the individual . It is on this 

basis that Freud ' s ideas can be used in helping the 

slow learner . The teacher can help sublimate and not 

1John Ri ckman ( ed.), A GENERAL SELECTION FROM THE 
WORKS OF SIGM.1JND FREUD, ( New York: Doubleday and Company , 
Inc., . 1957), p . x ~ 

2 Sigmund Freud , THE INTERPRETATT01T OF DREA.ES trans . 
Dr . A. A. Brill ( New York: Random House , . Inc., L938), 
p . 491 . 
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completely repress the child's ideas . 1 

Ano t her conc ept of Freud's which is of great help 

t o educ at or s is t hat of the libido theory. Libido is a 

form of energy used by life instincts. The id tries to 

satisfy the urges of the libido. The homestead of the 

libido is in the id . As a child the whole libido is in 

the id , and a s the child grows and develops he attaches 

the libido to other objects. The psychotic is unable 

to transfer libido from himself to others. He is too 

interested in himself to bother with outside things. 

Freud has developed or broadened his sex theory to the 

libido theory whi ch includes love for other persons and 

things . This is where the teacher can make use of this 

energy in school work with the pupil. 2 

Psychic Energy 

The distribution and disposal of psychic energy 

according to Freud is of interest here.3 .The id has 

lJohn Rickman (ed.), A GENERAL SELECTION FROM THE 
WORKS OF SIGMUND FREUD: ON NARCISSISM: AN I NTRODUCTION, 
(New York: Doubleday and Company, Inc., 1957), p. 117. 

2John Rickman (ed.), A GENERAL SELECTION .FROM THE 
WORKS OF SIGMUND FREUD: GROUP PSYCHOLOGY AND THE ANALYSIS 
OF THE EGO, (New ~rk: Do,Jlbleday and Co. , Inc., 1957), p. 177. 

3John Ric kman (ed.); A GENERAL SELECTION FROM THE 
W05KS OF SIG¥UND FREUD: THE EGO AND THE ID, (New York: 
Doubleday and Company, Inc ., 1957) , pp. 210-235. 
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energy or libido of its own. If this energy is controll­

ed by the id, conduct is impulsive . Impulsiveness is one 

of the characteristics of the slow learner . The ego has 

no energy of its own, its energy comes from the id . The 

energy of the ego is used in mental operations . If the 

energy is controlled by the ego, conduct is realistic . 

This is tho energy 1,,re wish slow learners to use when we 

are teaching them, of course this is true of all pupils . 

The superego is formed through fear of punishment . If 

the energy is controll ed by the superego , conduct will be 

moralistic . 1 This is another energy we wish to control 

in the slow learner . 

Repression and Sublimation 

Freud gives an analysis of the unconscious 

motives behind forgetting names or ·words, mistakes in 

speech, r.iistakes in re2ding or writing, forgetting to 

carry out intentions and r:1any other faulty actions of 

everyday life. 2 Freud shows that r:10s t mistakes are 

1 
John Ric1'..r!1an (ed . ), A GENERAL SELECTION F::1Ql.1 THE 

WORKS OF SIGLUI;D F:1EUD: THE EGO Ar;D THE ID, (lieu York: 
Doubleday and Company ,' Inc . , 1957), p . 231 . 

2sigmund Freud, PSYCHOPATHOLOGY OF EVERYDAY LIFE 
trans . Dr . A. A •. Brill (New York: nandom House, Inc . , ' 
1938) , p . 178. 
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made by the subconscious, they are -eprossions of so~o 

action which eight bring painful, hateful or unhappy 

ideas with it . We do not do things because even if we plan 

to do then', unconsciously ue do not wish to do then . 

We unconsciously forget t_o do ther', or else ve do sorie­

thing altogether different fro:o what we had planned to 

do . 1 

People forget certain words or names because 

indirect} y those words or na:oes rcla te to sorc.e other 

experience which proved to be unpleasant . Sometimes it 

is quite difficult to fi~1d qut w:1y people do r:1ako sone 

errors . The reason for the error is too feeply buried 

or too involved with other things to separate it oasily. 2 

In relation to the slow learner the above may be 

applicable . If the child finds the result of doing or 

saying certain things brings back unpleasant si tu2.tions , 

or memories, he will refuse to do them . He represses the 

thought or the act . He will try to subli8ate it , that is 

he will try to find other ·ways of doing things or say­

ing things . The other ways may prove to be very un­

popular to the others around him . This is true with 

1 Ibid . , p . ll+7 . 

2Ibid ., p . 61. 
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respect to discipline problers in a classroom, a pupil 

i.rill get a ttent.ion one way or another , popular or un­

popular with tho teacher and his fellow pupils. 

The slow learner perhaps represses ideas more often 

than normal children due to the fact of his many failures 

in school work when allowances have not beer. mado for 

him. 1 He tries to do other things in which he obtains 

a fair ae.ount of success if it is only making funny faces . 

If he is made to feel that he is a failure too often , he 

will eventually stop trying to progress . He will develop 

a neurosis of a sort . The ego will allow the id to take 

control and impulsive conduct will ensue . His ratio of 

failu:>:>es to successes is top heavy . We must always 

remember that the slow learner is only slow in learning , 

his needs are generally the same as for a nor~al child . 

He r.mst feel successful in sore things so he c2.n reach 

a relative stage of mental • aturity. He certainly will 

not do so if he is nade to feel that he is a coDplete 

failure . He will repress his ideas to such an extent that 

at school he will not learn at all . 

1Ibid ., pp . 61, 94 and 103 . 



CEAPTEa III 

ALFRED ADLER 

This chapter deals with the worl{ donG by Alfred 

Adler on Individual Psychology. To Adler Individual 

Psychology covered the whole range of psychology in one 

survey and as a result it sh01.·red tl:.e personality as 

"ax1 indivisible unity" '! 

Adler felt that all forms of developmental failure 

and neurosis were expressions of inferiority and 

disappointEent . To Jung the personality could be 

developed thr~ugh a chosen vocation. Adler says that the 

pa th an individual f ollm,rn is extremel y important. "We 

cannot think , feel , will or act 1·1i thout the perception 

of some .goal" . 1 He says that all psychic activities are 

directed by a previously determined goal . "Every psychic 

phenomenon , if it is to give us any understanding of a 

person , can only be grasped and understood if regarded 

as a preparation for some goal".2 

1.u.lfred Adler , TEE PRACTISE AND THEORY OF II,JDIVIDUAL 
PSYCHOLOGY (London: Routledge and Kegan Paul Ltd ., 2nd . 
ed . 1929 , reprint 1955) , p . 3 . 

2Ibid ., p . l+ . 

15 
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Adler discusses the psychic phenoruonen of weakness 

in menory. Re says that if we exclude all possibility of 

organic causes, we can only give a reason why a person 

has a poor meL1ory if we lmow intinately the whole person. 

An individual may use weakness in n:emory for some purpose, 

he ~ay not permit himself to do some things because of 

it . He uses it as a weapon against a contemplated 

undertaking . Adler feels that this ,rnalr..ness ce.n be 

shown in the life- plan of an individual . This deficiency 

is narranged 11 in the unconscious in the individual ' s 

life-plan. In this life- plan, Adler feels that all psychic 

powers are under the control of a directive idea . All 

ideas, feelings, cnotions and so on are permeated by an 

unified life- plan. 

Adler feels that the subjective evaluation by a 

person is extremely important . It can give rise to a 

pernanent feeling of inferiority. The healthy individual 

has as his goal superiority. 

"Throue;hout the whole period of development, 

the chil d possesses a feeling of inferior i ty in. its 

relations both to parents and to the world at large 11
•
1 

libid., p . 13 . 
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This feeling of inferiority is the cause for his 

restlessness as a child . The whole potential educability 

of the individual child depends upon this feeling of 

inferiority. The future to the child is a place where 

he can be compensated . If the child is not able to 

find satisfactory ways to overcome his feeling of 

inferiority, a neurosis will develop . 

In children suffering fron neurosis, a feeling 

of being pushed aside is often brought to the front in 

the treatments . Besides this feeling , there is often a 

feeling of oversensitiveness . These often affect the 

even flow of the psyche . Children of this sort wish 

to possess , eat, hear , see and knm-r everything . They 

bocome so restless that they become unteachable , bossy 

towa:rds younger children , lie to their elders and mistrust 

everyone . It is quite cl~ar that a good teacher can 

holp such children while a poor teacher only r.iakes the 

situation worse . Under favourable conditions the child ' s 

unquenchable thirst for knowledge can be satisfied , but 

under unfavourable conditions criminal tendencies may 

develop . 

Another type of child that Adler discusses is the 

submissive child . To Adler he is just as dangerous a 
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type . This kind of child has reasoned to hi:r.:1self that 

he can gratify his wishes by the most complete kind of 

submission . He feels that he can get sympathy frorr his 

neighbours and so fulfill his wishes . He becomes 1:1ith­

drawn unto hinself . He is a very difficult kind of 

pupil to teaC'h because of his withdraual from the class . 

He does what he is told to do but does rot add a~ythiPg 

to the class as far as discussions are concerrcd, or ideas . l 

There is also to be found in some children the 

feeling of fer'."i,,,_i ty which could best be summed up as a 

combination of the other feelings , of over- submissive­

ness , of hypersensitivity , of feeling of being pushed 

aside and so forth . 

These false developments can only be helped 

accordirg to Adler by a study of individual psychology. 

Adler gives us many reasons for neuroses and ways in 

whieh t 11ey <'an be helped . 

A neurotic s~ould be helped fror a feeling of 

inferiority to a feeling of superiority . The neurotic 

tries to find isolation, he does not feel comr-uni ty 

bounc_ . He finds protection and withdraws from the r;roµp. . 

1 Ibid ., pp . 20-21 . 
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He lives in a world of phantasy and tries to side- step 

reality . He even uses such dodges from the world , and 

life in general , that his logic suffers tremendously . 

We must try to help the neurotic to return to hur:1an 

society. A person ·who helps the neurotic must be 

able to put hi• self or herself in the neurotic 1 s pl ace . 

Adler says : 

The psycho-therapeutic treatment has for its objoct 
consequently , to show the patient how in his prepara­
tions while auake and occasionally in his dreans , he 
is always attec pting i n an habitual nanner to fall 
into the ideal situation of his m.ain path; to show 
him that first, through negativism and later on of his 
m·m free will, he can change his life-plan and with it 
his systeL1 and so gain a

1
contact with huIJan s ociety 

and its logical demands . 

Children who are neurotically inclined, have 

feelings of hate and revenge , have sadisti c desires 

and they continually try to offset educational pl ans 

by defiance , laziness and indolence . All these things are 

indica tj_ ons of the child I s revolt against imaginary 

or real oppression. They resort either to defiance or 

falling back upon the sense of pity their environment 

gives to them. 

Neurotically disposed children disclose the desire 

1 I bid ., P• 50 . 
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to annoy parents by activities that they feel will draw 

attention to themselves, although t he attention may be 

in the form of anger . In such activities the child 

n:ay pretend to be deaf, bli:nd, lar.::c, dur.1.b, clumsy., 

to stutter and so on to cause attention to be drm,m to 

himself . 

Adler discusses the problerr of distance . The child 

gay separate hiMself fron reality by a great distance . 

He may use excuses such as poor r;:enory, sicYu"less and so 

forth for not doing certain things. He • akes great use 

of the 11if" clause. If a decision is passed and it goes 

against the child, then he uses Many excuses for the fail­

ure . This problem is not only characteristic of children 

but also of adults, as for the other probler:1s mentioned.
1 

Adler ' s contributions are pointedly practical for 

neurotic slow learners . These children have not been 

able to develop their personalities in the norual 1tray . 

They have allowed the feeling of inferiority to take over 

and it is the duty of the teacher through his or her 

own personality to help J:1.ake the child feel superior . 

Tho pupil is ~o feel superior in a normal, healthy way 

l Ibid., p . 104. 
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and not neurotically . The child ' s problem is how to cope 

with society and the teacher , by good example , can 

clearly lead the way for the pupil until he is able to 

lead himself in the norme.l 1·ray . 



CHAPTER IV 

CARL GUSTAV JUNG 

This chapter will consist of a discussion of the 

development of the individual by C. G. Jung with 

special emphasis on the types of slow learners. 

It is during childhood and adolescence that the 

ego is awakened and firmly established. Jung regards 

the psychology of parents and educators as of the great­

est i mportance in the growth to consciousness of 

children . He emphasizes t hat an unsatisfactory psycho­

logical relationship between parents may be an i mport­

ant factor in the psychic disorders of childhood. 1 

,Jung places great emphasis on the i mportance of 

concept-building for the solution of psychic conflic t s. 

Development of thinking is of great i mportance to him. 

He stresses this difference between himself and Freud's 

idea of sexuality. In the absence of concept-building, 

Jung says t hat with a certain intensity of conflict, 

1carl Gustav Jung, THE DEVELOPMENT OF PERSONALITY, 
ed. Sir Herbert Read, Dr. Michael Fordham and Gerhard 
Adler (Bollingen Series xx, Vol. 17, New York: Pantheon 
Books ' Inc., 1954), p. 39. 

22 
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the libido is pushed back into its initial sexuality 

with a result that a neurosis in the child is developed. 

Jung also discerns the seeds of spiritual functions in 

this concept-building. He says infantile conflicts can 

be helped through concept-building. 

In Dec. 1938, Jung made the statement: 11We still 

know sp little about the psyche that it is positively 

grotesque to think we are far enough advanced to frame 

general theo:ries 11 • 1 Theories about the psyche, according 

to him should then be capable of re-adjustment or abandon­

ment at any time. Psychic theorizing is only a framework 

to which we can attach new knowledge. 

The Role of the Parents 

One of Jung's theories contends that children are 

more affected by the unconscious background of the parents 

than by their conscious states. Parents should be conscious 

of the fact that they themselves are the main cause of 

neuroses in their children. The conduct of the parents is 

extremely important, both in what they do. not do and in 

what they do. He says the life which the parents have shirk­

ed is what is most i mportant in the development of the child's 

1rbid., P• 7. 
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personality.l 

Parents' problems can often be seen in the lives 

of the children . If the problem is not seen directly in 

the child's life, it will act as a catalyst and produce 

effects in the child's psyche. 

The causes of the psyc he 's r eactions are important. 

But it does not necessarily react with consistent same­

ness to the saMe stimulus. This fact should be remember­

ed by parents when dealimg with the children in the 

family. It should also be remembered by teachers so that 

they may stress the individual rather than the class. 

The Conscious and the Unconscious Part of the Psyche 

The child 1 s psyche be.fore the time of ego­

consciousness is certainly not empty, according to Jung. 

With relation to time, consciousness follows the devel­

opment of speech very quickly. The unconscious psyche 

of the child is limitless in extent and age. It is a 

collective psyche of all the ages of mankind. The child's 

ego is developed when the child uses the word 11I". He 
, 

becomes conscious of himself. He is a budding individ-

ual.2 

libid., p. 43. 

2Ibid., P• 52. 
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Jung says that we know now t hat the conscious mind 

consists only of those ideas which are directly associat­

ed with the ego. Jung compares the conscious part of the 

psyche to an island and the unconscious part of the 

psyche as the sea. He adds to this comparison that the 

island is not stationary, it may rise and fall from 

t i me t o time . In falling we have the process of for­

getting , with rising we have the process of learning. 

The unconscious part of the psyche is the basis for the 

conscious part of the psyc he .
1 

As stated befor e, once the child uses the word 

"I" consciousness begins . The process continues through­

out life, from puberty onwards it is slowed, fewer and 

fewe r pieces of the unconsciou s are added to the con­

scious. Between bir t h and puberty , and in our .culture 

up to t he twenty- fift h year, the gr eates t development 

of the conscious takes place. This development makes a 

f irm connec t ion between t he ego and the conscious part 

or that part of the previous unconscious which is now 

conscious. Teachers and educators re-enforce t his state 

by education and culture. School is "a means of str ength­

ening in a purposeful way the integration of unconscious-

1Ibid., p. 52. 
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ness".l 

Jung says if we did not educate as we do, children 

would be merely i ntelligent by i nstinct. They would be 

ignorant and unconscious of themselve s and others. 

Jung says that in mental development children pass 

t hrough s t ages that could be compared t o unconscious 

animal conditions into conscious civilized condi tions. 

He says that during the development, par ental influence 

can be f or good or evil. All parental difficulties can 

be shown in the psyche of t he child. Sometimes they 
2 produce pathological results. 

When the child reaches school at the age of six 

or thereabouts, he is still not capable of asserting 

his own individual personality. So~etimes we as teachers 

find he is peculiar or obstinate and blame it all on 

the child himself. Jung says we should enquire further 

and without a doubt it will be traced to the parents.3 

The Role of the Teacher 

Jung says that the teacher should realize the role 

libid., P• 52. 

2Ibid., p. 53. 

3rbid., p. 53. 
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he or she is playing in the development of the child. 

The teacher must not be satisfied with the mere passing 

on of the subject matter, but he must influence the 

child through his own personality. The teacher is faced 

with the delicate problem of not appearing too assertive 

to the child. He does not wish to create repressions, 

but he still must deal with the child firmly. This 

attitude must be r eal. I t must be i mplemented in a 

natural way, as natural as everyday action. Jung feels 

that the teacher's life must be one of good example. 1 

He feels that much is taught by good example. The methods 

of teaching are only half of the job, the other half of 

the education of the child is obtained through the 

personality of the teacher. The teacher is to guide the 

child from a world of parental influence to one with a 

wider scope. The school helps to lead the child to this 

world of wider scope. It is necessary for the teacher to 

use the personal approach towards the child or at least 

leave a place where such can take place. This is especial­

ly true o~ slow learners. They are to be treated very 

personally. Jung says if the personal relationship 

between the child and the teacher is a good one, it 

1 Ibid., P• 56. 
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matters very little how t he child is taught. Sheer know­

ledge is not so impor tant as is the development of real 

men and women . 1 Education should make the child proper­

ly conscious of himself. Jung also states that a man's 

education is not fi nished when he l eaves school or 

university , but it should continue afterwards . It is to 

beco~e then self-education. The basis of t his is self-
2 

knowledge. 

Psychic Disturbances in Children 

In Jung's lectures on "Analytical Psychology and 

Educ ation", he s tates t here are five main groups of 

psychic disturbanc es in children. These groups will now 

be discussed here. 

The first group is that of backward children. Jung 

says that a common form is the mentally defective. These 

are children of low intelligence and in general have a 

limi ted capacity to understand . 

He says that some of the dull children are 

charac terized ''by a certain richness of heart , and-----­

are capable of loyalty, affection, devotion, reliability 

1Ibid., P• 56. 
2Ibid., p. 58. 
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and self-sacrifice". 1 They may be poor in intellect but 

they do possess the above qualities. There are also 

to be found t he 11 excitable, easily irritated childn , 2 

who suffers from possessing a one-sided temperament . The 

above types are educable. We also have the child with 

the arrested mental development. His development is very 

slow. It takes the advice of an expert to tell whether 

he is a case of ment al deficiency or not. Such children 

often have outbursts of emotion similar to i mbeciles. 

If these children are not ruined by forcing them educat­

ionally, they can in time attain a relative mental 

maturity. Too much should not be expected of them in 

· short lapses of time.3 

The second group , according to Jung, is that of 

psychopathic children. The disorder in cases of moral 

insanity is either due to congenital or organic injury 

to parts of the brain. These are i ncurable . Sometimes 

t hey become criminals , even habitual criminals. 4 

From this group we must separate the child with 

1 Ibid., p. 69 . 

2Ibid., p. 69 . 

3Ibid., p. 70. 

4Ibid., p. 70. 
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arrested moral development. They completely lack human 

feeling, usually they are illegimate or adopted children. 

They have not had the love they needed from parents. They 

were not able to adapt themselves to foster homes. If they 

have good intelligence, they can learn to rise above their 

criminal tendencies. 1 

The third group consists of epileptic children. 

They are not uncommon in the population. The forms of 

epilepsy are numerous and Jung does not discuss ther . 

There are obvious attacks and others that pass nearly 

unnoticed, except that the child behaves peculiarly, 

although still conscious. 2 

The fourth group consists of various forms of 

psychosis. Cases are not uncommon among children. 

Generally these children act strangely, they ar e 

incomprehensible, sometimes hypersensitive, emotionally 

abnormal, either being very placid or apt to explode 

over the least t hing. 3 

The fifth group consists of neurotic children. 

These may range from t he naughty behavior of childhood 

1 Ibid., p. 71. 

2Ibid., p. 71. 

3Ibid., P• 73. 
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to definitely hysterical attacks and states. The trouble 

can be physical or mental and moral. 1 

Those Who Can Analyse the Psyche 

Jung stresses that in order to analyse children, 

a person must be competent. Only those who are skilled, 

educated apd trained should even attempt to do it. Jung 

states: 

To analyse children is a most difficult and del­
icate task. The conditions under which we have to 
work are altogether different from those governing 
the analysis of grown-ups. Th~ child has a special 
psychology. Just as its body during the embryonic 
period is part of the mother 's body, so its mind is 
for many years part of the parents' mental atmo­
sphere.-------------Only a very little of the child's 
psychic life is its own; for the most part it is 
still dependent on that of the parents. Such depend­
ence is normal, and to disturb it is in~urious to 
the natural growth of the child's mind. 

It is difficult to analyse children because their 

psychic lives are very little their own, most of their 

psychic lives still belong to their parents. According 

to Jung this is normal and it would be wise not to upset 

the natural growth of the child's mind. 

Kinds of Education 

Jung recommends three kinds of education, and 

libid., p. 73. 
2
Ibid., P• 74. 
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these three kinds can be used for both the slow learners 

and for the normal and gifted. In the discussion which 

f ollows we can see the various uses of these kinds of 

educa tion. 

The first kind of education is education through 

example. It proceeds generally unconsciously. It is the 

oldest and most effective kind of education. Environment 

is more or less identical to the child, especially with 

his parents. Sometimes the best methods of education are 

ruined by a bad example. 

The second kind of education is collective educat­

ion , by this Jung means education according to rules, 

pri nciples and methods. The individuals turned out from 

this kind of education will be moulded according to the 

rules, principles and methods used . Usually individuals 

conf orm to this type of education and fro m it we tend 

to get a uniform population. The more individuals con­

form, the more uniform will be the mass. Children who 

do not conform to it are usually those suffering from 

psychic abnormalities. In general Jung says that the 

collective education type is the best f or most people 

but there are exceptions and for these exceptions he 
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prescribes individual education. 

Individual education is especially useful for 

mental defectives. Its aim is to bring out t he specific 

individuality of a pupil. The types of children he 

includes here are: a ) those who are ineducable due to 

brain damage either from disease or by accid~nt, b) those 

who are educable but have difficulties in some subjects 

while not in others, such as those who have difficulty 

in mathematics and c) those -children who .suffer from 

neuroses and have developed certain attitudes that 

would hinder them in collective education. 2 

Importance of Personality in Education 

Jung never stops stressing the importance of the 

personality of the teacher and of the parents. He says 

that the teacher "should constantly ask himself whether 

he is actually fulfilling his teachings in his own person 

and in his own life, to t he best of his knowledge and 

with a clear conscience 11 .3 Education "presupposes self­

education".4 When he discusses the qualities of a good 

1 
Ibid., p. 1 51. 

2
Ibid., _p. 1 51. 

3 Ibid., p. 140. 
4 Ibid., p. 14o. 
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teacher he also includes, 11a certain knowledge of psycho­

logy - by which I mean common sense and experience - is 

therefore a desirable requisite in a teacher 11 .l 

Some children do very well under one teacher, but 

when this teacher is no longer with the pupil , the pupil 

does not do as well. This shows the importance of good 

personal influence by the teacher. "Besides the gifts of 

the head, also those of the heart 11
,
2 are no less import­

ant. 

1 
Ibid., p. 140. 

2 
Ibid., p. 140. 



c:=APT',:R V 

HELP FOR T:rn SLO:·J LEA3.NER 

Teaching a Child of Low Intelligence 

The teacher rust rer.1ember that the slow learner 

is the same as the average child except that he learns 

more slowly. His needs are the sa~e as for the average 

child . The teeching E.ethods 1.rnuld be so• ewhat the sa'0 e 

with a few alterations . 

When teaching the slm:1 learner , the teaching nust 

be slow and repetitive . A small amount of new work 

should be presented at a time and this well taught . 

Where possible visual aids of any sort should be used, 

so that the subject car be rade r are concrete o~ no~e 

tangible to the child . Let hir see as well as hear . 

Besides hearing a:nd seeing , let the child act . He k.:.YJ.01.·1 

fror~ past experiences of ou.,.., m-rn , that if we can 

participate in an activity, we can learn it faster . Let 

the child participate in activities on the subject being 

discussed . If th.e subject is Science and the topic is 

root hairs , let the child germinate seeds , let hi• tend 

the seeds and let certain children pass out the germin­

ated se0ds to the others . If possible let each child see 

35 
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the root hairs through a magnifying glass or a riicroscope . 

If a child has taken part in the activity , ~s each one 

should , he will remember root hairs , where they are , what 

they look like and their use to the plant . This should 

then be concluded •with the drawing of the root with the 

root hairs by the child , so that he can refer to it at a 

later date . The above has been cited as an example, in 

other subjects other means of illustration and partici­

pating should be used . Sometimes it takes a great deal 

of imagination on the part of the teacher in some subjects 

to illustrate a topic . But the results are well worth 

the effort . 

The slow learner abstracts very poorly and it is 

the duty of the teacher to help hiD lear~ to i~prove 

this deficiency, and this car best be done by going from 

the concrete to the abstract . If the child car understand 

thoroughly things which he can see, touch and hear , he 

is ther~ better prepared to understand those things which 

he cannot see, touch or hear . If a child sees a root hair , 

1-ie can better understand the use of it, hm·r it ·works and 

t'1e why and the hm·r of it. 

If it is a story in E~glish , t½e child can better 

unde,..,stand why the characters say and do certain thiYJ.gs 

if he tries to act out t~P pa~t or if ~e sees a ~ovie 
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of t he stor y or has the story read to him by sor,1eone who 

reads well . 

Successes and Failur es 

The kind of success which is i mportant to any 

child is objective success. With each success the child 

r us t have learned something that will help him in 

another situation. In order for a child to be always 

successful wi t h objective problems, the problems must 

not be too difficult. It is a mistake to give a problem 

which is too difficult for the child . The first situation 

should be so simple that victory is practically certain. 

The child should be supervised so that help can be given 

at the right moment . After each vict~ry the degree of 

difficulty can be slightly increased . It is not so 

important that the child learn to conquer a certain 

situation but tha t he learns the attitude of conquest. 

He must be mor e sure of himself after each victory. 

The t eacher should be aware of the attitude of 

each pupil with each problem given. Each pupil will 

react differently. The teacher must help the child to 

meet each situat ion squarely and attempt to solve the 

problem. 

The habit of success is the goal of every individual. 
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the slow , the average or the gifted learner . Each teacher 

should help correct any faulty habit pattern. Each pupil 

nust learn to face a l)robler : respectfully but confidently. 

This is the habit of success . 

As said before in another chapter , the ratio of 

successes to failures should be about the sa~e for slow 

learners as for others . The type of problm1 does not and 

should not be the same for each type of learner, but the 

success to the slow learner is just as important to him 

as to the gifted . The probleo for the slow learner 

should be less involved , with relatively'quick results 

possible . He is apt to beconc discouraeed when he does 

not see results at once or at leas t possible in the near 

future . 

tt intellectual defect is more shameful to adc.it , and 

every effort is made to keep up an intell ectual fr ont 11 •
1 

Children as well as adults, hate to admit failures or 

an inability to keep up with their fellows . Individual s 

will not face sot10 situations squarely because they are 

unpleasant to their ego . They refuse to remember certain 

s i tuations because of fear of unpleasant memories . If a 

1 John J . B. Horgan , THE PSYCHOLOGY OF THE UNADJ UST-
ED SCHOOL CHILD ( revised ed . ; New York: The :MacMillan Co ., 
1949), p . 98 . 
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slow learner 'or any pupil has unpleasant memories about 

certain things in school work , it will be extremely 

difficult to get him t o do satisfactory work in that 

subjec t unless his fears can be disper sed by enlightening 

experiences . Experience and new knowledge tend to lessen 

and destroy illogical fears . 

Reading and Arithmetic 

It has been shown many times by teachers that a 

child who has difficulty i n reading or has a reading 

disability suffers in all academic subjects . H. Loewy 

discusses means to help a slow learner to read . She 

stresses t 'he use of gaLes in teaching t he child . This 

idea_,._of games is, , of cour se , not a new idea . It has 

been known since Plato's THE LAWS. She stresses the idea 

of avoiding fatigue . Only a short period of time should 

at first be spent at reading and this can be increased 

as the child ' s progress is observed . Care should be 

taken not to r ush t he child . 

Miss Loewy says that some times people say that 

certain children show no desire to learn . This is of 

course ver y wrong . The child has a great desire to learn 

but with his difficulty , he appears to be unwilling and 

resists because of it . If a child does not suffer 
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fatigue and the work is adjusted to his speed and his 

level, no difficulty is usually encountered. 

The games introduced by Miss Loewy are for group 

endeavours. But she stresses the fact that these games 

~ay be so constructed as to develop the child in initia­

tive. Children gain self-confidence with the se games and 

11 so graduate happily on to solo reading and feel rriore 

tr i umphant 11
•
1 

Miss Loewy also offers games in Arithmetic. They 

are designed to give the child na number sense 11
•
2 This 

Tueans more than the ability to count. The child's mind 

should be trained to concentrate. This can also be done 

by means of games. At first the slow learner does best 

when he does things with the teacher but, as shown in 

the reading gan;es, he soon gains sufficient se1r·­

confidence to work on his own. 

Teaching Emotionally Disturbed Children 

ttEmotionally disturbed children display fear and 

rage; they are restless or listless; they fidget, they 

lHerta Loewy, MORE ABOUT THE BACKWARD CHILD (London: 
Staples Press Limited, 1957), p. 86. 

2Ibid., p. 87. 
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fight; so:oe are dreamers, others are bullies" . l The 

emotional disturbances are found a:oong the slow l earners 

as well as araong nornal children. This emotional stress 

is often due "to conflict in the hon:e , to a broken hone, 

parental rejection , insecurity, fear, worry, anxiety , 

or som.e unfortunate social circu.mstance 11
•
2 These 

difficulties can involve a slmv learner or I:'.ake a nor:mal 

chilC appear to be a slow learner. 

If a child is emotionally disturbed to any eroat 

extent, he will be unable to progress in school work . 

If success :Ls to be achicwod.• in teaching him, he mu.st 

first of all be treated for his disturbances by a 

qualified psychologist or a child psycl1iatrist . It is 

a teacher ' s duty to be on the alert for any unusual 

• ental disturbance . She should not try to diagnose or 

treat the child herself, but she should refer the child 

to someone who is better qualified . The need for a 

school psychologist is felt by many large schools. Once 

the child ' s problems are understood, the child ' s behav­

ior no longer appears peculiar . A psychiatrist can help 

1 Sister Lary Theodore, O. S. F., THE C::f ,1.LLENGE OF THE 
-qETARDED CHILD (Milwaukee : The Bruce Publishing Co ., 
1959), p . 85 . 

2 Ibid., p . 85 . 
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the chi l d tmmrds better feelings between him and adul ts . 

Sister Eary Theodore says that when a child appears to 

be ~ost annoying in a class , he is then ready to be 

helped . Insecure children then begin to improve when 

they appear their worst , perhaps because the help they 

have received fror.1 the psychiatrist is just beconing 

effective . People ,·rho work with enot :Lonally disturbed 

children need great understanding and much experience . 

They need to realize that undesirable behavior is a 

symptom of tension . Teachers and others who deal with 

these c:·1ildren r.mst truly wish to help free them fro• 

their *nhappy tensions before it is too late . 

John J.B. Lorgan gives sone practical hints for 

teachers in his book, THE PSYCHOLOGY OF THE lJlTADJUSTED 

SCHOOL C!ULD. He says that the teacher should try to 

study the peculiarities of the child in an impersonal 

objective way . The only motive behind the observation 

is to improve the child . 

It is not the concern of this paper to discuss 

in detail the neuroses of children, only a few general 

statements about the teaching of such children will be 

r:iade here . 

A teacher should try to build self-confidence in 
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a child . She should never hunilate a child by naking a 

display of his poor work , nor permit the other children 

to ridicule hin or take advantage of his failure in any 

manner . Personal conparisons should not be r.mde . If a 

teacher wishes to display pupils ' 1.10rk, she should use 

naterial fror'.l former years or of unknm,m ai.:1thorship . 

If a child daydrear1s excessively , he is then not 

satisfied with ~cality . A teacher should try to find 

out uhat is back of the dreams . She r.1ay then be able 

to help tho child adjust to reality . If she makes 

reality satisfactory then the child will not want to 

daydrear1. 

If a child is stubborn, the teacher should help 

hin to use his energy constructively so that he n:ay 

develop interest in his own work . Later he nay be 

taught not to resist the ideas of others . 

These suggestions are applicable to both the slow 

learner and the average child . If the teacher feels 

that she has a problem which she cannot solve alone 

she should not hesitate to ask for help . 

Attitudes Are Important 

We are now free to discuss attitudes towards the 

slow learner . This subject will be discussed under four 
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sections: t he a t titude of the home, of the teacher , of 

t he ot her pupils and lastly t he attitude of the public 

towards t he slow learner . 

The Home 

The more freely and realistically t he parents of 

a slow child speak of him, the easier will be t he situ­

ation in the horr.e . The reactions of the normal brot hers 

and sisters will be more pleasant if the parents really 

accept their child. Conflict in the home usually results 

from the tendency of one parent to blame the other for 

the child ' s condition. A healthy atmosphere depends on 

t he unders t anding attitude which the parent s cultivate 

for each other . If they have emotional problems of their 

own, it becomes more difficult for them to adjust them­

selves to their slow learning child . First of all they 

should get professional psychiatric help, if t hey or 
'-

their child need it . 

The slow learning child should not be hidden as if 

he were something shameful . Parents need not feel hope­

less . There are constructive things which can be done . 

The great trouble is the lack of understanding of the 

problem. 

This lack of unders t anding · is seen in other child:een. 
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They not only torment the slow learner by teasing him 

and calling him names, but sometimes the brothers and the 

sisters of the slow learner get some of the same treat­

ment . The teacher can help to overcome this deficiency. 

The School 

When the slow learner goes to school, he comes into 

contact wi t h a wider range of personalities. No teacher 

should teach or have anything to do with a slow learner 

if she feels that he is just an annoyance. He is an 

individual who needs a lot of love and attention from 

his teacher. The teacher of the slow learner should 

herself be emotionally secure. She must be able to 

encourage confidence in her pupils. Personal qualifica­

tions of patience, energy, and true devotion are as 

i mportant in the teacher as in the parents of the slow 

learner. 

The teacher must believe that she can help the 

child through the parents. Co-operation between parents 

and teachers is important in helping the child. An 

understanding teacher is a key person in the life of 

the slow learner as well as the normal child. 

A healthy classroom climate may be created by 

both the pupil's and the teacher's attitudes. If the slow 
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learner is in a regular classroom, much of the attitude 

of the class towards him depends on the attitude of the 

tecwher . 

It is felt that if the slow learner is in a separate 

class that he can receive r:0 ore individual help and then 

proceed at his own pace . The average pupils would then 

not have to wait for him and he would not feel left­

behind ·the others . The others would become his equals or 

his peers if he were in a separate class . He should then 

be more contented and happy in such a program , even 

though later he has to face the realization that others 

are brighter than he . 

The Public 

The people outside the home and the school can help 

or hinder the slovr learner . If they understand him and 

accept hiri1 , he will be helped in his progress to adjust 

to his environment . If they do not accept him, he of 

course will feel rejected by society. If the neighbours 

have a positive and constructive attitude towards the child , 

he will then be helped towards his maxir1uI11 development . 

It is the duty of all to help the slow learner , the home , 

the school and the public . Cardinal Cushing of Boston 

has remarked: "the greatness of a civilization can be 
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r"easured by tr-e provision it makes for its least menbers 11
• 

Improver1ents in tre Education of t½e Slow Learner 

The teaching of the slow learner is a ve~y great 

problen . Hug1·1es and Hughes in their book LE..D,R='.r::-G ~ ~~D 

'1'E..!\.CHDJG, quote E. ThrL·,g as saying, 11A dull boy ' s mind 

is a wise man ' s problem 11
•
1 The probler1 certainly cannot 

be completely solved, but the suggestions offered here 

nay help towards a partial solution. 

1) The number of pupils per class must be small, 

co~prising no nore than 15 pupils to a class . 

2) The teacher must be understanding, sympathetic , 

imaginative, patient, ·well- educated and able to set a 

good exa~ple by their lives . 

3) The classes should be separated froE ordinary 

classes but the pupils must not be left out of the 

regular activities of the school, such as , sports, 

dances , asse~bly , etc. 

4) The syllabus should be taught on a wo-,,.,king 

approach rather than on a wordy 2pproach . The slow 

learner abstracts poorly so he must work on concrete 

1A. G. Hughes and E. H. Hughes, LEARNUW AITD 
TEACHING (2nd . ed . London: Longmans , Green and Co ., 1946), 
p . 282 . 
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situations with the idea that abstract work would be 

done at a later date . 

5) Reading should be encouraged . Interest in reading 

and confidence in reading should be the key point s in 

the progra111 . 

6) The attitude of the teacher , fellow-pupils, 

parents , and the public in general must be improved. 

These children arc not a different species of man nor 

are they freaks, they are children who possess a handicap 

in learning new things , usually academic things . 

7) The curriculum should be adjusted to meet the 

needs of these pupils . 

8) Slow learners can more easily be reached through 

the heart than through the head . Teachers who teach slow 

learners should love these children, they should teach 

them with true devotion . The children will themselves 

learn more through love than through fear . 

The probleo of teaching the slow learner is ever ­

present , and the challenge to those teachers who feel 

they cah help the slow learner is great . Nay we have more 

devoted, understanding teachers for their cause in the 

future! As Liss Loeuy says in her book, nThe backwa·"d 

child not only needs helping , but he needs the best 
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possible help that is available" . 1 

1Herta Loewy, MORE ABOUT THE BACK1·JAJ.D CHILD (London: 
Staples Press Limited, 1957), p. 138. 
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