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'/f\iﬁggz;ngh most tralnlng programs for parents of exceptlonal chlldren

N N - 3

"+ ABSTRACT I “ -
. - -v
Although the number of functlonal 1111terates n Canada 15 astonlsh— ' h

- . fo

requlre them to read a'manual The Baker-manuals probably represent the

’

T most useful format, but are rated by the Flesch readablllty yardstlck as -

)

f,whlch requlre mlnlmal reading’ ablllty, vas created developed, 1mplemen—

wes a significant improvementi(p>0.01) in the parents' knowledge of the .

'pletion‘of the course. Nlnety—two percent were stlll teachlng a sklll

(-' Lo . .- . ".. L . : . i . :
of both individual sessions and of the course as a whole. More sessions -

requlrlng a Grade 13 educatlon. In thls study a series of 9 v1deotapes, ” _ I

ted, and evaluated. These'tapes'were 1ntended to teach-parents'of excep:
o - ' L o | - e
tional children instructidﬁal programming'aﬁd behaviour managementAskills.

A total of 17 famllles attended a series of 9 group—tralnlng se551ons.

I\
Q

ihe parents represented a varlety of educatlonal backgrounds, alﬁhough the

majority had at least a Grade 10 edppaxion. ‘Their children, who were all

developmentally delayed, iaried in abilities ana'handicaps;
A'Althoughu5,families dropped.put,.aqong'the remainipé ia femilies there

principles, andiall children but one learned at least one.task from the

commerciallyéproduced RADEA curriculum. - Seven families were'videotaped S

=]

teachlng thelr chlldren a skill, and the parents’' performances were scored

With one exceptlon, all demonétrated 1mplementat10n to crlterlon of at

1east 757 of the technlques plnpomnted as target skllls. )

- R - -
-

i
In addltlon, all 12 femilies were 1nterV1ewed at one month after com—

R
PR « . _ . o,

and T5% had generalized the behav1onral prlnc1ples-to other behav1ours..

.. .

Parents who completed the course.gerrally gave -positive evaluations.

3

—




¢ a . : . l; .
‘on behaviour menagement were frequently suggested. Families with seVerelf
limited education were too few to establish the unigque effectiiréneé's of
_the tapes for functionally illiterate pa.rents.'" ‘Nonetheless, suiggqst.ions
are provided for.improving the videotapes, and recommendations are made
L . . . o ‘. F
for similar studies in the future. . o T,
g
@ . > ‘ -
i ' < N - R -
: 4 . \/
-
» s)
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. czples of programmed znstz'uctwn, modeZZzng, and role-playzng, the problem

© . . -CHAPTER 1

. INTRODUCTION: - PURPOSE OF THE STUDY

. L . .
N .

* - N

g . ’” . . .

» . .

Tralnlng parents to'teach thelr own exceptlonal chlldrélrand system—
- ' . . s
atic efforts ai evaluatlng that tralnlng ‘have evolved only since the early

19608. Wlthln the specific context of the appllcatlon of. behav1oural prln—
< : N
c1ples, the most effectlve approaches have: 1neluded the use of groups,

modelllng, multl-medla presentatlon, and an - edueatlonalueomblnatlon that

: 1mparts both general prlnelples and speclflc technlques. There~have, of

P

course been dlff1cult1es./“0ne of these has, been the, problem of dfopout.

Investlgatlon of dropout has p01nted to. three varlables associated |

[

with hlgh attritlon rates s j - A' _; .r$d '
1.7 low level of educatxon in the parent (Bagel et aZ., 1977)

v

V‘ 2. —lax crlterlatfor entrance (O‘Dell 19Th) ; , -
— - ' <
. 3. depreaelon in the parent,(McMahon et aZ., in press). '

"9In an attempt to alleviate these problems, some professionals care-

L - . ) e A . R :

fully screen parents for depréssion and place strong contingencies on

3

.attendanceilbut'eaucational,level remains a serious gifficulty because"

‘most programs are centred on a manual or text, which often makes reading.

<
. e

b ogram;in ation a preneqﬁisite for’furthef training. Ang, although

"some texts ar&rated by Flesch‘s Readlng %ase Formula (Flesch l9h8) as

_hav1ng as low as a Grade T level of comprehensmon many parents complaln

‘.

thatathey f;nd it dlffleult to read for 1nf0rmatlog,even‘when‘the voca-
- o . , A

.

bulary i‘éj'?simple o S /\_,/

t? Th’z,s progect 18 based on the premzse that it 18- posszble to 'meart

the necessary mformatwn in a video format and that by using . the pmn—
)

s 3

. Lo - e
. ‘e
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’ of parent educational level can be largely circum?ented;

N a

The ratioﬁgle‘for the use of the video format is as follows:

© Adult Illiteracy Figures
'Tﬁe:Canadien—ﬁssociation-forvAdulf Educators-defines agifynctional

: 2N . »

illiterate" as anyone (1) 15 years or older, who is (2) out'oﬁ‘schoolgwithi

rl

out any other training;'and (3) has achieved Grade 8 or less. Cleerly,

thls deflnltlon presents some dlfflcultles, as a person may quallfy accord- '

»

'1ngly ‘to the three crlterla and yet have excellent readlng skills. How-

ever, base& on thls deflnltlon Statlstlcs Canada staies.that accordlng

‘to the 1971 census figures, BR.Th% of all Canadiens are functlonally il-

-literate. Figures for functional llliterates in the Marifimes dre as fol-

-

lows: Nova Scotla 33. 76% New Brunswick, 4h. 727 Newfoundland h? 92%

. and Prlnce Edward Island, 40. 087 (see Appendfl C for more detalled fig- '
N\

ures) Of those deflned,as functlonally 1lllterate 1t is. estlmated that

4

one—flfth are totally 1111terate.
Because most perent—tramning programs. use-a manual'as_tﬁe'primary mode
of imparﬁing»informetion, thefe is a'large.segment of the popﬁlaxion*who

o cannotebenefit from_the.advances.made in teéchiné.exceptiooal ehildfen.

", -Availsbility to a Wider Audience T SR

Currently in Nova Scotia services for parents of exceptiohal.childrenf

are focussed in more populated areas and prlmarlly 1n Hallfax By offer-

1ng v1deo tralnlng to lpcal resource 1nd1v1duals (such as publlc health
nurses or spe01al-educa$ors), a cost-effective, portable tralnlng.program
. N ’ ’ ! B ) . T : CoL
v cauld be used to educate parents in rural areas of Nova Scotia who must
: , o . , . . -

N

§io




_now travel to larger centres for information: Thus the problems of
illite;ac&; geogfaphy; and theisearcity ef high—demand mental health

~ personnel can be overcome.

C. N G : L . ':. - . .
L. ) 9\-' ’ ) : A ~.,

Familiarity with Television as a Mode of Communication L

'Because most familieé own a television and many people rely on it.as‘
their prlmary source of .information and entertalnment a v1deotaped in-
structlonal package has the advantage of belng a famlllar mode of commun—'

ication. One can speculate that for & number of North Amerlcans tele~

vision may have actually replaced written communlcatlon.

The 1mp11cat10ns for ‘use of the v1deotapes are 1ntr1gu1ng._ Tapes

could be broadcast on local cable televlslon statlons. The advent of.home .,

video meanspthat parenté could borrow tapes to be v1ewed'in,their own homes
‘at their own convenience, which imp;fes~a gneater.potential to reach the

entire family, as_ﬁell as relativeé, neiéhbours,-and'babysitterec Vidéo-
tapes are versatile, because of one's ablllty to replay segments of 'spe-

c1al 1nterest and pause for dlscu531on or, inspection of a partlcular
LS N . .
technique. SR 4 ‘ : : v
3 : - : . N - .
In conclu51on, a v1deotapea format offers. several advantageous fea-

»

tures avallablllty to a wlder audlence and to 1nd1v1duals who do not use
readlng as. thelr prlmary source of 1nformat10n elther by ch01ce or be-- -
cause-of lack of readlng skmlls, ablllty to use. the tapes both individually

and in groups{'in ‘the localmcommnnity_or in the'home,<and w1§§ close pro-

fessional supervision or the monitoring of a paraprofessional.




(&)

' Cobb and Medway hestened to p01nt out that thls latter study was conductéd

. approach.

' REVIEW OF RECENT LITERATURE

- ~

Prior to 1960, the child with emotionel , developmental, or physical
. ) % . B \ A . 4
probléms was dealt with primarily by professionels: by the therapist in

-

- the clinic, by the teacher in the clessroom. ‘However, even during the

~

forties it was recognized;by some thel tréatment of children should involve

" the ?erents; Group involvement of perents developedlas a result of short-

* ages oftherapists dﬁring the seccnd World War. But from.then until—the'

-

@

.
tralnlng them in behevmoural technlques, and there was’?lrtually no dats

-
4 -

Kcollecmon (Davis, 19475 Ma.cNa.mara, 1963 Munro, 1952;. O'Dell 1974).

Approaches to parent‘tralnlng heve been compared wIth a varlety of.

outcomes.' In comparlng behav1oural and reflectlve approaches, Cobb and

Medway (1978) clte flve studles in whlch the results range from no dlf—

. ference when measurlng the chlld's Behav1ours (Johnson, 1970) or the

parents' behaviour and attltudes (Anchor & Thomason 1977) to 1nconclus1ve

<

results (Dubey et al., 1977 Fraz1er & Mathers, 1975), to one study (Tan—

ormla, 1975) whlch showed the superlorlty of the behavmoural method.

‘)
.

w1th developmentally delayed chlldren. 'i. S L e

A

Otner studles support Cobb and Medway s flndlngs regardlng the effec— ‘
} .

o

19775 HendgieRSOn,'l9TT)Q- For-this~reason, the‘reéiew of the parent-

‘ tfa;ping literature shall'beflimited to sggoiesAusing'a behavioural B
. : L I, . : .

»»

sixties, parent'involvement Vas aimed at changing their attitudes, not at }\s

‘.

.tiveness of the behavioural approach in the tréiﬁi§§<:f parents of develop—.,

) ~mentally delayed childrenf(Benassi‘& Behessi,|1973§ G fﬁﬁ, 1979; Heifétz;j o

&

fa S



was whether changlng parents changes. chlldren. ’

- Review of Issues in Parent .Training = - o ' N . Y

-
-
P
%
-
.

0
'

¥hile :Skinner's theories about leerning:were heveloped earlier in
the centﬁry, it -was not'nﬁtil the sixties that\his.tﬁeory of behaviour

modification was used in applled settings with parents. Pumroy (1965)

.was probably the flrst to apply Sklnner s technlques to parent tralnlng
-(0'Dell, 19T7h). _Emphasms then.sh}fted from,a focus: on alterlng att1—;<

'tudes to one of modifying behsviour} The questlon Whlch was belng asked

LA .
«
-

Whlle the shlft in empha51s brought 51gnf1cant lmprovement, 1t was

o~

not until later in the 51xt1es that research was redlrected from the

P 4

case study’method towards’the emplrlcal collectlon of data (O'Dell l97h)
an approach that 1ncreases confldence 1n the results and enables one to
generalize them. In ‘his-review of'parent training in Behaviour Mbdzﬁi-
catzon, 0! Dell (l97h) comments that two~th1rds of the ;esearcﬁ done in

the area has been done since 1968. The more recent studles address them—

. : . . ) . . ) ‘_‘ . . o

. selves to a number “of issues:: effectiveness with vgr;ous types of'prob— B

' lems; effectiveness‘with vdrious types of approacheS' characteristics of ?*

-parents most ilkely to be, successful in parent tralnlng, rellablllty and

.

>

{vvalldlty.of tﬁe measures; and cost_efflclency.’ Eéch of these issues shall

-

“

9

~ - Lo ’ R ’

K - -~

x

Types of problems o L e S L

I ' P -

Parent tralnlng has been used to deal wlth 8 Varlety of problems

;l. non-compllance (Forehand et aZ., 1979, Patterson & Fagot,. 1967)
. v v .

- aggre551on (Patterson & Reld l973 1975) ';" IR

3. autlsm (Kbegal et aZ., 19T8 szloff 1979, Mathls 1971) :J

ke t01let tralnlng (Foxx & Azrln, 1975), e _;:

[T O e . N e

€

_be.reviewed individually: as they are,allApertlnent to the present study, ]

kY



~

- thejgroupfhad:fewer than 5 members.

11

N

© 5, developmental delay in children (Arnold et aZ., 1977; Baker et

~

'aZ., 1976 Benassi & Ben3531, 1973, Garth 1979, Heifetz, 1977; Tymohuk

1975; Watson & Ba551nger, 19Th), and -
6.: braln damage in chlldren (O'Dell 197h Petterson et aZ., 1965,

Sa121nger et al., 1970). o D

Types'of approaches

" Individual versus group training. Group approaches to parent train-

ing were initiated for two primary reasons:'~(l) cost efficiency, and .
-~

’(2) to prov1de an opportunlty for parents w1th 51m11ar problems to inter- .
act. Sa121nger et al. 11970) Patterson et aZ (1973) ' and heiﬁgtz (1977)

all used group approaches and report changes in the behav1our of the par—'

ents and chlldren in the deslred direction. Forehand et al. (1979) used
. 1nd1v1dual parent tralnlng and also reported p051t1ve change in both par-

" ent and child. There'are dlfferlng oplnlons as to whetherAgroup training

”

is more efficient. Chrlstensen et aZ (1980) reported that, ﬁhen compar-

<

1ng parents who recelved 1nd1v1dual treatment group treatment and mlnl— ”

P L

mal contact blbllotherapy, the fOrmer two approaches were superior’ to the

-thlrd but that there was no dlfference between 1nd1V1dual and group

approaches on parent attitude (as measured by.. the Becker Bl—pdlar Adjectlve

'1vCheckllst) and collected data -of the deflned problem (1 e., the number of

*

-:'compllant and noncompllant responses to commands glven by parents) Whlle -

"lesch (1968) found no dlfference in success between 5— and lO—person

-

groups, Sadler et aZ..(l9T6) found'that the attrltlon rate decreased when

-
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Specific training procedures
Content. There have béen several studies conducted which inygstigated
the nature of the content of parent training progrems. The apprdaches

"used include: :
. i 5
1., teachlng the pr1nc1ples of social learnlng theory (era, 1970)

2. teaching spec1f1c technlques to be used w1th 1nd1v1dual chlldren,

- 3
L

-

whlch.lnvolve plnp01nt1ng, recordlng, and changing antecedents and . conse-‘
_quences (Forehand et al., 1977, 1979, Zellberger ‘et aZ., 1968), and the -
latter in comblnatlon with' 1nformat10n regarding 5001al learnlng theory
(Patterson et ail., 197h 1975 Sa.lzlnger et az 1970 Walder et az.,
1969). | | ’ ’

.o'?ell et al. (l977)biAVestig§$§d the'skills nee&ed in. order +to
implement behafioural change. Théir study<COmpared; -

1. didéctic\pretraining in“5éhaviguré;}pfinéiples, d
2. placébo.pretfaining; aﬁd o
l3. no pretralnlng.
' They found no dlfferences smong’ the three groups.- Hoﬁe imﬁlémentation ,:';
measures however tended to 1mprove wlth the briefer tralnlng perlod
In contrast Fiowgowerand Sloop (1976) found that mothers rece1v1ng 1n;'
structlon 1n ‘both behav1oural principles and'speclflc.technlqueSfWere

i : .
nere able to generallze to other 51tuatlons and other chlldren. ﬁhé small

~. L)

sample (n‘h) makes ‘their conclu51ons tentatlve

s

Use ‘of manusals. _Pfogréﬁmeé texts coﬁmonly used.iﬁﬁlude Patterson’s

(1977) and'Béckerfsi(19Tl).' Patterson and Reid (1973) report' some de31red

. Ce .
change in parents expbsed to the Patterson text alcne. Baker et gl. (1976)
. : . . : ' ) L . o 5

. N . .

Feon
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developed a series of training manuals of a similar format to be.used

wifh developmentally delayed children " Baker and Heifetsz compared a

pS

L4 -~

' self—admlnlstered manual . condltlon to a- control condltlon and found the

-

former to be superior. The self_administered manual condltlon.was found
I S } T

to be equal to or somewhat superior to a group session, but inferior to
»am individual'training approach: Chrié%ensen et al. (1980) compared a
_ mlnlmal contact blbllotherapy group. to group and individual training and'
found the blbllotherapy group to be infeérior to the other condltlons.
Parent-tralnlng.manuals»have been'evaluated accordlng to levels of
meadabiiity.bf Flescm's Reading Ease Fofmnla and compared by Bermal;and~
Norﬁh.(ig?B); they range<ffcm the Grade 7 level (Becker, lé?i)'tcasfades
'13 to 16 (Baker éé aZ., 19?6). ‘Little data are avallable regardlngimhe
effectlveness of the various manuals, éernal and North cite ﬁaker et d1.
(1976) as the mostv;mpre531ve of the stmdles of ‘'such manuala.' The‘hlgh“
j ?eadimg level required, hpgeyer, limifs;its usefulness with a number of
perents. L o
Modelling. Mbdelling has been found to ce a very effectime tecm—
'mique for teaching parents. .dohnson amd Brown (1969) found modelling to
‘ ‘beesuperior tO'instruction, ddscmééidm, or cueing mith a.sigmalling device.

e

Extendlng modelllng to 1nclude behav1oural rehearsal has been used ‘o
9

‘by Johnsonf(lQ?l) and us1ng v1deotapes for feedback on spec1f1c rehearsal

v

' technlques.was 1mp1emented by Bernal et al. in 1972 (O’Dell, l9?h).

«

. e . S . e
Use of sudio-visual materials. Audio-visusl materials are used for -

two primary purposes: (1) for instruction,'i.e.,hdemonstration of tech- .

niqmes to be learned; and (2) for feedback on the actusl performance of

el
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the student (or parent). Since the late 1960s, there has-been consider-

N

' able interest in the use of television for instructional purpcoses. As

an alternamlve to llve 1nstruct10n, numerous studles have ylelded no 31g-

nificant dlfference in the students performance (Klrschner et aZ., 1975,

‘see’ Campbell agd Cass %pder the headlng of Telev1510n).. In~sp1te of these

-~

résults, which seem to indicate that the‘COSt—efficient method ofrtele-

-
4

vision -instruction is ‘equally as effective as. live presentation, its use
in lieu of live presentation is neither widespread nor popular. Most
studies of this nature, however, involve instruction in an educational

setting, primarily at.the university level, and in most instances, use

.of the videotapes precluded the presence op involvément of a live

instructor,i ) - o
In numerous parent-training»programs, the-usg_bf‘film of videotape""

-

to model the QﬁSlred behav1our is 1ncluded in the overall tralnlng pro-

(Helfetz, 19?6 Patterson l9?h ‘Walder et al., 1969) “Goldstein .

* a

et aZ.'(l966) found videotapes to be effective in modelling behaviour

,(Chrlstensen et aZ 3 1978)

b S
Flndlngs in the area of” feedback areocon31stently posltlve. Kirschner

et al.. (19?5 c1te numerous»examples of the effectave use'of videotaping

to~give the student feedback on atiitudes and/or performance. More speci-

ficallysvvideotapes have been used effectively to provide. feedback to

parents on their management techniques (Bernal, 1969; Bernal et-dl.g 19723

Johnson, 1971).

Tn addition to the use of videotaping for giving feedback, various

cueing devices have been used effectively. The 'bug-in-the-ear' as a de~

vice.to give instsnt feedback to the:parent has been. used with sdccessﬁin .

1

o . i ",iv, e .“' AV Lo .'., “ L ; '> k((ﬂ |

.

_,.__._..,
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the laﬂoféto?y setting (Foréhénd, 1979). Other.cueing devices used in the
élinigai sétting indlude cueing ﬁith 1light signalé.(Waﬁler,;l969) and
hand signélsj(b’Leaiy et atl., IQBT); Christehsen et al. (1980) used an.
'&udié system to6 obtain iﬁtermiftent data pggafding beﬁaviour.in the home.

The device vas automated to fécgrd at intervals and was used for collect-

ing data to be later apalyzed in the clinic. .3

Heifetz (1974) comments that research on media effectiveness has been .

minimal and that inclusion of medis technigueé'has'been as part of a larger

5packége’ to be evaluated. There is little evidence that this situation’

has changeéd .over the past'six years in-ﬁhe ares of'pareﬁp training.

Programmed instruction. Historipally; programmed instruction stemmed
from the work of B. F. Skinner, who initially viewed its use as a rela-
‘tively rigid set of techniques. < These included the'geqniremeﬁts'that:.

(1) the learner wdrk‘am‘his/her own pace and individually;. (2) the work

" be orggnized in small steps, carefully sequenced; and (3) the response ’

[R5 VR

— _—

(which must be overt) to éach step yield immediate -feedback and determine
the direction of future steps (Hartley, 1974). Research on Skinner's

‘fechniques has not shown a significant difference between his approach
’ - . sy : .. d .

"and & more traditional'teaéhing approach (Hartley, 197L).

-;Hﬁrtiey stafes.that Skinner's rigid structure-is‘not'appropriéfe _

pgdgr ail gircgmsténceé\;and thaﬁ one ﬁust lbok'at the audiencg_to déte;—-v
.mine the appiopriaieness of the components.l inAgeneral, ﬂelstates thai
for loweréabiiify iearnérgf immediate knéﬁiedge, overt %eépogding,,dﬁd

. the'use of'sﬁall sfeps waé.more eéfective.. For-brighteristudénts, the
js’cép‘s.weré‘somet‘i‘mes:to_o_ small and the active fespondihg-and3immediqte.

4

- ‘ *15
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knovledge of results were frustrating.
. - A P_:,

Since Skinner's initial approach, the concept of programmed instruc-

tion has expanded considerably and the flexibility in approach has yielded

better results. At present, the most important-components'of,the approach.

include: (1) setting behavioural task objectiveseand structuring the

_materials to meet these}objectives;systematically;‘(2)’assessing the
. i % = : . . .

! - - . CE
achievement of, those ?bjectives; and (3)%revising the steps to improve the

|
1mplementat10n if the assessment indicates rjs nece551ty

Bhushan (1971) conducted a study in the use of programmed instruc—
tlon w1th lower socio- ECOnOmlC status- blology students and found that
: »
programmed'lnstructlon, as_compared with conventlonal classroom teachlng,

is more effectlve for the students who belong to a lower S. E S. then for

other students" (p 219)

-

Kirschner et al. (1975) quote a study by Gary Taylor (p. 25), entltled‘

~"A Comparative Evaluatlon of Teachlng Effectiveness and Efficiency of

~

Teachiog'Effectivenese and Efficiency for Three Presentation Modes—~Pro--
grammea-Multimedia for Groups}_Programmed Texfbook, and M:::imgdia

Leetureébiscussion——as:Adapted’frdmwéi Original Unit of I Faction.™

0_'

A_Results found the programmed multlmedla &pproach 31gn1f1cantly more. effec-

' tlve and the programmed textbook more eff1c1ent. Hls cone;u31on is that,

a comblnatlon of the two would be 1deal

A further expan31on of the concept of programmed 1nstruct10n 1ncludes '

its use»in group treining. Meyer (1979) discuesee two types of group in-

structional approaches, for use infinlseryice education and staff develop-"

ment: (1) use of modﬁles}‘ Meyer definesAe moduie as "a self-contained,

1ndependent, self~paced unlt of work programmed to a set of obJectlves

a
- - : -

e e e e e o
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(p. 23).' It is usually a unit of an'extended course.
(é) Use of a-PiniCOurse. ‘MeYef's definition‘of'a minicoufse is as
follq&s:' "A.fuliy‘éelf—con£ained:fléxible'miniatﬁre course for individuals

e T

or groups usﬁally involving a variety of medis and sﬁrategiés and with
'specific'objectiveé'échievable in a short.span of:time, usually.a few
Adays:or léés; based on an educational technology model; not packaged for

'_independent learning;.never.a unit of an extended dourse” (p. 25). .The

. minicourse offers a training manual and styesses group interaction.
B . S . U '
Meyer's particular program is. designed to sllow expansion into-decentral-

ized learning centres in rural areas, by training course leaders. Pre-
~Iiminary evaluative studies of the more than 60 minicourses which Meyer

- has designed have yielded pdsitive results.

Contingencies fog;ﬁarents.- As;stétéd at the outset, attrition in

‘parent groups.hés Bgen a problem. A variety of incentives has : been used.

Peine énd Mﬁnro (1973)_founa that social rewards; mohetary'reimbursementAj;.

" and written contracts (O'Dell;'iQTh) improved‘aften&ance and participa%ion.
Patterson ffﬂgl. (I97ﬁ), E&berg and Johnson (1974}, and Rinn (1975) used -

reimbursement‘of a portioh.of the initial fee for each session of atten-

dance and completion of aéSignments. The last three studies mentioned

" compared perfofménce with and without'ménetafy incentive. Their résults' S
. _ . pEatasahiabdy _ AU

showed an increase in attendance and completion of assignments in the

~groups who were offered contingencies.. . =~ .

s

Generalization -

There has been considerable conéern regarding generslization of in--

-

formation and techniques téughf to parénts; Forehand has publishéd a - .

. . i . 4
. s . e e
. .

S
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number of studies (Forehand & Atkeéon; 1977 forehand et aZ;;'1979;iHnm—
phréys‘et aZ-;.l978)bwhic§ a;e.céﬁceined with the generality of treatment
‘ effects. -Four.types‘areygécogﬁiied: ‘(i) temﬁoral; {(2) setting,'(3):be—
hav1oura1 and (&) 51b11ng : 4 j" . A S

A fadlng—out procedure 1s frequently used in an attempt to 1mplement .
témpo:al generality (Patterspn et al., 1973).' No sﬁudies have speécifically.
. investigated the effeétiveness.of fading out., Forehand et'aZ. (i979).

found that behav1our whlch was taught to. parﬁ\?s of noncompllant children

u51ng hlS approach was malntalned at 6- and lZ—month follow—ups.

.«.
P

Settlng'generallty is probably the area of most concern 1n the studies

_whlch deal with parent tralnlng. A number of approacHeSainclude home train—

®,

1ng or a combination of home tralnlng and cllnlcal %ralnlng (Patterson et
“al .; 1969) -or- home a531gnments (Chrlstensen et aZ., 1980; Forehand & Klng,
_197h Helfetz, 1976) ' No afudies have looked at the effects of this pro-
‘:cedure in 1solat10n from other ‘treatment procedures (Forehand & Atkeson,

—19??) | |

_Other approaches to generallty include dlSCuSSlon wlth the parents

(Forehand et al.,’ l97h) and simuldted home environments in. the ‘elinic,

(Forehand- & Atkeson, 1977). Studles in behavmou:al generality are 1nveé—
tigated in terms of the effectiveness of teaching behavioura14pfincip;es
" versus specific techniques versus a combination of-both'(see page 12

- fof details). . . . .

Characteristics of paféhts
. : ’ N

Parents who are more highly educated and have higher soéibéconomic‘

o

.'statﬁslare more likely to consistently atténd,(Gabél‘ét qZ., 19775 Speer

>

.

y
[ el B
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- et al., 1968) and to implement effective changes (Rinn et aZ.,??QTS;

Salinger, 1970, in Cobb & Medway, 1978). Salinger believes that this is

‘used the Behaviour Assessment Menual as one of six outcome measures.

R -

P

(4
.

true primarily:beééuserf the approaches used and that the results would

- be better with less educated parents if there were more modelling and -

individualizetion. -- 0'Dell (1974) concurs with Salinger.
" In genéral,'studies have eliminated any parents with psychiatric
problems."McMéhonwet al. (in press) found_that there was.a higher incif

dence of dropout with parents who were depressed and of'léwe; socio—

" economic status. He -suggests that for such a group, it may be important -

: : © : ' ‘ . y L
- to alter the amount of individual attention given and the contingencies.

»-

Measurement o

What is measured?

'The,.child's behaviour. Initially, emphasis was placéd.primarily on

measuring the child‘s behaviour (Bernal, 1969; O'Dellé,l97h), using a

.single case study méthod‘and'an-ABABﬂor-mulﬁiple baseline approach.  Suc-

‘ . " p N : . . . . ) . -
cess in treatment is seen as*g;cgﬁnge in the behaviour in the desired dir-

PR

ection. A number of recent studies, however, have used the child's be-
. ) . ’ s A '

" ——hevicur as one of sevefal'outcome measures.“.HeifetzV(l97h), for. example,

%

The parent's behaviour. Concern with‘generaliiatibn over time, be-

-~

haviouf;'énd‘setting (Forehand et al., 1979) makes'xhe therapist con-

qétned éﬁout_the parent's behaviour as wé;l-as the.child‘s.‘ The parent

) .

" must bé éble to effectively implémenf.an abproach in. order for fhere to

be lasting results.

ae

S AL s i
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- Parent behaviouy has generally been measured as parent—child inter~

S

actions. Herbert End Baer (1972) described the parents' verbgl state;

mentS' Patterson et al. (l97é) developed a behavioural‘coding system

-which dellneated speclflc categorles of defined perent 1nteract10ns wmth

the child. Forehand et al. (1978) developed a very detalled codlng system

which measures maternal antecedents and consequences and the chlld'

response; Forehand also 1ntroduced the terms "alpha commands" (1 e., a
command to which g response is approprlate) and "beta commands" (i.e., a

command to whlch there is no- opportunlty for compllance)

Al

-

The;parent's knowledge of behev1oura1 prlnc;ples. Becker (1971) and

'Patterson (1977) 1ncluded questions demonstratlng knowledge of prlnclples
in thelr programmed texts. Helfetz (l97h) had a "BeheV1ourel Vlgnettes
_Test" 1n which parents were asked to answyer how they would handle glvenA )
situations. Q'Dell (197h) developed}a measure called "Knowledge of Be- -
';haviourfPrincipleS'as Applied to Chlldren" (KBPAC).‘ This measnre is re;
ported to have a Kuder-Rlchardson rellablllty coefficient of O. 93, an

A
‘.odd—even spllt—half coeff1c1ent of O 93, ‘and a standard error of 2 (O‘Deﬁl

-

' et'az., 1977). In addition, 0'Dell (_1‘9?‘1;) 'use_d films of individu‘alch;l-(/

dren's beheviours and required the perent to simulate handling the situa- .
‘tion. The parent's behavddur'was then recorded.

~
a .

The parent's attitudes towards the child'and/or towards therapy..'The

most commOnly—used measure of parent attitnde.is'the~Becker Adjective

-

Checkllst-Patterson Revlsed {BAC) (Patterson eﬁ aZ 1972); ﬁeifetz

developed his own attltude qnestlonnalre vhlch 1s geared speclflcally
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to pafe;ts of dévelopﬁent&lly déléyed'children (Heifetz, 197T4). Other-
. asé?55qentskof parent attitudes £owards théir children include: -thé |
Eyberg:Child Beﬁgviour Inventbrj, which ésks the parent to give a'rough.
" measure of how ofteg'a behaviogr bcc;rs and whetheerf not it i;:aAprdb—
lem to the,parent;'and three measures used b& Forehand: - Chafacteristfc
Attitudeslaﬁd Behaviour,_Pgrénts' Rating'SCgle for Children, and Child;

renfstBehayiour Scalé‘(from the Parent's Attitude Test: Cowen et gZ.,,.

-1970).

_Parent characteristics. Forehand used the Locke-Wallace Marriage *

invéntofy to determine if there was any marital discord, as well as the

Beck Inventory, which measures depression.
e . .

. t .' .,‘ . . . ! c‘ ;)F

When does meesurement occur? Forehand measured pre- and post-

PR

treatment, as well as tﬁo'ﬁollow—ups at 6 and 12 months.  This included

'queﬁtionﬁaires'and home obsérvétion date..
Heifetz‘admiﬁistered the Behaviour Vignettes Test pre- and post-

I

. ’ - . . \ ' S
training, while administering the attitude questionnaire post-training

only. The major outcome measure of his study was the Beﬁaviour Assessmént

»-

. Manual, which waS]administére& pré— and post-training.

-Eyberg and‘Johnson administered moét‘of the outcome measures pfe—'

4

- and poét—treéxment. Parént_oﬁserVation data were collected on an'ongbing"

¢ ’ . )

basis. - .

P v

£

-exclusively by a therapisﬁ inlafclinical setting or by the parent in the .

Who.is measuring? In earlj studies,'data_colleétion was either done

———
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. home. Because of éuestioneble.reliability of. ooe observer in one setting; C
.Ewberg and Johnson (19Th)_recommehded she use of.multiple assessgentg jg -
nuber of studies in the 1970s (Forehand et al., 1979; Heifetz; 197k, 1977;'
,Pattersoo et al., 1974, 19?5; 1977) used such multiple assessments ip an
attempt to meke their outcome data more reliable-and valid. Usualiy,
multlple assessments include observatlons by the parents, by trained ob-
servers, by.the Chlldz and/or audio-visual monitoring. ’ Measurement of
estitudes are wusually recorded'by questionneires to be completed by the

.

perents.

Methodologfeal problems

Problems encountered in doin@ reseereh in parent training‘include:

-~

(a) the questlonable accuracy of the data collected when a,perent

is being observed (Johnson & Katz, 1973); it is llkely that the parent

1nteracts w1th the chmld dlfferently when observed

(b) low rellsblllty of a number of the measures used (Cobb & Medway,

A

1978), R

1]

'(c)_need for ﬁore control for therapist expecfancy:biasg(Cobb'& '
’Medwey,-l978);‘ : - -" ; _ 5 S

(d) ethlcal issues surroundlng. S : R ‘ .
(1) ABAB désign in 51ngle case studies. This is normally avoided:

S i A

by the use of a multlple basellge deslgn,
(11) use of placebo or no—treatment. Thls is usually av01ded by
use of a wamtlng list or by later offerlng the optlmal treatment s1tuat10n

to the parent;
{e) in order ‘to control for confoﬁnaing'?arisbles? iteis necessery
_to have a large subject pool. This is not always feasible in & smallexr

commuﬁity and when relying on volunteers who are SeekipgAgraining.
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Rev1ew of Parent Tralnlng with Developmentally Delayed Chlldren

Tralnlng programs for parents of developmentally delayed chlldren

differ llttle from other parent—tra;nlng programs with thls,exceptlon:

» - .
s

_'genérally,'parentsfof noncompliant children are_learninghto deénease neg- ’

- ative behaviour end reinforce a more desirable alternative behaviour.:
. a - . -

Parents-of denelepmentaiiy delayed children are usually taught not only

how té\decrease negatlve behav1our but also to teach new skills which
ithe chilad has not yet learned. With more ;nd more empha51s on early
“intervention and‘stimnlation ef handicapped children, parents’aredseen as
the primery teachers.of hheir yonng,chiidren. Instructional programming,.
then, becomes'andimportant element in pa;ent training. | |
: Aggreaches_‘ ®
o Parent tradningefalls'into two éenerel eategories.A The first is vda
individual‘consultaﬁidns; nenally aimed.at»dealing with'a target beha;iour,'
‘e, g., t011et tralnlng (Foxx & Azrln, 19733 Helfetz, 1977), communlcatlon
skllls (Arnold et al., 1977), self—help skllls (Helfetz, 1977; Wetson &
' Ba551nger 19Th), social ckills (Freeman & Thompson, 1973). The'second
is group tralnlng, almed at (1) teachlng behavxoural prlnclples, as well
_as spe01f1c skllls (Benassl & Benassl 1973 Berker et al., 1976 Sé?
‘ _z1nger et al., l9TO), and (2) teachlng parents to. follow programmed in-
'structlons, or ‘'recipes’ (Shearer & Shearer, 1972 Watson 19?3) ,There
‘Qhas been consxderable crltlczsm‘of.th;s‘approach (Cunningham‘in~Kiernan,
lQTS;IGarth 1979), as in is seen to ieave'the parent mith little under- -
.

‘standlng of the %nderlylng pr1nc1ples and consequently leaves the parent

rellant.on ongoing professlonal help. There is socme questlon, however,
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- &s to whether it {s reelisﬁic to éxpect the parent to bécoﬁe-exﬁert in - -

. - - ' 3

'developlng 8 varlety of tralnlng programs (Cunnlngham in Klernan, 1975)

el -~
LS s -

Perhaps a solutlon lles 1n devmslng a program whlch offers the best of both '

[ [N

.. worlds: structured developmentally sequenced tasks, as well as “the under-

-

lying principles in order to’ afford the parent the’ ablllty to adapt the

: ,programs to fit the 1nd1v1dual needs of the chlld

c . . J . # : A. /
Methodological probleﬁs R - L.

- - . ' -

Subgects. There is.no clear diédnltlon of developmental delay and

.many developmentally delayed chlld_ren have other handlcaps. | L ‘

' Relylng on labels already given to the chlld is dangerous due to the
variety of deflnltlons and sources of the dlagn051s.t Helfetz (197h)

-

avoided this dilemmavbj doiﬁg e,functioqel assessment (Behayiour Achieves
ment Menual) on eaeh child ﬁre— and postetreatment. However; the inclﬁ—f
sion of other handicaps and confoundlng varlables is v1rtually 1mp0331ble

4to av01d unless deallng w1§h a very large subject pool.

-

Megsﬁrement{ Because of the-divereify of the aoilities and disabil—'r
ities of the chlldren pre— and post—treatment measures can only be com—.
nged.W1thln ;ﬁleldpal cases. Handleapped chlldren learn -at dlfferent
rateé, and a child ﬁho 1eefns Tive tasks during treatgent cannot necessar—
ily be eonsidered ﬁo;é sﬁﬁoeesful'thania'child who echievee one taek;

Even if it were poesiblefto éelect'SubjectsAﬁho-were on the same develop-

e

. T , S : , : - { S
. mental level, there would be seversl potentjal confounding variables: the

Ly

chronologicel ages would probably not be-ideﬂ%ical;‘the childreh?may_well -

‘have 'splinter skills,'.i.e., be generally on-one level developmentally,

i



- o ,. o5

«

but be able to perform indi@idual, selected skills on a higher level.

Parents. Ié it were possible to select children who were develop-

mentally and chronologlcally comparable, the chances of then flndlng W1th1n

that group parents of similar.sex, socioeconomic and educatlonal backgrounds

would agaln nece351tate a very large subject pool

»

Materlals used Many of the materiels used are either geared for

the noncompllant child alone (Becker, 1971 Patterson, 1977), require a
hlgh level of reading ability (Baker et aZ., 1976), or have not been

--carefully assessed for effectlveness

h . - A h : . - . .

Size of sample. Because of the abdve-mepﬁioned problems, the samplee-

size is generally small, or'sfudies linmit themselves to single-case method.
: ~ . * ' . . b

Messures used. In parent training in general, as weil*aS‘in training
parents of handicapped children,’there has been: & lack of use of multiple

'-.ﬁeasures'in the past. It has_beeh emphasize& that multiple meesures pro-

duce ‘more relisble results (Cobb & Medway, 1978; Heifetz;'léfh; 0'Dell,

197h).

A review of.the Heifetz séudy (1.977)

The Helfetz study has been clted as a good example of a multlple—‘
'%measure‘parent-tralnlng program (Bernal & North 19783 Chrlstensen ot aZ
'1980 Molloy, 1980) Because Helfetz deals spec1f1cally Wlth develop—
-mentally delayed chlldren, 1t seems’ approprlate to summarlze hlS approach

v

“and flndlngs,

LG or
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Baker et al. (1976) developed a sefies of training manuals that offer
P . . .

information -dealing with behaviour problems, self-help skills, play activ—
i ) N : o ' L S

ities, and_language'skills. - The manuals, used by’ﬁeifetz,in his,stﬁdy pro-
vide information regarding principles as well as exercises to be carried

out.by the parent. o : i o . ‘ .

2 y

Heifetz compared five ggodps:' {1) manual only, (2) manual + phone con-- -

tact, (3) menuel + training groups, (4) manusl + group + home visits, and
(5) no-treatment control. The training period was 20 weeks. Children were

grouped according to previous knowledge of behevioural techniques. - They

B

were then randomly a351gned to, the groups. There were 128 treatment famil— .

ies and 32 control famllles, these were selected from.lGO families who ex-—

" pressed a_desire to particip&te in the study after ‘attending an"introductory

. . 3

session.
- The multiple measures used gerefdiscusSed‘earlier and will not be ...

repeated here, except to mention that parent knewledge and specific self-

ToNs o, . - . -~

help skllls acqulred were both measured
" The results Weré as follows: there was no signifieant difference be-
tween the manual—only and the manual—plus group, whlle the manual—plus-

. ')} .
phone condition was inferior to‘the other conditions. Helfetz notes, that

, the'manual—plus éroup parents exPressed more confidence as teachers, while .

-the manual—alone parents showed the greatest overall self—help galn.- 2.

i
-

Helfetz speculates that the manual—plus—phone format fostered dependence

_:on the consultant and resulted in the least amount “of gain. He .concludes

¢

“that a combmnatlon of the manual—only’and éroup approaches would be thel

best. "He suggests group meetlngs at tran51t10nal p01nts only.

-

., The ocne magor crrt1c1sm of the Helfetz approach is the high readlng

: ' g .
ability needed’ in order,to benefit from his menuals.'
. '

v s
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CHAPTER 3

CONCEPTUAL FRAMEWORK AND METHODOLOGY

4 ' - - '
Overview - o , ' : ' o
Objectives

The objectives of the project were to develop a parent-training

program which: ' ) , - ; b

{a® - would not rely on a manual or text, . - . ' &

* " (b) would teach parents:

(1) how~td.use %ask—éﬁalyzed materials for‘inéfrﬁétiénal pro-—
gramming with theip cﬁildren;
o (2) the basic p%inciﬁles of social learning theory; and V
(3) how'tovappli basic techniéueé in behaviour manageﬁent and
instructiongi'prograiming, : -

ol

Devélqpment of the videotapes S _— _ . . .

. : V s 'To_achievebthese ijectives,'a'series of nine videotapés were devel-
oped. Specific objéctives:were deliﬁeated for skills and knowledge for =~ - . - |

‘ barenté to have obtained for each Videotape and for the set of tapes as

T»’8,whole.’"Each ta?e‘wés based on information.presenbed in the ﬁre&ioﬁs .
. = - ' Ll © . ‘

; ) ~ tapes, and was conSéquéntly not designed to be viewed in isolation from -
the othefs,»but.rather as a segment:of'ongoing instruction."This'pafal%f

lels _Meyer's'minicourse'(1979);_'With individual instruction, however, ~ .

Ce it has been possible to use selected tapes to demonstrate a particulér

DR

e éééhniqueQ' .

. The tapes offered the following format:

(1) Ingtruction in.iecture form. VFollowing the example of program-

med -instruction, the tdapes were designé& to be periodiéally étop?éd and o































































































































































































































































































































































