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ABSTRACT

Early educational policies for Canada's Indians were assimilative;
residential schools established throughout Canada were intended to
remove Indian children from home influences and to raise them in the
culture and values of the Whiteman. The only such school built in the
Maritime Provinces was the Shubenacadie Indian Residential School in
Nova Scotia, which operated under the auspices of the Catholic Church,
This study considers the governmental policies for Indian education as
exemplified by this one school.

The Annual Reports of Indian Affairs were used to prepare a brief
overview of the history of native education in Canada, with an emphasis
on the evolution of the residential school ideal, Records from the
Public Archives of Canada were studied extensively to provide an
accurate history of the Shubenacadie school from its inception in 1930
to its c¢lose in 1967. Consideration was given to the rationale for
this type of educational institution in the Maritimes, and to the
government's policies for admission, health care, vacation, and
discharge. Truancy records and correspondence files provided a view of
the school from the point of view of the students and their parents.
To try to understand the entire residential school experience, recent
media accounts of the school were reviewed, and this information was
augmented by interviews with some of the former students,

This history illustrates the basic cultural differences which
divided the Indian children from the school administrators, and
contributed decisively to the ultimate failure of the residential
school system. A look at such alternatives as integrated provincial
schools and segregated band-controlled reserve schools, suggests that

Indian educational problems are still far from their solution,
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CHAPTER 1 - INTRODUCTION

When the residential school for the Micmac Indians of the
Maritimes was constructed at Shubenacédie, Nova Scotia, in 1928-29, it
was one of a series of seventy-eight co-educational residential schools
established in Canada by the Department of Indian Affairs, Ottawa.l It
was the only such institution east of Ontario, and the only federally-
sponsored residential school ever in existence in the Maritime
Provinces. In this institution, it was intended to "consolidate Indian
educational work in the Maritimes" and planned to "mould the lives of
the young aborigines and aid them in their search towards the goal of
complete Canadian citizenship."2 Duncan C. Scott was the Deputy
Superintendent General of the Department of Indian Affairs in that
year, and he stated the object and desire of the department in the
establishment of this new school was that its graduates should become
self-supporting and “not return to their old environment and habits,"3

The history of the residential school at Shubenacadie 1s not a
long one; though the building stood for fifty-seven years until
destroyed by a 1986 fire, it operated as a school only from February
1930 to June 1967.} Its story spans only thirty-seven years; even so,
there are discrepancies between the objective and the result, gaps in
the available information, and a gulf between the official record and
the tales told out of school., It is a story not easily assembled in
full,

There are three viewpoints to be interwoven in this nistory: that
of the government which advocated and established the school with
remnant colonial attitudes; that of the Oblate Fathers and Sisters of

Charity who administered and taught in the school with humanitarian



intentions; and that of the Micmac parents and children whase 11ives
were touched and ¢hanged by the schaol but who had no 1nput into, or
control aver, its operation,

Part of the rationale for this study is to attempt to understand,
if not reconcile, these three separate and disparate viewpoints, In
addition, this thesis will briefly trace the history of Indian
edusation in Canada, with emphasis on the evolution of the residential
school movemen? from the early educational philosophies which shaped
it, after 1867, to its ultimate failure one hundred years later. It is
intended that this history of one residential school should serve as
more than an fsolated case, but rather give an insight into the
experience of residential schools generally, for "to the Indian child
it must seem that once you have lived in one residential school you
have lived in them al1.S This examination further endeavours to
provide insight into the broader educational obligation to match the
perceptions and values of educators to those of their students.

The Indian Residential School at Shubenacadie has not previously
been examined in depth or with an attempt at considering the roles the
government and church played in its operation, Several accounts from
the point of view of the Micmac people have been published by the
popular media, but without attempting to balance these accounts with a
consideration of the administrative point of view,

Twelve years passed after the closing of the school before a

series of articles in the Micmac News6 sought to publicize the

residential school experience as recalled by its former students, The
CBC ran a radio essay on the school in October 1986 after 1ts
destruction by fire brought it to the public's attention,7 and from

this, the same journalist wrote a special report for Atlantic Insight
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magazine in February 1988,8 The school, then, has been the subject of
several popular press accounts, but has not previously attracted the
attention of historians or educators, although at the present time, a
Micmac woman and former student of the school is writing a book on the
school, which should on completion be a comprehensive account.9

The earliest educators in Canada were missionaries, beginning as
early as 1616 when the Recollet Fathers conducted schools for Indian
children in New France, and continuing through the 1700s when the
Jesuits were involved in education. For almost 200 years these
schools, which concentrated on religious teachings, were conducted with
“Tittle financial assistance being given by the legislatures."l0 It
should be mentioned that education for white children was also wanting,
and one of the first schools in Uppar Canada (1784) was opened for the |
Mohawk Indians,1l In addition to the work of the Jesuits, the New
England Company brought Protestant zeal to the New Brunswick Indians in
the late 1700s, where they met with "fierce parental resistance to the
use of any type of discipline with their children12 Later, Wesleyan
Methodist missionaries were involved in Indian education in the 19th
Century.13 Prior to Confederation, in Lower Canada there were a few
day schools, a farm school at a seminary, and experiments in taking
Indian boys into residence and training them in c¢lassroom and farm
work, Grants were provided for these endeavours by Lower Canada. In
Upper Canada, only two day schools of forty established before 1867
received government grants. A community training centre for the
education of both young and 01d was established by the government in
Upper Canada in 1836, but was abandoned twenty years later "as it did
not appeal to the Indian temperament.’!4 In Nova Scotia a request for

a school at Eskasoni was successful in 1848, but it remained open only



a year as funds were lacking, During the 1880s and 60s, repeated
efforts by the Eskasoni Indians to have the school reopened were of na
avail, and during the same period, "attempts to have two Micmac boys
educated at Pictou Academy, and a young man named Michael Christmas
trained as a teacher for the Indfans came to nothing.'1% The colonial
government did sponsor two Micmac boys in the newly-founded Saint
Mary's Seminary in 1843; their tuition was to be free but board was to
cost sixty-six pounds annually for the two of them. However, the
following year the exgense was considered too high to warrant their
continuation at the school,l8

There was a scattering of schools elsewhere in Canada, all owing |
to the efforts of Roman Catholic, Church of England, and Methodist
missionaries, These efforts on behalf of the Indian children included
foster homes in New Brunswick, a boarding school on the Red River as
early as 1822, an agricultural school in Manitoba in 1833, and day
schools in western Canada, At the time of confederation, then, Indian
schools were largely supported by missionaries, with little government
assistance.? At that time in the Maritime Provinces there were a few
literate Indians, "but in more than two hundred fifty years, no formal
educational tradition of any kind had been created,"18

Although legislation prior to 1867 laid the basis for the
development of provincial responsibility for Indian Affairs, 1in 1868,
directly after Confederation, a series of acts was passed which
established Indian Affairs as a federal trust,!9 This new Indian
Affairs office, administered by a branch of the Department of the
Secretary of State, accepted responsibility for one residential school

and forty nine day schools, all in Ontario and Quebec (though there




were several missionary Indian schools in operation which did not make
reports to the government).zo There were no schoals expressly for
native children at that time in Nova Scotia,

Five years after Confederation, Joseph Howe as Superintendent
General of Indian Affairs noted in 1872 in his first annual report the
contrast between the Indians of Upper and Lower Canada with those of
his native Nova Scotia. The Indian gentleman of the Canadas he
described as "courteous, inteiligent and reasanable...well educated,
well dressed, as careful in their habits and as courteous in their
manners as are the highest class of white men," The Micmacs, however,
he considered had been reduced to shameful conditions "by the neglect
of the Government and the indifference of the whites," and he saw that
the small government grants to the Micmacs were mere alms which could
not "encourage industry, thrift, and social elevation, Unfortunately,
i11 health allowed Howe only two years in the service of the Nova
Scotia Indians, educating some of their children "without reward or the
hope of 1t...to set an example of devotion," but his more important
contribution was in bringing about changes which led the system of
government administration of Indian Affairs in Nova Scotia toward
equality with that in the Canadas,?l

The first day school in Nova Scotia mentioned in the statistics of
the Annual Reports of Indian Affairs was near Bear River in 1872, and
though it had a reported enroliment of forty-seven, the following
year's report lamented that the school “seems to have been
discontinued.," The reporter was "unable to ascribe this to apathy on
the part of the local agents,"22 though he failed to state where he
felt the blame should have been placed.

On the Shubenacadie reserve, where this study concentrates, the




first day school was requested in 1880 by the Indian Agent, James Gass,

on behalf of the parents:

Another matter in which they seem greatly interested

is a school which they say they must have, as they

do not want their children to grow up in ignorance,

as they have done. They have among them one of

their own tribe, named Joseph Cope, who is capable

of teaching their children, having got an education

o assist them n this matter at onceds - ok I
He reiterated his request in the following year, "The ane great
want...is a school, as they are very ignorant and say they do not wish
their children to grow up as they have done,"24

The school became a reality only fourteen years later, in
September 1894, when Gass reported he was taking steps to obtain a
teacher; however, Joseph Cope did not fill the vacancy.25 Robert J.
Logan was hired at $240 annually, to teach 26 children, though average
daily attendance was only 12,26 Two years later the Indian Affairs
report read that all students in this new school "now can converse in
English, many are capable of reading it, a few can write it, and the
youths are getting a thorough elementary education from a very
competent teacher,"?’ Attendance, however, remained a problem, even
though Mr, Logan was referred to in the reports as a "much-loved" and
"patient" teacher, "who not only spends school hours with the children,
but devotes much of his spare hours to the 1ittle ones, telling them
about white men's ways.28
These children were reported to be apt pupils, "proficient in

their studies..in many cases in advance of white children of the same
age who attend public schools,” and able to "remember well what they
have acquired at school even though absent for a long time.'28  For

although the parents had urged the opening of the school, and did



"acknowledge the institution to be good,“30 the agent reported in 1903
that they did not have the interest to encourage attendance, 0f 17
pupils that year, the daily average attendance was only six. Average
daily attendance declined each year, until it stood at only two, and
the school was closed on June 30, 1906, Robert Logan had taught there
for twelve years.31

In his annual report for 1911, Duncan C, Scott, the Superintendent
of Indian Education wrote at length about the general situation of
Indians in Nova Scotia:

Although the province of Nova Scotia has been
settled and cultivated for very many years, the
condition of the Indians in many districts is that
of nomads., They have failed after all the years of
their association with white people to reside
permanently upon their reserves and make their
1iving by agriculture. They are prone to wander
about from place to place, selling their baskets or
squatting in the vicinity of towns and doing odd
Jjobs for the residents, These habits render it
somewhat difficult to give all their children the
benefits of day school education, but on several of
the reserves successful day schools have been
established...and where active and interested
teachers are in control there is no doubt that many
of the difficulties which now seem itnsurmountable
may be overcome. The actual poverty of the Indians
is also a detrimental factor, The children are
often without proper clothing to protect them from
the inclemency of the winter weather, and in the
future in deserving cases a quantity of clothing
will be given sufficieng to enable the children to
attend school regularly, 2

He reported the following year that this suggestion regarding ¢lothing
was acted upon, with the result that "the average attendance of the
schools was considerably increased and the health and comfort of the
children promoted thereby,'23

March 12 that year the day school at Shubenacadie was reopened,

there being deemed by the 10ocal agent to be sufficient children of



school age, numbering 32, Mr, Thomas Grumley was appointed teacher to
thase who enralled, but the school remained open only until the summer,

Wallace reported:

For a time the attendance was fairly good, but

before the summer was concluded, the school had

again to be abandoned on account of poor attendance,

There is only a small proportion of the Indians of

Hants County residing on the reserve, and few

children have the advantage of a continuous

residence near the school, However, those who have

been kept at school have been taught such rudiments

of education as reading in English, mathematics,

grammar, history, geography, etc, They seem to soon

tire of all educational work, and do not have much

encouragement from their parents to persist in it,

Hence to close the schogl seemed the only thing to

do in the circumstances.
A new school was reported opened in January, 1913, with Miss Mary Ahern
as teacher. Miss Mary Short succeeded her the following year, and
remained as teacher for eight years. Miss Ruby Anthony taught the next
year, and Mrs, Andrew King (possibly the same person as 'Miss Anthony')
for the next eight years. From the re-opening in 1913, an average
number of seven children attended the school daily, until February 28,
1930, when it was closed owing to the opening of the residential
schoo].35

It was this pattern of poor attendance, noted in all Indian day

schools, that urged government's strong advocacy of industrial and
residential schools. As will be discussed in Chapter 2, these schools
were perceived as necessary to promote attendance and were being put
forward as the resolution to the problem of the hitherto unsurcessful
attempts at Indian education, The problem, however, was also tied to
the paternalism of the government, who saw the Indian only as "grossly
ignorant," "inherently superstitious,” with "infantile minds," having

been “nurtured from birth in 11lustons."36 This perception of the



Indian as inferior to white man was manifested also in the educational
policies of the religious missionaries, who "inculcated the Indians
with foreign cultures and values, and saw fit to suppress native
religions, languages, tastes, manners, and ideas,"37 Between them, the
early government and churches attempted to pass the message to the
Indian people that their culture was inferior and irrelevant, This
belief, however, has been belied by the persistence of Indian culture
throughout the almost four hundred years since the first schools of the
Recollet Fathers opened in 1616, As McGee has asked,

Why is it that although the native peoples of

Atlantic Canada have been in extensive contact with

European peoples for centuries, they have been able

to maintain ethnic integrity throughout this period

g;:a :ge:;::;nggggéapressures have been placed upon

In 1920 compulsory education of Indian children between the ages
of seven and sixteen was provided by statute, though it was the usual
practice to encourage residential students to remain in school and away
from reserve influence until seventeen or eighteen,3? That the
residential school was superior to the day school, especially in its
provision of vocational instruction and manual training, remained a
running theme through the annual reports to the 1940s. Neither did the
aims of Indian schooling change from the 1800s: even as late as 1969,
it was stated in the Annual Report of Indian Affairs that "the task of
education is to assist acculturation,., M40
Chapter 2 will show how the residential schools evolved and how

the government's Indian education philosophies persisted. In Chapter 3
the autline of the establishment of the Indian Residential School at
Shubenacadie, and the curriculum it followed, 1$ gleaned from the

school files available from the Public Archives of Canada. This same



sketchy record is used in Chapter 4 to try to decipher the rules and
realities of admission, vacation, and discharge procedures, and in
Chapter 8 to discover details of health problems, school accidents and
deaths, Chapter 6 100ks into the question of truancy, and Chapter 7
draws largely upon the popular media, supplemented by personal
communication with former students, in an attempt to see the school
from their point of view., In conclusion, the intent and ultimate
failure of the residential school system is analyzed in Chapter 8,
along with a discussion of the recent alternatives in Canadian Indian

education,
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CHAPTER 2 - THE DEVELOPMENT OF THE RESIDENTIAL SCHOOL CONCEPT

Residential schboling for Canadian Indians had its beginnings long
before Confederation; its history can be retraced to New France in the
1600s, when an industrial school for Indians was conducted by the
Sulpician religious order in Montreal,l Also in that century, French
missionaries took Canadian Indian children of both sexes to board in
schools in France, but this was a short-1ived experiment., It was a
costly venture meant to produce native teachers; however, few returned
to assist the mission, and some of those who did return found
themselves to be cultural misfits. Even so, the early Jesuits
determined that the Indian youths had "minds as good as those of our
Europeans "2

The churches were heavily involved in Indian education in both
Lower and Upper Canada by the 1840s. In 1837 the Wesleyan Methodist
Missionary Society offered to provide board and education should the
government establish schools in Upper Canada for Indians, and this
proposal was supported in a government report in 1845,3

In western Canada a Church of England chaplain conducted an Indian
boarding school on the Red River as early as 1822, and in 1833 a Roman
Catholic priest managed an agricultural school for Indians in what is
now St. Eustache, Manitoba. In British Columbia a New England Company
school which began early in the 19th century eventually developed into
an Indian Residential School,4 and in 1863 a manual labour boarding
school was established by the Oblate Fathers to teach Indians religion,
English 1iteracy, and farming.5

Ground rules were laid in 1847 for the operation of Indian

industrial schools by the Superintendent of tducation in Upper Canada,

14




Egerton Ryerson, The aim of the schools was to "give a plain English
education adapted tn the working farmer and mechanic" which was to
include gardening and make-and-mend techniques for farming implements.
Students were to 1ive together, their domestic and religious education
was to be provided for, and 1t was strongly recommended by Ryerson that
the schools be jointly operated by the government and churches, for he
felt that religion was necessary to "improve and elevate" the Indian's
character., The government would formulate the school regulations, and
provide inspections and supporting funds, while the churches would
administer the schools, assist with the costs, and of course, offer
spiritual guidance to the pupils.5

Ryerson further recommended that during the summers students in
the industrial schools should 1abour daily for eight to twelve hours
and study for two to four hours, and that during the winter there
should be less labour and more study. He proposed that school-leavers
with records of good conduct should be paid at a rate of a penny a day
for the work they had Jone while in the school,7 a suggestion that was
apparently never implemented.

Within four years of Ryerson's report, the Wesleyan Methodist
Missionary Society was operating two boarding schools for Indians, the
Ainwich and the Mount Elgin Industrial Institutions, established to
teach Indian children useful trades and domestic skills, and to
"inculcate habits of industry and frugality.“8 The schools were
allotted land for farming, which would provide food and cash crops, and
were additionally supported by the government on a per capita basis,
This fact Duncan C. Scott was pleased to recall in his brief 1927

account of Indian educationai history:
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oonight at the outset of governmenta) association
with Indian educational activity, we find two of
the outstanding characteristics of the present
capita, grant paymants th residentiay sonosted P
After the new federal Indian Affairs branch assumed control of
Indian education, it took over the administration of only one of the
existing Indian residential schools, the Wesleyan Mt. Elgin school in
Upper Canada,l®
In 1879 the federal government commissioned an investigation into
the system of Indian industrial boarding schools in the United States.
They were generally found to be administered by Indfan agents, or by
churches using government contributions made on a per-capita basis. In
addition to academic subjects, boys in these schools learned
agriculture and trades, and girls learned domestic arts.ll  The
investigator was particularly impressed by the schools for the
Cherokee, which "promoted agricultural self-support, Indian
administration of education, and Indian local government."}? However,
he recommended the institution of denominational industrial schools in
Canada, and the first three were built in the west, two in
Saskatchewan, and one in Alberta in 1883-84,13 By the end of 1890,
sixteen more industrial schools for Indians had been established,l4
As early as 1885 the Superintendent General of Indian Affairs,
John A, MacDonald, was reporting that already-established boarding
schools had proven their superiority over day schools., Irregular
attendance at Indian day schools was "the greatest obstacle to the
successful education of Indian children,"14 and it resulted from the
neglect of their nomadic parents to oblige attendance, However, in

commending the multi-purpose education which was availabie to the

pupils of industria) boarding institutions, his main reason for praise
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was neatly and centrally placed: besides being instructed in the usual
branches of education, he said, the children would be "1odged, fed,
clothed, kept separate from home influences, taught trades, and
instructed in agriculture."15
The necessity of separation from the home environment was to
remain a predaminant theme throughout many years of Indian Affairs'
annual reports., Thomas White, who wrote the florid educational report
in 1887, urged that any avatlable legitimate means be used to prevent
educated Indians from returning to the reserves, After the "laudable
teachers" of "these poor children of the forest" had expanded the
“infantile Indian mind" and shown them the "l1ight which a knowledge of
the Christian religion invariably imparts," he believed they should be
strongly discouraged from renewing their former reserve associations
for fear of “retrogression,'16
E. Dewdney, in the report of 1889, reiterated the idea that anyone
taking an interest in the advancement of the Indian race would
unquestionably see that boarding schools could best advance their
morals and intellects.l’ Dewdney did not define education's "object 1n
view," but he did say that day schools were not accomplishing it, The
boarding school would offer a "more perfect system":
The boarding school disassociates the Indian child
from the deleterious home influences to which he
would otherwise be subjected, It reclaims him from
the uncivilized state in which he has been brought
up. It brings him into contact from day to day
with all that tendslgp effect a change in his views
and habits of 1ife,
Dewdney was a strong advocate of boarding and industrial schooling
during the four years he submitted the annual reports, Because he saw

Indians as having an "innate,.utter disregard of time and ignoiance of
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its value," he felt the intrinsic worth of this type of school was its
teaching that there should be an object for the employment of every
moment ,19
In 1891 Dewdney made the bold observation that parents who agreed

to board their children in industrial schools would be afforded new
freedom. No longer restrained at home by the necessity of enforcing
attendance of their children at day schools, they would be able to
follow their wandering tendencies and "be at liberty to go where they
pleased," This proposed dismissal of the adult Indians, who were
perhaps felt to be beyond the redemption of civilization, was well
suited to Dewdney's solution to the problem he designated "the Indian
question,” He envisioned that the Department of Indian Affairs should

obtain entire possession of all Indian

children...and keep them at schools of the

industrial type until they...had a thorough course

of instruction..in the ordinary subjects taught at

ggm: (saﬁh??\]sag(rai.::%)ltiur:' :gbne useful and profitable
Besides eliminating "ignorance and superstitious blindness,” this would
also be an economical solution to the Indian problem, as the schools
would produce "useful” members of society.ll His suggestion not only
relied on the parents' willingness to rid themselves of their children,
but it gave no consideration to the damage that would be wrought upon
the family 141fe of the Indian, nor any thought to the possible long-
term result of abliterating parental responsibility.22

The attitude of the parents toward boarding and industrial

schooling was recorded in the annual reports only according to the
government's understanding of it. It has already been seen that the
parents' nomadic habits were cited as a justification for having their

children removed to boarding schools, and that they were accused of
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being neglectful, ignorant, and superstitious, That they were
"prejudiced" against residential schooling was first mentioned in the
annual report of 1893, in which it was claimed that any parental
objections were being rapidly overcome,

a result effected no doubt by their observing the

kind treatment extended to their children and the

2;:a%agg§r?¥§ment in the appearance and manners of
However, this appears to have been unfounded optimism, as three years
later it was reported that the "Ness civilized bands" were still
suspicious of the government's intentions in placing their children in
boarding institutions, Haytor Reed, who echoed many of Dewdney's
solutions to the Indian question, did afford credit to the parents for
having a "fondness" for their children, but felt certain they would get
over their initial reluctance to place them in boarding schaols,24

The matter of "kind treatment” also came into question three years
later, A newspaper item in 1886 reported that physical abuse of a
child in a Saskatchewan Industrial School had resulted in parental
apposition to enrolling their children in schools, "Indian Affairs
denied the allegation, but it was not an isnlated occurrence'25 1t
will be seen in a chapter 6 how glibly the government was able to
dismiss similar charges against the Shubenacadie Residential School
some fifty years later.

James Smart noted in 1898 that Indians had a "natural aversion to
the monotonous work and confinement in schools" and that the children
received much sympathy from their parents, who disliked subjecting them
to disciptine, and regarded personal chastisement as a great indignity,
He did not suggest curtailment of corporal punishment in the schools,

but instead urged the removal of the children from home influences so
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they could be speedily and thoroughly inculcated with "habits, custams,
and modes of thought of the white man,26

Smart also recorded the parents' "strong disinclination to apply
or have teachers apply, especially to their boys, such discipline as is
required to ensyre attendance and progress.' Superior teachers were
being recommended for Indian schools, not because they would be able to
offer better education, but because they were required to exert
influence on the parents. Smart suggested that boarding schools should
be established on the reserves "where the parents can see the children
from time to time and thus greatly mitigate the sense of separation,d’
His successor, Frank Pedley, advocated boarding schools on the reserve
"with a view to overcoming the strong objection manifested by the
parents to the removal of their children to any great disf?ﬁi;."za
However, it was felt that Indian attitudes toward education would not
change so long as they remained a distinct people. Smart looked
forward to the "1ight of Christianity" removing any "remaining pagan
element," and to the demise of dependence on "nomadic pursuits which
are so inimical to anything like regularity of attendance,"29

parental hostility was deepened as it became clear that the
children enrolled in industrial schools would probably be away from
home for several years, for in the interest of economy the Department
of Indian Affairs did not always grant summer and holiday leave to
children who lived long distances from the schoo1,30 This policy
persisted, and in chapter 4 it will be shown that parents were not
always informed, when they signed the admission forms for residential
schools, that they were in fact relinquishing custody of their
children, possibly until the age of eighteen, at the discretion of the

department,
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Smart blamed all parental objections to the schools on the
paganism of the Indians:
the belief prevails that the children will be
educated into other creeds, which will affect their
existence in a future state, and sepa%ite them from
their parents in the great hereafter,
It was not only during the afterlife that parents felt they would lose
their children; they recognized that education would also destroy
sympathy between them and their children in this 11fe32 Thus 1t was
deemed important to overcome these superstitions, prejudices, and fears
of the parents., In 1904 Pedley suggested that continuing Indian
contact with Christian civilization would make the parents less
“disposed to regard education as an attempt to erect a barrier between
them and their children,” It is interesting that he expected the
Indians would become more appreciative of the value of education once
they understood the necessity "for protection in dealing with the
superior race33
[t was not necessary to wait, however, until contact with
Christian civilization could make Indian parents well-disposed toward
residential schooling for their children, In 1894 the government had
taken over from the band councils the authority to make regulations
regarding school attendance, and the Governor-in.Council was empowered
to admit Indian children under sixteen to the care and education of
industrial and boarding schools.34
There was a only a slight difference between the early Indian
industrial and boarding schools: industrial schools tended to be far
removed from the reserves and were for the benefit of children between
fourteen and eignteen, while boarding schools for the younger children

were situated on or near the reserves, In industrial schools, boys
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studied with carpenters, cobblers, and blacksmiths, as well as learning
to farm, while giris learned tailoring, laundry, kitchen work, and
general housework, all these studies being in addition to academic
wark., Although the boarding schools offered no mechanical arts, the
boys did gardening ard farming while the girls undertook household
duties, so even boarding schools were semi-industrial.3® These schools
were fitting the Indian children for their "expected future existence
on the lower fringes of the dominant society."36

The 1894 legislation which gave a legal basis to the establishment
of industrial and boarding schools did not extend to day schools on the
reserves, If these were considered the responsibility of the Indian
communities, the majority did not have the finances or the leadership
to establish and operate them,37 Many day schools did operate,
although they continued to be problematic according to the annual
reports, Of 5,649 day pupils in 1891, there was a daily average
attendance of only 824,38 Besides being difficult to induce regular
attendance, it was equally hard to attract qualified teachers. There
was not only the matter of inadequate salary, usually paid by the
sponsoring churches,39 but a lack of teacher residences as well, and it
was an "unpleasant alternative" for the teachers to have to live in an
Indian house,30

Haytor Reed in his 1894 report mentioned the recent establishment
of a school branch of Indian Affairs, which would continue to work in
the direction of industrial schooling, where not anly were the children
removed from the "retarding influence" of home contact, but the
fnstruction offered was superior to that of the day schools. Al Reed

had his own solution to the “Indian problem" which he felt resulted

22



from the Indian being "untrained to take his place in the world, This
solution was similar to that of Dewdney, but not only did he desire to
“gather in all the Indian children and retain them for a certain
period," but he added a dimension which was to cause much grievance to
the Indian children in the schools: they must be taught in the English
language., Without English, Reed maintained, the Indian would "remain a
community apart" and be "permanently disabled.'

With this end in view the children in all the

industrial and boarding schqﬂ;s are taught in the

English language exclusively,
He envisioned that this policy would not only produce "a generation of
English speaking Indians accustomed to the ways of civilized life," but
that it would eventually bring an end to the Indian problem:

Thus would be brought about a rapidly decreasing

expenditure until the same should forever cigse,

and the Indian problem would have been solved.
It is not clear if the main motive behind this language policy was that
the Indian child would be able to "hold his own with his white
neighbours” or that the government would be economically benefitted,
Dewdney in 1892 had maintained that money spent training the Indian
youth

must surely be regarded as well spent..converting

them 1nto.“contributors to, instead 4Xf merely

consumers of, the wealth of the country.
This was a bold statement from a member of the race which had stripped
the Indian of his land and 1ivelihood,

The matter of expenditure on Indian education was a concern to the

Superintendent General of Indian Affairs, Clifford Sifton, who in 1897
decided that industrial school education was a waste of time for the

Indian (and a waste of funds by the government) since Indians would
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never be able to compete with the white race physically, mentally, ar
morally 4% Besides, it was seen that "educating these Indians to
compete industrially with our own people" was a "very undesirable use
of public maney,"46

The question of economy was to appear at frequent intervals in the
annual educational reports, and it resurfaced in the 1898 repart where
Smart noted the spiralling cost of Indian education. It had gone from

$18,046.99 in 1880 to $306,953.55 in the ensuing eighteen years.47 and

Smart suggested the government pause before extending Indian schools.
In fact he stated that money spent on Indian education was wasted in
any case, because

to educate children above the possibilities of

their station, and create a distaste for what is

certain to be their environment in 1ife would

be.,.doing them an gnjury instead of conferring a

benefit upon them.?
He reiterated this attitude in his report of 1902:

w01y the certainty of some practical results

could justify the large expense entailed upaa the

country for the maintenance of these schools.

Pedley reported similar concern for the waste of education on
Indians when he was the Deputy Superintendent General of Indian Affairs
following Smart:

Obvious as are the advantages of industrial and
boarding schools...there 1s on the other hand the
danger...of inculcating habits, tastes, and ideas
calculated to produce unfitness for and discontent
with a subsequent environment Erom which the
prospect of escape is most remote,d

In any case, both Smart and Pedley questioned whether the
industrial and boarding schools were fulfilling their ultimate aim,
Smart in 1902 noted they had not proven “"successful in amalgamating the

Indians with other classes af the cnmmunity,“51 and Pedley in 1904

24



regretted that the spirit of the Indian toward the dominant race was
one of alliance rather than amalgamation.52

This ultimate aim according to Smart was to fit Indians for the
full responsibilities of citizenship, It was not being served because
most graduates of the industrial schools were found to "return to the

communities of their own race and...to all intents and purposes

to directly improve the future condition of the pupils on the reserves,
experiments in the early 1900s were being conducted to discover whether
school-1eavers returning to the reserves would "retrograde under or
elevate the conditions of their environment.' For while Smart had
recognized in 1899 that in order to elevate the Indian race the pupils
must return to their reserves, there was also the dismaying danger that
they might be "affected by the degrading influence of their
surroundings."3® While these colonies of graduates on the reserves
were being studied to note their effect on the reserve (or the
reserve's effect on them), Pedley feared further the subjects might
become "self-contained and self-sufficing,” and he pointed out that the
intention of education was "not to encourage isolation and self-
sufficiency at the expense of amalgamation of the races,"56

Pedley thus envisioned a race of educated Indians able to "exert
an elevating influence on their brethren'57 without promoting self«
sufficiency on the reserves,

Perhaps the existing educational system of Indian education with
its three types of schools was not the best that could be devised, and
Pedley suggested in 1906 that the potential of the schools had been

exhausted, He expected that a solution to the problem would come from
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the various religious denominations whose

experience, co-aperation, and interest in the work

glfgg them in the best possible position to render
The churches, of cdurse. had from the beginning enjoyed a significant
involvement in Indian education, which included a mutually beneficia)
arrangement with the government. Always concerned about the cost of
Indian education, the government was frugal in its expenditure, and
relied when possible upon missionary-operated schools to effect
savings, especially in teachers' salaries,39 At the same time, the
church ensured the government a large enroliment in their schools, with
a view to increasing their per-capita allotment, welcoming federal
funds to subsidize their "evangelizing activities,"60 However not al)
industrial schools were cost-sharing, and those which the government
supported in full were doubly draining on the public purse, The
financial expenditure involved in the upkeep of the industrial schools
played against their survival, as did the disappointing results. For
not only were the schools not fulfilling the government's aim, but the
school-leavers were not proving worthy of the cost of their education,
A report on industrial schools in 1902 showed that of 1,700 students
discharged to that date, only forty per cent went to other schools or
were otherwise doing well, about thirty per cent either "turned out
badly" or could not be accounted for, and almost thirty per cent were
dead, 51

Many of the deaths noted were from tuberculosis, which was rarpant

in the industrial schools where conditions "facilitated its development
and diffusion.'62 pr, p.H. Bryce, Indfan Affairs' medical afficer,
reported in 1907 that there was no "discrimination as to the degree of

health of those admitted to school," He felt that the enticement of
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the per capita grant system to keep numbers up resulted in little care
being taken to prevent the admission of constitutional diseases into
the industrial schools.83 Both these factors, the importance of
numbers and the careless admission of diseased children, will be
demonstrated in this study,

Bryce devised a large-scale plan to eliminate the health problems
in the schools, a plan rejected by Scott, the Superintendent of Indian
Education, because of its considerable cost. Instead Scott instituted
less castly reforms, such as the pravision in the schools of medical
isolation rooms, ventilation in the dormitories and ¢lassrooms, and
proper upkeep of the buildings. He also increased the government's
involvement in education by raising the per capita grant and increasing
governmental supervision of the schools.64

Gradually after 1910 the "industrial" designation for Indian
schools was phased out. They were considered a failed experiment, and
since there were only limited curricular differences between them and
the "boarding" schools, both terms fell into disuse and were replaced
by "residential" in 1923, Day schools at the same time were enjoying a
revised interest, since during the evaluation of the Indian educational
system of the early 1900s, they were recognized as economical and worth
retaining, The worst of the existing industrial schools were
eliminated, and some were replaced with day schools. To make them
viable and to counter the stillpresent hostility of parents, teachers'
salaries were raised, and it was suggested a daily warm meal be
provided and that games be introduced to revitalize the daily
program, 65

In the early 1920s the department accepted a larger part of the

financial responsibility for the residential schools, including the
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capital costs on new buildings and the purchase of existing ones., This
allowed the churches to use their funds "for better instruction, foad
and clothing..(and) more efficient administration®® scott continued
throughout the 1920s to praise the residential schools and the results
effected by the close association of the churches and government., The
department's aims he 1isted as "closer supervision, better qualified
instructors, and better buildings," while the emphases of the school
were “"vocational training, religious instruction, and the care of
health,"67

That the residential schools were making an effort in the matter
of health was reiterated in the educational reports of the early 1930s,
which ¢laimed that "good medical supervision has been arranged and much
thought is given to physical education, proper diet and sanitatinn."68
The stress on vocational training meant that much more attention was
given to "farming, gardening, the care of stock, manual training, and
domestic instruction 69

Meanwhile the problem of attendance at day schools was still
considered difficult, but it was greatly assisted by the 1920 amendment
to the Indian Act which made the education of Indian children
compulsory, The ¢lause was strengthened in 1930 so it was "possible to
compel the attendance of every physically fit Indian child" from the
age of seven to sixteen, or "in very special cases," eighteen.70 Now
the churches no 1onger had to "scour the countryside annually in the
hunt for new recruits' for their schools,”! The number of Indian
students increased fifty-one per cent between 1912 and 1932, and though
day schools continued to have attendance and staffing problems,
residential school enroliment steadily 1mproved.71

This increase 1n attendance Scott saw fit to attribute, not to the
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law, but to the "growing conviction an the part of our wards that their
children must be better suited for the future 72 [t was reparted in
1933 that Canadian residential schools were aoperating at capacity
because economic conditions had made the parents "anxious to place
their children in schools of this class,’3

In 1936 the Department of Indian Affairs became a branch of the
Department of Mines and Resources, with educational affairs being
administered by the Welfare and Training Services Division, under the
Director of Indian Affairs, The aims of Indian education now purported
to "bring the educational policy...into ¢loser conformity with the
actual 1ife needs of Indian children." The "c¢learly defined
objectives" envisioned

an adult Indian population proud of their racial
origin and cultural heritage, adjusted to modern
1ife, progressive, resourceful, and self-
supporting...Consideration has been given to ways
and means whereby the Indian population can be
encouraged to conserve still further their ancient
values and skills and th92 contribute to the
cultural life of the nation,

These noble ideas, however, were translated only into “less
emphasis on academic subjects" and more manual and vocatfonal training
for "those pupils who intend to establish themselves on reserves,"
This is reminiscent of the 1910 “rethinking" of Indian eductation, which
had produced the goal of fitting the Indian "for civilized 1ife in his
own environment,” but had meant 1in practice only a simplified
curriculum, including such practical instruction as would be of use on
an Indian reserve.’S As academic education was minimized in 1910, so
1t was cut back again 1n 1936, Although the intent of residential
schooling changed from removing the Indian from the reserve to

preparing him for a better 1ife there, the method was sti11 through a
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stress on the vocational side of education,

In the early 1940s, the annual reports of Indian Affatrs were rife
with mention of fires, which were devastating and destroying many day
and residential schools. An especially high number of Indian schao)
principals resigned, or reported difficulties in obtaining teachers,
farm help, and skilled mechanics, probably owing to World War 11,76
Following the war in 1946, an inquiry began into the administration of
Indian Affairs by a Joint Parliamentary Committee of the Senate and
House of Commons,’’ and as a consequence of the Committee's report,
the Indian Act underwent comprehensive revision in 1951, This resulted
in the development of a new educational policy: the integration of
Indian children into the provincial educational system.

Although that same year the government constructed a new
residential school and added new classrooms to several existing ones,’®
it did work toward developing its policy of educating Indian children
in association with non-Indian children. Agreements were made between
the federal government and provincial and municipal authorities,
whereby tuition was paid for each Indian student registered in a
“Joint" school9 An attempt was made to ensure that text books in the
fndian schools conformed “as far as possible" with those in noﬁalndian
schools, although residential schools continued to stress so-called
practical arts, In fact, older boys in an Ontario residential school
were learning beaver trapping and conservation.80 In 1954 there were
sixty=seven Indian residential schools in Canada, and the following
year the government took over the responsibility for hiring teachers
for these schoots,Sl

In 1987 the residential schools faced their first important

change: the per-capita grant system of financing, which had been in
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effect officially since 1892, was replaced with a controlled-cost
system, This meant reimbursement to each school according to "actual
expenditure, within defined limitations."82 Residential schools were
also being effectively phased out, and by 1962 it was reported that

the number of pupils requiring institutional care

has declined and the residential schools are taking

on a new role as hostels for pupils attending non-

llzegla:haschools, particularly at the high school
Indian educational problems remained the same as they had always been:
absenteeism continued to result from the seasonal employment of the
parents, and in 1964 it was noted that one-third of the Indian children
entering school could speak little or no English or French,84
Notwithstanding the consequent difficulties in successfully
mainstreaming the Indian child, the trend continued toward educational
integration, and by 1967 Indian enrolliment in provin.ial joint schools
exceeded that in federal schools, Student residences showed a
declining enrolliment, resulting in several closures in 1969.85

In the late 1960s two more important changes were made to the
former federal residential schools. Classroom operation was separated
from the residences in 1968, and during the following year the
management of the residences was transferred from the churches to the
government, giving the Department of Indian Affairs and Northern
Development "direct responsibility for the operation of residential
services in terms of child care, health, food, c¢lothing, and
facilities, Efght residential schools were closed that year, although
fiftystwo were still in operation,86
Government residential services for Indian students now stressed

accommodation rather than schooling, and were available in the case of
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home problems or home isolation, or where the parents were migratory or
the student was physically handicapped.8” As well, the residences
sometimes served as transitional homes for students awaiting placement
in private boarding homes, These homes were preferably but not
necessarily Indian, and were situated close to the provincial school
attended by the student, whose complete board and care was financed by
the government., Group homes for students also operated as an
alternative to accommodation in the larger former residential schools,
There was, however, a growing dissatisfaction with the

government's policy of educational integration, which was expressed
thus by one representative band:

The concept of integration was essential for the

Indian pupils to (1ive) first hand with non-Indians

as their peers. However, integration didn't solve

this problem due primarily to insensitivity to the

cultural and value differences, A lack of

1 eicuttles for the Indian pupi1 G- oo 0 F0
Nevertheless, the integration policy was expanding to become a policy
of complete assimilation of the Indian people, and the government in
its 1969 White Paper sought a final solution to the Indian problem in
its plan to abolish both the Department of Indian Affairs and the
reserve system.89 However, this met with such strong Indian opposition
that the assimilation policy was brought to a complete halt following
presentation by the National Indian Brotherhood of its 1972 paper
“Indfan Control of Indian Education.," Within five months the government
had agreed to implement the paper's recommendations and began to
encourage the transfer "of management and control of all educational
programs, except capital construction, to band councils at their
requestﬂgo This has proven a slow process, however, as the bands were

sometimes to discover their influence was still 1imited, that the
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provincial and federal governments might still sign agreements
overruling Indians, and that the introduction of Indian curricular
materials could be blocked by the school boards,?

One reserve which opened a new band-controlled school in 1980
observed that it did not have "much of a record to beat in the coming
years," claiming that the integrated school policy had produced for its
band only four high school graduates in eighteen years.92 The po]fcy
was effective, however, in bringing the viability of the residential
schools into question, isolated education being incompatible with the
aims of joint schooling, During the last fifteen years, many of the
residential schools have closed, and the administration of most of
those few remaining has been transferred to Indian control,

During the school year 1987-88, only thirteen Indian residential
schools remained in Canada., Ten of these were operated by various
Indian associations, and only three were federally-administered, Of
these three federal schools, both the Saint Mary's School on the Blaod
Reserve in Alberta and the McKay Indian Residence in Manitoba closed in
June, 1988, at the end of the school year, Presently there remains
only one federal Indian residential school still operating in Canada=-

Gordon's, in Punnichy, Saskatchewan 93
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CHAPTER 3 - THE ESTABLISHMENT AND CURRICULUM OF THE SHUBENACADIE SCHOOL

Edgar Dewdney, who was the Superintendent General of Indian
Affairs from 1889-1892, and a strong advocate of residential schooling
for Indians, greatly regretted the lack of such schools in the Maritime
provinces.l This deficiency was again noted in 191) by the New
Brunswick Supervisor of Indian Schools, Father F.C. Ryan, who believed
that a central industrial school was necessary to make Indians fit for
the "battle of 1ife.” The day schools, he saw, were offering lessons
in sewing and knitting to the girls, but the boys had no such "means of
improvement at their disposal.” He envisaged that lessons in
carpentry, blacksmithry, tailoring, and farming would help the Indian
boys become useful citizens,2 In 1924 the Indian Superintendent in
Nova Scotia, A.J. Boyd, also expressed his feeling that a "centrally~
located boarding and industrial school" was advisable for the Indians
of his province, based on his understanding that similar schools across
Canada were "highly successful M3

Several letters to the Department of Indian Affairs in the early
1920s made clear the perceived need for a residential school in the
Maritimes. The Indian Agent in Guysborough, Nova Scotia, wrote that
such a school was necessary to care for children in cases where there
was no nearby day school,4 Father Ryan, who had written to the
Department on the matter fourteen years earlier, again wrote in 1925 to
voice the need for residential schooling in taking care of "delinquent
Indian Children, orphans, and those who will not go to school but run
wild," Little good had come from having "prosecuted Indian after
Indian," and industrial houses and jails, he said, refused to take

Indians. He expressed the opinion that the existing
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weeducationa) system is only good for a few, and
these few are soon avercome gy the conduct of the
delinquent so in the end there cannot be an
211 Qe %0 the want of this ame- mstitutiond "

A letter recommending the establishment of an Indian residentin)
school near Truro also drew the government's attention to the fact that
there were no such schools in Nova Scotia, although there were over
seventy in the rest of Canada,b Another letter was intended to impress
the department with the need for institutional care for orphaned and
neglected Indian children, and pointed out that

wodf such a school is built it could be conducted

under the auspices of the Orders of the Catholic

glem]u::gh :os :h]:t Ifnﬁitahr.\; in the Maritime Pravinces
In a lengthy report to the government in 1926, Father Ryan used an
economic argument to augment the appeal he had begun fifteen years
earlier, The lack of residential schooling in the Maritimes had
"proven a grave financial drainage" because orphans were 1iving with
Indian families who were being paid by the government for their care,
This he called an "alarming financial waste" because he felt that the
money was used, not for the benefit of the orphans, but to promote
idleness among the Indians receiving the money. He felt that the
savings to be realized over only twenty years would pay for the cost of
the institution, and that in addition, "the Indian question in the
Maritime Provinces would then, and only then, be solved for ali time,"8

The appeal was eventually successful. On April 23, 1927, Duncan
Scott, Deputy Superintendent General of Indian Affairs, expressed his
intentions in the matter of a residential school for the Maritimes in a
letter to Boyd, the Indian Superintendent in Nova Scotia., 1t was

necessary, he felt, to praovide a home and school for the children who

40



were then in scattered institutions and foster homes, In this school,

wethe children would receive academic training, as

well as instruction in farming, gardening, care of

stock, carpentry in the aase of boys, and for the

girls, domestic activity.
He envisaged a school for 126 pupils, on a farm with pasture and
outbuildings, including a barn and hen house, staffed by a Reverend
Principal, assistant, farm instructor, engineer-carpenter, labourer,
and eight to ten Sister-teachers. It was only necessary to await the
provision from Parliament of the necessary funds for the capital costs
of the building and equipment., The school would operate on a per-
capita system, $150 per child per annum, based on actual attendance.10
The cost of the building and site was estimated at $172,500.11

The Catholic Ecclesiastical authorities in Halifax were reported
"very favourable" to the establishment of the schooi,l2 and were
prepared to appoint Sisters of Charity as teachers. One of the Sisters
was to visit the Blood Reserve school in Alberta "for the purpose of
obtaining first hand knowledge of the methods used in conducting it,013
In June, 1927, the Hon, Charles Stewart, Minister of Indian

Affairs, visited Shubenacadie and the nearby Indian Reserve, and
"decided that it would not be in the interests of the scheme to locate
the building on the Shubenacadie Reserve.'l% Four farms in the
Shubenacadie area were being considered for purchase, with the
assistance of the local M.P., J.L. I1sley, who was asked to "take an
interest in the selection of a site.'15 The requirement was for "a
cultivated farm with at least fifty acres of good soil and sufficient
pasture for a herd of twenty milch cows.,"}6 Later that month I1sley
met with the Hon, Charles Stewart, and the Departmental architect, R.G.

Orr, and the 130-acre George Gay farm was eventually chosen, amid some
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local political grumblings that a Liberal government was buying from a
Tory.l7 1t was purchased at a cost of $7,000, not including the
current crops, and an adjacent house and lot were acquired at an
additional $4,000,!8

The chosen site, it was claimed, was one of the oldest Indian
properties in Nova Scotia, It was said to be occupied by Indians from
as far back as 1713, was later the home of the Abbe La Loutre, “a
French priest who achieved more or less notoriety when he was accused
of inciting the Indians against the crown,” and once again belonged to
Indians in later years.‘9 (For a description of the farm site, §ee
Appendix A.)

The school architect, Orr, who had also designed most of the other
Indian schools in Canada, passed the plans for the building to the
Sisters of Charity at the Mount Saint Vincent Motherhouse for comment
during the summer of 1927, Several months later the Sisters made a
1ist of practical suggestions for improvements, and took the
opportunity to make mention of the benefits to be derived from manual
training and domestic science, noting that no provision appeared to be
made for “this useful work.,'20

“Do try to rush matters," New Brunswick's Father Ryan urged the
following January in the matter of the new school, "Our whole
educational system is hung up for the want of same, about all money is
now practically wasted on education without this home."2!  Tenders were
invited far the building of the school on 29 March 1928, and early in
May the lowest tender was accepted: $163,000 from Rhodes Curry Ltd.,
Amherst.22 The work was completed in June of the following year at a
final cost of approximately $200.000.23

The new school, "rated as one of the best institutions of its kind
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in Canada,“24 was a large three-storey brick tile and granite
structure, 188 feet long by 64 feet wide.25 The basement flaor
contained a playroom and three dining rooms: one for the children, one
for the Principal and male staff members, and one for the Sisters, The
ground floor contained the classrooms, including the manual training
room, executive offices, and a chapel with a capacity of 200
worshipers. On the next floor were dormitories, infirmaries, sewing
room, and visitors room (see copy of "first floor plan," Appendix B).
It is probable that the top floor contained additional dormitories.28

In March of 1928, even before tenders had been invited for the
building construction, Reverend Father Jeremiah Mackey of St, Mary's
Glebe in Halifax was officially appointed Principal of the school,2’
and he took up residence in Shubenacadie right away in order to be on
the site during construction, In his approval of the choice of
Principal, Duncan Scott wrote to the Archbishop in Halifax that he had
"already been favourably impressed with this Reverend gentleman,'28

It was intended that the school should provide for the
“underprivileged Indian child of Nova Scotia and the other Maritime
Pravinces," including "orphans, i1legitimate and neglected children”
and those children who 1ived "tao distant from Indian or public day
schools to attend regularly,” Accommodation was provided for 128
children,29 (see Appendix C for table of actual enrollment figures) and
the government already had fifty "urgent cases" in convents and
orphanages, as well as "thirty additional children needing maintenance
as well as education, The other forty-five were to be recruited from
families "in a semi-destitute condition,30

In mid=January, 1930, Father Mackey expected that the first five

Sisters would join him toward the end of the month, and that a week
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later they would be ready to receive the first fifty to sixty children
and the remaining Sisters,! The first resident children arrived from
the Saint Joseph's Orphanage, Saint Patrick's Home, and the Monastery
of the Good Shepherd in Halifax, during the week of February 8, 1930,32

Besides the ten Sisters and Principal, who were nominated for
their positions by the Roman Catholic Archbishop of Halifax, the school
staff included a farmer, assistant farmer, and carpenter-engineer, who
were appointed by the Principal with the concurrence of the Honorable
JoLe Ilsley. A night fireman was added to the staff in the mid-
1930s.33  government policy stated that the Catholic Church was
responsible for the engaging of staff, and the department would
interfere only if it felt the services engaged were unsatisfactory.34
An early application for employment had been received in Ottawa from
Chief Isaac Peters, and had the backing of M.P., A.E. MacLean, who felt
"he would make good." Duncan Scott, however, responded that the
Principal, not the department, hired and paid his assistants, and under
the circumstances he could not consider the applicatian.35

In 1934, a well=written application was received from another Cape
Breton Indian, William B, Young, for work as a night janitor in the
school. He had "a large family to support and not work of any kind to
be got," and he felt that as the school was an Indian institution,
Indians would be preferred for jobs,36 Ottawa's response was that
“appointment of all members of staff at this school are in the hands of
the Principal 3’ The application was passed on to Father Mackey, who
wrote to Young that he had received many applications from local men,
and was sorry to disappoint him.38 undaunted, Young tried again in

1936 with another letter to Ottawa, Of Father Mackey he wrote:
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I feel that he won't give me a job as I understand
that he generally employs white men, While this is
an Indian institution, [ feel that Indians should
be preferred in manual labour at least, for
employment, As it is operated and controlled by
the Indian Department.laghink that one word from
you should land me a job,

Three years later, the department broached the matter with Father
Mackay "that no Indians are employed in a(ny) capacity at the fndian
Residential School.,' In explanation, unsure of the "source of
complaint,” Father Mackey cited the case of Elsie Charles, the only one
of the school's pupils to date to be recommended for higher education,
She had gone on to be a qualified teacher, and had been recommended for
an opening in an Indian day school., The agent of the district was
opposed to her hiring, however, "saying quite emphatically that he had
tried Indian teachers on previous occasions, and found either that they
were no good or that the Indians themselves refused to co-operate in
the least.," Mackey then considered employing the girl at the
residential school "as a last resort," but concluded “that it would not
work out to the advantage of anyone."40

As for the hiring of Indian men, Mackey wrote that he knew of “no
Indian who in any way could take the place of any af our regular
staff," During the times when they needed extra labourers, "most of
the Indians capable of doing the work were on the road making their way
to Maine for picking potatoesﬂ4]

Salaries of all staff were paid by the Principal from the per-
capita grant, which, supplemented by any income from the farm, also
paid all current expenses. These included minor repairs, replacing
worn out equipment, the cost of food, clothing for the pupils, fuel,

and incidental expenses, The Department paid for c¢lassroom equipment,
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medical services and drugs, and any major repairs to the building and
mechanical plant.42 However, it was not al ways easy to obtain these
extra allowances, and Father Mackey's requests often met negative
responses from Ottawa because of a lack of available funds.*3 From the
limited allowances offered, the Principal had to define priorities, and
often had to wait years for authorization,

It was intended that the curriculum for the Shubenacadie
Residential School was to follow that of the other Nova Scotian
schools, as stated in the Programme of Studies for Indian Schools:

The Curriculum to be followed in each School is

that prescribed by the Department of Education for

the province in which the school is located. The

textbooks authorized by the Provincial Department

of Education for the public and separate schools

are to be used in Indian day and residential

schools, When preparing requisitions for school

material ask only for those texts autharized for

use in the province in which your school is

located. The Department of Indian A££a1rs requires

you to adhere strictly ta this rule,
Teachers were further required to "induce pupils to speak
English..during even the supervised play," and to discuss "Indian and
white 11fe, the evils of [ndfan isolation, enfranchisement," and to
explain "labour as the law of existence.,'" They were instructed to
teach their pupils to read distinctly, because of Inspectors' reports
that "Indian children either mumble inaudibly or shout their words in
spasmodic fashion 45

However, because the curriculum from the outset was intended to be
both academic and vocational, it was more accurately said to be only
“ecomparable to that in the public schools of Nova scotia 6 courses
of instruction were “especially designed to meet the particular needs"
of the government's wards, and were to include the care of stock as

well as religious training. "The object and desire of the Department,”
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Duncan Scott wrote, is "that the graduates of this school will become
sel f-supporting and not return to their old environment,"4” Mackey
admitted that much time was spent on "work other than reading, writing,
and arithmetic done in the classroom,"48

At the beginning of each school year, a 1ist was made of the
twenty or thirty older boys. They were divided into five or six teams
of mixed experienced and inexperienced workers, and team 1ists were
posted in the Principal's office, the dairy, and recreation room, The
boys' duties were “barn chores and milking, morning and evening, for
one week at a time," usually working out to a total of ten week's work
for each team during the school yearu49 Morning milkiny was done under
the direction of the farmer or assistant farmer, and began "not later
than 5:15" each morning.50 Sometimes neither supervisor was available,
which would "1eave the barn work for the boys alone.'5!  Uhen the farm
work required the use of the boys, the same ones who were on barn duty
would be used, "In the early fall when the root crop is gathered in,
there would be twelve to twenty of the bigger boys out of the classroom
until this work is cleared up," and during spring planting time, the
same procedure appHed.52 Boys who were fourteen or older, but not
1arge enough for heavy farm work, were used instead "around the house,
from taking meals to those who may be sick, to washing dishes and
cleaning up refectory, recreation, toilet and wash rooms,"53

Manual training for boys was accomplished through constructing
various out buildings from the time of the school's inception. These
included two dwelling houses for staff members, a 76 x 18' hog house, a
dairy and ice house, and feed room, The Department of lndian Affairs

required that “the services of school staff,.be utilized as far as
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possible" for such buildings,3 and "staff" always included the bigger
boys. When the first staff house was built, "the carpenter-engineer
and the boys" did the work "with the exception of plastering and
electric wiring," saving on labour costs,55 and "a dozen big
boys...were a great help with the excavation,'56 |n 1938, when the
feed room, hog house, and butchering space for cows were constructed,
the work was done “without any outside help, thereby giving the older
boys a good opportunity to learn carpentry work.'S7 When Father Mackey
requested permission to build in the spring, he asked that approval be
given quickly so that the work could be completed before the older boys
were discharged or gone on summer hnlidays.58 In outlining the
practical manual training received, the Principal stated,

A1l the bigger boys had their share in the work of

erecting these buildings, from beginning to end,

and the ones who were anxious to learn did learn,

but what ggn anyone do with a boy who does not want
to learn,

The bigger boys also helped the carpenter-engineer with all
painting as well, at first in the chapel under the instruction of
outside painters, but subsequently on their own in classrooms, sewing
rooms, and other parts of the residence. The boys helped also with all
repair work, including replacing glass and window frames, "a very
practical thing for an Indian to learn.'60 Father Mackey used no
outside help for plumbing and heating: “we had considerable work with
leaky pipes, clogged drains, and many necessary replacement$s here and
there. This work has been done by the carpentereengineer and the
bo.ys.“s1

The manual training room ¢ontained a harness sewiny machine, a
boot and shoe sewing machine, and a boot repair stand, All footwear

for the school's occupants was repaired there, and the boys given the
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opportunity to learn., "We feel," Father Mackey wrote, "that every
¢hild capable of work should be impressed with the idea that if they
are to get along, they must work,"62

For the girls, domestic science also meant work 1ists. Four girls
and two Sisters worked the kitchen, each week one girl leaving and
another taking her place, so that each girl had one month of kitchen
work, twice per term. “For the girl going to the kitchen for the first
time, her work does not require much experience, but by the end of the
month she will, if she wants to, have learned a good deal,” During
preserving season, two girls were employed at that work as well, After
her turn in the kitchen was completed, the girl 1eaving was taken to
the Principal's dining room with a Sister who taught her to set the
table and serve the meal,b3

The girls who were small for their age and less capable of kitchen
work did laundry every weekday morning and in the afternoon as well,
except Tuesday mornings when boys did this work. Mending and darning
("and there is plenty of that“)54 was done by whole classes at a time,
four mornings a week, New garments, "blouses, middies, skirts and
pants, requiring the use of sewing machines," was done every weekday
afternoon, by the same girls who were on the 1ist that week for kitchen
work, Girls also learned "fancy work, hem stitching, tatting,
crocheting, cut work, mat hooking, and quilting," and both boys and
girls learned knitting, "so that all mittens and winter stockings" were
made at the school, In the spring, the girls who were to be discharged
that year made dresses "to suit and fit themselves" which were "their
own property to wear to take home with them," A drawing of names

determined who should have the mats and quilts made during the year.55
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After this busy schedule of manual training and domestic science,
it is not clear how much time remained in a child's day for "reading,
writing, and arithmetic," Father Mackey admitted that

By the time we have ball playing, coasting,
skating, and keeping the house clean, the day is
prettysg:ell used up, and what is left we want for
sleep.

Despite the accent on practical work at the school, the General
Superintendent of Indian Affairs, M. Christianson, was concerned about
the type of manual training being given, After spending én afternoon
at the Shubenacadie School in the spring of 1937, he concluded that the
students, after leaving the school, would soon join the rest of the
Nova Scotian Indians in asking for government assistance,

The Indians all over Nova Scotia are depending, for

a livelihood, on what relief they get from the

Department and the sale of lndia%7handicraft, such

as baskets, axe and pick handles.
He regretted that the children were not being given training in making
baskets and handles, and therefore would have "absolutely no means of
making a 1iving when they return to their homes." Because he felt the
"book-learning" they received would not make them self-sufficient, he
recommended to the Department that the "benefit to the boys and girls"
in becoming expert basket and axe handle makers should be given careful
consideration,68

The Department passed the suggestion along to Father Mackey,
feeling unsure "exactly what should be done along these 11nes,“59 but
the Principal felt that more intensive manual training and domestic
science would be of more use to the children, He suggested that the
Department instead consider buying a "manual trafning outfit" from the
United States which would enable the bays to learn to make "all sorts

of furniture," For the girls, rather than making baskets in
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competition with the workers on the reserve, he felt it would be more
useful to hire a domestic science teacher for at least two afternoons a
week to teach each girl to do "her own caoking, etc., from beginning to
end."’0  Father Mackey felt that it was not the place of the school to
teach the making of baskets and axe handles:

The market for these things in this locality is

over supplied, and if we can teach the boys here to

do some of the things that the boys on the reserve

do not do, then we are bettering their own c¢hances

and leaving the market for baskets, etc.,, to those

who need it most, Again, these boys are only

sixteen years of age when they 1eave here, and if

they want to le$En basket making for & 1iving, it

is not too late,

The usefulness of education in preparing the Indian to make a

living was best described by an elderly native of the Milibrook

reserve, in his clairvoyant but anonymous letter to The Truro Daily

News in 1931. He felt there was nowhere an educated Indian could find
employment, and that nowhere was there "a white businessman who would
rather employ an Indian than his own kind."

"Modernism," he wrote, "instead of improving the condition of
Micmac Indians in Nova Scotia, is playing...havoc with them and everye
thing else 'Indian.," Writing under the name "Glooscap 2nd," he
expressed his views on the Shubenacadie School:

oosNot very long ago I was asked what 1 thought of
our some thousand dollars Indian College at
Shubenacadie where the final touches of our long
drawn ‘civilization' is to be given, where
everything 'Indian' is to be forever obliterated or
cast into the Bottomless Pit. 1 was told, in less
than ten years time, some smart young Indians can
become priests, doctors and lawyers, young squaws
(can become) schoo) teachers, stenographers and
salesladies, just like the Whites today.

Remembering my own experience of the effects or
consequences of White Man's education upon an
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Indian and knowing how unchangeable Lo the Low
Indian is, 1 had to utter one of my great-greate-
Grand Father's grunts and prayed to our old Father
Glooscap to come and save us which [ hope he wil}l
do for to be an Indian is to be forever in constant
state of being nothing more than a looker on
longing for the good things of this world which he
sees but never can get, It is nearly forty years
since the Indians schools were introduced in all
our Reservations in Nova Scotia. Millions of
millions of dollars have been spent to educate 'The
Indian,' Today we have not ane single Injin who
can earn His bread and butter, through or by the
use of his pen,..

As someone said, three months after an Indian

Priest is ordained and Indian Doctor and Indian

Lawyer graduates you will find tpg three working

together at baskets and handles...
This old Indian, who described himself 3s being "away past the
scriptural age of man," felt that “no white man has any other use for
an Indian," and expressed his belief that basket and axe handle
factories would have been more beneficial to the Indian children than

the "great College at Shubenacadie.’3
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CHAPTER 4 - ADMISSION, VACATION, AND DISCHARGE: POLICIES AND PRACTICE

The Indian Residential School at Shubenacadie was intended
primarily to educate orphaned and neglected children, and children who
Tived too distant to attend Indian day schools, Each prospective case
was brought to the attention of the Indian Affairs branch by the local
Indian Agents, who were required to forward an application form for the
consideration of the Department (see Appendix D). As stated on the
form, the minimum age for admission was 7, except in the case of an
orphaned, destitute, or neglected child. Children would normally
remain in the school until the end of the school year in which they
turned sixteen, or "for such term as the Department of Indian Affairs
may deem proper.” A1l children in Indian residential schools were
under the guardianship of the PrincipalJ

It was generally necessary that the application forms be signed by
the child's parent or guardian, but {f the parents could not be
located, or if the Agent considered them neglectful, parental consent
was waived by the Department:

It will be possible to place the boy in the

Residential School at Shubenacadie without his

father's consent, the father not Jwving shawn very

much interest in him in the past.
The Department also had the authority to commit children to care in the
residential school in the event that their parents failed to send them
to a 1ocal school, as in the following case:

B.K. has a boy living with him thirteen years,

never was in school, teaching him themselves they

;lnga The boy winked at me when the statement was

Admissions, therefore, were at the discretion of the Indian

Agents, who alone were responsible for assessing the home situation and
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the need for institutionalization, In approving the applications, the
Department assumed the agent believed "that these children should
receive institutional care and that the parents or guardians are not in
a position to support them and send them to the day school on the
reserve."4 Typical reasons advanced by the Agents for recommending
children to the Residential School at Shubenacadie included the
following:

The child's mother is dead and ghe father though
living, is of little consequence,

The parents,...are 1iving but they are very poor,
and of a roaming nature., They are not living on
any reserve in particular, ‘?9 their children have
actually no school to attend.

R. and A.B., ages 9 and 13 are wandering about the
reserve from one homf to another, their father has
gone away somewhere,

F. age 12 and G.J. are very neglected. F. goes to
school occasionally; last week it was reported to
me that he was intoxicated,..Mr. D. does not want
to have his children sent to Shubenacadie School,
believing, wrongly of cougse. that children there
are not well cared for,

Mother is of such a chara?}er that she is entirely
unfit to bring up a child,

The father of these children deserted them some
years ago, The mother is in the York CQﬁfty Jail
awaiting trial on the charge of adultery.

Father working 90 miles away, mother near but
refuses to acﬁqowledge her ¢children or help with
their support,

This child is practically a waif. Buffered about,
with no education or much religion, a factotum for
anyone who will keep him, he gives promise of being
a burden to himself and the ODepartment. The
Shubenacaq}e School is his only social and moral
salvation,

The Residential School at Shubenacadie also at times served a

mildly reforming function, as the following admission requests suggest:
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She is of an unruly disposition and is a difficult
pupil in the day school and the result is that she
will not get much training. I would strongly
recommend that she be given a couplf of years in
the Shubenacadie Residential School,!

«sd grown boy, father not living at home, rather
uncontroliable at home and difficult to get him to
attend day school, Mother anxious to have him
receive a couple years in QQF residential school
where he can be disciplined.

woWould not go to school and was very saucy with
the teacher..l would recommend that she be sent to
Shubenacadie f?g her own good as well as an example
to the others,

Although admissions were proposed by the Indian Agents, they were
sometimes initiated by the parents, who made their appeals through the

Agents, or even sent their requests for admission to the Department

themselves:

My daughter and I was up to see the callage
[s1c]..and the Sisters showed us all through and 1
swear I think it sure is a wonderful place,
everything they teach sure is useful knowledge,..!

hope]go get my daughter there as soon as 1 passibly
can,

Several underaged children were admitted by the Department, but in
such cases it was required that the parents provide “"special reasons.

The admission of a five-year-old girl was approved after the father

pleaded the following circumstances:

I find it difficult to provide her with warm
clothing, particularly as I am not able to work due
to 111 health. It will be a healthier environment
for her, She will be with hﬁg [7-year-0ld] sister
who can help her in the work.

Following Departmental approval for admission to the school, the
Indian Agents were advised to contact the principal of the school

directly to see if space were available and 1f he were willing to take

the children in question:
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It should be distinctly understood that these
children should not be sent to Shubenacadie un1e§§
Father Mackey advises you that he will take them,
It was also necessary that the children be medically examined (see
Physical Examination and Certificate of Health forms, Appendix E and
F)e The physical examination was arranged by the Indian Agent before
the children were sent to the school, and the medical officer at the
school examined them after their arrivalJ® The Agent was responsible
to arrange for the conveyance of the children to the school, and to
"keep the expenses of their transportation to the lowest possible
point." When the Agent considered that children needed new clathing
for the trip to school, he was required to send an estimate of costs
for Departmental approval, to buy from firms on an approved 1ist, and
to purchase only "a small amount of clothing in order that they may be
respectable while proceeding to school,” He was cautioned that a large
expenditure for clothing was not necessary as pupils were "completely
outfitted on reaching there," The Agent was reimbursed by the
Department for approved transportation and clothing costs “upon
receipt..of a properly certified account in triplicate. 2l
One wonders whether class placement of children admitted to the
residential school was a matter of concern to the teaching Sisters, as
it appears from the school admission records that most children coming
to the school had no previous education. The following table
illustrates the wide agye gap among the c¢hildren who must have been
placed together in first grade: the 46 children with no previous
schooling, whose admission was recorded between (October 1938 and

January 1940, ranged in age from 5 to 14,
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Table 1: Previous Schonling of 60 Children Whose Admission
was Recorded Between October 1938 and January 1940

Total 46 1 7 4 0 2

14
13
12
1
10

1
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No. of years previous schooling

(Source: PAC DIA School Files, RG10, Vol. 6052-53)

The problem was further complicated by the 1anguage difficulty
encountered by those children who came to the school with 1little or no
experience in English., Although language proficiency was not recorded
in the school's admission records, it was sometimes mentioned on the
admission forms prepared by the Agents, A fair number of children were
stated to speak English; far example, on 36 admission forms received by
the Department of Indian Affairs in the Summer of 1943, only 14
children were noted to be deficient in the language. Remarks such as
“no English," "understands a few words English," "1earning English,"
“fair English," "not much English," and "very 1ittle English," were
noted on these forms.2)

O0ften parents did not realize that once their children were
admitted to the school, they might not see each other again for several
years, The Department did not provide transportation for Indian
parents who wished to visit the school,22 although many of the children

came from Prince Edward Island and northern New Brunswick, and a few

62



from as distant as the province of Quebec.23 The Departmental view on
allowing children home for vacations was expressed thus by the Chief of
the Training Division, Philip Phelan: "I do not see any great
advantage in incurring expenditure in simply sending them home for
holidays.“24
When summer vacations were approved for some children, the rule

was that the parents must pay the railway fare one way, and must
promise to have the children returned to school on the date set.
Further, it was the policy of the Department not to allow children
“living at a considerable distance from the school...home during the
summer holidays."® Since it was the local Agents who decided when
children should be admitted to the schoal and it was felt that they
best knew the home conditions, so it was left to the Agents to decide
which children should be allowed vacation, In response to a written
request by a Prince Edward Island father to have his children home for
the summer, the Agent sent this opinion on the matter to the
Department:

«.they have a very poor home to go to., [Their

father] is moving around from place to place..and

has no fit abode for children, and neither will he

try to take care of them if he does get them, What

this Indian is trying to work out, is to have the

children with him in order that he will have a

reasan to apply fc. relief and then ggﬁwill 1ive on

such relief and neglect the children,
Frequently the Agents did not agree to vacations, reporting the home
conditions "unsatisfactory,” but when they did recommend vacation for
any children, the Principal stated that he was "only too glad to send
them 27 1n 1936, one New Brunswick agent did not consider that any
c¢hildren from his reserve should be allowed vacatian, "for can we

depend on the parents providing their return expenses and will they
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even let them go back without some trouble?*2® The Department agreed
that it was in the best interest of the New Brunswick pupils to remain
at the schoal during summer holidays and enjoy the amusements arranged
for them by the members of the staff:

Reports received indicate that the pupils who

remain in the school during the holidays are taken

on picnic§ and that other entertainment is provided
for them,?

It was also the policy of the Department not to allow children
"“Tiving at a considerable distance from the school..,home during the
summer holidays.“26 Even many children from Nava Scotian reserves were
deemed to live too far from the school to be allowed summer vacations
at home. A parental request from Lunenburg to the Indian Agent stated

We would 1ike them to come we are very busy every

day and we are doing fine and we gat fine

garden,..we will give them good clean comfort and

we will see that they will tend [sic] mass on

Sundays.3
The Agent sent the letter on to the Department, noting only that he
would "advise against this unless it is the usual thing."3l The
Department understood, from this notation alone, that the home
cor itions of these children was unsatisfactory, and instructed Father
Mackey to keep them during the holiday period.32 The Department also
could deny vacation: when the Bear River Agent wrote to support a
father who was "very anxious" to have his five children visit him, the
response was:

«the Department's funds are not sufficient to

permit us to allow all children from Residential

Schools to go home for the summer holidays. Under

these circumstances, we are not grepared to approve

sending home the five children,3
More frequently, requests which were backed by the Agent were

successful, as in the following case in which it was 7elt the home

64



conditions were good and the parents were in a position to pay the
travel fares for the children both ways.

«sWe would 1ike to_have our children [three boys,
ages 14, 15, and 16] home for vacation, They never
came home since they left here. It's about 6 years
since ['ve seen them sa | like to have them at
once...We will pay the expense,..The children wrote
to us and they said that they were lonesome, they
want to come home this coming vacation,..my wife
like to see them home at ongs. She's a kind of one
that worries about children,

Most Agents made it a point to receive the return fare from the
parents before recommending that the children be allowed home for
vacation; the funds were forwarded to Fr, Mackey who used it to send
the children home, and the cost of returning the children to the school
was paid by the Department, through the Agent.35

Parental pleas to have their children home for vacations sometimes
were put of f with promises, or were apparently ignered., There is no
record in the files of a respanse to the following handwritten letter
from an elderly New Brunswick father in 1939:

wel'm sick and total disable cripple, I'm not
getting better I'm getting worst by worrying for to
see my two boys which are in Shubenacadie School,
1 have ask my local agent Charles Hudson three
years ago and he promise me he would send them home
for a vacation last year but this was just a
promise, One of my boys 1s fourteen and the other
one is going on twelve years. ! wish to see my
boys for this vacation if it was ten or fifteen
days. [ wish to make my statements with my boys
before 1 die as I don't think that I'm going to
1ive very long now and [ must tell you that my boys
are in that school for five years it seem to me
that when i see the rest of the young boys coming
to visit their parents it makejge tonesome for them
not to be send home to see me,

Two years later, after the 75-year«old petitioner suffered a stroke,

the Agent at last wrote to the Department on his behalf, understanding
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that "it was the policy of the Department not to allow children to go
home from school during the holidays unless for a very serious reasan,'
He explained that the father was not expected to "last very long," and
that the mother wanted her alder boy home as she had a hard time
getting along. The Department authorized discharge for the 14-year-
old boy only, and it is not clear whether the 11-year-old son was
granted vacation.3’

As it was the Agent's responsibility to decide who should be
allowed home, so it was his duty to see that the children were returned
to the school upon expiry of their leave,38 Each September, the
Principal sent a 1ist of missing children to the Department, and the
Agents involved were reguested by the Department to make arrangements
for their immediate return, unless they did not consider their return
advisable.39 Sometimes the Principal himself did not want them
returned and noted against one missing child's name, "We are better rid
of him and recommend that he be discharged.“40 In other cases the
R.C.M.P, were used to bring back the children, as indicated in this
letter to the police from an Agent:

«oh2s not been returned to the school, And this

after I warned his gquardian...by letter and phone

several times. The Indian Department has

instructed us to make use of the good services of

the Mounted Palice in such and similar cases, and

so I am asking you to please take this boy from hl?

home..and convey him to the Shubenacadie School,
After the boy was apprehended and escorted to Shubenacadie, his father
applied for the dismissal of the boy and another son, in the Agent's
view because of some "foolish tales” the children had told about the
school.42 As Father Mackey "appeared glad to get rid of them.“43 the
Department approved their discharge. However, only haif a year later

the father proposed to the Agent that the older boy "be returned to the
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school or sent to the reformatory at Halifax, as not much good can be
had of him, 44
When the R.C.M.P. were used to return reluctant children from

vacation, the children could then expect to be kept from home until
their dismissal at age sixteen 48 Proper procedure for parents who did
not want to return their children to residential school was to apply
for discharge through the Indian Agent, but in the following case the
father decided to write directly to the Principal to say he wished to
keep his twelve-year-0ld son at home:

waSOPry to say that L. will not be going back to

Shubenacadie School any more., 1 can send him to

school here,..there is no use of me writing the

Indian4ggent."as he never answers my letters

anyway.
Father Mackey responded that since he was not responsible for
admissfions, he was also not responsible for discharges, and he advised
that the father send the child back to school, then apply to the Indian
Agent for dismissal. 47 Instead, the father consulted a medical doctor,
who wraote to the Agent stating that the child gat beatings at the
school and did not want to go back.48 Father Mackey denied the
beatings, saying "that is the usual line of the Indian," and explained
why it was important that the boy be returned:

It isn't that we need the boy at all, as there are

many applications which we cannot accept, It is

the old story over again, The Indian does not want

to do what he is told or follow regulations, but

must have his own way., Personally it is a matter

of indifference to me whether the boy comes back or

not, but I think it should be impressed upon the

Indian that he cannot have his own way in matters

concerninggwhich the Department has set

regulations,
The Department did approve the boy's dismissal, but in doing so denied

any grant for his education at a white schoot,50

67



In another instance involving the R.C.M.,P,, it was considered
imperative that the children be returned to the Shubenacadie School for
adequate food, clothing, and health. There was no local day school,
the father had active tuberculosis, and the family was on relief,
However, when the police interviewed the mother and ardered the
children returned to the school, “she became insolent and very
uncooperative," When she was advised to have the children ready to be
picked up in the morning, she left the reserve and told no-one her
destination.SI

In the case of another mother who informed the Agent that her two
children would not be returning to the school, Father Mackey pointed
out that

It is just as necessary to obtain the permission of

the Department of Indian Affairs to have children

dismissed, before attaining the age of sixteen

years, as it is to have them admitted to the school

in the first place.
The mother's request to keep her children was next sent to the
Department from a Stipendiary Magistrate who wrate on her behalf, "Mrs,
P. says that she 'laves’ her children and wishes to have them with
her 53 The Agent's opinion was that she wanted them home only to take
care of the house and younger children, and his decision was that the
residential school was the best place for them,54

Perhaps because of the difficulty in having some of the children
returned to the residential school after summer vacation, holidays at
home were not allowed for any of the children during Christmas:

For many reasons which will no doubt suqggest
themselves to you, the Department does not allow
holidays at Christmas, and 1 might say further that
no valid reason has yet been given to us why
holidays should be allowed at that period of the

year, There 1s no question that the children
attending the Shubenacadie Residential School
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receive every possible care and attention, and in
addition at Christmas time there are %Eways special
fastivities which the children enjoy.

In 1939 the parents of the Cambridge Reserve in Nova Scotia were
"determined to have their children...home during the Christmas
vacation," The Agent refused the request, advising the parents it was
against the rules of the Department. In his report to Phelan of the
Training Division he wrote:

These people went so far as to have a man go to the
school for their children, they did not get the
chil%ﬁfn. Father Mackey would not let them take
them.
0f one of these parents, who then sent her request on to the Department
herself, the Agent reported:
[she] thought by writing she would be able to get
her children home for Christmas, These people
think they can have their own way and would 1ike to
do sg and when they find out they cannot they get
mad , 7

Parents who signed admission forms to the school at Shubenacadie
for their children, sometimes with an "“X", could not or did not always
read the notation on the form that the children would be under the
quardianship of the principal for an indefinite term. The form did
provide a space for the certification of a witness that the signing
parent or guardian understood the contents of the application, but the
full implications were not necessarily explained., The following
plaintive letter of early 1943 was written to the Department of [ndian
Affairs by a father who had admitted his children to the school the
previous fall:

1 herewith make application to you for the return
of my three children...who are now inmates of the
Indtan School at Shubenacadie. The oldest is 12
and the youngest only 7, They are too young to be

away from their parents and my wife is fretting
about them, When they went to school last fall |
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signed a paper, Just lately I was told that in the

paper [ agreed to let them stay at the school until

they are 16, 1 did not understand that when I

signed the paper; I just wanted them to have a

chance to learn English, We have a good

school,..and I am able to support the children, and

both myself and my wife would like to have the

little ones home %%ain. Please permit us to take

the children home,
The Department appraved the dismissal of the children at the end of the
school year, provided the Agent agreed the home conditions were
“suitable" and believed "the children would be properly cared for and
would regularly attend...day school 59

Although children were usually dismissed at the end of the school

year in which they turned sixteen, there were cases in which they were
retained a further year or longer., 1In 1943 Father Mackey petitioned
the Department, through the Agent, to have one girl retained past her
sixteenth birthday because she was "an orphan and very small for her
age" and because the home conditions were deemed "not suftable, Her
brother in the army had arranged for her to stay with a family and
receive his monthly allowance but the Agent felt that the matter was a
"scheme..to get the assigned pay" and that the girl was better off not
living with this large family in a small house. The matter was
referred to the Department with the following result:

[It is] in the best interests of this girl to

remain in the Shubenacadie Residential School...She

will no doubt profit from another year at

least... [it is] quite evident from the Agent's

letter that the h%me conditions suggested would not

be very suitable,

Sometimes the parents themselves requested that their children not

be discharged, as in the following case regarding a 16~year old girl:

Only a short time ago the girl received a letter

from her father saying that he hoped she would not

be cominy home, as they were starving up there,
Even allawing for the average Indian exaggeration,
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it is possible that her home conditions might be

such that it pight be better for her to remain

another ,yeaf‘.6

In another case, the Principal received Departmental permission to
keep a boy at the Shubenacadie school until he was eighteen, in order
that he could attend high school in the village. Father Mackey did not
recall his people ever writing to him or coming to see him, Permission
was also received to retain an 18-year old orphaned girl who was ili,
as Father Mackey doubted her ability to earn her own living.62
Although most children were discharged from the school at age

sixteen, the Principal could petition the Department for early
dismissal of disruptive children. One fifteen-year-old boy was
discharged because he "became very hard to handle, [was] a truant,
thief, etc. etc'03 In the following instance, Father Mackey received
permission to send two boys home in March, only three months before
they were due for discharge:

Unless there is a change for the better soan, we

consider that it would be good policy to

discharge...both these boys [who] for the past

months have been a great trial to the Sister

Supervisor of the boys, and are having a very bad

influence on a number of the other fellows. They

are both sixteen years of age, and seemsso take the

attitude that they may do as they wish,
Also, every year a number of children were officially dismissed before
reaching sixteen because they failed to return at the end of their
vacations, Of the forty students discharged on September 1, 1939,
nineteen were of age, nine had not returned from vacation, six left to
attend day schools, three were considered mentally deficient, one was
transferred to a tuberculosis sanatorium, and two had died. The
following table shows the standings of the nineteen pupils discharged

at age 16,
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Table 2: Status of 16-year~0ld Students Discharged on September 1, 1939

Years/Months Grade on Grade on
in the School Entering Discharge
1. 3/ N 2 7
2. 3/6 0 4
3. 176 0 0
4. 9/ 7 ] 7
5, 8/9 0 7
6. 9/3 0 8
7. 9/0 0 8
8. 570 3 8
9. 4/ 3 0 5
10, 4§/0 0 4
n. 3/9 0 3
12. 9 /1 0 8
13, 9 /1 0 8
14, 8/1 0 8
15, 8/1 0 8
16, 7/ 1 0 8
17. 7/ 1 0 6
18, 5/10 3 8
19, 4/ 4 3 8
(Source: PAC DIA School Files, RG 10, Vol, 6053)

Only ten of the nineteen pupils discharged at sixteen had attained a
Grade VIII standing. A1l boys had been taught "farming, painting, and
carpentry," and the girls had learned "sewing, cooking, and
dressmaking," Most were noted as “fair pupils," five were expected to
do well, and others were noted as “efficient and stubborn," "inclined
to be lazy," "under-average intelligence," and "no brains.," For the
boy who did not attain any grade standing after 1-1/2 years in the
school, it was noted that he had entered school too late, but had
learned to write.95

Those children who were dismissed were returned to the care of the
Indian Agents at their home reserves, who saw them placed in suitable
homes if they did not have families to keep them, In his report to the

Department in August, 1939, one New Brunswick Agent requested that he
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be given at least a month's notice when "a girl is discharged from the

Shubenacadie Home that belongs to me.' He wrote:
I have placed in the last four years some thirty
girls in white homes as domestics. Some of them
have let me down and been fail%ﬁfs. but I am more
than satisfied with the average.

0f one of the "failures" he said:
Just another case of a girl being discharged from
our school where she had had the security of that
sthool over a period of years and then sent to me;
one by one I have watched them revert to typg even
though we move heaven and earth to save them, 7

In the case of a sixteen year old girl whose parents were dead,
Father Mackey had departmental permission to keep her at the school
after she was due for discharge, and to find work for her locally,

She did not want to go [home] and..got housework a

couple months ago with a good fam&by ten miles away

and was back and forth to school,
However, the girl left her employment on a Tuesday night off, and still
had not returned by the following Saturday. On Sunday, the Principal
went to look for her, and found her in Bedford (near Halifax) where
“she had spent the greater part of the week just hoboing around.,”
Father Mackey then arranged to return the girl to her New Brunswick
agency, and made the following remarks about her to the Agent:

During her years here at the Shubenacadie School

she was no trouble at all, but apparené}y it did

not take long for her to revert to type.

Many graduates of the residential school did find work placements,
the boys on farms and the girls in domestic service, and many of them
did leave their jobs to return to the reserves, 1In contrast to the
attitude that these students had "reverted to type," a 1939

Halifax Chronicle newspaper article more sympathetically explained that
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«the gregarious instinct of the Indian propels
them to return to their reservations Hhere they
become progressive and useful citizens,!
The article went on to quote Father Mackey as saying, "We don't know
whether we are teachiny them or they are teaching us,"
|
«ed statement indicating the humanitarian and

democratic principles 3?der which this fine
institution is established.
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CHAPTER 5 « HEALTH AND MEDICAL CARE

In September, 1929, five months before the first resident children
arrived at the new school in Shubenacadie, the appointed Principal
received a letter from the Directar of Medical Services for Indian
Affairs, The intention of the Tetter was to remind the Principal of
the responsibility he was assuming for the welfare of these children as
their guardian, and also to autline the Department's suggestions for
their health care, Father Mackey was instructed to assure the
vaccination of every child on entrance to the school, and to

resolutely refuse to receive any pupil who has

tuberculosis in any form whether of the lungs or

joints, or scrofula.. Tuberculosis in any form is

contagious and if you take them in you will have

reason to regret it. They will give the disease ta

healthy children.
The cows at the school farm were also expected to be tuberculosis free,
in order to provide the children with "plenty of clean whole milk...and
butter too," It was recommended that the children eat brown bread, and
that a diet high in protein--fish, meat, beans, cheese--was "best for
Indians "2

In March, 1930, Dr. D.F. McInnis of Shubenacadie was appointed
School Physician, his duties being to examine every child in the school
every six manths, and to perform all minor Surgery.3 In addition, the
Department employed a travelling nurse in Nova Scotia, who would visit
the school from time to time, salection of drugs and dressings was
issued for the school, and the Principal received an official 1ist of
available medical supplies from which he could order as required., He
was cautioned, however, to keep in mind that "tonics and pills can
never take the place of good food," 1In his letter, the Director of

Medical Services outlined what he felt were the "most important things
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which would keep [the] pupils in good health," and placed them in the

following order:
«skindness, good feeding, good ventilation,
Eubercutasis, and Tast of a1\ and Teast, nedleine.d
’ ' .

It was not an easy matter to keep tuberculosis out of the school,

That the disease was common among the Maritime natives is illustrated
in the comment of one doctor at the Children's Hospital in Halifax, on

| the appiication to the residential schoal ha completed for one of his
patients: “Never had tuberculosis--the only Indian child I have ever
had under my care free from tuberculosis,"®

Two months after the school opened, it was found that five of the
children had tuberculosis. The Medical Health Officer of the Nova
Scotia Department of Public Health recommended four for sanitorium
treatment, and one for observatian and study, but since the N.S.
Sanitorium in Kentville did not take patients under twelve, he
suggested they be "placed...on the cure in a section of the school,"
He was strongly opposed to returning them to their hames .5

Although the Lourdes Sanitorium in Pictou took younger children,
Father Mackey was unable to have his patients admitted there, and he
separated their sleeping quarters from the other children.” The
Department expected that the Principal would continue in his efforts to
place the children "in some institution at the earliest possible date,"
but did not suggest they be returned home. When Father Mackey was
finally able to place two of "the warst of the five tuberculosis cases"
at Kentville two months later, the Department scolded him for not
adhering to the departmental policy of keeping the school tuberculosis

free, and reminded him that sick children must be sent back to their
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reserves.’ One child with active TB was returned home after two more
months had passed, and the other two were declared "inactive" by the
school doctor,'0
Although the Department advised Father Mackey that "the essential

feature is to prevent the entrance to the school of tuberculous
children.“]‘ it made what it called a "clear error such as sometimes
occurs in the best m"ganizatinns“]2 when it approved the admission of a
boy whose tuberculous condition was actually noted on his application
form. In this case, the boy arrived 1ate on the evening of September
21st, 1939, "complained of a sore neck and within minutes the gland was
dischargqing free1y3”3 Departmental advice to Father Mackey was that

this child should be disposed of in accordance with

the'regqhations for the disposal of tubercular

Indians,
Accordingly, the boy was separated from the other children as much as
possible, and although the Public Health Department was requested to
examine him, it was not done. In early November the boy contracted a
cold and bronchial condition, and Dr. Mclnnis had him sent to the
Victoria General Hospital in Halifax on November 3rd. However, because
he was "an active TB case," the hospital wanted him transferred to the
N.S. Sanitoriyum. The school dactor contacted the sanitorium, who
wanted authority from the Department of Indian Affairs before accepting
him, to be assured that his expenses would be paid, On November 13th,
before they were able to have him admitted to the sanitorium, the boy
died. The school doctor wrote to the Principal:

It seems too bad that after all our efforts to keep

the pupils in the school free from tuberculosis

that an advanced case 1ike this should be sent to

us here. I am stil) of the opinion that the

Department forgot thiﬁ was a school and not a
tuberculosis sanitorium,'®
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Several children at the Shubenacadie Residential School were
syphilitic, and it was the view of the Department that if they required
treatment, they were "in a good place to have it 16

The Department's attitude in this regard is that
pupils who are known to have syphilis and are under
treatment are relatively safe to associate with,
They may be and probably are 1ess dangerous than

some unknown $?ses among the pupils who have not
been examined,

Of ten children given tests in early 1934, six tested positive 4 plus,
which required "a very long time to clear up if it can be cleared up at
all."]8 and the others ranged from two to three plus. Subsequent tests
on twenty-five more children were also positive., The school doctor
expressed the following attitude to the problem in a letter to the
Principal in 1939:

We are apparently getting all the advanced

tuberculosis cases and syphilitics in the three

provinces shipped into our school and apparently

there is no way left for us to keep them out, It

is very unfair to the children who are clean and

well,Just the other day we had [ a boy) shipped to

us and he is 4 plus syphilitic, Please impress on

the Department at Ottawa that this is not a

tuberculosis clinic and a syphilitic home, and the

importance of protecting the health of the other

children who came here w\gp the impression that it

was a residential school.

During that school year, the doctor also had to deal with an
epidemic of influenza, a case of appendicitis, and "five mild cases of
diptheria" which put the school under quarantine for a month, One boy
died that year from tuberculosis, and a girl died from pneumonia
following a tonsillectomy. Both had been in the school less than two
mont hs , 20

Besides admitting to the school some children with venereal
diseases and signs of tuberculosis, the Department also approved the

admission of several deaf children, On the application form of a ten-
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year old with no previous schooling, it was written that "this child is
very defective in hearing and appears to be subnormal mentally." It
was noted that he would be difficult to teach.2! Dr, McInnis could not
see the purpose of keeping deaf children in the school, but the
situation was beyond Father Mackey's control. When he sent the oldest
one home because he could not be kept quiet in the classroom, the agent
applied for his readmission and the Department again gave its approval
and returned him.2¢ Two boys who were deaf from infancy and suffered
epileptic fits were finally discharged after three and five years
respectively, having attained no grade status and learned "not much of
anything.“23

In another case, a fourteen-year-old girl described as "crippled
and mentally deficient" was admitted to the school, She had been
recommended to the school by her doctor at the Children's Hospital, who
described her as “an ideal case for this type of institutional care and
a lovely child," Because of "terrible home conditions” she had never
walked or been given the apportunity to talk; now she was getting
around with a 1eg brace and crutches, and her mental retardation was
described as "improving rapidly.," The Agent also supported her
admission to the residential school, feeling it was "most practical.’
Father Mackey was aware of her condition and agreed to accept her, but
only three months later arranged to return her to P.E.l., even offering
to pay both fares, the child's plus expenses for the mother,24

Twice a year, after the regular inspections done by Dr, Mcinnis,
he recommended a number of children for tonsillectomies, dentistry, and
eye glasses. This departmenial response to the 1932 report and request

for the necessary funds was typical:
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Owing to orders for strict economy and our funds

being extremely 1imited, it will not be passible to

carry out all the,..work which Dr. McInnis states

is required.nonl¥ the more urgent cases should be

given attention,2®
Although the Departmental ruling was that the individual consent of the
parents was required before any operations could be undertaken.26 such
consent could be watved, Father Mackey was instructed to use his own
Judgement ;

Technically you should do so, but in some cases it

may be 1ncon¥;nient, or even impossible, on account

of distance,
The Department expected that minor surgery such as tonsillectomies
should be done at the school, but in 1932 Father Mackey requested that
the work to be done instead at a nearby hospital, pleading that

woofOr at least a week the school would be upset

during day and night. Our last experience with

tonsils gave us many uneasy moments and we are Egt

anxious to go through the same experience again,
However, the response to his request was that "considering all the
circumstances, the Department prefers not to go on with this work at
the present time,"?9 Tansiliectomies were finally allowed two months
later, but for the next three years the Department refused to fund any
dentisty, tonsillectomies, or eye glasses for this school:

The Department has rarely ever been able to provide

clinics of this kind at every school every

year...The funds providegoby Parliament will not

cover the cost for all,
Eventually, in the fall of 1936, the Department accepted Father
Mackey's offer to pay for the necessary work with funds from the school
budget, saying they would be “very pleased indeed:"

Your offer removes the Department's only

difficulty, 1 know that you will see t&Ft the

safety of the children is well safeguarded,

Taking funds from the school budget meant that summer vacation
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allotments were diverted for medical expenses:

Since the Department is having the tuberculasis
test for all children at considerable expense, we
suppose that 1t is not possible that there will be
any funds for teeth and tonsils., If we can, we
expect to do the same as we did last year with
vacatinrszexpenses; that is, spend it on teeth and
tonsils,

In the years when vacations were allowed, some parents used
medical grounds in their attempts to keep their children from returning
to school after the holidays. One child who had been reported by the
Agent as too sickly to return to the school was ordered back by the
Department, who felt it "very likely that the parents have reported to
you that she is i11 in aorder to keep her at home,"33

In the same year, 1936, the records show a father's valiant
attempts to keep his two daughters, 12 and 14, at home, The twelve-
year old was diagnosed as having chorea (or St. Vitus's Dance), and had
the local doctor's recommendation to remain home, as rest was essential
and her return "might reasonably injure her health 3% on this basis,
the Agent applied to the Department for her discharge, and for that of
her elder sister who was needed at home to help look after her, as they
had no mother.3% According to the school records, the child had spent
four weeks in bed the previous year with a condition undiagnosed by the
school physician.36 The Department's response to the request was only
that the children had been

allowed out on holidays on the distinct
understanding that they would return to the school
upon expiry of their leave,
and the Agent was instructed to return the children to the school where
they would be examined by the school doctor,
If he decides that either of them {is not physically

fit to remain at school, the Department wsyl then
be prepared to consider granting discharge,
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The Agent wrote again to the Department, promising to send the elder
girl to school and the younger one as soon as the doctor decided she
was fit, despite the father's determination to keep his girls at home.

He c¢laimed that I could not take his girls as he

supported himself and family and he was free to

send his children to any school he chose..This man

is very obstinate and dared me to t3§° these girls

by force which 1 did not want to do.
The Agent was instructed to have the R.C.M,P. apprehend the children
and return them to school, but after "a deal of persuading and
threatening" the father, he was allowed to take them.3® Two days after
their arrival at the school the younger girl was examined by Dr.
McInnis, who offered the following diagnosis:

I find no specific disease,..she is nervous but I

find nothing approaching chorea. [ advised giving

her ad%ixture containing iron and arsenic as a

tonic,

In another case, a mother returned her son to the school after
his vacation, but then applied to the Agent for his discharge, because
oche isn't in good health far he is inclined of
taking fainting spells since he has been tending
[s1c] the schaol. The doctor said that it was sort
of inward fits...he is the only child I have and I
would llfe to have him...1 can put him in

school, ..
Father Mackey attested to the boy's lack of illness, good appetite, and
perfect school attendance, and had Dr, McInnis examine him with the
following result:

[1] could not find any disease. He gibes the

history of taking occasional fainting spells but 1

could not find any cause of them., There is a

possibility that they may be mild fits sgetit mal)

but I have no definite evidence of this.
The Agent sent all correspondence on the matter to the Department,

recommending that the discharge not be allowed, and asking to be sent a
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"good sharp letter I can read to this ladyﬂ43 The boy, of course,
remained at school,

There are reports of several accidents which occurred at the
school, all apparently owing to carelessness of the victims themselves,
Just three months after the school opened in 1930, two girls who were
working in the kitchen were caught in the dough mixer, While one girl
was cleaning the machine, the other threw the power switch on, "for
what reason we cannot tell,” Although it was the opinion of the local
doctor that each girl would lose two fingers af their right hands, they
were taken to the Victoria General Hospital where the fingers of the
girl ¢leaning the mixer were saved, The second girl, however, lost
vart of one finger, back to the second joint. They had been "warned
many times about tinkering with the machines,” and to prevent a
recurrence, the Principal "put padlocks on every hand switch in the
school 444

In December, 1933, a fourteen-year-old boy had an accident while
"eoasting where the hill is steep and they'd been forbidden to go."
The boy said that he "fell off his sleigh.,"” Perhaps four days later
the Sister Nurse noticed he was passing blood, and at the last report
in the file he had had a kidney removed and was in onlty fair
condition,45

The next reported accident took place in December, 1941, when 2
girl went to the laundry, "warmed her hands on the mangle and remarked
that she was nearly caught. The next time she warmed aer hands she was
caught," After spending over four months in hospitai, she returned
with stiff fiagers, bent toward the palm, Father Mackey wrote in his

report:
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While she was at the hospital we heard about the

doctors being quite annoyed because she would not

exercise the hand, and also, that a certain amount

of experimentation was being tried out,
Within a month of her return, however, she had improved by doing
crochet work, had recovered movement in her fingers, and was able to
grip with her hand, 6

The most tragic accident took place on August 13, 1943, when two
fifteen~year=-old girls were drowned in the 1ake abutting the school
lands., Twenty children had gone together berry picking after Tunch,
and as usual had broken into small groups of twe to four. When the
children began returning around 4 p.m., one group took the path near
the 1ake and saw two pairs of shoes and two full gallon pails on the
shore where the flat-bottomed punt had been, and the boat was seen
tipped over in a patch of water 1ilies, It was said that no one had
seen the girls at the lake nar heard any calls for help, and it was
believed that neither girl could swim. The bodies were recovered four
hours tater, and the following day were sent home to New Brunswick,
"We," Father Mackey wrote, "all the children and Sisters, accompanied
the bodies to the train.'4’

It once appeared to be the opinion of the school physician that
Father Mackey was unsympathetic to the deaths of students. In 1934
when an eleven~year-old died, the doctor noted that on visiting the
school the previous day, he had not been asked to look at the child,
When he did see her the next day, he knew she would not live, He
suspected negligence, and wrote in his report to the Department that

it 1¢ futile to report these cases to the
Department as they probably feel as the Supers
intendent of the school does, that they go to

Heaven and that it 18 not worthwhlge trying to keep
those poor Indian children alive.”
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However, it was the opinion of the Indian Agent at Shubenacadie that
the Principal felt very deeply the diseases and deaths of the children,
When Father Mackey, now Monsignor, resigned as Principal on December
14, 1943, 1= said it was because of recurring illnesses:

My days at the Indian Residential School are over,
I have not been well and I did not have what it
takes to continue further, Some of my years there
were really enjoyable and we had smooth sailing,
and athers were tough going...I am going back to a
small parish witu mixed feelings, some of relief,
others of regret,*?

Nonetheless, Indian Agent Rice believed Monsignor Mackey resigned
because his medical problems had been "aggravated..by a series of
regrettable occurrences. Regarding the loss of “"a good friend and an
experienced advisor," he wrote the following to the Department:

First blow was the accidental drowning of two young

girls of the school., He felt this very keenly.

Next came an epidemic of diptheria at the school,

and three runaway attempts in extremely cold

weather by children who were 111 c¢lothed for the

temperatures we were then experiencing, Finally

just home from the hospital he was unfortunate

enough to meet the doctor, on the doorsteps of the

school, coming out with a child on a stretcher,

The idea which had been milling in his mind for

some time suddenly became a %6cision and he

forthwith sent in his resignation,
Of Monsignor Mackey's successor, Father J.W, Brown, Rice added:

He is a favourite of all children regardless of

colar or creed and in my opinion will have more

trouble with ration coupons and pedigrees than

managing 160 children,
"1t is well known," he said of Father Brown, "that he always had a
11king for what he calls ‘the poor Indian,' "8

This change in superintendency presumably meant a change in child

care practices, Although it is difficult to judge how this change
affected the children, the next chapter offers evidence that Father

Brown seemed much less sympathetic in his attitude toward the children.
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However, in chapter 7 it will be shown that it is Father Mackey whom
the students recall as a harsh administrator,
Father Brown's stay in the school proved to be temporary only. He
was 63 when he took over the superintendency of the school, and his
health was poor from the start, For several years a younger and
healthier replacement was sought, and Brown was finally notified in
July, 1948, that he must relinquish his office,52 The Right Reverend
Mackey consented to return as Principal upon Father Brown's relief of
duties, on September 1, 1948.53
«the Monsignor loved the school and the children,
?gg7?§$urned to them to stay until his death in

It was said that after Monsignor Mackey's death, on May 10, 1967:
once more he came back to his beloved Indian
children..The continual flow of visitors who came

to pay their respects was a sign of thesgove and
reverence with which they remembered him,
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CHAPTER 6 ~ REPORTS ON THE SCHOOL, THE STAFF, AND TRUANTS, 1930-1947

When the children of the Indian Residential School at Shubenacadie
went home for their first summer vacation in 1930, the school had been
in operation for only half a year. That August, the first letter of
complaint about the school was sent to Ottawa, by Chief Dan Francis of
the Cambridge Reserve in Nova Scotia. It read in part:

[ thought that school was built for Indian children

to learn [to] read and write, not for slave and

prisoners like jail...one Indian boy of this

reserve was so beated by Father Mackey he was laid

out for seven days. ﬁlso young girls do scrubbing

the floar on Sunday...
The Department did "not place much reliance in his charges," believing
the school to be "under the management of a competent staff, who have
the best interests of the children in mind." Further, it was the
Department's intention that children in all residential schools help
with the work in the school and on the farm, The Agent of the
Cambridge Reserve was instructed to speak with the Chief, to learn more
about the complaints, and to explain to him “the purposes for which
this school was carried on2 Meanwhile, Father Mackey was requested
to invite the Chief to see the school, and "to satisfy him that there
is no ground for any complaints," because

In order to facilitate future recruiting, the

Department desires that the Indians themselves will

be favourably disposed and given every apportunity

to see that the Indian ch;ldren are being well

cared for in every respect,
It was discovered that several children had made complaints to the
Chief, generally that there was "too much work and not enough study."
Three children, he said, were lonesome and homesick and were wanted at
home by their parents. One girl had bacome 111 from the work she was

required to do and because she "didn't get enough to eat,” and a boy
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had blistered hands from work with a shovel, There were reports from
two parents who had visited the school that they had found their
children "lousy and dirtyJ”

"Very little reliance," the Department again stated, "is placed on
the Chief's statements." The problem of homesickness could be given
little consideration, and the official line continued to be that

the pupils at this school are well treated, and we
are sure the Reverend Sisters would not permit any
uncleanliness or vermin on the children under their
charge...it is being con%ucted in the best
interests of the children,

Two years later, in June, 1933, the Deputy Superintendent General
of Indian Affairs, Dr. H.W. McGill, enjoyed an "exceedingly pleasant
visit" to the school, and was "very pleased indeed...with the work
which is being conducted in such an excellent manner."5

When the school was inspected in March, 1936, the following
positive comments were made in the inspection report to Dr. McGill:

Pupils: neat and clean in dress and appearance,
Apparently happy and well nourished,.Father Mackie
[sic] is a man of splendid executive ability and
intensely interested in his work. He has gathered
about him a7staff apparently imbued with the same
high ideals.

During that same year, conflicting observations on the school were
made by two Indian Agents from Nova Scotia, Agent Harry of Annapolis
County, after meeting several former pupils of the school, forwarded
the following comments to Ottawa in July, 1936:

[ am rather disappointed at the results, Whether
the fault 1§ on the pupils or the method of
teaching is hard to say but I have met bright and
sharp children of fourteen years only doing Grade 5
work, 1 have met a 1ad who was at school until he
was 17 and he was in Grade 5 when he came home,
Now this 1ad is as bright and intelligent as any

white lad in the locality. When the school reopens
I would 1ike your permission to visit the school
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and I hope make a digcovery as to the cause of what
I term poor results,®

The response from the Acting Secretary of Indian Affairs was that the
staff was "putting forth their best possible efforts on behalf of the
children,” He wrote, "I am inclined to feel that the fault is due to
themselves-=not Yack of work by the staff,' The Agent was assured that
he could visit the school at any time,?

In contrast, Agent Spinney of Kentville visited the school when he
was delivering chidren there in September, 1936, and upheld the
Department's view of the value of the education and the competence of
the school staff in the following letter of praise:

The school is wonderful and Father Mackey and the
Sisters that are in charge are all very fine and
they certainly are doing their best to give the
children their very best attention and each child
should be benefited greatly from the training they
get at this school,..one thing in particular 1|
noticed was the order which the children had toward
those who had charge of them, Also how clean the
building was kept. Everything seemed spotless
«Father Mackey...needs to be c?agratuIated on the
way he is conducting the school.

However, T.5., a former pupil of the school, held an opposite view
of it., He retained a lawyer, R,H. Butts, in an attempt to keep his
younger brother and sister from being returned to Shubenacadie after
their summer holidays in 1936, In his report to Indian Agent Rev.
MacNeil, the lawyer said the complainant had related

a very hard story of the treatment young Indian
children receive there., It would appear that his
own experience has been $o hard that he dreads very
much the {dea of going back there, and naturally,
feels 1t hard to see his younger brother and sister
taken therff where they will receive similar hard
treatment,

The Agent, who did "not believe a word of its contents," seant a

copy of the letier to Father Mackey, "fearing they may with their

99




falsehoods start new trouble through a lawyer.“2 Father Mackey's
reaction to the letter was that because of having the biggest
attendance ever at the school, and turning away several applicants, he
did not need these children returned. However, he felt that

To let them get away with their 1ies doesn't seem

the right thing to do--to keep them from spreading

falsehoods about those who try to do something for

them, seems hapeless. And why white people fall

for such stories, is hard to explain, For myself I

never hope to catch up with the Indian and his

11es...] think the best thing to do is write to the

Department and since we have a full school, raquest

a few more beds and insist upon them coming back.

I am getting a bit tired of playing squarelgitn the

Indian and in turn have him cut my throat,
In his opinion, Butts knew very 1ittle about the school and was also
ignaorant of the regulations calling for one half day each in the
classroom and the other half in labour:

for boys, farm or carpenter work, and for girls,

cooking, sewing and washing, Here we have not

enough work of that kind with the result that each

child spends far more ttﬂf in the classroom than

the regulations call for,
He also believed that most of the bigger boys preferred to be at work
rather than in the classroom, because "the greater part of their work
is made play." As for the former pupil who had made the complaint,
Father Mackey dismissed him as "a big body with the mind of a ten year
old child," and offered the following opinion:

To play a game of baseball was work for [him]; he

would rather sit in the sun and pester a bumble bee

or a fly, by pulling off one wing and one leg at a

time. To makefg\lndian work 1$ the unpardonable

sin among them,
The Principal also denied the atlegation of hard treatment, calling it
“ridiculous.” He could not remember ever punishing the boy, and said
that the Sisters would not punish a boy of his size. Father Mackey

felt that the lawyer should have reservations about accepting the
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statements of a boy with limited mental capacity, and could not
understand "why a man of his position could be duped by an Indian,"16
It was decided by the Acting Superintendent of Indian Education,
J.D. Sutherland, not to insist upen the return to the school of the
children in question; however, as in other cases of children who
refused to return, the Jepartment denied any remuneration ta another

school for their education.)’

That same year, when a student from the Shubenacadie Reserve had
also refused to return to the school following summer vacation, she

gave the following explanation in a statement to the Indian Agent and
the R.C.M.P.:

I have been going to Indian school for past five
years, [ am fifteen years past March 1936, Before
my holidays this year 1 was employed in kitchen for
eleven weeks, [ first went in kitchen for 11
weeks, January 9, 1936, We had to start work at
5:30 in kitchen and were kept working till 6:30
pm. Then we go to recreation room till 8 p.am. In
the eleven weeks I was employed in kitchen I spent
a total of two weeks in school, Sister M.A. has
beaten me many times over the head and pulled my
hair and struck me on the back of neck with a ruler
and at times grabbed ahold of me and beat me on the
back with her fists.

1 have also been ordered to stand on the outside of
the windows with a rope around my waist to clean
windows on the fourth floor with a 1ittle girl
holding the rope, When I told the Sister I was
afraid to go on the window she scolded me and made
me ¢lean the window and threatened to beat me if 1
did not do it, This is being done to other
children, After we get a beating we are asked what
we get the beating for and if we tell them we do
not know we get another beating. The Sisters
always tell us qg} to tell our parents about
getting a beating,

Father Mackey did not think it necessary "to take this statement item
by item and refute each one,"” but said

The statement contains one lie after another...we
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went to the bother of making inquiries and the

g:zzﬁr;: Whgiaﬁgﬂggts;;sfygt there is absolutely no
He requested that the girl be returned, although he "would not want her
longer than twenty-four hours." She actually returned to the school
for eleven days, after which her release was approved by the
Department. The official reason given for her discharge was that her
mother, who had arthritis of the right hand and wrist, required her
assistance at home.20

The next summer, 1937, the Superintendent General of Iindian
Affairs visited the school for one afternoon and made the following
observations on the Principal and staff:

In the Principal, Rev, JP, Mackey, the Dept has I
believe a good official, [ also talked with the
Sisters and other members of the staff and my
opinion is tgft there is a very efficient staff at
this school,

Thus, a discrepancy becomes apparent with regard to the school:
the official view and opinion of the Department concur with the
statements of the Principal, while the judgements of at least one
Chief and Indian Agent seem to support the accusations made by several
of the pupils. Although the School Files do not offer any further
evidence, they do record more than twenty cases of truancy between 1937
and 1945, Unfortunately, these are shown only from the viewpoint of
the Principal, or the R.C.M.P., who in accordance with the Indian Act,
were truant officers,22 There are no statements made by the runaways
themselves to explain the conditions which prompted their attempts to
return home,

Although the first truancy reports found in the School Files were
for the school year 1936-37, there had been previous cases, according

to Father Mackey:
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This is the first boy to leave for at Jeast from
four to five years, so no matter 2'5"" far he may
roam, I want him brought back here,
This boy, who had been in poor health, had been in an infirmary room
before he left. He was seen begging in Annapolis, then was picked up
by an Indian Agent at Kentville, who questioned him and released him
after he gave a false name, Father Mackey made his own search for the
boy through the various Reserves in the vicinity, with no success, The
R«C.M.P. found him working on a farm about two weeks later, and he was
placed in jail until he was returned to school. “Under normal
¢trcumstances," Father Mackey wrote, "he would be discharged on July
1st, but now he can make up two days for every one he was awayﬂ24
Three months later, while the Principal was on his annual retreat
in July, another boy "decided to take a vacation for himseif. He got
up early to do the morning milking, but did not go to the barn and was
missed at breakfast. He was lacated by the R.C.M.P eleven days later,
and Father Mackey travelled "a distance of 260 miles" to pick him up
and return him to school, "Now he is doing his share of work in the
hayfield," Father Mackey r‘eporteci.?-5
There were reports of three more truant boys during the year 1937-
38, but all were picked up quickly by the R.C.M.p,26
The year 1938-39 was rife with runaways. A boy from Pictou, who
had also run away several years previously, left on September 21, 1938,
in the company of a boy from P.E.I. After a day of picking potatoes,
they had been given the option of going to bed at 7:15 with the younger
children, or studying until 8:00 p.m. According to Father Mackey they
were not soon missed, because "the Sister supervising the retiring was

under the {impression that they were at study, and the Sisters
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supervising the study thought that these children had gone to bed,"87

One of the boys made his way home to Prince Edward Island, and was
located there on the 16th of October, Since he was 15 years old it was
decided that he not be brought back to Shubenacadie,’8 The other was
found hiding in the woods near his home in Pictou and returned on
‘October 6th, However, the following morning he was "sent out of the
classroom" and was gone again, Although the R.C.M.P, found him
difficult to apprehend because "his parents were helping him to hide in
the wood whenever it was known that we were on the reserve," he was
found by the Indian Agent and returned to the school six days later,
However, he was gone again within three days, this time in the company
of fourteen-year old N.J., one of the boys who had unsuccessfully run
away the previous year. Both boys were returned to the school by the
end of October.2d

N.J. did not remain in school long, leaving again in mid-November
with another boy. N.J. was described in the R.C.M.P truancy report as
having a shaven head, presumably punishment for his last runaway
attempt, The other boy was found the following day, in the company of
several hobos in the Truro train yard, and N.J. was found five days
later in Mulgrave. 1t seems that N.J. must have left the school once
again the next month, for there is a report of his apprehension in mide
December, when he went into a hospital in Antigonish suffering with
"flat feet,' an ailment evidently brought on during his trek,30

March, 1939, was a busy month for truant boys and Father Mackey.
On the 10th, two boys who were both of age to be discharged in the
coming June, left the school. The Principal was concerned that "with
the weather as cold as 1t is...the bays will not find the goinglvery

pleasant.“31 They were immediately 1isted on the school's Discharge
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Sheet, with the notation that "if they come back, they wil) go to Saint
Patrick's Home t111 the schaol term is over,"32 Although J.J,, one of
these boys, was not soon found, the other was picked up by the R,C.M.P,
one month after his escape, held in jail avernight in Antigonish, and
met there by Father Mackey who returned him to school,33
On March 19, a twelve-year-old boy, "following the example of the

older brother," and N.J., "an o1d offender," left the school with two
other boys. Two were picked up by sunset, but Father Mackey and the
R.C.M.P, travelled miles the next day to track the other two across the
ice on the Shubenacadie River and through the woods, In the effort,
the Principal caught a cold, and wrote to N.J.'s Agent:

This is the fifth time for [this boy] during the

oo 15 the ony place for that inbeciiedd *
Four days after leaving the school, the twelve-year old was found in a
railway trackman's shanty, "without food and with feet in bad
condition,"3% N.J, was also found, in the company of J.J., who had
been truant for a month, and they were returned to the school on April
12th 36

police dogs were used in at least two truancy cases, the first in

April 1939 when Father Mackey seemed unable to restrain the epidemic of
runaways. Two boys had left the schoal at six one morning, and
although they were "no amateurs in the woods and they employed many
tricks to throw off pursuit," both were tracked by the dog and returned
to the institution the same day., The R.C.M.P. report on the case was
self-gongratuiatory:

“Perky" under the direction of Ct, Beland made an

excellent showing and it is thought the performance

will have a salutary effect on the boys at the
school who might have notions of playing
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truant,...The boys at the school have been warned
that a dog would be obtained to trail them...one
may conscientioustf state the result obtained..was
most gratifying and overshadowed any exaggeration
that might have heen made to previous truants as to
the results that wou§9 follow when a dog might be
brought into service,®
Perhaps the use of the Doberman Pinscher did dissuade the boys
from running away, as the only truant during 1940-41 was a fifteen-
year-0ld girl, suffering from a venereal disease and suspected to be a
"melancholia mental case,” who was found in an exhausted condition in
the early morning fallowing her flight. Father Mackey and two male
school staff members had accompanied the police during the overnight
search38
When the first boy ran away during the school year 1941-42, the
Principal considered there had been no runaways for two years, and he
intended to "curb any such practice promptly.”
[This boy]...has run away twice in the last ten
days, and put us to plenty of trouble and expense.
The young fellow is a first cousin of [a family of
boys wha] caused nothing but trouble and expense,
So we are taking,ipis boy to Saint Patrick's Kpme
tomorrow morningﬁ
He was only nine years old and had been in the school for one year.4°
Despite Father Mackey's determination to send him to Saint Patrfck's
Home, the Department refused to maintain him there because of a Tack of
funds, and returned him to his parents.41
That December, two fifteen-year old boys 1eft the school and were
found by the R.C.M.P. only two days later in Truro., It was Father
Mackey's intention to expel one of them as soon as his Agent found a
home placement for him, and he was discharged in April, On that same
day, his companion 1eft again, this time to enjoy & week of freedonm,

He was discharged before the next school year began.42
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There were three more runaways in November, 1943, Fifteen-year-
0ld J.T., who had already truanted once that year, made a key to fit
all the doors, and used it to visit various storerooms for a supply of
food and blankets, He took with him two boys of twelve and thirteen,
and all three were found in different places within two weeks, Father
Mackey and Indian Agent Rice decided that the best place for J.T, would
be the Saint Patrick's Home, and they had him locked in a top-floor
dormitory pending his transportation there. Using a fire hose, the boy
escaped through a window, delaying for one day his removal to the
Home , 43

The next month, December, 1943, Father Mackey resigned his
position as Principal of the school, and was succeeded by Father Brown.
His successor was especially diligent in the matter of locating
truants, as the follawing incident reveals. In November, 1944, four
boys left the school using an old key which they had filed down. Three
of them, ail fourteen, were picked up in Wolfville when they were put
off a train for not having tickets. The fourth, R.K., who was twelve
or thirteen,? was believed to be headed for Maine to join his
father.45 In January, Father Brown sent a telegram to QOttawa to
request a copy of the "contract...for boy remaining until sixteen,"
that is, the application for admission which had been signed by the
boy's father,46 He intended thereby to assure the boy's return to the
school; however, the Department had adopted the attitude that there was
"not much advantage in going to a great deal of expenge in returning
boys of this age who have truanted,'

It 1s very unlikely that they would be satisfied if
they were brought back, and if this supposition is
correct, they would be a constant source of trouble

to the school staff and in addition would have a
bad effect on general discipline., This applies

107



particularly where the boy has gone out of the

country..,as you know the Royal Canadian Mounted

Police are extremely co-operative with us, but the

expense they incur in retuqv;ng truant pupils is a

charge against this Branch.’
Father Brown, however, was determined that the boy should be returned
to school. He learned that R.K. and his father were working at the
Maritime Shipyards in Portland, Maine, abtained their home address, and
planned to arrange with the Portland police to escort the boy to New
Brunswick where he would be met by a schoal official. It was the
Principal's intention to press charges against the truant boy, for the
theft of "the wearing apparel this boy had on him when he left the
sch001,"48 When Father Brown then approached R.K.'s Indian Agent and
asked him to go to Portland to personally bring the bay back to
Shubenacadie, the Agent requested the Department's permission to do so:

The Principal,..considers this boy to be the ring

leader and chiefly responsible for the run-away

incident...Father Brown's opinion is that he should

be made to come back far the principle of the

thing, at least for a time, and if ne&sssary he

could be placed in Saint Patrick's Home,
Although the Principal thought to remove the Department's main
objection by offering to take care of all expenses incurred by Agent
Rice, the Department still responded that the idea was inadvisable,50
After all his efforts, a disappointed Father Brown explained his
position to Phelan, in the training division of Indian affairs:

Our only motive in bringing him back was to

convince the others that no one could just walk out

and stay; that we would, at any cost, bring them

back...Since he is not returned, 1 think others

will try in the Spring., However sinc& your

decision is at hand, that closes [hisﬁ case,
This boy's fifteen<year-old sister, however, did not wait until spring
to escape: she left one evening in February, crawling through a

dormitory window, It was Father Brown's opinfon that the escape was
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planned beforehand by her father, in an attempt to get his family
together in Maine, and that possibly someone with a car was waiting for
the girl at a prearranged spot.52 She was, in fact, found four days
later hiding out three miles from the school, In this case, Father
Brown was able to take "disciplinary action,.to act as a deterrent
should any other similar plans be in the making," and the gir) was
"taken to the Good Shepherd Reformatory for a time.'53 The following
telling remark appears on the R.C.MP report regarding this case:

Father Brown expressed his appreciation of having

this gir returnga, as it has a great morale effect

on the students,

The next August, when a thirteen-year-old boy escaped from the
school, Father Brown requested the services of an R.C.M.P. dog to
intercept him, “Chips" was immediately put on the trail, and the boy
saon "came out of the woods and gave himself up."55 The final truancy
case found in the School Files involved a ten-year-old boy who left the
school twice in September, 1945, The first time he was found riding a
freight car, and the second time, after he succeeded in reaching
Halifax by train and was apprehended there by the R.C.M.P., it was
decided to commit him to Saint Patrick's Home,56

Even during this period of apparent unrest, the Shubenacadie
Residential School was able to offer a favourable impression to
yisitors, After the Indian Agent from the largest agency in New
Brunswick had delivered a destitute boy there in 1945, he expressed the
following view of the school:

It was my pleasure, while at Shubenacadie, to
fnspect briefly the institution, and I feel that a

great geal of good work 1s being accomplished
there
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In 1947, Father Brown's last year at the school, when his lack of
health meant he would soon be superannuated, the Department expressed
its satisfaction with the "very fine work" he had done at the school:

Our officials all agree that no one could show a
more fatherly interest in the Indians, He has

endeared himself t%'these people and has always
been their champion, 8
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CHAPTER 7 - THE INDIAN RESIDENTIAL SCHOOL AT SHUBENACADIE REMEMBERED

The Indian Residential School at Shubenacadie closed in June,
1967, in keeping with the government's policy at the time for phasing
out these schools in Canada. Improved educational facilities on or near
Maritime reserves had eliminated the need for the school, and during
its last year of operation, enroliment was down to 60-66 students, An
Indian Affairs official in Amherst, Nova Scotia, said the school had
become a welfare institution. Cecil Thompson, the assistant
superintendant of the Shubenacadie reserve, described the school as
outdated and no longer needed, and felt that parents were abusing the
school by sending children there only in preference to keeping them at
home. It was only the Indians at the Shubenacadie reserve who voted to
keep the school open, as those in all other Maritime reserves favoured
its closing.1

An assistant Indian Agency superintendent in Cape Breton, Ernie
Skinner, is said to have played an important part in the school's
closing, when he too noticed that the school was increasingly taking on
a welfare role, as a “convenient place where parents could leave their
children 1f they tired of caring for them.'2 Instead of recommending
the youths in his charge for admission to the Shubenacadie school, he
began putting them in foster homes--a step which directed federal
funding away from the residence, and into private hands.3 Soon it was

-recommended by the Maritime Advisory Council on Indian Affairs that the
residential school be permanently closed, and the final 60 to 66
students were taken from the schoa)l and placed in local foster homes 4

On the evening of September 2, 1986, nineteen years after its

closure, the building that had been the Indian Residential School at
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Shubenacadie was mysteriously destroyed by fire. A former student, who
had previously avoided passing the school, parked by the side of the
road and watched it burn to the ground.

There's a lot of bitter memories...my mind was

going around like a merry-go-round, A lot of

things I thought about sitting there, I never

spoke but I just watched the fire, And to me |

felt 1ike, "there, that part of me is gone. It has

burnt"...but the wounds are still there. Those

will never heal. The memories are still there,

Memories are, indeed, all that remain., The official record, which
in previous chapters has been gleaned from national archival material,
has been usefu) not only in organizing a chronological and topical
history of the school, but also in exposing the attitudes of the
government officials, the Indian agents, and the school principals.
However, what is largely missing from this record, except for the few
examples given in Chapter 6, is a picture of the school as seen through
the eyes of the children who attended it. For direct accounts of life
as a student there, this chapter relies largely on published accounts,
supplemented by personal interviews held with a few of the students.’

There is some feeling in the native community of Nova Scotia that
only those who experienced 1ife in the Indian Residential School at
Shubenacadie can know the truth., However, as a concept meaning
agreement with reality, truth is difficult to discern or verify. For
the truth about the school as experienced by the students, there is
only memeiy, subject as it is to selectivity and time,

Though the years have passed, the unforgiving acts
of the supposedly [sicg workers of the institution
engaged in relief of the poor, is so instilled in
the hearts of the recipients, that even now when
asked about the incidents they still speak of them

as with hate, a hate so_consuming that 1t lingers
on this length of time,8
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Since 1978, these memories have been given public voice, a voice
growing louder and bolder through the years. Beginning with the Micmac
News series on the school,9 it has railed against the remembered
unbending discipline, and emphazised the recalled punishments, There
was frequent mention of confinement in ¢loakrooms:

For punishment a...student at times had to be

placed in a dark closet ar storage room..you spent

between a few hours to a few days. Time normally

spent in class and play would be spent [there], At

times you were deprived of at least one meal,

sometimes 161 your meals...Jt was a common enough

punishment .
There were remembered beatings and cruelties, said not to be fit for
print, There were countless tales of children being made to eat both
unpalatable food and regurgitated food. There were remembered
thrashings for such misdemeaners as wetting a bed, or having difficulty
threading a needle:

Sister...took a bamboo ski pole and thrashed him

soundly on the back. Ehe more he struggled the

more Sister,..beat him.l
There were other stories of brutality, inflicted not only by the school
administrators, but by fellow pupils: "You had to deal with older and
bigger children picking on yoquz Protection was purchased with food,
and beatings resulted if payment wasn't made, There was a story of a
young boy being raped in the shower by older boys.13 The series
concluded with the accusation that the children in the residential
school were

herded 1ike common cattle, beaten like a wayward

dog, fed 1ike farm animals, with communicf£1ons cut

off, and your identity became a number..

A CBC radio essay in 198615 continued the tales, Two former

students spoke of their bitter memories, of punishments remembered:
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We usually got strapped with a strap they used to
use from the harnesses for the horses..They'd take
the ruler...,the steel part of your ruler, and hit
you on the hands with it, .ﬂgetimes you could cut
your hands they hit so hard.

Some boys, they said, carried to their graves scars on their backs
which resulted from whippings received at the school, Runaways were
treated especially harshly.

If you done a very serious offence like run away
from this institution and get caught and be
returned, then you would have to go in front of the
priest and he would execute the whipping and the
lashing, and they would let the c¢hild take his
trousers of f and l1ean over a table and they would
administer the belt to him on his buttocks, and the
screaming and screeching, I've heard it many times.

There was one guy ran away...in the winter
time,..they caught up with him and he had frozen
his feet...s0 when he got back, what the Sisters
did, they didn't thaw his feet out or put them in
water, they just took his socks and peeled them
right of f with the skin on them. And the boy had
to go to the hospital and have...part of his fset
removed and part of his toes on the other foot .1

A 1988 article in the Atlantic Insight® also focussed on "harsh

and often cruel discipline, It told a similar story of a winter
runaway (or perhaps another version of the same story), in which the
returned truant was said to have had his head shaven,

«sthen he was put in a closet for several days on

a bread and water diet until it was found that his

feet were frostbitten., The condi&bpn was neglected

and his toes had to be amputated,
A runaway girl, it was recalled, was tied to a pole and strapped. One
former pupil informed the reporter that

the worst punishment was for wetting or making a

mess in your bed--they'd Qﬂf your face in 1t and

then you'd get a strapping.”

According to an article in the The Daily News in August, 1987,

former students recall the residential school as “the real school of
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hard knocks.," A planned reunion, which was held that month among the
rubble that remains at the building site, brought back many memories,
There was the sound of children screaming at night, recalled by a
former student who described the school as a “madhouse for children,”
Another infarmant traced her drinking problem to the school, where she
used to steal altar wine to give her the courage to steal food when she
was hungry.21

Prominent amongst these pubiished memories were stories of
psychological punishments received or witnessed, It was recalled that
children had to wear as hats the underwear they had stained, or they
were made to wrap their soiled bed sheets around their heads. One
woman remembers how her brother was punished:

My little brother,.had a problem with wetting the
bed..so whenever he did [the nuns] would make him
put on a 1ittle girl's dress and have him parade
around the students at breakfast, é?d we, his
older sisters, had to watch 1t happen.

Perhaps stronger than either the physical or the psychological
pain the children suffered was their cultural confusion, which began
with their fear when initially confronted by their new caretakers:

It was frightening because I had never seen a nun

in my life,..and they were dressed in black and

they were white-complected...and it was the first

time Pg noticed that 1 was different from other

people, 3
Another former student recalls being "bewildered because 1t was so
strange and they wore different clothes."2% "The first few months I
was there,"” another remembers, "all I did was cryﬂzs

The school is also remembered as stripping the children of their
very self-images. First their awn clathing was removed and burned.26
and replaced with what one student recalls as "canvas-like khaki

c10thes."27 or, as the Sisters of Charity described it, a "uniform with
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a red tie [to suit] their dark colouring,"?8

Our identity was lost because we were no longer--we
couldn't say no longer native people, but that's
the way they treated us...They called us savages
when we did anything wron%g That was their main
word,,.uncivilized savages,

Looking back, a former student recalls:

We were told that we had come from an uncivilized
culture and th%b our ancestors were pagans and
godless savages.

Now he feels that under the guise of civilizing and Christianizing
the native people, the religious administration actually was using

a form of pressure.,.a form of cultural genocide
wed form ﬁf imprisonment...a form of killing the
language.

Today, many of the former pupils strongly resent this loss of
their language.

We had to pray, but the only prayers I knew were in
Indian. When we entered there it was made plain,
clearly to us, that we were never to speak Micmac
language in that school by another girl [who] was
an interpreter for the sisters, She told us,
whatever you do, don't talk Indian anymore, The
sisters don't want anyone talking Indian because
the{ don't understand us. She told us it was just
gibberish, don't talk that gibbgﬁisha-that's what
they called the Micmac language,

English, of course, was gibberish to them: "We tried to get hold of the
language and that was our biggest problemﬂ33 A woman who had been a
pupil in the school for five years said that when she left she could
neither read nor write English, and had forgotten her native language,
which was banned inside the school,34

When we talked in Micmac, we all got punished by a

slap in the face or she punished you by shaking

you, grabbing you by the ear, shaking your head, or

under your chin, and shaking your chin, ¥£¥ know,
going back and forth till you got dizzy...
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Abetting the feeling that they had lost their identities was the
alien way of 1ife into which the children were thrust, From the
freedom they had enjoyed at home and on the reserves, they were
suddenly confined, commanded, and controlled. "The warst thing was the
strappings and the rules, one former student said, "rules for
dormitory, for 1ine-up, for everything,'36

Another prominent complaint about 1ife in the school s the
mention of constant hunger, This is evident in several reports in the

Micmac News, of scouring the priest's garbage can for meat left on

bones, eating cow feed while doing barn chbres,37 and catching pigeons
to cook in the boiler room.38 The hunger stemmed partly from an
unaccustomed mealtime regimen:

There was a meal at 12 noon and nothing till §,

after being used to the Indian ways, at home [where]

you'd eat at any time you wanted.
In fact, the lack of freedom the children felt was well exemplified by
the unfamiliar organized meals in the school:

Everybody 1ined up for breakfast and we all had

certain places where we ate [and] sat. Girls on

one side and the boys on one side, It's just like

prison, where you have to obey orders all xge time,

You have to do what they tell you or else,
Also, the regimented 1ife at the school was foreign to children who had
known the freedom of the outdoors:

We could frolic around in the woods when we were

home, but when we got there there was no woodilto

frolic in, We were just up in that building..
It was naturally difficult for the children to understand being
punished for leaving the school grounds:

Some punishments were very severe, If you were

caught doing something such as going over the

boundary 1line,.you see pretty flowers and you went

to get them, 55 wasn't much, but you sure got
punished for it,
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There was a time I rolled under the fence to pick
dandelions and when [ was told to go inside to be
punished, for the 1ife of me I couldn't understand
what the punishment was for, what wrong 33 it when
anybody picks dandelions under a fence...

The monotony of the daily routine added to the prison atmosphere,

One former pupil, in an interview, could sti1) recite the following

regimen:

6:00 a.m, rising

100 a,.m, Mass
8:00 a.m. breakfast
9:00 a.m. classes, primary to grade X
12:00 noon Tunch
1:30 ~ 3:00 p.m, classes for primary to grade III;

kitchen, laundry, or barn work for grades V=X

5:00 p.m, supper
6:00 p.m, indoor recreation
7:00 p.m. benediction
8:00 - 9:00 p.m, study period in classroom for older children 44

Saturdays the children spent c¢leaning the building, including the
washing and waxing of all floors and stairs® Chores were done with
the older children in charge of the younger.45 Another interviewed
student recalls that chores were of two or three hours' duration, and
consisted of

scrubbing, general cleaning, washing dishes,
mending and making ¢lothes, i.e., shirts, darning
stockings, knitting mitts, laundry work, standing
in wiyﬁows killing flies<--there were hundreds of
them,

Two other former students remember the kitchen work routine and general
chores as follows:

two kitchen girls up at 6 a.m.; made coal fires;
made two aluminum pots of porridge; each girl
sliced sixteen loaves of bread and buttered ét;
separated milk<«Nuns and Priests got the cream.4

When 1 was there we were the ones that done all the
chores: the laundry, the sewing, the cooking. The
boys would farm down [on] the farm, mi1k cows, feed
the animals, clean the barn, plow the fields, We
were more 1ike slaves, and girls were put there to
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serve the Sisters, do their washing and ironing of
their ¢lothes, meqﬂ;ng their clothes if they was
ripped or anything.™
After=school hours were spent in play much like that of children
anywhere, during the warm weather playing ball games, hopscoatch,
marbles, skipping, or playing on swings and teetertotters, or sitting
behind_the trees talking; or, when it rained, "we stayed indoors...and
more or less sat around on hard benches."50 In the winter, there was
coasting and skating, and before Christmas "all evening, every evening"
was spent tying fir boughs to fill barrels to decorate the school 5!
When Christmas was spent at the school the routine was the same,
but without the classes for one week. One former pupils recalls
Those of us who got parcels were separated and
almost made to feel guilty opening presents while
others received none, but then maybe it was because
of sensitivity for the children who received
nothing from home, [ received a beautiful doll but
was not allowed to play with it and I could °"E¥
Took at it sitting in the chair in the dormitory.
This recollection is verified by another former student, who remembers
the Christmas toys being taken away, and the dolls hung on the walls
out of reach,53
It was the feeling of confinement that gnawed most persistently.
One former student says she cannot recall the names of any of the
outside workers at the school, but recalls only her envy of their
freedom in being able to go home every night. Sometimes the children
were taken out for walks, but only within sight of the school building,
and even then they were regimented and restrained by having to walk in
1ine, two by two, Being taken to a movie in town was a special treat
which the Sisters could threaten to withhold as a punishment for
misbehaviour. These movies were recalled as being westerns; or cowboy-

and«Indian shows, which depicted the Indians as ruthless savages.54
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Segregation by sex was also a new concept to the children,
although provincial public schools at the time, even into the 1960s,
also had separate playgrounds and separate entrances for boys and
girls. To many of the children in the Indian Residential School, some
of whom had never attended school before, this was seen as further
curtaiiment of freedom. Not only separated from their homes and
parents, they were also apart from their siblings in the school, Boys
and girls slept on apposite sides of the building, sat apart in the
classroom and the chapel, ate at different tables, and were separated
in the playground.55 One former pupil recalls that he was forbidden to
speak to his sister, and that siblings came together orly when their
parents visited their children at the school.56 A woman remembers
tooking for her brother in church:

I'd 100k around for him, stretch my neck so I could

see him, but I could never talk to him while g;

were there unless my parents came and visited us.
But, of course, since most of the children came from homes far from the
school, family visits were not frequent. Visits took place in the
visiting parlour on the second floor--a cosy room containing a piano
and books, none of which the children were allowed to use.58

Children kept in touch with their families by letter, and one
former student recalls they were required to write home once a month,
Letters, however, were sometimes dictated, and were always censored,
incoming and outgoing. “We were beaten 1f we said something."5%

Recalling the school curriculum, one former student says that time
not spent in work was spent in prayer:

We'd kneel down by our beds and we prayed, Then
after we had cleaned up then we came back and made
our beds and we came downstairs and went to Mass,

After Mass we lined up and had our breakfast.
Shortly after breakfast we would 1ine up again and

124



ga to our individual classrooms and, of course, the
first thing we did in the classrooms was to pray
again, So we prayed when we got up in the morning,
then we went to Mass, then we prayed again, and our
first assignment in school was to pray once more,
Right after that the first period, after prayer,
was Catechism. At ten o'clock when the Angelus
rang we prayed again, And then we were supposed to
go to classes, whatever we learned in between was
very minimal I take it, gﬁcause I don't feel that
we learned all that much.

An interviewed former pupil says the curriculum consisted of
arithmetic, reading, and writing, Although she feels she got a good
basic education, she was "hardly satisfied in the manner it was carried
out." When she left the residential school after completing grade 1V,
she was warned that she would not be given a pass into grade V unless
she returned to the school in September. In fact, she did not return,
and she did have to repeat grade IV in her new schoo? b1

In another case, when a student had completed the course of
studies at the residential school and left to attend high school, she
found herself far behind her new classmates academically., In fact, she
recalls arriving at high schaol not knowing what science was 62

The Sisters of Charity in Halifax feel, naturally, that the Indian
School at Shubenacadie is a sensitive topic.53 Most of the criticisms
made by the former pupils focus on the harsh rules and the cruel
discipline meted out by those in charge. The children also perceived,
in the way they were treated, a complete lack of love. 1t was felt
that the Sisters could not hug, caress, or touch a lonely and hurt
child "because I think their discipline forbids them to do that,"64

There was no affection there, nobody to 1ove you,
only your own sister, 1f you were lucky to have a
sister, Nobody ever cuddlied you, or [said] what's

wrong, or do you "iﬁg anything, We never got that
love and affection,

128




There is a disappointing lack of information available about the
Sisters who taught in the school, There is only the following
published story, which is repeated here because it serves to indicate
that the Sisters did care for the children, in their own way, through
prayer and faith, It is the story of a "miraculous answer to prayer“66
which resulted from the concern of Sister Mary Charles for the sick
children in her charge. In 1939 a virulent streptococcus infection was
rampant in the Shubenacadie residential school. Beginning in the
winter and lasting through the summer, the infection became an epidemic
by the following October: the children were 111 and feverish, and
their sore throats were not responding to medical treatment.

Then an inspiration came to [Sister Mary Charles,
the Superior]. At Benediction time that evening,
Sister had the whole school, boys and girls, begin
a novena to Kateri Tekakwitha, the Mohawk sachem's
daughter, begging her to intercede that the
epidemic might cease. The next morning, the ten
pupils who were so sick the night before, were
perfectly normal, and went to class. From that
twenty-fifth of October as long as Sister Mary
Charles was Superior, no other case of
streptococcus thr%’t developed at the Indian
Residential School.

The school physician, D.F. Macinnis, corroborated this story in a

statement made two years later:

During the winter of 1939 and for months following
we were having an epidemic of streptococcal sore
throats at the school, Sister Mary Charles asked
me whether | had any treatment to prevent the
occurrence of these cases, but I replied no, that
the drugs recommended had been used, but with no
effect, Sister then began the novena. Qur cases
all cleared up and we haven't had any since.

I have been medical attendant at the school since
it was apened, and I have been in practice twenty-
three years, 1 am a Scottish Presbyterian, 1 am
not offering any explanation of the cessagﬁpn of
the epidemic, 1 am simply stating the facts.

126



The Sisters of Charity, who have been deeply maligned by the
published accounts about the school, believe many of the tales told to
be "unfounded or exaggerated":

«oreligious life used to be a lot more rigid
«sharsher punishments were then more acceptable
socially, and.,.the adjustment for both children
and nuns was ve%difficult because they led such
different lives.>
A Sister who had been a teacher in the Shubenacadie Residential School
points out the importance of

«othe admittedly sad fact of very young children
away from home. Every negative aspect would be
magnified, Also discipline everywhere forty
years 980 was inclined to be more rigid than it is
today.

Regarding reports of hunger and the general poor quality of the foad
served to the children, this teacher recalls that

at least twice while [ was there, nutritionists

from Ottawa dropped in unannounced and remained far

at least tpfee days..to my knowledge their reports

were gonod,
In her years at the school, she could recall only one child who did not
master reading at the Primary level (grades 1-111):

Over the years I have marvelled at how well they

did in spite of 1iving in a different invirnnment

and being taught in a second 1anguage.7

However, as this chapter demonstrates, the judgements made in

retrospect upon the Sisters and the school are strongly negative. The
Sisters are accused of rendering "awful beatings, humiliations, guilt,
shame.." 73 and she school of perpetrating "child abuse, child labour,
forced religion, discrimination, sexual abuse, punishment, whipping of
¢hildren, loneliness, belittlement..."’4 1t appears that the Sisters
who taught in the school will continue to bear much of the blame: they

are no longer alive or they are too old to speak in their own defense,
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Even so, the school experience at Shubenacadie is not recalled by
all former students as totally bad, One woman defends the mental and
moral training she received there:

A child needs discipline...] don't call it abuse,

If we were punished then we brought it7gn ourselves

«eo It prepared me and I'm glad it did,
Several former students are glad of the opportunity their education
afforded for learning English, although as one man recalled, "Of
course, I had no choice in the matter,"76

] 1iked the friends I made. I also appreciated

learning the gaglish language and the art of sewing

and knitting,

One thing I got out of this is how to talk English

weand [ éhink the other part is to respect other

people.7

It taught me self—fgiscipline. It taught me how to
look after myself,

School experiences, however, also encouraged some former pupils to
turn away from the Catholic church and its harsh God, and toward native
religion, At least two former students from this school now preach...

Native Spirituality which attempts to bring back
Micmac religion before it was sullied by Chrisgban
missionaries' narrow view of religion and 1ife.

One man says this allows him freedom to be honest with his past:
I, for one, will testify to the cruelty,
beatings, whipping, etc., at any formal tribunal or
court in Canada, 1 can say this with a "free"
spirit, because I'm no longer a practicing Catholic
wel'm free from the Christian way--1 believg in
God, the Great Spirit, and I pray to him alone, 1

Even though one interviewed woman still embraces the Catholic
church, having undergone what she calls a spiritual reconciliation, she
remains much affected by her experiences as a pupil in the Shubenacadie

residential school, She is still haunted by the memories:
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«othe corporal punishments ! witnessed and
personally experienced from two of the sisters--my
classroom teacher and the sister who was in charge
of the girls, [The latter] often punished me,
mentally fnd physically, mostly for insignificant
reasons, 8¢

Her stay in the school has 1eft her determined to prove the Sisters

were wrong:

.sthat I was not a “"jackass" but a human being who
had brains and had the potential to make someone of
myself, 1 was determined that they weren't going
to break Be 1ike they did to so many other Indian
children.,
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CHAPTER 8 - SUMMARY, DISCUSSION, AND CONCLUSIONS

The story of the Indian Residential School at Shubenacadie is
told, yet it is not fully told. The full story is evasive, hiding
between the 1ines of the official record and beneath the memories of
the former pupils. Perhaps it is true, as one woman said of this
school and its administration, "You have to, really have to be there,
to know all these things about what they done,"! Perhaps the rest of
us will never know,

From this history of the events which shaped and supported the
Indian Residential School at Shubenacadie, it has become abvious that a
true and complete reconstruction of all the events, ideas, and
personalities 1s not possible. At best, this study provides some
insight into the roles played by the federal government, the local
Indian agents, the school administrators, the parents, and their
children, Unfortunately, it is inclined toward a white perspective,
because historical documents do not tend to offer history from the
Indian's point of view. iven so, the Shubenacadie Residential School
story creates in its own telling an undeniable understanding of the
native perspective,

It has not been the intention in this study to assign fault or
blame, or to discover and uncover untruths. There are expected dead
ends; for example 1t becomes necessary to face the enigma of Father
Mackey. Through his letters to the InJian Affairs officials at Ottawa,
he is revealed as an overworked but completely dedicated Principalee
dedicated both in his duties as school administrator and as guardian of
hundreds of native children. It 1s easy to accept that “he 1oved the

children and did all he could to help them..[that] the Sisters recall
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him as an extremer kind man.' VYet this is the same man the former
students said was cruel, and whose long years at the school they called
a reign of terror, "He loved to dish out punishment, He was that type
of personﬁ3 Although perhaps these two descriptions of Father Mackey
may never be reconciled, they serve to illustrate the cultural gap
which existed between the administrators and the students, the
Whiteman? and the Indfan.

In reviewing the history of the Indian residential school system
in Canada, it becomes obvious that

welt 15 not safe to be defined as a social problem
Wit} Grentualiy find salutionst to the vprobiem.

The solution found to the Indian problem was enforced conformity, with
no regard even to the cultural differences which may have existed
between native children in different parts of the country, but concern
only for complete change and conformity to the dominant and supposedly
superior culture, The residential schools which were used to encourage
this standard culture were alike themselves, even architecturally (see
p. 42). Small wonder that problems were similar in all Indian
residential schools, and the tales told were often the same, In a way
it is true, then, that to have lived in one such school is to have
lived in them a11.6 An understanding of the common residential school
experience unfolds in the examination of the way federal policies were
translated into actual school rules. Many of the problems of the
residential school system, as perceived by the Indians, had their roots
in these policies, and can be understood only in relation to them,
These problems, which will be considered separately, include the lack
of parental consent and input into the matter of education, the loss of

native culture and language, the separation from family and community,
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an inadequate or inappropriate curriculum, and miscellaneous student
complaints, especially those regarding hunger and discipline,

The initial problem was that Indian parents often had no
alternative but to put their children in residential schools,
Parents not only had no say in the matter of education and no input
into educational policies, but as wards of the government themselves,
had no power to keep their children at home, even when there were
nearby day schools, As Titley noted, they "were not often enthusiastic
about the prospect of their children being resocialized..some measure
of coercion was therefore found necessaryﬂ7 At a 1967 conference on
native education in Saskatchewan, one speaker offered a parents' view:

As far as I know, [ have not heard where the

parents who have their children in residential

schools were given a chance to comment..Let's face

it, who in the world would part from their children

if they had a choice? ...these people who have

survived for centuries were not asked for any

suggestions as to what_kind of education their

children should receiveB
All the power lay with the Indian Agents to determine which children
should be removed from their parents, and then, which of those children
should be allowed home for vacations (see ch, 4), On the ather hand,
it has been seen that some parents chose to have their children removed
to residential schools, usually in the belief that it was best for the
children; in any case, the consequence was that they were relieved of
their parental obligations. At the 1967 Saskatchewan conference, &
native woman spoke against residential schools because she felt they
inflicted great damage on Indian home 1ife, not only by taking children
from their parents, but by taking the responsibility for those children

from their parents.9
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The impact of the empty places in the beds, the
missing faces at the table, the absence of lfttle

voices, served to overshadow the relief which the

parents felt at this weaning of their
responsibilities for ten months of the year, What

chance had a normal 8am11y 1ife to develop under

these c¢ircumstances?!

The early historical record suggests that the government's intent
was to relieve the Indian problem by assimilation through education,
Were the main purpose of residential schools simply to give the
children an academic and vocational education, there would not have
been the perceived need to eradicate their native identities and to
"get the savage out of the Indian.'ll This type of teaching is
illustrated by the following passage, which was written by a Grade III
boy, and appeared in a 1939 Albertan residential school newspaper:

We should never go to sun dances, and we should try

to stop it if we can by telling our parents it is

forbiqgen by God...I will never go to a sun

dance,
The devaluation of native culture was a governmental policy which has
been attributed to contempt for the Indian, based on the belief that he
tacked any true cultural backgrnund.13 Dignity 1s destroyed when
tradition is denied, and the sadness of this 10ss to the children has
found native expression:

I had been spellbound by my mother's ability to

narrate Cree legends and enriched by my father's

dreams, until ahe teacher outlawed Cree and made

fun of dreams,l

It has already been seen that native lanquage loss resulted from
the residential school policy which had its roots in an 1896 decision
that all teaching was to be done in English. This was intended to
prevent the Indian from remaining "a community apart" and also was seen
as & necessary step in the solution to the Indian problem.l5 The rule

was strictly defined in the front of the attendance book of each
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teacher:
Every effort must be made to induce pupils to speak
English, and to teach them to understand it.
Insist on English during even the squrvised play,
Failure in this means wasted efforts.

As recently as 1967, in a case study of an Indian residential
school in British Columbia, it was noted that the children were
threatened with punishment should they use their native language.17
However, this English language policy was apparently not strictly
upheld and enforced in all residential schools in Canada. In the 1940s
in an Albertan school, the lanquage of instruction was English as
required; however; the students were either native Cree or Chipewyan
speakers, and they were taught to read and write the catechism and to
pray in their own languages. In the 1960s, ane teacher there learned
Cree words herself in order to facilitate the teaching of English, and
at the same time, both native languages were being incorporated into
class work as well as religious study.18 This suggests that the
language rule was open to interpretation, although softening of this
rule appears to have been exceptional, Even though at Shubenacadie the
teachers neither taught Micmac nor taught in Micmac, it has already
been illustrated that several former students appreciate the fact that
they learned English, The Micmac News admits that one positive result
of the Shubenacadie School is that "more Micmacs than ever before speak
coherent and articulate English.19 Nevertheless, there does remain a
resentment of the way it was forced upon them under threat of
punishment, as well as a determination to retain or relearn the Micmac
language.

In addition to the loss of {dentity, culture, and 1anguage, the

c¢hildren in residential schools suffered from the loss of their
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families. A man who experiencéd this loss, first as a child, and then
as a parent, understood the pain of separation from both sides:

We know how it is for a child to ache with

loneliness, to shake from unshed tears in some

corner of the building or under the blanket at

night,..afraid to cry because the keeper said not

to cry; and we know the worry, the emptiness and

the desolation of our homes because as parents our

hearts QBe with our little children who are away at

s¢hool,
The sentiment is reiterated in Johnston's memoirs of an Ontario
residential school, in his description of the loneliness of the
smallest children there, bereft of tangible love., He describes the
misery and melancholy which was revealed in the darkness of the
dormitory, where thoughts of home were thoughts of abandonment.2l The
Micmac News series on the Shubenacadie school suggests that people who
were unloved and overdisciplined as children will become unloving and
abusive par'ents;22 although this is possibly true, it is not
necessarily so. As one former pupil of the Shubenacadie school said,
in recalling her own suffering from a lack of love and affection,
“Maybe that's why 1 love all my kids so much»23

As seen in chapter 4, the government easily dismissed the factor

of parental affection in its determination to remove the children to
impraoved circumstances. In one plea from a mather to have her children
returned from the Shubenacadie school, which was relayed to Indian
Affairs on her behalf by a Stipendiary Magistrate (see p. 68), it may
be recalled that he denied and negated the sincerity of her request by
writing, "(she) says that she 'loves' her children) The consequences
of removing small children from their homes to an institution were
never assessed-=not one of the advocates of residential schooling

perceived the psychological harm that could be wrought upon a child
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removed from a loving family and placed in & loveless school, The
gavernment agents willingly removed children from their homes for their
own good, seeing only the change from poverty to plenty.

Although the strong vocational element in residential school
education was not listed as part of the "Praogramme of Studies for
Indian Schools" in the school registers, it has been shown that its
provision was a basic element in governmental policy, and was strictly
followed in all Indian residential schools, The unrelenting routine,
partly academic, and at least half vocational, offered respite from the
classroom for those disinclined to schoolwork, but also discouraged the
brighter students.’® One result of the policy was that children
necessarily progressed slowly through their grades, Many residential
schools had only eight grades, but students generally stayed in school
until they reached sixteen; that is, they may have been graded
according to age rather than academic achievement.2® 1In his book,
Johnston recounts how he was held back a grade on entrance to
residential school, and came to recognize that, were he to progress
normally, he would be ready to leave the school at age twelve. The
solution, he realized, was to have children "repeat grades until Grade
8 and age 16 were synchronized," and he claims he was nat the only
child penalized this way.2

This Indian view of the age-grade problem was countered by Renaud,
in his 1958 study of Indian education. He felt that an Indian child
could not by any stretch of the imagination be expected to achieve in
eight school years what the non<Indian child could. This is because
the curriculum, developed by one culture to enhance its own

enculturation process, requires that its own cultural foundations have

140



already been in place since infancy., These presupposed basics are
naturally absent in the Indian child, and Renaud felt that failure to
recognise and allow for this cultural difference resulted in the
inability of the schools to meet the true educational needs of the
native children.2’

Also in question is the value of the vacational training which was
offered to children in residential schools, Although the intent was to
prepare them for useful 1ives, there was confusion as to the way in
which they should be moulded. At times the intention was to fit the
Indian to the 1ifestyle of the dominant society, at others to prepare
him for a return to the reserve, Vocational efforts at Shubenacadie
sought to teach the boys farming, shoemaking, construction, and minor
household repairs, including plumbing. How useful these skills were to
the boys is not clear; however, Johnston, in his memoirs, claims that
none of the children from his school ever made a 1iving at anything
they learned in manual training classes,28

Perhaps, though, the girls fared better in the learning of
domestic skills. In 1968, an Indian woman who otherwise took a harsh
view of the results of white man's education on her peaple, felt that
this work was important and usefu?.22 Perhaps 1t was not so much the
mix of labour and study that was wrong, but rather the stronger
emphasis on 11fe skills, 1t may be recalled (see p. 97) that several
Shubenacadie Schoal children in 1930 were said to be discontent with
the school's palicy of too much work and too 1ittle study,

A common student complaint about 1ife at the Shubenacadie
Residential School regarded the constant hunger which permeated the
children's days, Again, Johnston agreed: “"Qur sole preoccupation was

food...'I'm full' was an expression alien in our world and to our
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experience.'30 As the government intended that residential schools
should be self-sufficient farms, it might be expected that the children
would have eaten well, It has already been seen that the Shubenacadie
boys in grades 5 to 10 spent half of every day in the fields or barns,
growing vegetable crops and caring for (as well as slaughtering) cows,
pigs, and hens, and that the government enjoined the Principal to feed
the children plenty of whole milk, butter, and meat (see chapter §).
Although it is not clear how much of the produce and meat were sold to
contribute to operating costs, and how much was consumed at the school,
it has been suggested that children in residential schools had only
their minimum nutritional needs met,31

The other prominent student complaint regarded discipline and
punishment. Rebellious students in residential schools ran away to
escape frequent punishment, only to be brought back and punished again,
Parents were seldom able to retain their truant children at home,
though it has been seen in chapter 6 that they tried, often helping
their runaway children hide from the authorities, and sometimes
subsequently supporting them by making official application to have
them removed from the school. It is interesting that the worst
offenders were indeed the successful ones, The Shubenacadie story has
revealed that at least one child who was sentenced to St. Patrick's
Home because of repeated truancy, was instead returned to his own home
by a government unwilling to pay the charges to keep him at St.
Patrick's., 1t has been seen also that other incorrigible boys were
eventually sent home to relieve the Sisters of their difficult care.

Although punishment seems to have been a way of life in

residential schools, it is true that discipline everywhere was
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generally more rigid during the period of the Shubénacadie School, On
the other hand, it must be remembered that one of the initial
criticisms against government-imposed education made by Indian parents
in the 1890s regarded personal chastisement, which they perceived as
personal indignity, They did not want discipline applied to their
children, especially to their boys. However, despite the different
attitudes displayed toward discipline by Indians and school
administrators, and despite the stricter disciplinary practices of all
schools in the past, it sti11 must be considered that the children in
residential schools were never away from the school and its rules,
There was not the respite and comfort of going home at the end of the
day, or, sometimes, even at the end of the year.

The students' perceptions of their schools and teachers were often
based on educational policies which were formulated in Ottawa and not
in the schools themselves. Many of these policies and the resulting
problems evolved from a paternalistic outlook that extended from the
Superintendents of [ndian Affairs to the Superintendents of the
residential schools., Also, shifts in governmental attitudes throughout
the residential school period resulted in a confusion of educational
goals, While changing outlooks and aims may not have directly affected
the students' perceptions of the schaois, they may have contributed to
the failure of the residential school system,

First, Canadian government officials did not campaign for native
schooling with agreement on how Indians should be educated., It may be
recalled from chapter 2 that ane Indian Affairs official felt it
undesirable to educate Indians to compete with "our own people,” that
another felt it a financial waste to educate Indians "abave the

possibilities of their station," and yet another felt it dangerous to
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educate Indians in "habits, tastes, and ideas”" which would make them
discontent with their destiny. Further, changing goals of residential
education meant a lack of clear and consistent aims. It has been seen
that nowhere in the early Annual Reports were permanent goals
definitely defined; instead, they are apparent only in the expressed
attitudes of the various reporters, Education required on the one hand
to make the Indian self-sufficient, but on the other not to make him
self-contained (see p. 25). Sometimes the educated Indian was intended
to become an elevating influence on the reserve, and sometimes he was
expected to join the civilization of the Whiteman, This confusion
created a native

[who] despises his own traditions, and who not only

does not know haw to live as his fathers lived, but

who does not know enough of Canadian culture and

technols(égy to be integrated successfully into

either,

Besides il1l-defining its goals for Indian education, the
government met this responsibility only by passing it on--by allocating
it to the churches. This was not merely an easy answer for the
government, but a monetary relief as well, The churches, as charitable
organizations, were willing to run their schools frugally on the meagre
per-capita funding provided by the gavernment, The Shubenacadie School
records are rife with requests from Father Mackey for funds for
necessities, both material and medical. That he managed s0 much
without adequate federal support attests to his administrative ability
and his dedication to the school. He juggled the school budget,
offered his own salary, and repeatedly sent monetary requests to
Ottawa,

The error was not that the government placed native education
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under the careful and charitable administration of the churches, but
that it subsequently shortfunded the schools i1t established. The
example of the Shubenacadie School shows that there was never enough
money for even regular health care: treatment for urgent cases of
tooth decay and tonsillitis was delayed and postponed and cancelled,
the government pleading insufficient funds time after time,

Regulations regarding health matters at Shubenacadie 11lustrate
another inconsistent government policy for residential schooling, On
one hand, tubercular children were to be strictly refused entrance to
the school; on the other, they were admitted again and again, Though
beyond Father Mackey's control, he was held responsible for the
outcome, It may be recalled (see chapter 5) that in one letter he was
told to retain tubercular children until they could be removed to a
sanatorium; in another he was chastised for not having immediately sent
them home. The health of the children appears to have been a declared,
but not an upheld, concern of the government.

After considering some of the problems inherent in the government
policies, the question emerges as to whether the entire idea of
residential schooling for Indian children was a mistake, [t was
certainly a solution to the problem of providing education for children
1iving in isalated areas and at long distances from schools, a solution
still valid today in the north.33 When education became compulsory for
all Canadian children, it was only through native residential schools
that regular attendance could be assured. The problem lies less
perhaps with the schools themselves, than with the inevitable cultural
clash they engendered. Admittedly, by definition education is always
assimilationist, to the extent that it attempts to fit children into a

pre-set cultural pattern, Because the [ndian Residential school system
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was conceived, controlled, and conducted by members of the dominant
white society, it could not, perhaps, avoid inclining both its academic
education and its 1ife skills teachings toward its own culture,
Because the perceptions and values of the school administrators and
teachers did not match those of the Indian students, the schools were
inevitably assimitationist.

The government has been accused of attempting cultural genocide
through its educational policies. There is no denial that the early
superintendents of Indian Affairs who wanted to disassociate native
children from their homes and their pasts, saw Indians as ignorant,
superstitious, and useless to Canadian society. Completely
ethnocentric, they saw no value in the Indian culture, or saw it as no
culture at al1,34 They deplored the native attitude to time, defined
not as samething to save, but as something to enjoy,3% and sought to
teach that use must be made of every moment.

In the residential schools, the teaching of time meant that native
children were subjected to a scheduled day which was unnatural and
unfamiliar, where time was of the utmost importance and ordered by the
ringing of bells., It has been seen in chaptaer 7 that one of the most
difficult adjustments they had to make was to the strict mealtime
regimen, so opposed was it to the remembered luxury at home of eating
when hungry., Most children at Shubenacadie would have been accustomed
to a meai pattern similar to that described by a Micmac father:

How often do we feed 'em? Well, we don't have
special hours or anything. They eat when we eat,
three times a day, whenever meais happen to come,
If they get hungry and raise a fuss between meals,
we 91&? them a piece of bread...to keep 'em
quiet.

Indfans traditionally valued 1ife as something to be 1ived and
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enjoyed in the present, and this affected not only their perception of
time but of labour as well, There was no particular value perceived in
hard work and drudgery, and therefore not an adherence to the
Whiteman's work ethic, in wh'. i work is valued for its own sake, or for
its power to make the future secure.37 The basis of the residentia)
school system was the teaching of 1ife-skills; that is, work skills
useful in a non-Indian society. However, the work ethic involves
progress and personal advancement, ideas alien in an Indian 1ife which
stresses satisfaction instead. Also, Whiteman's work is not the only
Kind.

Indians certainly had their share of work.

Hunting, trapping, fishing, farming, and trekking

through rivers and mountains for white explorers..,

one is not necessarily la;% because one does not

subscribe to the work ethic,s8

Nomadism was perceived only as an obstacle to education, rather

than as offering an education of a different type. The Canadian
government sought to make their own kind of education the only kind,
and they made it compulsory, Only parental neglect, they felt, caused
parents not to compel school attendance. However, again there was
evidence of a cultural gap:

It is generally against the child rearing practices

of Indian people to bother or interrupt their

children when they are playing or to make them do

something against their will, even when 1t is in

their own interest. Some Anglo educators show

their ignorance of this principle by condemning

Indian parentg for not forcing their children to

attend school, 9

Even though the government officials recognised the aversion of

Indian parents to any disciplining of their children in schaols, their
own attitude, that punfishment is given for a child's awn good, took

precedence, The native position toward discipline has never been
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allowed validity. In 1967, almost seventy years after this cultural
difference was first noted, it was still true that

for most Indian children, school provides their

ifrin ff lsitcte;g;; 110ean]c;u: 1isth’:ne:g uJ:osn (\:v r?1°1 dg::u j ﬂ? rately
The residential schools were unable to inculcate upon native children
the value of discipline, and so did not eliminate this cultural
discrepancy,

In its disregard for the existing Indian culture, the Canadian
government was not content to offer native children an education, but
was determined in the process to eliminate their language, their
ceremonials, their way of 1ife, even their spirituality. It may be
recalled from chapter 2 that the government saw Indian "paganism" as
the root of parental objection to education. There was no sympathy for
parents who expressed a fear that they were not only losing their
children in this 1ife, but in the afterlife as well, should they be
taught another religion. This fear was dismissed as superstition.

A Nova Scotian Micmac woman speaking on native education has asked
why she should be telling white people about the problems of Indfan
education today, when it 1s we who should be explaining to the Indian
where we went wrong.41 This study has attempted to discover where we
went wrong, It is easy, of course, perhaps too easy, to be glib and
facile in judging the mistakes of history. Decisions and policies
depend on the times in which they are made and the beliefs from which
they grow, In looking for causes of the failure of the residential
school system, there are the government policies, the church attitudes,
and the native resistance to consider, Rather than assign blame, it

must be allowed that the government attempted to educate the Indians
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according to its understanding of the need to fit the Indian to the
white society in which he was expected to live, and that the churches
wanted to offer the advantages they perceived in Christian values and a
moral upbringing. As one Indian band has stated,

The sincerity of these people is not what is in

question, but the system that had asen established

is certainly a point of contention,

The Indians themselves must be credited with having had a hand in
the failure of the residential school system., Although their initial
resistance was overruled, they never completely gave in or gave up,
While their children were being removed to residential schools, parents
sometimes tried to keep them at home, protected them when they ran
away, refused to return them after vacations, or applied to have them
dismissed, The children played their part in the resistance by
rejecting acculturation and by remaining Indians. Many of the children
who went through the residential school system are the adults today who
are taking charge of their own childrens' educations.

It was one of history's ironies that many of the
post-war Indian leaders who were to argue the case
for greater Indian contral of Indian policy were
products of the residential schools.. who gained
their 1iteracy and political skills in the schools
designed for their assimilation..a new generation
of Indian leaders, schooled in residential
institutions, 1is devased to the preservation of
their people as Indians.

While residential schools were being phased out across Canada, the
government was advocating joint education, so that native children
(still federally-funded) would be physically integrated into white
provincial schools., However, this move was interpretated by many
Indians as a new attempt at assimilation. In its 1972 retaliatory
statement which demanded Indian control of Indian education and

outlined 1ts own educational aims, the National Indian Brotherhaod gave
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first importance to "pride in one's self," the very quality that white-
imposed education had sought to eradicate, 4
It is too soon to say that the new band-controlled schools on
Indian reserves are the final answer, or to know if they will
eventually be any more successful than the integrated provincial
schools are proving to be, It is true that many problems exist in the
provincial schools, which are often rife with racism: native children
are usually bussed to these schools from the reserve, and are
considered outsiders:45
For the most part...the non-Indian community and
teachers remain distant and indifferent 5% reserve
students and their parents and community.
Also, provincial schools typically provide no specific native content
in their curricula;47 naturally, there are still attendance and drop-
out problems. However, it should be realized that integration is not
assimilation, and {if properly regarded and thoughtfully administered,
provincial schools could "help the Native to understand and adjust to
change while remaining Native.'48
Even where band-controlled schools exist on reserves, they are
sometimes beset by problems of their own, such as frequent staff
turnover, an inability to hire enough native teachers, and a difficuity
in acquiring sufficient government funding, Further, there is not
always consensus among the native people themselves regarding the
superiority of these schools; even where they are available, some
Indian parents opt to send their children to the integrated provincial
schools, 49
The most promising aspect of the band-controlled schools, however,

is their potential to control the curriculum. One cause of the failure
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of the residential schools was the dubious curriculum; as one sixteen- |
year old student put it,
The R.,C,M.P, sent the children from each tribe to
school so that they could learn to read, write, and
gg&;;.&yglish."and learn about white people
In the new Indian-controlled schools, the children should be able to
learn about their own people better,

Today, native people in Nova Scotia have a choice as to where and
how their children will be educated. The residential school is gone,
Only one federally-controlled reserve school remains, a K-9 school at
Whycocomagh with an enroliment of 130. Most Nova Scotian Indians
receive a racially-integrated education in regular provincial schools,
which range in native enrollment from 11 at Acadia to 259 at
Shubenacadie., The federal gavernment has tuition arrangements with
twelve of these provincial schools, while for eight of them, including
that at Shubenacadie, the Indian band itself negotiates the financial
agreement, Nova Scotia now has three band-controlled schools,.all on
Cape Breton Island, with a tatal enrollment of 674 children in K-9,
There is also one fede: ! Headstart school for four-year-olds, and four
such praograms which are native-controlled,5!

While the government is gradually returning the responsibility for
native education to the native people, it is also handing over
something which one hundred years of {its well-intended education could
not eradicate-~the Indian problem. This legacy, however, is perhaps
less an Indian problem than it 1s an educational problem, and the
beginning of its solution requires undoing what has been done, The

leaders in Indian education today are not assuming a simple task,

First, there is the challenge of returning to the native children their
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pride, along with the sense of family and community that residential
schools removed, Further, through a curricular focus on natjve
heritage and history, language and culture, it is hoped that students
will be less inclined to drop out early and more inclined to academic
success, Qverall, there still remains the dilemma of providing an
education that successfully combines and validates the best of two
cultures; in which, for instance, Micmac and English can be treated as
equal languages,52

Indians today are hopeful that their own schools will be
successful in eliminating the problems resulting from the inadequate
educational opportunities and inappropriate educational experiences
offered to them in the past. In defining their own goals for education
and implementing their own methods of reaching them, Indians are taking
a stand toward self-improvement and self-determination,

In the 1936-37 report on Indian Affairs, H.W. McGill stated his
own ideas regarding Indian education, He felt education should produce
an adult Indian population not only self-supporting and adjusted to
modern life, but proud of its heritage. He realized the importance of
Indians conserving their ancient skills and values, and recognised the
unique contribution they could make to the cultural life of Canada,3
Although his visions were somehow lost to an overriding political aim
of acculturation, they represent an idea that was recognised and
expressed, even though it was never incorporated into the practice of
white-imposed education, These same visions under Indian control may

eventually find fulfillment,
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APPENDIX A

Lake
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) COUNTY
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N
l/o
I/,."
Of,'%
C.NR.
Station

The above is a plan of the farm offered by George Gay.

The building site is on an elevation overlooking the
village, distance from station 1/4 mile. From building,

a fall of 40 feet to river, in a horizontal distance of 150
feet provides special facilities for drainage. Never
failing supply of water in barns for stock. Pumped from
springs 160 feet from barn, Lake privileges on north side
of farm, offering unlimited supply of best water for
domestic and:sanitary purposes. Farm is excellent clay
loam, with good natural drainage, and is in a high state of
cultivation, The price of the farm complete including this
season's crop is $9,000. The value of the crop is

approximately $1,000,

(Source: PAC RG10, Vol. 6055, File 265-6, part 2)
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Source: PAC DIA School Files, RG10, Vol. 6053. Although this plan is designated as “first floor,"

it is the floor above the ground floor.
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APPENDIX C

ANNUAL ENROLLMENT IN SHUBENACADIE INDIAN RESIDENTIAL SCHOOL BY SEX AND GRADE

Year Boys Girts Tot, Avg, Daily

gEacing Enrolted Attencance K ® 2 3 4 5 6 7 8
1935 70 76 26 1ie 62 16 27 14 ¥ 8 3 2
1932 79 81 160 146 61 t8 33 t6 16 2 4 3
1933 80 82 162 158 0 23 6t 7 12 13 3 3
1933 8¢ 79 t59 157 25 23 68 16 6 8 3 -
£935 78 80 t58 133 t9 25 S 272 20 1t - -
t936 74 74 t46 139 3t t7 a5 25 20 9 i -
1937 83 82 165 15% 49 22 Z0 24 34 7 9 i
1938 90 85 175 16t 3% 23 3% 20 29 21 (4 -
{939 84 85 169 t6t 32 20 30 28 10 7 20 2
1940 80 87 167 163 43 23 30 25 u 16 19 -
§941 82 82 164 196 £7 12 36 21 22 9 9 8
1942 82 78 {60 155 3% 17 7 32 24 3 10 8
1943 19 76 t5% 149 3 14 27 30 20 7 13 3

1944 76 7 £ 54 149 48 9 2t 27 20 8 is 7
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APPENDIX C (Continued)

ANNUAL ENROLIMENT IN SHUBENAL..DIE iNDIAN RESIDENTIAL SCHOOL BY SEX AND GRADE

Year Boys Girls Tot. Avg., Daily

Encing Enrotted Attendance K 3 2 3 4 5 € 7 8 9 10 11 12
£945 76 79 155 147 42 27 t9 25 | 3] (14} 7 10 -

1946 7 78 53 t49 44 to t3 28 25 5 7 -

1947 8G 85 165 55 4t 2t 30 2% 8 4 10 ] 1 -

1948 9 82 (1.1 t49 39 22 28 27 18 to tt 5 ] - -

£349 Tt 87 158 140,70 4t 21 34 2t 6 16 6 - 3 - - -
1950 82 84 166 164,49 49 3 33 23 23 3 8 4 - - - -
95t 84 84 168 164,11 St t3 34 22 23 12 9 4 - - - -
1952 8o 79 159 156.48 34 22 24 9 22 20 8 5 5 - - -
1953 76 75 158 150,43 32 20 2t 20 20 15 t6 3 4 - - -
1954 8o 8t t6t 147,64 37 22 2¢ 26 19 15 9 0 2 - - -
955 7 ™ 152 50,0 29 23 2¢ 26 20 5 8 8 2 - - -
1956 69 77 146 143,30 3t 2% 17 22 2t [1) 6 8 - - - -
1857 3 8c 159 155,80 t0 25 29 22 25 14 4 it 9 - - - -

1958 76 67 143 130,90 14 28 26 20 20 119 i4 9 - - -
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APPENDIX C (Continued)

ANNUAL ENROLLMENT N SHUBENACADIE INDIAN RESIDENTIAL SCHOOL BY SEX AND GRADE

Year Boys Girlts Tot, Per Cent .

Ending Enrolied Attendance K 1 2 3 4 5 6 7 8 9 1C
1959 68 74 taz 98 7 28 3t 22 20 t4 13 1} - - -
1960 65 64 129 97 9 8 19 19 24 16 7 7 - - -
1961 56 64 120 - 13 t2 18 15 15 5 (0 10 12 - -
$962 64 64 128 - 6 18 17 &t 25 15 22 7 7 - -
1963 62 70 132 - 9 20 8 12 27 12 18 1t S - -
1964 Statistics not available

1965 Statistics not available

1966 Statistics not available

i967 | Statistics not available (school closed in June)

In 1959, statistics were changed to show per cent attendance rather than average daily attendance,

Source: Sessional Papers, Annual Reports for Indfan Affairs, 1931-1967



APPENDIX D

COPY OF "APPLICATION FOR ADMISSION' FORM

Yo the
Director of (ndian Aftfairs,
Ottawa, Canada

19

Sirie

| hereby make application for admission ot the undermentioned child into the

Res|dential School; to remain therein under the quardlanship of the

Principal for such term as the Minister of Mines and Resources may desm proper:

Indlan name of child

English name

Age

Neme of Band

No, of ticket under which child's snnuity Is paid

Father's full name and No,

Mother's tull name and No.

Parents living or dead

State of child's health

Religlon

Does appticent speak English?

Previousily attended school tor years

(Slgna+ur- ot tather)
Note==1t mother of quardlan signs,
agent must forward full explanatory note,

| hereby certity thet the above applicetion
tor admission hes bean resd over and

interpreted to the parent or gyuardian and ) racommend the admission of the
that the contents were understood by him or above child, who is of good moral
hor and thet | witnessed his or her signeture chéracter and (s etigible to be

to this document: admitted 8% a grant=ssrning pupil,
Siqnature of Missionary of other Withass ' - “Agent

(Principal or other otticial of the school
must Aot sigh 8% witness)

Notew~Alt the above particulars must be fully given, espscially the “Name of Band,! "No, of
ticket under which child's annuity |s paid? and "Religlond® The minimum age tor admission
is seven (7) years, axcept |n the case of an orphan, destitute or neglected child, When
spplfcation Is made for the admission of such cases, tull perticulers should sccompany the
application,
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APPENDIX E
COPY OF WPHYSICAL EXAMINATIONY FORM

Agency Band

Chiltd's name Age Welght

Helght is child undernourished? Has ohjid
any detact or deformity ot body or |imb? Any defect of visfon?

Any defect of hearing? 7 Any cutaneous disease or eruption?

Any sign of mental deticiency? Any enlarqed or broken down qlands?

It chitd has any of the above defects, describe them,

Pulse rate - Temperature I+ teverish, from what cause?

Has this child sctive tuberculosis In your opinion?

It so, ot what part of the body and {n what stage?

Trachome, or other communicable aye disease? Syohfhis?

Describe any other condition In child or parents which would make the child an unsuitable
candidete tor admission to & residential school, or ot which the Principal of the school
should have warning,

Date ) o Time of day

_MeD
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APPENDIX F

COPY OF MCERTIFICATE OF HEALTH" FORM

_. Agency
Shubenacadie Indien Residential School

193

-

CERTIFICATE OF HEALTH
Child's Name

Age

Height

Weight

State defects of limb, {f eny

State defects of eyesight, |f any

State detects of hearing, it any

State signs of scrofule or other torms ot tuberculsr diseases, [f any

Uescribe what cutanecus diseasa, |t any

Stete whethar subject to fits

State whethar child has had smali=pox

State whether vaccinated, and {t so, in what yesr

Is this candidaste generally of sound end heslthy const{tution, end titted to enter

the School?

| certity that | have made a personsi exsmination of the above=named applicent, and that
the answers set down by me ere correct,

M0,

NBy==No child suttering trom scrofuls or eny form ot tubercular diswese |s to be admitted
10 schools 1t in any special case [t |8 thought that this rule should be relaxed, & report
should be made to the Department setting forth the tacts,
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