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o Ihe Rationale for This Study
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uCOtla Departmenf of qucatlon dur]ng the m@nth of Ma}

. . N
W ? . P \ b S

|cj 3 "

1984

made durlng the_month 1n addltlon-to other Jnformatlon and

data mad@ ava)]able by the school Cand staff.

4 .

,Sectlon

¢
s+

tion %ates in the schoole The students who

]
'retalned were the dropouts

were not

Tﬁe'grade__7 to 12 retention

¥

rate waS'determined by_qomparingithe number of" grade 12

studénpe’ enrolled. wjth “the pnumber of “grade 7 qtudents

'eﬁrolléd five years' previously The survey revealed - a

5

of the proylnce.

.\

ThLQ‘sLudy arlsee “from a’ survey conducbed by the Nova
' l .

“The survey was based on: observataong and assesqments

rather 1ow retentlon rate for the county in relatlon ‘to that;

B

6 of the Survey dealt specnflcally with reten~="

ThlS study is an attempt to determlne some

of: the characterlstlcs which" may ]ead students to drop outf

¥

.$ehool'dlploma.

of school before completlnq the requ1rements for the hlgh
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Dropp1ng out of school has not\alwa%é been viewed as a -

L - y - ;o - \ |
h ‘ ' "World War,‘leavihg SChOOl béfore gﬂaduatlon wa s the nérmh{

\ l .

“rand it did not generate s1gn1t1cant ncgatwvc conscquenceo-"

v . \

problem Between the turn of the\century é?j the Second

.

At the turn ofvthe century, for example, only 11 percent of |
a}lﬂlﬁ to .17 years olds were enrolled in hygh schoo] in the
United Statesu(qube;gér; 1981) and 10 percent of\those who-

N L . . . . . \ v .
made it to high school graduated (Hunt &. Clawson} "1975) .,
Not only did most . young people ieave echool,@iﬁhout-a ﬁigh

. . N o o : . . Y “
school diploma, but a high' school -education was not required

by law, was not economically feasible for most, was not pro-
vided for in school budgets, and was, hot required for access
.. {. . to most_ jobs. 'Ieaving School w1thout a diploma did’ not

limit optiqns.- Eycept for soc1al reformcrs, who €ﬁought all
[ I ' '

social problems would-be_solved ;f all people were educated,
more'educatiqn @as'hoﬁ seen aé'neéessary, and leayihg_school'i

:without.‘a- dlploma was<_not: pereeived to 'pé the seunee of

socnal or communlty problems S T'wk\_

. s
b -

‘Between 1900 and bbe Second World War, economlc changos,
. made itl possible fof more ;youths to .spend Impge -time ~1n

.

s ': Schoole.: Schdol 'partidipation, schodl Hudgets, the "1egal
,requ1rements for part1c1patloh and the school s capa01ty for'

-them -all 1n¢reased .enroleents (Tyack, 1976). ': By 1950

about 68lpercent of the seventeen year olds were‘ehrolled in

.



school in Un1¢ed Qtates (Rumherger;fl981); i Whlle part1

1——41’

versal partlc:patlon 1ncreased, optlono for adult roles were

not closea by fallure to obtaln a high 5chobl dlploma
The d;opout 1ssue galhed; 1ncreascd slgnlflcance aS'fa

'social"prbb]en\ in the post—Secondf World War' pefing jwhen
S o :techhological changes affected employment 'optionshfénd

training . requiremehts (Schreiber, 1967).: . As, .a result,
onskilled. jobs. became .scarce so that' the - youno- person

¢

cnpatlon 1ncreased dur]ng thlS perlod and concern for unJ~g‘
v 5

L - h‘ leav1ng school w1thout i dxploma no 1onger had easy acCeSq;

e

employment and a. competltlve job 51tuatlon made credentla]s

sions. o . f 've‘ ‘ -

_to»employmentT Furthermore, more technlcal jObS requ1red
“more "skilled workers which meant . that _education affected.
: prbdpctivity. This. change increased the 'importance- of -

e - education as a baeisxfor.employment-_ Finafly,rhlqh school'

g

?Slowiy, durlng the second hélf of 'thisz centnry;';the-

such as dlplomas more 1mportant asg a delS for hlrlnq dec1—‘

school and school competltlon have taken oh a new 51gn1f1— )

ot *

ﬂcanoe in soc1etyp 1n=large>part due-to changes ln“che.ecoﬁ'

—
s

nomy . - The end result of these changes is &hat'the-highﬁ

[

school has taken a new role:‘ The role lS that the hlgh

school haq been glven the mandate to prov1de youths W1th the-

k!

credentlals and skllls neceseary for parthlpatlon 1n occu—~

patlonal and other soc1al roles. The hlgh school dlploma 15"

'
¢
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the qymbol of completlon of a major“rjte ‘of paqsageAinto
. “adulthood. Adults v1ew the school as  a necessaly step in'
vthe'conyéntlpnal'rogte.to upward moblllty. St ;s.éeen‘aé
the instithtion through which’ yoﬁth ?fSt passfinuoﬁder‘LQ
mdke the tran51tlon to a qatlsfylng and prddgctivelédufghoodx
(Wehlage, Stone & KlL bard 198&)
- ,‘ ' ThlS relatlvcty new role of h1gh school and 51gn)f1canco-
) L of -the dlploma as a credentlal for .access tofadu]t roles“

< .

_meang that the person S dec1q10q ko 1eave school WJthour a

deloma “is llkely to -lead to prob]emf-' ‘These

<‘affect the lnleldual and have 3001a1 1mpllea ions.
"";,‘T " An Jrony of the 51tuat10n 15 that 1n_contfast with. the

. . . - “ v v .1S . . . Y
did‘ not

first half of the century, when'most young people
#+

[N RO

-stay 1n school because they COU]d not afford to,.th young

_J@;.t—* o people cannot afford to leave school . It'is this change
| that has glven the decn sion to ]eave %chool wlthout'a dlp—

-

loma ‘its Jdentaty as .a serious problem today,

4
3 v

o B 1ncreasee1nfechool retenLJon 51nce the turn of the century

-

problems-

desplte a vaqt
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In. our cﬁltuié,'high school dfopbuts represent.indivie.

dualewwhewchallenge the'domiﬁant belief“that-education leads

~

to - labor market success-—employment and 1ncome guarantees

-,

'Many Qf these adolescents have been pushed out of school,

some.have opted out; all;are_regarded'as failures. " Educa-

tion critics have described these victims as helpless,

" trouble makers, welfare recipients or deliguents.

Friedenberg,(1967)'defined'fhe.cropout as a victim of

. some alienmmiddle'class.'.Qupportlng thlS bellef - Voss et

'al,'(l966)-further malntaln that dropplng out is’ a.responsé

-to status deprlvatlon experlcnces by lowér class youths when

competlng w1th mlddle class adolescents under c1rcumstances

fayonring the latter. Whereas,the‘mlddle'class-emphasis is

_on order and discipline, the lower class emphasis is .on

Ca

»aVoidahce'of troubIe or«ihvolvemeﬁq with authorities, deve-—

v

.1opment of physlcal prowess, skill in duping' dthérs,' the N

search for ex01tment,.'and a. desire for Jndependence from

‘external-controlsQ ,Thus, whlle soc1a1lzat10n in the mlddle- -
class..families preparés youth to ‘compete sucCessfully in

schoo] 10war class chlldren are not prepared to conform to

Al

E the academic and 1nforma] requlrements of the *school. . The
"Lower class Ghlld,.not prepared,to-be studlcus,'obedgent and

,docile{‘comésfiﬁﬁo conflict with.tﬁe middlefclass teacher,



Hi:s language, poor: social adjustment and cult of .immediacy

impair .his/her ch¥nce of success. ’ 5

Greene (1966) . 'looked at the'-problem in a slightly

differenticontékt. RBecause all our youth canndt be absorbed

"in the labour force, industry needs some criterion whéreby

»

. some youths can be.inducted and others not. _Becauﬁe'busi~'

3

nesgsmen ana industry cannot cope_with the issue,nfhgy-throwz

it back to the sbhools.ajd try to maké'it a problem-in that

_particular institutién. The job related problems -include’

. the abilify_to,locate a job, possibilities. for advancemént,
immediate and long-term earnings, and job satisfaction. Tn

each case, the dropout has fewer positive outcomes than the

-peer who completes school.. Consequently, thé dropouts tend

énd_ppoduqtive lives than their -peers. . Finally, many drop-

outs Texpérience a ‘stigma and .admit.to a naggiag sense of,

failhrgj—failuré’ to sééy in ;ché@l .ﬁhe_ way ‘moét,-kidéi do

 (Olsen et al;,'19éé). S \u |
.ﬂTheré_aré'a'pumbef'of cosééfto:éééiety thét'ére';lgo

.frequeﬁtly ﬁabhléted :of .;oted as . examﬁles of why leaving

school is a problem. -Lost earnings, -réduced productivity,

lost government revenues, and increased. public costs from

. N . : . Ay ' . . . .
welfare, crime and health problems are common social costs

[ . s s

assbciated:with'youthsfwho drqp-dﬁt.j.The dropout who has

~

fewer options .for  ~meaningful economic participation also

i . ' . H ¢

5

to have more, problems and fewer oppbrtunitiés for healthyu'

e
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3

tends to have a higher incidence of alignation, suffer cerxr-

tain ‘negative psychological effectd,. is less politically’

v

involved,  and is less likely‘to be ﬁpwardl¥:mqbile;

The limitations for a meaningful and productive life

1thatiseem-to be associated with leaving -school* without a

‘diploma means that this is an issue for those who care about

the’ well—being of the andividual as well és socity. It

means 'that the problem is often viewed ds a social prqglémﬂ

(Schreiber, 1967) -and rectives , attention from' child ad¥o~

cates, education reformers, economists, and thosg involved-

~in  juvenile justice, youth employment, -.social. services,

welfare, and economic development. ’ :
.
-- - ~ £
L
1
.
. 1
N ‘

. ‘I 1y “ . t
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‘1psychological. * Underx "séhébl”v he listed characLer15L1cs

ﬁh:grade level, failure of one or more school years,‘%rrégUJ_'

'school-oriented,.and.friends much older ox much ydungerﬁ'

: L ST ‘ 28
. b The Search fyé?éredictdrs S R
Many tables and scéTgé//;aye been developed to avcrt '

dropping out;w'Cervénﬁes,(lQGS) 1dent1f1ed bwenry charac-"

te;istics.commonly‘found among youths who are potentlal or

actualvdropouts, In'ﬁ?é table, hE,placed the characterlsi

ticélunder four - broad headings: school, family,.peels and L

ean N \‘,‘r

such as: two years behind in reading or arthmetic at .seven-

—

lar attendance,'no’participatioh.in extra—curricular activi-

f

ties, and a.frequent ohange of schoO]s “;Ugdér 'famiiy? the
following characteristics _are not@d: %orez children _thanf
parents can éontfol* eddcation Qf'parents at eighth gradé
levelg and “few famlly frlends Characteristics'noted uﬁdqr

"peers" were:. fr1ends not approved by parents, friends noﬁ
Ce . .- . v,
Finﬁl;y_asm"psycholégical".charactefistics were such things

as weak'self~1m§ge and resentful pf.ﬁll auvthority.,

'Lloya (1974, 1976) conducted two studieS' in_ Sydney, .~ f‘

fﬁuétrélig'to determine at what period in %Chool potentlal'

B , .
oo . . . 3 e '

drdpouﬁs begin to experieﬁce”difficulties. The first stUdy

,'revealed that mqny symptoms of. a. dropout occurred abfearly

as grade six. In the second study,quoyd found that dropout

character1st1cs showed as early as grade three These find-
1ngs lead to a better understandlng of the fa:lure process
. " b



- . ‘
, - - : -
N .. - U . . i o !
'.' 1_7_.'It 1s dlsheertenlng as a teacher to oonclude that the “paths ‘
pto educatlona] success and fallure have becomo IoN dlvergent' E
1dur1ng rhe flrst-tnree ‘school years:-~ : -' . L
;@“- :_l . T;Tne Search of Predicéors—~eer; race,page“and trme . -
- o ; "Who'drops'ouf? | o ‘
: .
fi ,_'. In the Uthed Gtates over a flve year perlod from 1967
T;QtO 1971, it was found that 52 percent of the dropouts wereT
ﬁ'males.(Young,;l97l): Canadlan studles also revealed that- : i
nelesnheue the hignest dropout,rate. In New Brunsw1ck, 59
‘ff o : .percent of'the dropouts were mdleq (Drummdé; 1966) - Youné
and Relch il975) fbund a’ "S6 percent dropout rate among ma]PqE
flhﬁvv._.': in Toronto,_Ontarlor“For.the provnnce of OntarJo, Watson
f?} ) j_ -(1976) found there‘was a dropout rate of 57. 6 percent amono:'
© males. T | ' | T
.ol Cet s : : ‘ s
N <’ In 1979, th'e"- U.S. _Department of. Health ‘Education and |
fwelfare added a second dxmenslon of ghe dropout 1n.addrtlon o
t;{‘ fz.ﬁo'sery that of race;’ " The report looked at’ three deferent; -
wﬂc: _races.and found the. fol]ow1ng results.,f ‘A-IF,.”.}w 1_-f o i/
N l.} Of all rhe wh]tes who attended school .on'  | ».':'1 '}f | ”
S IR ;d aj“_lS 9 percent were male dropouts “l:fe'd“::‘;, ‘fi,Lg'
17,:;j R fr”“f,;‘ib) - 12, 8 percent were female droponL;;'l i o “
guS;l T L - . )
v ~ B R ° B R i o
T . Of 'all the ‘Blaék's‘ '{vhb "aﬁtended s5chool:
ji:h ,':‘“ i;d_vi'”(Lé)“-l9 4. percent were male dropouts.

L S : ] . .
' : LN o) L

b} 20 0 percent were female dropouts
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3. Of all the Hispanics who attiended school:. S . - ':.5?:
a) -31{5 percent were-male?dropouts
b)) 34.2 percent were~fema1e dropout

Tn‘1985 a report (Phi 'Delta Kappan, 1985) found that

. ~

'“jonly 50 percent of Hlspan1cs coMpleted‘ school in ‘]985,

whereas 976 percent of - the whjtes and 59 percenl of the
Blacks'went on:tolgraduate, "
' A Canadlan study’ in New Brunswﬁok (Drummie, 1965) found

that 57 percent of the dropouts werenﬁngiish and 43 percent 

were French. S . o S

-The mean dropoutlage was'sixteenlfor'students.;n‘e Urét
rural‘didwest town (Fuller & Friedrdch,‘lé7b5. The province.
of Ontario_reported'that']2"4 pereept ofAtheir droponts for
:1974475fwére 16 yéafé of aqé or unaéf ﬁétsbg}‘1976). Dyop—
odté between the ages Of 17 and ]8 accoUnted for 25. 3 per-

~‘cent and only 2.3 percent.ofgthe\dropouts‘yere 19 years of
‘age or older, e o | f"‘pj-' ‘ - ,4\-'

_At'what'grade 1eve1 does dropping ont’occur?'

Lo T, In an Ontarlo study of hlgh school dropouts, 44.8 per-
s : % _

v
L]

‘cent of the dropouts were ln grade eleven, 36.8-percentfoﬁ{'_-'T

L

; the droputq.were in grade twerp and 18 4 percent of the

dropouts were 1n-grade,twe1ve, and 18 4 percent of the drop— .

_outq were 1n grade thlrteen (Watson, 1976) Young and,Rench{;_

-_(1975) found thatA 18 perccnt of thc grade nlne :Students
I”dropped.out,'26 percent of the grade_ten, eleven and twelve‘




place'dver’the summer .

5

students droppéd out while grade thirteen had a 20 percent’
_dropout rate in beonto pﬁblic'schools. In New Brun$wickﬁ

Drummie (1965) reported a'60.percent"drdpbut.raté in grades

8, 9 ‘and 10.._' C T

' Wheh do students d:op out? | ‘ E‘

‘Young and RPlCh (1975) reported that students droppedw-

'out dur]ﬂg the 1973 74 school year 1n fhe follow1ng manner-k

Time © . Dropout Rate.
September-October . 31% . S A
November-December " -ooo128 0 [
January-February . . ’ 15% o
March-June ' - 16%

_ Summer : 26%

]n a New BLunqw1ck dropout qiudy (D{Pmmle, 1963), it was

found Lhat studentc dropped out 1n the 1low1n manner b :
9 y

month g . : o SR ’-\“ K
. . : . . . o -
-Time - Dropout Rate
. September B T 24y
. October : oo- - 10%
November .~ - - ' 14%
.*December. *._ . . 7%
- January L ST 8%
February = . - . . 0 7% , ca
. March A : e
April . S CA3y. L
. May - o . 8%
“June 2%

It was assumed that fof_phis'stndy nofdroppihg.oht took




Family Backgr&und
:Regeércﬁ're;ééls that:family backgroyﬁd_hés é'grea£’déa1
. to do.w}th.whethér or'not{ZQ youth~wi11_drop{out of high .
.. V séhool. LR humber..of dropdut'.stﬁdies'ikvérne;? -1967;.-5\-
Ofshansky, 3966;_Hathéway;~1969;.Tseng, 1972)'§ﬁpport:this
Qigw; The ‘mogg _important familyl,backgrouﬁa ié that- Qf'l

‘socioeconomic - level (Bachman,. 1972). o fhe socioeconomic

e

level of the family 1nc1udes such factors as the father's -
occupational status, ' the FaLhcr and mothgr s educational

level, and the geperal environment‘prevalentqin the home.

) _ - -»InleBl,‘the fébbuf'fbrce ih Shelburne?County'wasimadejup.df
the following sectors (Statistics Canada, T981) : /
‘}4"Fishing and fish processing . o -_.4 ' -Adigi
2. Business and ‘trade o o o 35.2%..
. 3. §oﬁstruction '  . - >' . (ﬂlB%'
. iraﬁséortation and_commﬁﬁication : . o S . 3.4%
5. Otﬁeré - | '-P ST S 136

Since a major part of the labour force in Shelburne
"-' CQﬁnty ;s‘gmployed in the f]Sh]ng industry,'ghefé isfé:highi
-degtee .of séééoné] employment (M? a total wdrk force of

7?100 there Wag a 16.2% mnemployment rate among females and

é 6 6% unemploymont rate for malpq for 1980. “Very closely-

¢

“related to the socheconomlc leve] is-the'pfeyailjng.at;if

tudes and behav1our related to school SRR - . , ‘;
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ft was‘fbund that the higherleocioeCOnomic“level or'a

famlly, the more 11kely a oh)ld would enter : college and thet
1ess llkely of dropplng out of high sch001 .

Another factor related to famlly bacquound 1S the 517e

ot_ the famlly \QW1]son (]966) found - that the larger' the’

.;“ fénily, the hlgher the chances of dropp1ng out ' WJlson .also -

.}noted that the 51b11ng 1n_the mlddle\was_the nore freguént

fto drop out: - A . ‘ | |

. ' Also, with reepect\to family size in Shelburne ﬁountyd

'Statistibeecanada-(1981).found that 22;7% Qf:thé femilies

3_have.one‘child 24.4% have two chlldren, i0.6% have.three

ohi}dren, 3. 8% hdve four chlldren, whlle 1. 5% of the fami-~ -~

N

lies have_more than four chlldren. -,
Broken homes are™ another famlly back round factor thet
oontributes to arop out . When .the; broren homes are a result
.'of-éiyorce.or §eparetion, dropplng occurs Louthy tw1ce aS.
’: often. Also,‘the better the re]atlons with the .parent, theﬂ
‘less llkely of there belng dropouts !‘ Gettlng_along_wrth
V:parents 1ncre@ses'eelffesteem, self—coneept-of schoolrebi—t,
11ity.nith‘bositiue:attiéudes toward school and high_feelings.‘
of personal eftflcacy o E R

‘.ﬂ ;i' "Hoch 11965) found that the parents of dropouts sblved
thelr problems by w1thdraw1ng from school . ~ Thus, havinofbo

work long hburs at a varlety of odd jobs, they had nelther'

the tlme nor could they prov1de the model to encourage way-
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ward.youthé to'remain in'school; Veryuoften the‘pgpjlvq

“parenté‘were indifferent to their decision to -leave school .-’

®

""This*indifference'was frequenfly.expressed through -their own

doubts concerning the purpose and .value of education, or

'

their attitude toward gettingiahead, which those parents did

not relate to -the potential - advancement gained through
s . = . . :

education, but- rather to the immediate financial retuxrn

'achieved-by holding down a job..

D

" The significant influence of family background suggests.

*tﬁat.the tendency” to drop out begins'early in a'student‘e
life (Rumberger[ 1983) Rumberger also found that the more

hlghly educated the parents are, the better role. model they .

“; provide for 1nf1uenc1ng thelr ohildren's aspiratlons for

more schoo]inq “The - better educated parentq also spend more_

tlme w1th therr ohw]dren, JncreaSJng the}r academlc ablllty

Cervantes (1965) went so far as to

~uthe produotvof an 1nadquate family, whefeas < the graduate isl
the product of an adequate famlly The/nuolearifamily Eerv— '

‘ed as a sort of soc1a1 fllter whlch admltted to theJr ch11d—:

. ren only healthy educatlonal and achxevement asplratlons
I

This family also ,prov:_ded a g’uide /to help’ the 'childré_n

‘select ’ cOmpatibles“‘peerr; peers Who also ' have jhealwhy'

Qattltudes toward school and educatloh

e

.yzthat,a drogout 1s!
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T o " Failure:

it has“h}ready heen established that+ if -a student’ is

ekperiencing difficulty in‘reading, then any aspect, K of the

" curriculum in print will poqe\a problem ' The problem is

'that the student who has dlfflculty readlng WJll score Jlow
'grqdes.reprades below JO.percent are consideted failing.

'LOW'markS and having-to-repeet:é grade are highly\signi;

ficant predictors: of " quitting sohoolJ Schreiber (1967)

found that a poor student who failed either of the first,tWO'

grades had only a 20 percent'chance of graduating: He also

v

found that failure ‘in the elghth or nlnth grade was crltlcal

f‘in the student s’ d80151on to drop out Support1ng the_”

'Slgn1f1cance of grdde fal]ure ln dropplng out, Kaplan and

Luck (1977) reported the resultq of a Maryland study which

’deLermlned that half of the school dropouts had been held

“

_back at least once.,  Curley (197]) found that dropouts are

held- back five times ‘more . often ~“than graduates. ' Th1

L

correlation between grade fretention ahdf-dropplng out

“illystrates che exten51ve damage of " early fallure to the

poor or underach1ev1ng student

o

- .In-part, the dropout s poor academlc performance is  due

to. learnxng dlsabllltles in the, areas of math spelllng and

‘readrng “as already C1ted._l Another‘ major problem is the

"“inability to memorize and vretaln' ;nformatlon (Brown &

“.peterson, 1969). . Unless action 'is.taken to ninimize these
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weaknesses, these children are almost bound to become. fail-

often compound the problém by having unreéliétically hith

ures., aﬁd,'conseQuehtly, dropodts‘-pnfdrtdnate]y, teéchers,

- .

]

expectations for these“‘disgdvanﬁaged pupils’; when ‘these

- youngsters are unable to meet their téachefs' “standards, |

" their self images as failures: - only augment.’ To worsen

much-needed.companionship among their teachers. Tn a study

métpers, potential ‘-dropouts are typicaf]y unable to find’

(Carvantes, - 1L965).6nly ' 6 percent of the dropouts . had ﬁny

.friends among the schoolzfédulty.

The'iﬁpéct of failure .on the middlefclass child may'nbtj

be as dramatic as failure. for the. lower class: child

(Schreiber, 1967). ~ With.the middle-class child, there are

more»resqﬁrqes.available'to help ‘the child bope wjthlfailf

“ure.. For.the lower class child,” school failure may result

o

" final. Such failure ma§ eventualiy result in alienating the

in a less pexrsonal upset or disturbarce but 'may be more

«

child from school.

The parents may_br may. not be opposed to the: specific

"Lact inﬁolveﬁ in  the child’s 1eavingf‘s¢ﬁool' pfeméturely'

(Deutsch, 1967). -They.may have shared with the child their

own personal affect regarding their experience with social -

institutions." Particularly the minority group 10Qei'class
bareht.is likeiy-tp éxplain,fratiohalize, and attribute'j¢b
and ecoﬁomic.frpStratipn,,bofh‘cotrecfly and inqqrrectlyftto\



‘attributed to school failure. The first f:
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the operation of impefsonal societal institutions. This

':negatlve effect can rapldly and perhaps ihadverte_ 1y be

qenera]zzed to the whole school 1earn3nq process.

b et

-

More recently (Laderrnere, 1984 found three fagtors that
"is an indi-
vidual dimensioh which. is related to personal history. The

second factor 'is -‘a  sociological dimension being  a .social.

mechanlsm determlnlng status, roles, -and-  self: representa-

1

‘tion. Flnally, the third and final factor~is_thé institp;

tional or local dlmen51on since. the school; individual rgla—

tions fOrmed in 1t and the‘concrete practicés it encompass-

es, determlne the extent of difficulties and fallure

. In ca study of dropouts Cin ’Ontarlo it was found Lhat

¢

dropouts {achieved ‘the following gfadés»iiﬁ the 1974775

academic yéar (Watéon, 1976) : . .

1

§£§ég_ . S Percent of Sfudeéts

AL L T

B o L .9_.0.

co E"!28_..5’
'D.‘ 33.0 |

S I T a9
Dropéuts 1n-the U . ﬁidwést furéi town'héé g;;des‘in
‘thé C+ range I(Fuller & 'Friédfiéh' 1972) HdWeQef Ppnty

(1960) noted that low and falllng grades ‘were not:ced 1n the
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first, second and "eight or ninth gréde level. Lichter

(1962) noted that drdpouts began falling behind ‘between the
fourth and eighth grades of school. . .
. : . . ‘ N
v i
!
! ? ‘ : 4 ' N
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"gxtracurricular_Activities"f

-

Conqjderjng the many trials -and- tr1bu1at10ns Lhat poten—'

.tial dropouts enCOunter at school St ‘comes as no surprlsc

that the majorlty of these 1nd3v1duals elther en7oy only the "

extracurrlcular aspect of school ‘or enjoy noth1ng about 1t)/

! at all )
. _ R . )
Educators have traced the origin of extracurricular

actiyity in ‘fhe _schooi to the ancient ‘civilization of
Greece. . Even though these act1v1t1es exxsted in the school
‘their 1mportance in relatlon to the core Curr1cu1um.was not
fu]ly reallzed.unt;l the,turn of ‘the pwentleth century.
. oihe foundation foi'schooi?pronoted and snpervised extra-
“?curricular éctivity-hed ifq roots in the.Cardiné] Pfinciples-
of 99condary Educatlon 1ssued by ‘a spec1al commlttee of the
Natlonal Educatlon nss001atlon 1n‘l918. The pr1nc1ples had
two magor_themes: .
1. ﬁheh~proﬁotion of"inaividual talents [developed.‘by
;specialiiea training through differentiated cufricule;‘

2. the development of  a sense of natlonal unlty that gave

sﬁudentsjcommon ldeas, common ldeals,;and common modes

of  thought, feeling and‘actlon that<madeffor cooperas

tional, social'cohesﬂOn[ and solidarity.

v

. . RV . h : .
The response .po these‘ proposals was substantial.

ST S T
Between 1925 and 1940 some fdrty‘books were published on
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extracurricular activities i# the secondary schools (McKown,
: J _

© 1951).. ° The rationale

‘LHQL _John Dewey .gave for extra-

-curricular activities was that the school should be similar

to a coﬁmﬂﬁiz§. 'éertéinlywthe philosophy of léérﬂing.by

r

dbing was in'keepjhg with the advocates of extracurricular

activities.

Buser, Lonj and Tweedy (1975)'atteﬁpted to answér,thel

"who, what, why,. and whanots of students participation in’
. NS - ‘ o

extracurricular activities. Their major findings supported

earlier research (Burgon, 1967; Goller, 1967; Jones, 1967)

that reported the amount of étpdeﬁt participation is not

very high.  Students who are .:already  succeeding in .the

academic coursés are  those who participate in_ student

‘activities, and students who participate do so mostly'fbr -

personal reasons more than for reasons of civic and' social

responsibility.  Hanks. and Eckland (1967)° found that not.
only does pé%gkgipafion in various. extracurricular activi-

7

ties serve as-a socially integrative function, but it ,also

encourages higher levels of .academic performance.  More .

speeificélly,"Fullef l&.Fripdrich _(1972)._repoptéd‘ thaﬁ ‘691

percent of thé dropouts did ‘not participate inl-school'

“relatgd'extra'curriqular activities in a 'U.S5. midwest rural"

”

R

James, Bell (1967) conducted a study Cdmbaring dgoﬁbuts

ang’ hqn4dfopbutsl with-'réspect' to -school relatéd"éXEféff

e .
2

L



“.X.-- the combination of theory and practice is essential -to:
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currigular activities. 'The study- - was garried out in a’

Kansas State high 'school. . The results also supperted othérr

school

.thaies_which shéwed thét'lack of parﬁicipaticn in
activities .is a-signéfiﬁént charécteristic of the.dropoht-'
Findings (Baird, 1969;‘Kleigért,-l9é§7_§ﬁsef; 1951) ﬁé&e
confirmed thaé-the 1§tgef the school; %hé»mpre opportun%ty
to. gelong to  a lérge -variety :of"student activiéﬁes,. bgt

smaller sthools have offered more gpportunity for students

to participate becapse of §mall student/activity ratios.

In a more recent study, .where extracurricular activities

.@ere referred to as a quasicurricﬁlum,_cbhen ﬂ198l) cited - -

K

three values of activities:
/1 s -

4

cohprébension and compétent use. of know]edde;

2. the application of skills to solve problems that arise
in-the larger would'outside the classroom, along witb
“the reality test implicit in public exposure;

3. provides' an pppértunity~for the: exhibitionism of .youth

to find creative channels.

She.lngo fpﬁnd 'ﬁhaﬁ fnvgivement_ in  the"qua§iCﬁfriculum'
,moﬁivatga s;udéﬁtg’tq w@%k harder at the fofméi.éurriculum
.beqausg it was s;en as é'r&ad tb,eéo_éﬁrength:gndigratifi—
cétiop:l Uninv@lvgmen£_in,ghqzélassroém'was qgﬁaliy cHaréc‘:'L

lperizea by thé'absence:ofvgréding.

' .
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"~ The above research fihdings_héqe addr%Lsed‘schooﬂﬁextra—

curricular  pregrams 1in the high schools. It is  equally

important to have these prograns in the iﬁtermediate grades -
.laé well;(Spady, i97l; Erickson, 1977). ' It'wés found that

'the\extracurricﬁlum, haying—a down—tb~éarth[ here and now
quality featuring ‘activitieg‘ often consegquential to both
studeﬂt and adult communit%gs, and "demanding attributes not

egssential to - classroom function, may provide ' a superior

-2
3

learniné’environmen%,.particularly for attitudes and skills

needed.in college and later occupational endeavours.
Tt seems Treasonablé. that teachers should make continued
' P8 B ! i .

) ﬂ_eﬁforté to.involve moré S%udents in ﬁhé'aﬁpivity programs .

' A'mgapihgfulSexpefiencevin'aﬁ'aqt;vgﬁy of their own choice
lma;~méﬁe-theldifferenc&\between beinéia[ﬁrépéut~or-a hjéh
~ school érédpaﬁe. o "X .
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" Intelligence. -

“.Theoriets.definefintElligence ésdwhat“is-measureﬁ by an

L PR !
' . -

A “

lems the - test makers cnns1der andloatlve-or.1ntell;gence.

guess about how euccessful a Chl]d 1si—as'compared to.other

'CuJar tlme~- IF‘a Chlld JS re tested even w1th the ‘same

A - c

queqt1onq, he/she JS qu1te 11kely to get a dlfferent scorc

B

$

he/she 15 almost certaln to get a d1fferent qcore.

‘ Psychologlsts studylng _Causes.ﬂfer_ﬂdxopout .1nevit£bly

N

scattered throughout the Unlted States revealed that an I Q

£l

!'_-~ N j '.. A . '

.;fltfrvf[:_of _ppst_‘hlgh school subjects .is. reqarded by educatlonal

"'énthofitieé‘:ée generally dlfflcult Students w1th I Q

e

a

_gﬁinteliigenee test.*’An intel;igenee test cone}sts‘of‘qhesia
ﬁ'-tions~ whiCh teet makers' believe :will' yield -gn 'adequate.

sample of the SUbJPC"ﬂ,ablllty to deal Wlth types of prob~_'

.The.score on7an,1ntolllgence test 1sfmefely‘ a qnantified‘

VlﬁIf the second test conquts of entlrely dlfferent quﬁsthﬂb,p

turn to the 1ntelligence:qnqtient'(IQQ-) as iflqgieél'clué'

109 represent the normal range, and scores of 110 or above“'

ﬁ” ch]ldren~~1n handllng certaln kinds of problemq at . ‘a partl—_‘

and'.are sometime%' Surptisedﬁ*by ~what~'theY;'see-5- An 7early %"“

istudy (Voss,'Wenleng & Flllott 1966) of éeven ﬁeﬁmunities"

'yzscore of 85 1s the p01nt below whlch successful;coﬁpletloﬂ”

M’scores between 85 and 89 are usually slow learners, 90 tohfﬂlr"*‘;

‘fl the 1evel of ablllty requ1red for college work ‘ The test.h“.

’most frequently used was the OtlS Mental Rblllty Group test B
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A

;-aptltude.

" The ~most obvious differencelvbetweén the drdpoutx and
graduato lies 1n the proportlon whode I. Q éraré under " 85,
" and hénoe Jack the requisite’ abnllty vto. complete high .

échool. Many of phe dropoﬁts,have higher, I1.Q.'s than some

o

of , the highmsohool'graduates, and some of the ‘dropouts have
-thé 1ntel]ectua1 capablllty to do corlégb work.‘ "Delaney

(1950) observcd that only 46 perc@nt of the dropout -he sur-

[Su——

'veyed had average or above average 1nr911ectua1 abl]lry

&

“of California and New Yofk conclﬁded that dropouts do not .
'djffer‘significantly in Jntelllgcn\e from those who remain
Tin school Tn thlf partlcular study, 8 comparlson' of 72

: dropouts who were in’ conf]nuatjon. School and 2.2 _studénts -

from regular'ﬁigh Schools‘1n Stockton; New York, dnd Ffésno,
Callfornla, weré matched on -age,' sex, 'gfadé, scho]astic

e

'aptltude, and patprnal occupatlon. The results revoa1ed no

‘>Qf§n3f1cant dlfference w1th reqard tn I Q. HoweVer[ tthé

<

'fgroup 'of;'regular‘>students was not’ represehtative -of"the

-‘étuoent'popuidtioﬁ, qmnce theqe students were matched w1th

R . - . . ‘{l"

he contlnuatlon students, ln parg; 1n terms of scholastao'

. . sy
) " ~ h LN : "

,-_,‘

P

Somewhat dlfferent results wére oboainéd,;anoa“‘study"z

R
1

conductpd '1n -Detr01t -(Layton,  ]952) 'whefe.'dropouts‘ wére','

-

compared W1th the nqrms of standard testq of natlve learnlngt

: , ‘ p C
“ablllty.__ .Acgord%ng to thgu‘tesp,__noxms for the total of v

However, a study (Evraiff,_1957) conductod in the rxtlec.

S



student - popu}ation,' 20 percent are . reted \above averége
intelligénce,f'60 percent,. normal, and 20 'percent belbw .

averagelintelligenccf eIn'comparison, only‘9:peroenr_of the
-_dropours were rated above :ayerage.'intelligence, Yhile )57
percent were rated everage,-ahd_24jpercent were rated below~
average intelligence:- } o |

‘A Canadian Jurban study of’ dropouis in rWOV Montreal
schools (Zamanzadeh & Prince;jl 1978) found that 17 percent of

the dropouts. had an 1.¢. score of Jdess than_9l: 61 percenf

had a score between @l and 110, and 52'percent hqd an I1.Q.

score over 111. _ :
These contradictory'findingsuon.dropout J;Q:_scores in
urban areas 1n North Amerlca may stem part:ally from the use

of dlfferent deflnltlons of school droﬁouts, In'add1flon,

.éomef of 'the 'discrepancieé between ﬁhese -investigations
'presumably ‘result from the usée of different ‘though often

] unspec;f}ed 1nte]llgenCe tests whlch havc dlfferent norms .

-

In a- rura] study of hlgh school< dropouts (Fuller; &

»~Friedrich ]972) of a U S mLGWest‘rural town, publfo_school
. : . I .“ '_‘
cumulatlve records were examlned . From these files, a total
‘of 50 SChOOl dropouts Were identified; . A'matched control
. . . 4 .

group of normal’ qtudents were’ selected from a. populatlon of'
200 students who' had gone on to graduate from hlgh school
It was found that the mean 1.0.° for’ these‘dropouts was 9%

whlch was 51gn1f1cantly lower than the graduates who had an

v
. - . Y

'
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fJQ: score of 109. Although these rQral dropou£s ﬁid‘not'
- perform as well as the matéhed normals in the §théy, their
‘group mean was fwithin. the hormal‘ I.b;i réngé; _.Thus,‘ the
iﬂtelliééncé_'finding ﬁQf these rnréi dropouts.tshowed: that |
they wefé.ﬁot retarded.wiﬁeiow is a snmmary’of‘éheir.find—.
ings. 7 | T

Perhaps the moét ﬁmporéant faétorito remember when dis-
;Cussing 1.0. .is .Eh%t ,althougﬁ. some’ studjeé iné}catc 'Lhat
there a;e differéhqeéybetween gra@uaéés éné‘dyoponts onsﬁhis‘
fadtor; moét educatoxé would agree thé diffcrences;are an

great enough to be considered a major factor responsible. for

. I . .

the dropout. To - substantiate this argument, Allen (1956)

added that the although these may .be a difference in J.Q:
L . S . . L K

' betwe¢ﬁ>the dropouts and the graduates, there are relatively

[

few students who are'so low in intelligence who. cannot pro-

'f'fit‘from ééténding school ! ! E

R O 00« S n
" 85 and under-' 85-89 90-109 - 110 and over
. v. e T . -0 ’

High School . . R o

Graduates L 109 S 11 763y ‘ . 16

. Dropouts . 31% . 15% 48% Lon6Y

N
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7.

Reading Achievement

A more_telling factor than I.Q. is- school achievement,' .
éspeqially in the area oOf.reading. Bledsoe {1959) found

that" dropbuts . from the .ninth and tenth grade had a meén'

}eading comprehenéionsscore of'7Q9, wﬁiié”the rest of thé

'ninth graders had & mean score of 8.9. In effeét;_dropouts

were reading at .a level of at " least one greae below - the

e

',ave;ége. By using The Towa Sileﬁt"Reading~'Testi (Penty;,
>1960), a relq£ipnship between reading_ability.aqd withdrawal’

" from school school was found. More than three times as many

pdon readers as good readers dropped out of school. Even: .
though reading test scorésishowed thét maﬁy of the'studénts:

were regdjng> fafY bﬁlow. grade. level, co:respondingﬁ heﬁtal
mqturity’scores pointed td fhe'fact that these é£udgﬁt§~had
a}pétehtﬁalffér'grow£h in feéding.. )

';Stngents wﬁélﬁéfe‘bodr.feaders‘gﬁvé réasqns forﬂleaiing,

school such as, "I was discouragedf, "y didn't Yike school
too” well," "I wanted to get-married;" or "I had to go to

work . " However, there were other_readihge:elated reasons

>Jforsdnopping out}. "I héa difficulty in'reading,ﬁ‘"lfcduld—

: “~

.n't remember what I read," or "I had trouble-in getting the

idea’ from my readingnﬂ.’ o R I

Thé.'reasong given AaboVe point to the ihfluencé’ which

~.reading difficui;y had in causing yéung people to decide to

N

‘leavé'séhool-when fhe‘diffi¢ultY-dbuééd ‘them to fail sub-.

P



Aneg real sataistaction from-gschools; the enjoyed " the school
J AR ! Y. Y ;

dances, cathletros and oller extra-class aclivitices,

. L 20

jects, Lo receive low grades, and 1o feal - that they were

_\Hnd(ﬂi\lhl.é and not able to learn througll )L'd’('l)r)c'i.

N . .
] : .

However,  there were. poor yeaders who' ‘'went  opn o grad-

tale. - These students werée more. h) ghly motivated Uhan the -

dyopout s, [ recerved encouragement’ trolm the family, had. an

Intercst 1n other “subjects and sports, g ccelved “encont age-

- - . . § T * e . v .
ment o Leachers and counsellors and had a -desirre 1o be

wilth ol he) people (hélr own age. These students were gett -
v : 1 0! J . ; }

i

.

<

To ven 1ty Ahe above findings, 10 was Found (Nachnan et

al ., 196G1) that 765 percent  of the h opout 5 s5cQt ed Helow the

“median of thedr level on a roadiy 1est and 53 pervent were
RRRLLRY: .

1 the lowenl quarter oo _ L ) .

Recsnl 1esearch in veading has been devoted o Che varly

Intervention of plreventimg reading problems. 5 Becanse read-

1y ri;l‘ps&nlgi\l 1t y‘- is clearly 'lf'r'_.f;i‘:: Tiar (Delbr fes & eckey 1 '.H.!'/!) ,

)

' Y . R . . N
family list Oy may be ustd | o improve rigkoestinat’es, The
rasnlts -uﬂf_ thin ﬂ;:x;zn-fril'uenl revealed that cthere 18 a ocbhne

siderable jncrease in the yvigk for a <¢hild o develop read-

ang disabyiity LEp parent

to read. - Somewhat surprisingly, the “sex of the. parent’

oy v v
»

reporting reading difficult jes did not appear to b oa factor

R e

yeporls a -id'l £t Peutly learning -

rapi
S

LR

i
3,

L
<

an the inérease of risk of a child. . . .
e . . N o * . ’ ' ’
A . . .
4 — .
‘ ¥ 4 i e gy =
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.

Early identification of individuals at risk for reading -
.ﬁléabilitiee is an important " initial step toward rédﬁclng
D . o : ' P L] : v

tHe trauma, which ~can. result from ‘academic_ffailure to - .

N N N ., .
: : ~ : i .
“findetected reading difficulties. However, referral for
y . . ° . . . ' .5 . ) .
assistance-in reading comes’ too late (Clay, 1979y When

remodlal help in readlng lq delayed untl] the thlrd grade,

the Cthd has had more t1me to- practlce 1neffect1ve behaVLOr

and will have more to unlearn,

Alert klndergarten teathers 6rmparents often see that a

child may(bezat risk of failing to learn to read in'the_'

N

first grade _(Hawkins, 1985). In’ this study, two boys in

kindergayten .who - were llke]y«?to experience"problems-;in

v
]

- learning to read were enrolled in a university-related
summer reading program. The two students ‘came daily for a

an hbur duriné'the five—week“pfoqram. Both-bdys.snccess—

fully completed the program and entered flrst grade know1ng

that they COUld}]earn to read The key;was that the palents

'were concetned and “the school _prov1 ed_,the .approprlate

N

An Australian stbdy (Freebody & Rust, 1985) identified

important predictors of various éSpects of thé }eeding

Spoe e s

achievement of Childrén at'Lhe end of Lhe flrsL year of\
fofmal*schooling. ThlS 1@ ev1dence to conclude that to helpt'

younsters in readlnq at the early staqes of schoollnq appro"



priate remediation must be

program.

3

<
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of fered to help overcome Lhé

30.
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‘ Absenteeism"

Educatdrsiwili afghe thét;attendence leads-tonsnccees gn
school, . ané absenteeism 1eedé..to 'failﬁre.l_‘Jahes' Coleman
'11982):examinea the relationship of attendance and achﬁever
ment . He,found a high degree Qf'chSistencj in the results..
_Sihilarly,, a study oﬁ felenentéry ~and jnnior hign -5ch561
attendence“.and reading aChievement (Eéstont & rnglehald
_l982).§és_made, and it was found - that‘student abqence rates
were significantly related'to.beth teacher——gsslgnedfreadlng'
,grades and etanﬁar?izea test seores,after control veriebles:
. _ including previoue nchié%ementé“were removed. Alse,_Karweit

(1976) lfound averaﬁe deily attendanee to be positively
! i . relatcd to. achwevement ) ;n" é parallei .study to that ot
Eastqn and Englehard--xeanl'snmmeré and Raiyetz (1979)efeuna
that'-pupil attendance -and reading iachievement teet—eeore'
gawns correlated p051t1ve1y in Phlladelphla publlc echoolq
Loglcally, readlng prov1des the foundatlon for all academle”:
- subjects and is cruc1a1 te’echool success: as alreéd} p01nt-
eé ent: The pupll “who starts off mlSS]ng.SChéql'ln the.l
.kinaergérten nand flrst grade rs llkely 'te.‘eontinue tne_
pattern - Poor attendance in thlé sénsé 1eade to féilnre
when students were aned why they dldn t attend schoolx“
'(Tyack 1974 1976) repeated grades, truancy and beJng olderl

..than thelr classmates were the most popular reasonO.'HSchoolh

absence is_ dlrectly related.,to ‘school falture.t .Galloway
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(1980) reasoned that student 'absenteeisn{ was_ vxewed aq' a
psychological problem where the absent youth experlence'

school -and peeruphobia. He also .noted that famjly and peer

‘support for attendance .was weak . SN

In the ’ Unlted States, absenteeism in some- schools may

Areach 5 percent as w1th the caqe of Oth schools 1n 1982-83

-

(Kaeser, 1984) Whereaq 1n Canada, the rate of ab%entgelqm

l
Cin Ontarlo qchoo]q approached 20 percent whlle a rate of ]O

percent was common_ in Montreal = schools . Whltehead"&
VMarsha]l, 1980). As we ‘know, ’boday fhere' is; compulsoryu‘
atpenaanee_‘legiglation “in  both countries. -Friedenberg

(1967} hasf pointed out = two shdrtcbmings of coﬁpulsery

attendanpe. ~These laws are neither Céntrackual . nor
Jlicensing.' Any :youth between the ages of 6 and 16 must
‘attend school. . However, under -the present legislation,

there ave no guarantees for compensation. The school may or

v

may not’benefit-the'child; It'doesnYt haye,to*ih,order to

f PR

‘earn the rlght to retaln the uupll - In this-caée, a large

PRI \ - . toa
proportmon ‘of dropou@q’ are’ d01ng the best for themselves

: g @ o o ) o
under wthese..01rcums§ances.n .ompnléory_ attendance creates

‘

another problem (Hunt & Clawsdn,'i975) rn that.the intent‘is_

to’ keep 1ower cléss sfudénts',In school and"thiS' meéns

hav1ng unwanted or - reluctant learners that may be dlqc1p11ne'

'problemq : These ‘ studénts~ may in fact erode  the .

opportunltles of students who want to 1earn.
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' The bas1c lnqredlent of learnang is. the avallablllty of;

rhe 1earner.‘“Encourag1ng pupll presence 'is the fqut step
1n‘any model for«learnlnq. This must be followed by an
éffectlve schoo] program based on -a well- manach claqqroom

1earn1ng env1rQnment where the tgme*on~task, is hlgh and

serious discipline problgms low.

.

—



Feeder Schools C

v

No literature. was found with respect to feeder schools

,and dropouts.



‘the child.

W
wn

-

u ~°  Solutions to the -Problem

uih dealing with the.dropeut_pyabi%ﬁs, CerVanhes (1965)
fel£ ehat the eommunityh the ngermenté;.busineee;'ighor;
the echoole,hvolunteers/‘énd the_family_all’Coﬁld;play Very
iﬁpoftant_roles; -In %he sehools_hejfelﬁ that ehénges.éoulé

L

he made in the curriculum to make it - more adéptéb]e to

'potential_dropouts.' More and better counqelllng qhoﬁld'be-‘

providea to identify as~ early as p0531ble the» potent1;1
. , . .

dropout. The teacher is seen as a major aid in curtailing
drepouts.: Sympathetlc dnderstandihg and friendly -advice
from a- teacher can he]p a Chl]d remann in school also a

key to the guceess‘of any program to curtall dr0pout 1s the

)

help and cooperation of ‘the family. The famlly must be res—

"ponsible in, ‘making sSure - that the child ‘attends school

(réQUlafly,~Visit the school, and spend meaningful éime ‘with,

In an effort folhal%-the risihg dfopeut rafe, New Yorki

State*is requ1r1ng hlgh schools to malntaln a certaln re-

.tentlon ggte or lose thelr rlght to grant a deloma (Maurer,

.1982) In many 1nstan¢es,.students drop out because_there

,1s,l;ttle or no provision in the curriculum for non-college’

- bound students (Dean’, 19739 .

The city of Toronqo attempted to quell the dropout rate.

iby lpltlatlng the Student- Fmployment Expexlence Centre Pro—;.

ject. The prOJect Wés deélgned for 14 and 15 year oldq who.‘



*

- had left'school undéfythe.barly School Léaying policy-of the

Ontario Ministry of Education.
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ﬂrOEOutB; For: thlS study, ajdropoutzwill-be.deflned as -a

"(sLudent who has'>no :.obtarned“fa .minimum . of sixteen’ high-”

L'f'dropplng ouf, age at time of dropplng out, feeder school
’ . \ .

h -.Me'théq -

The subjects were the 125 students who' w1thdrew from the’

N

Shelburne Country hlgh schools between September 6 1984 and

June— 11, 1985 . These students w;ll be referred to as a

7

,school credits’ for the purbose/{of'_graduating.la‘ These
btudents were en{olled at- one of th £hree_high schools inh

9 burne County

-
]

On a, request to the Shelburne County DlSLIlCL School,

Board permlsslon'was granted to gaJn access to the cumu—
lative record Cards of the students under study ’ These
. ,documents were housed at the varlouslxrgh sohools i The_f,

'_county "A.number of varlables was recordcd on flle cards to

1faCL11tate the datd proce531ng

r

: ' ' b
‘H,After studylng thc cumulatlve record cards @ number of-

‘ ,‘ . N

:ijportant varlables were recorded that would be ut1117ed in

i

"_the dropout study of hlgh SChOOlS “An Shelburne County ) Some.rd’

'fof these varlables Jncluded sex, age, grade 1n at tlme of

s

nattended before enterlrg hlgh SChool -and number of grades e

'-repeated Addltlonal 1nformatlon was obtalned by 1nterv1ew—~'-

1ng guldance counc1llorS,L admlnlstrators, ,teachers,- and
. , . ] . . R - .

'members of the school board T

o

.:? )

e
Qo
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. After . the pertir_xent_’-',data was collegted an:attempt was”
fade to forinul'a‘tée a list of dropout characteristics for the N\
students-who withdrew from school during.the specified dates. - ‘
fo_xf which the stud:\} was conducted. o ’ -
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' THE sEARCH_FOR'CHARACTEniSTlcs——SEk; RACE, AGE, AND\}IQEV
) . . . . AN . . }%#& :
At- the three hiéh schools samp]ed_‘in the_-CouﬁL§ the

fol}éying regults:were.obtagnedcwith.reépécﬁ tg the éex of

the>d;6pbut§:- . .

1. _Bérringtén Mﬁnicibél‘High Séhool:

Males .- 4B.5%
Females — 51.5%

2. ﬁockeport Regional High'thobl:'

Males - - 73.3%
Females - 26.7%

1;'-Shelburne Regional High Séhqol:
Maies”' - 46.2%
-+ Females ~ 53.8%
' Enfslment"iog the.Scﬁools:
. B.M.H.S. 778 ; '5,\f"“'“- N .
LR.H.SC 235 IR S o

. K
S.R.H.S.. 493

Numbey éf Dropouté from ﬁhe Schools:

' . . R W e
B.M.H.S. 97 . . S T '
L.R.H.S. 15

S.R.H.S. .13



Race, ’ . . . - .

s

/

There waS-dnly one high school with a significant number -

Blacks. Race was not a significant characteristic.
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" Age '

"In this study of dropouts the - following resulfs wére
. N Vf.‘ 4 .

',found'at ‘the thlee hlgh schoo]s-

1. Barrlngton Mun1c1pa1 ngh ‘School:
%i{ than 51xreen years old - 9141
S een years old ‘ < 46.4%.
. Seventeen ‘years old -.29.8% .
" Eighteen years old - - 7.8 N
Nineteen years-old - : - 5.2%
Twenty year old - - 2.1%
2. Lockeport Regional High School:
Less than sixteen.years'old -20.0%
.8ixteen years old _ ~ 40.0%
Seventeen years old. - 13.3%
Eighteen years old - 13.3%
_Nineteen years old --13.3%
3. _Shélbufne Regional quh'Schoql: B
_ Less than 51xteen .years old - _7.7%
‘Sixteen years. ola - 23.8%
Seventeen' years old - 37.0%

.Eighteen years old - 7.7%
Nineteen years old T T 23.8%
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NUMBER OF STUDENTS .
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AGE AT TIME OF DROPPING: QUT. BMHS
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J
|
‘.
o |-
I,
i

Y ‘
Time at Which Students Dropped Ouh ' i ) g ,
1.

In the Shelburne County Dlstrlct School Board System

there are. f0ur termq for the academlc ypar Drop—outs.were
. ?

1

.Jdentlfled as leav1ng during’ any of theoe four terms or if
-they dld not return the followmng qeptember they were put in

‘the’ Summer "category. Term 1 runs_ from September 6. to

N
P

Noﬁehber'é 'Term 2. runs. from‘November 9. ‘to January lS,ﬂTerm
3 runs from Januaxy 16 to Ab;ll 4 aAd Term 4 runs from
'Aprll 5 to June 11 for the 1984-85 academlc year

The dropouts fronl the Lhree hlgh schools left school -

' durjng_the\follow1ngvTerms accordlng to the ‘tables belqw:_‘

[

) S © Barrington Municipal High School
“Term o ‘Number of Students " Percent of Students -

Coon. T -6, L 6.2%

) - g ‘ ) ‘
2 17 : 17.5%

T - _. A — 5 v ; 7 -
3 - 28 - T 28.9%
4 5 » ‘ 5.2%
Summer 41 42,23




.

Lockepbrt Regional High School

)

o

»

TR

“Term

Number ofgﬁtudenté-

Percent of Students

1

3
T

A

fl‘ 

6.7%

., 0%°

20.0%

13.4%

Summer .

.59.9%

Shelburne Regional High School

Term *

¢ Numberof Students

Percent of Students

>

7.7% .

23.1%

15.48% 8

7.7%

46.1% -
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L

gtudents who dropped out durlnq the 1984 85! academnc

year'frbm_the\hnghPschqols in- %helburne County were 1n'thq
S0 W following grades: '

'School

e e ' '
EER TR . BMHS " LRHS

Crade

5.2%

26.7% 15.5%

14.4%

40.0%

15,

5.

25:8%

©13.3%

23

0%

J23.

0%

Lo a0 26.8%

110 o0 22ies T 6l7% 0 2308,

20T si2s. o, 0 13.3% 0 23,08

-,

e

1
-

. W

Gradg Level at Time of Dropplng Out j‘; B o ' e L
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STUDENTS -

NUMBER OF

" GRaDE

i . .

B

o
!

: 4

' GRADE AT TIME OF DROPPING OUT BMHS '
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PERCENT =

:?8

26
24
© 22

20

18-

~ GRADE AT TIME OF DROPPING OUT BMHS -

30

i

B JN S

._{_’.




NUMBERS

%

'GRADE, AT TIME OF DROPPING €U

-
14




PERCENT

% ! ‘ s
N e

© 'GRADE AT TIME OF DROPPING OUT LRHS

L ‘. 4.

10 .

¢



‘NUMBERS -

10

. \J
S U W U

€)1

SHELBURNE

GRADE AT TIME OF DROPOUT

S
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PERCENT |

R
GRADE AT TIME OF DROPPL\TG OUT

ruJuRNr,

e e e b o e s g . o i e

12




FAMILY'BACKGROUND'

’

With respect to family‘béckground the occupation of the

dropout.'s father was put inﬁq'a category - similar to that

'used by Statistics Canada-in- 1981..

B . .
. - . Ky

o

Occupation

School

B.M.H.S. L.R.H.S..

S.R.H.S .
\

Fishing and Fish

Proceéssing c LT L7008 L 66,

8%

S 33.4%

Trade and Business 2.3% . . 16.

63

B3y

7 - ——

Construction R '_13.8$;;! S8,

3%

11538

- Traqspbrtaﬁioh' 11.5% . . 8.

3%

- 16.6%

_dther . o ;’ .'Q.

3%

S



Size of Family

The family size of the dropQuts-were as'follow;:f

Number of Children in Family = .
/ - .v.

PR

Sch@ol

1. > 3. '

More than 4

Barrington High

0% 41.6%  22.1%  11.6%

24.7%

‘Lockeport High-

0% 30.0% 10.0%  10.0% . :

-

- 50.0%

Shelburne High - 15.4%  7.7% °~ 7.7% 0%

- 77.6%




" FAILURE "~

59

- This particular3study‘of‘drog®uts attempted to find the’

grédes'failed_during their stay'ht school . - The resﬁ]ts.of

. this finding have been recor
: . /

ded in the table below.

giade Repeated

+ ' . Barrington

) School-_ B
Lockeport Shelburne

'fgimary

-

©6.3%

L0 14.2% -

) QHe

. Two'

Three 5.4% 5774 14,23_
Four - T g 4.5% .9,7£wmfwif;;T;;_~“~
“Five. 7.2% 9.7% - 5;5%
| A
C six 6.3% 6.5% 4.73
:Seyén Jﬁ,né ,Hgi.si' ..23.8%
ﬁ;ﬁ;ght_ f;ié;z%'}'  1§,4%- :'~.:§l5§ 
- ﬁ%ng : il.ii fo: ' A.ﬁ 5-4.75
Ten ';OTéffﬁ 3 éé' 0
Eleven i 4(5% o .0
TwelQei 9 0 0
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FIUMBER OF STUDENTS

18 —-
. 16

S5

T4

10

. GRADES REPEATED FOR BMHS DROPOUTS

N
L

13
12
1,

9

8

2

—_ N #-({1 e~

(]

527 N DU BN S SR VO WA I

et ¥ .

-4

,-12 :
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| PERCENT

16

RE
14 A
13
12
1~
10 =

T . N

[

'GRADES REPEATED BY.BMHS DROPOUTS

S R N

- ann

7
5
b
VQ.‘-
¥
A

.
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NUMBERS

Teia

~ oo

N
]
1
!

GRADES REPEATED AT LOCKEPORT

El.EMEN"'ARY JUNIOR _AND SENIOR HIGH .

L, A -t
“ooe oo

w S

[e )]

u..' ~'c'~ W . °
(U NN DUSUORE WU NN NN TSN SN NN B N I

W LI E

NN V)

ey

@—.




—
<
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&

L VR

~
-

el

ki
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T
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S
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.
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EXTRACURRICULAR ACTIVITIES . . - - '

Thé..fellowing résplts _were obtained "regarding the

involvement -of dropouts in extracurricular activities relat-,
. ; ed to. school:

- ‘School . .. Involvement &
Barrington:Mﬁnicipal High . 60.2%
. . v o - . .
Lockeport Regional High ] ~ 33.3%
. T . 4 .
" _ ‘ T S
" Shelburne Regional High \' 15.4%
. s . v jl‘
7
i
1
\ z
h o i .<:')l
\ , S ) / . -
T
v \ N ,
b S
L '
i
. R !
‘ b
B 1 !
l( .




" INTELLIGENCE -

- The I.Q, scores for the drbﬁohts and graduates - were’

the students when theylﬁepe”ﬁq grade 5ix.

. The results for these scores are recorded.according to

" .the method and by Fuller & Friedrich (1972):

Barfihgton Muﬁigipal“ﬂigh School
. — .

1.40.

S e RN
85-and undex .85-89 90-109 100 and. over

"High, School - .
* Graduates - S -
(26/69) o 0% 3.8% . 61.5% 34.7%
Dropouts : - co B ‘ e
T..(88/97) 18.2% . 0 5.7% 60.2% - 15.9%
Lbckeboit Regional High sthool -

. 1.0."

- .." "85 and under 85-89.:90-109 100 .and over

_High ‘School . M
~"Craduates .

-~

R, w
%

(21/30) . .. ©  .4.8% .0 T 4209% - 52.3%

‘Dropouts R - T - . A E K L
(lS/le. ' T 20% - 0 - 601 S .20¢%

Y

.)‘567. (A

i3

‘obtained from Metropolitan Achiévement,Tests. administered to .-



FEEN

Shelburne Regional High School

68°

1.0,

85 &;nd.'und'ers 85-89

90-109 '100'and'over

. High School
. Graduates
(23/54)

-.0%

56.5%

3

39.2%

<_Dropouts 

(88/97)

33.3%

25%

8. 4%

-33.3%

S et
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READING ACHIEVBMENT

Réading.scpres»we?e'obtainédffrom tﬁe_regﬁlﬁs of the

_'AMetropoiiian échievement;Teété ééﬁinysféféd iq'gréde s}xlfér'

tﬁe afdéouﬁs,iQQﬁtifieé.in tﬁe‘stﬁéy and a Sahplé of atad;..J
uateé frbm thé three schools. ?he‘SCBfgé;wér;/reqorded in

stanines; a score of .five being the norm.

Dropout- Reading -Scores | -

.- School . S Undé}\é " Quer 5

/[
(—

Barrington Municipal High' -\  59.5% 15.8%

e

ol

Lockebdrt Regional High /' 46.6% . © 26.7%.

Shelburne Regional High

"

.. Graduate Reading Scores -

Sdhobi'1 . h . .Under ;5" - '~ Over 5

.'Bafnington Muhicipal_ﬂigh.(27/69). .29.6% 51.9%

~.Locképgrt:RégiQnél ﬂiéh.(2l/30)"~ .1473%.“ . 57.1%

.~ .Shelbtrne Regional High (21/54) . = 30.4% 47 9%
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< MUMBER

S .

D’RCPOT"‘ REA.DI"\Jp SCORES I*\ STANINE

, o GRADES(XLRHS S -
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PERCENT . .
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* READING SCORE SHELBURNE DROPOUTS =

.
24 —

. 22 ’:/ H

20 =
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16 —
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SUMBER OF STUDENTS

o .

'
—

BARRINGTON GRADUATES

' ?EADING SCORES IN "STANINES -

. STANINE
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- PERCENT
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“The rate. of abéentéqism for - the- drppougé from the.

. <
G

schools under study were as follows: ..., - o
. . . '.'.l\“ . .

,Bafrinétop Mﬁnipipal'High School-(BMHS) ) 9,§\days/y¢ar

© Lockeport Regionai High School (LRHS) ’ 9.4 daYé/yeaf
hal -High School (SRHS) - 15.1 days/year

'
. s

Shelburne Régid

.

Schools'undér;study were as follows: S '

_Barringﬁon Muniji¢ipal
High School (BMHS)
Lockeport, Regional
.. High School -(LRHS)

SheXburne Regional .- o

__High School'(SﬁHS) . T 6.9-5ay§/yearq(23/54) B

PP
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“The ratef»éf* absenteeiém'xior the _graduates-‘ermV the_'
- 6.7 days/year . (26/69)%

5.1 days/year "(12/30).

) [ . . ; . LT : - ‘;
“. 'The above statistics were. obtained from recordings ‘'made

on the cumulative. record cérds:: The. most consistent data

Lo

-Wasiobtained from the elementakry records.. -
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refers 'to the number of graduates ‘surveyed (numerator) out’’
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. . FEEDER SCHOOLS : '
. LU . In thls study 1t was found that the - feeder schodls that
T ‘7WQre qeographically“closest to the hlgh__school Qgﬁ the <t
o ' fewest dropouts.- ) \
/(‘ . . ’ 4 . . .
The Barrlngton Passage Flementary Gohool has the lowest
o percentage'of,dropouts oflthe Baryington Municipal;ﬂigher
’ - ‘».'feeder,schools: o Lo ’ f : B
oo The'Locképort‘Elementary School had the lowest bérééﬁt—
. age of. dropouts of the Lockeport -Regional High Feeder
. . 2 o - : . . L _ 5, -
’ “schools, R . '
- - ' ‘ * \ o ' n T ) 4 . .
N The S%elburne FlemenLary Schoo] had the loweét_percent—- .
<L f-;age of. dropouts of the She}burné Reglonal Higb ﬁéédei
“”\w\h"schools ‘ .
-l Both the Lockeport Flementary and the She]burne Flcmcn* '
_‘ Lary school hre Qﬁ.the same "campus”;as theﬁr parent hlgh
'Schpol. S o o  <“‘ e S \". '_-‘ T
- - l‘ ' ’ l ‘ r - .
v L - ‘ ‘
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‘of the dropout.

5

'grades LT T .

P LU S

* Discussion i

3

fl

Race was not a factor in thlS Gtudy.

It was .found that almost 60 percent of the dropouts were

»

-between the ages of flfteen and seventeon Thls-also concurs

'w1th what has been found by othcr researeherq

Almost 20 percent of the students dropped out during

Term‘Q.v bkut‘significant was the fact-that the'greatest
degree of droppJng out took place durlng the summer: vaca-

tion. . Research also found the same result-

'Another aspect of tlme was that-of the'grade‘leuel at

- o

the t:me of dropplng out . Two schools reported that more
.'than 50 percent of ‘the dropplng out occurred in the jUthT»

hlgh grades whereas W1th the other school more ~than 50,

7,«percent of the dropplng out Look place ‘in the senlor hlgh

N o

grades What has been found by other researchers revealed.

that'most of the‘dropping/out took‘place inythe junior_high-

N,
e

A 31gn1f1cant1y hlgh percent of dropouts had fathers who

.were employed ln the flshlng 1ndustry whereas there ‘was an

lrelatlvely large famllles - Ewo»schools“had dropouts where‘

"

"lunder representatlon of dropouts w1th fathers in busrneSS

i . P

With respect to famlly slze, the" dropouts camen from'

N

[50 percent of the famllres ehad fmore than :four nembers

There 1is. N0 siqnificant difference with respect to sex.

: R : . - .
S - o . o Lo .

I . e 4 l ‘ S ) .
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besides the dropout themselves. This reeult ig eimi]§p~to

thatl fouﬁd by other résearch@rs which 1mplled ‘tﬁat; the -
. : kN . J .
;larqer the famlly the hlgher the chances of drOpplng out.

The largest fallure rate occurred 1n grades seven angl -
"eight. There -was a notable fallure rate in the first grado‘

of school. SlmllHT to- thp fJnd1nge‘of cher researcheref

:failu:efOCCprred mosﬁly between grades four to elght.

. Dropping OUt océurred most. f?%qnently'jnzthe junior high

'érédes, w1th grade elght having the hlqhegt dropout rate in-

the three echooWs

Drdpduts,fhad“ al,fairly ‘high degree of 'involvement in
. ' R : . »" * . R . . -
school xelated:extracurfieular‘ﬁctivities. ; ThlS was Con—\

. X . . . - . \‘ .

trary to 'researeh. One particplar Jchool \had over "a 60
pérceht invoiﬁement in éxtracﬂrficqlar actlyltles by thenr;
o, N ) S ) : ‘
=dr9pou§$. '

an . . - . . 2 -

Intelligénée‘was~not_an important characteristic in this-

?

"sfudy. OtheL research aleo subStantiated this fﬁnding, 
) . LR
. An apprGClable number Sf - dropouts Had a reading score

"

.. oy
. .

be]ow a stanlne of flVL. .This characteristie may be. worthQ

:whlle monltorlng espec;ally at and beyond grade three 1Lve]

A v

Jhas students become 1ndependent readers . What has been found

K ~

. by Qﬁher researcherq 1nd1cates‘ thé 1mportance 3of this

characterlstlc ‘ Studentq who went on to, graduate from high

school had a hlgher readlng score than the dropouts g

- .c B . .
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A

1"Drop%uts'wérevabsent more than graduates. Thié.finding

.comncadeé wnth the researuh about ths charactfrlstpb

: }
A-ney characterlstlc of drqpout 1dent1f1ed in .the study-.
was that of feeder schodls. Feeder ‘schools with the lowest
: v . * : - N - ' * ’ :

pumber of .dropouts were. located closest té.lthéir high’

school: This characteriqtic may be wbrth‘inyeStigating in

future dropéut‘studies.-% ' N . S

With reﬁpect to eolutlons to the problcm, the 1mportant

’fhlng is for the classroom teacher and other school perque]

"ﬂ@O' realize the characterlstlc of dropouts an# attempt to

hS
s

v

kN . o : .
Tﬁbse lmportant dropout Charaogeriqtlcs arc famlly sxze,

reamce the statistics. . : . PR ‘ ‘ o L

S,

'1occupat10n of" the father reading score, and the geographu~

'cal,locatlon of the feeder sthools. A dropout is np! on]y

.failu&eson'thé stdaeht;s part, .but indeed theAscthl itseif.;

® !
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